
 

 

Fiddling with a Culturally Responsive Curriculum 

 

Virginia Gluska 

 

 

Thesis submitted to the 

Faculty of Graduate and Postdoctoral Studies 

In partial fulfillment of the requirements 

For the Masters of Arts in Education 

 
 
 
 
 
 

Faculty of Education 
University of Ottawa 

 

 

 

 

 

 

 

©Virginia Gluska, Ottawa, Canada, 2011 

 



ii 
 

Table of Contents 

Acknowledgements ............................................................................................................... v 

List of Figures ....................................................................................................................... vii 

Abstract .............................................................................................................................. viii 

Introduction .......................................................................................................................... 1 

Background ............................................................................................................................................... 3 

Situating Historical Context of Aboriginal Education and the Fiddle ........................................................ 7 

Education and Colonization of First Nation and Metis People in Canada ................................................ 7 

Colonial Aftermath... ................................................................................................................................. 9 

History of the Fiddle as a Communal Praxis ............................................................................................ 11 

Identity .................................................................................................................................................... 19 

Belonging ................................................................................................................................................ 20 

Place and Community ............................................................................................................................. 22 

Culture ..................................................................................................................................................... 24 

Culturally Responsive Curriculum ............................................................................................................ 27 

.ǊƛƴƎƛƴƎ ƛǘ ŀƭƭ ǘƻƎŜǘƘŜǊΧ ......................................................................................................................... 29 

CHAPTER TWO - METHODOLOGY ......................................................................................... 32 

Situating the Researcher ......................................................................................................................... 32 

DǊŀǾŜƭ ǊƻŀŘ ƧƛƎΦΦΦƻǳǘ ōŜƘƛƴŘ ǘƘŜ ǾŀƴΧ ................................................................................................. 33 

A Road Less Travelled .......................................................................................................................... 35 

Our Home and Native Land-hƴŜ aƻŎŎŀǎƛƴ ŀǘ ŀ ǘƛƳŜΧ....................................................................... 36 

When the Other is Me? ....................................................................................................................... 42 

Living Culture ...................................................................................................................................... 44 

the other .............................................................................................................................................. 47 

Bowing the Strings .............................................................................................................................. 48 

Constitution Breakdown.......................................................................................................................... 50 

Metissage ................................................................................................................................................ 51 

Narrative Inquiry ..................................................................................................................................... 55 

A note on the north/the setting .............................................................................................................. 59 

{ǘΦ !ƴƴŜΩǎ wŜŜƭ ώ¢ƘŜ tŀǊǘƛŎƛǇŀƴǘǎϐ ........................................................................................................... 66 

Narrative Jigs .......................................................................................................................................... 69 



iii 
 

Liberty Two-Step ..................................................................................................................................... 72 

Fiddling with Narratives .......................................................................................................................... 73 

Will the Circle be unbroken ..................................................................................................................... 76 

The Chicken Reel [Limitations] ................................................................................................................ 79 

Changing Strings ..................................................................................................................................... 82 

CHAPTER THREE .................................................................................................................. 84 

A Waltz, A Jig and A Reel ........................................................................................................................ 84 

Fiddle Fingers .......................................................................................................................................... 84 

A Trail of Fiddles ς Introducing Blaine..................................................................................................... 90 

How Elvis Presley Killed the Accordion .................................................................................................... 92 

Fiddling with a Culturally Responsive Curriculum ................................................................................. 104 

A Metis Mecca ................................................................................................................................... 106 

Metis Days ς New Beginnings ........................................................................................................... 109 

Fiddle revival/Cultural renewal? ....................................................................................................... 113 

The Devil Went Down to Georgia ...................................................................................................... 113 

Beyond the borders of Manitoba ...................................................................................................... 116 

!ƴƴŜΩǎ CƛŘŘƭŜ {ǘƻǊȅ ............................................................................................................................ 117 

Just when did the fiddle become cool? ................................................................................................. 118 

bŀƴƴȅΩǎ 5ǊŜŀƳ ...................................................................................................................................... 121 

Fiddling Toward Community Opportunities ......................................................................................... 127 

Jigging to Dedications ........................................................................................................................... 129 

Jigging to OH Canada ............................................................................................................................ 130 

Jigging to Spirits in the Morning ........................................................................................................... 131 

Jigging to Duck Dance ........................................................................................................................... 131 

WƛƎƎƛƴƎ ǘƻ ŀ tƻƻǊ DƛǊƭΩǎ ²ŀƭǘȊ ................................................................................................................ 133 

Jigging Under the Porcupine ................................................................................................................. 134 

The hills are alive with music ............................................................................................................ 136 

Jigging at Frontier School Division Jamboree........................................................................................ 138 

Jigging to Grand Rapids Breakdown ................................................................................................. 142 

Jigging to Maple Sugar ..................................................................................................................... 146 

WƛƎƎƛƴƎ ŀ ¢ǊŀǾŜƭƭŜǊΩǎ WƛƎ ......................................................................................................................... 147 



iv 
 

JigginƎ ǘƻ ŀ 5ŜǾƛƭΩǎ 5ǊŜŀƳ ..................................................................................................................... 148 

Jigging to a Short Bow Jig ..................................................................................................................... 151 

Jigging to Rubber Dolly ......................................................................................................................... 153 

Jigging ǘƻ ŀ [ƻƎƎŜǊΩǎ .ǊŜŀƪŘƻǿƴ .......................................................................................................... 154 

Jigging to Flop-eared Mule ................................................................................................................... 156 

Jigging to Whiskey for Breakfast........................................................................................................... 159 

Jigging to Big John McNeil .................................................................................................................... 161 

Jigging to Maytwayashing Waltz .......................................................................................................... 161 

Jigging to a Snowflake Breakdown ....................................................................................................... 163 

Jigging to a Red River Jig ....................................................................................................................... 164 

CHAPTER FOUR ς DISCUSSION ........................................................................................... 167 

100 Pipers .............................................................................................................................................. 169 

Chase Me Charlie [Belonging] ........................................................................................................... 170 

Flaming Arrow [Mastery] .................................................................................................................. 173 

Snow Deer Two Step [Independence] ................................................................................................ 175 

Orange Blossom Special [Generosity] ............................................................................................... 176 

Boil Them Cabbage ........................................................................................................................... 178 

Cree Hymn [There is Coming a Day] [Culture as the Unifying Thread] ............................................. 179 

Swamplake Breakdown ......................................................................................................................... 183 

Merrily We Roll Along ........................................................................................................................... 185 

Moose Meat and Perogies .................................................................................................................... 191 

References ........................................................................................................................ 193 

Appendix A Manitoba Map ................................................................................................................... 206 

Appendix B Frontier School Division Charting the Future .................................................................... 207 

Appendix C Circle of Courage ................................................................................................................ 209 

Appendix D Ethics certificate of approval .............................................................................................. 210 

 

 



v 
 

Acknowledgements  

Many people provided me with invaluable assistance and support throughout the long journey 

to completing this thesis. Time and again I doubted whether I would finish, but the backing of 

numerous friends kept me on track and reinvigorated my will to continue. I am grateful to 

everyone who supported me in so many ways. Many thanks! 

The moments I felt like I had nothing left, the stories themselves deeply moved and 

motivated me to finish this thesis. I thank all of the people that opened themselves up to me 

and shared their time and their stories. Without you, this thesis would not be so rich and 

touching. I would especially like to thank Blaine for his vision and determination. I know you say 

it is not your story, but in many ways this present day story begins with your personal 

commitment to making a difference. At the same time I would like to acknowledge all of the 

teachers, instructors, educators and administrators across the north for their perseverance, 

dedication and support to the students.  

To my sons, Gunthar and Quenten thank you for your patience and resilience...and for 

ΨǘƻƭŜǊŀǘƛƴƎΩ ƳŜ ǘƘǊƻǳƎƘ ǘƘƛǎΦ Lǘ Ƙŀǎ ōŜŜƴ ŀ ΨƭƻƴƎ ƘŀǳƭΩΣ ōǳǘ ǿŜ ŀǊŜ ŀƭƭ ǘƘŜ ōŜǘǘŜǊ ŦƻǊ ƛǘΦ 

Additionally, my gratitude goes out to my family, my parents, sister, and brothers for 

ǎǳǇǇƻǊǘƛƴƎ ǳǎ ƻƴ ǘƘƛǎ ΨǊƻŀŘ ƭŜǎǎ ǘǊŀǾŜƭƭŜŘΩΦ 

Thanks to Nicholas for first of all inspiring me to take my thesis in this direction. Also 

thank you for your continued support, guiding insights, reflections, feedback and for 

encouraging me to enhance my writing. I know I was not your conventional student and it was 

not always easy to be my supervisor. Thank you for being patience and accommodating, 

ŜǎǇŜŎƛŀƭƭȅ ŘǳǊƛƴƎ ǘƘŜ ΨōǳƳǇǎΩ ƛƴ ǘƘŜ ǊƻŀŘΦ The learning curve during graduate school was like 

nothing I have experienced before. I appreciate everything you did for me. 

Cynthia and Pat thank you both for being such earnest committee members. Your 

spirited commitment to the arts is an inspiration to all educators. Your heart-warming 

comments and feedback are treasured. Cynthia thanks for your letter of support, for your 

enthusiasm and for all that you have brought to my graduate school experience. Pat thanks for 



vi 
 

your passion, guidance and insights, especially into braiding the narrative threads of Métissage 

that enhanced the storytelling.  

To everyone at the Policy Research Directorate that has supported me, empathized with 

me, edited for me, and offered me moral encouragement, working with you has been a gift to 

me that I am deeply indebted for. 

My appreciation goes to Indian and Northern Affairs Canada and the Association of 

Canadian Studies for Northern Scholarship (ACUNS) for recognizing the value of this work and 

the notable Northern Resident Scholarship Award. Additionally, Advanced Education and 

Training in Manitoba for recognizing the value of advanced education. Without your financial 

support I would not have been able to do this. 

L ŎŀƴΩǘ ŦƛƴƛǎƘ ǿƛǘƘƻǳǘ ǘƘŀƴƪƛƴƎ 5ǊΦ tƻƭƭƻŎƪ ŦƻǊ ǘƘŜ ŀƳŀȊƛƴƎ Ƨƻō ƻƴ ǊŜŀǎǎŜƳōƭƛƴƎ Ƴȅ 

elbow. That incident set me back months in finishing this project and I did not know what the 

long term outcome was going to be. I am grateful that you back together so masterfully. 

Lastly it is important to acknowledge the enthusiasm of all of the young fiddle players 

out there, rosin your bows, keep those fiddles tuned and the music flowing. To the parents and 

communities that support them, music is a gift that keeps on giving ς keep the spirit of song 

alive. 

 

 

 

 

 

 

 

 



vii 
 

List of Figures  

 

1. Gravel road to Cormorant, Manitoba 

2. Welcome to Cormorant community sign, Cormorant, Manitoba 

3. Gunthar & Quenten 2006 moving to Ottawa, ON 

4. Fiddle  

5. National Aboriginal Day 2010, Victoria Island, Ottawa, ON 

6. A cold winter day, Athapapuskow Lake, MB 

7. Metis sash 

8. The Hudson Bay Railway, Northern Manitoba 

9. Black Bear on the road to Norway House, Manitoba, May 2006 

10. Ariel North View of Helen Betty Osborne School, Norway House, Manitoba  

11. Elders Court Helen Betty Osborne School Norway House, Manitoba 

12. Play-in Jamboree, Helen Betty Osborne School, Norway House, Manitoba 

13. Jamboree concert, students from Barrows School performing 

14. ¢ƘŜ {ǇǊƛƴƎ /ŜƭŜōǊŀǘƛƻƴ ŎƘƛƭŘǊŜƴΩǎ ōƻƻƪΣ ¢ƛƴŀ ¦ƳǇƘŜǊǾƛƭƭŜ 

15. aȅΩǎ tƭŀŎŜΣ ²ŀōƻǿŘŜƴΣ aŀƴƛǘƻōŀ 

16. wŜǎǘŀǳǊŀƴǘ ƛƴ aȅΩǎ tƭŀŎŜΣ ²ŀōƻǿŘŜƴΣ aŀƴƛǘƻōŀ 

17. Church in Wabowden 

18. The Hudson Bay Railway, Northern Manitoba 

19. CD Under the Porcupine 2008 

20. CD Jacket Frontier Fiddlers CD 

21. Gunthar & Joel at 2010 Back to Batoche Celebration, Batoche, Sask.  

22. Gunthar & Joel at 2010 Back to Batoche Celebration, Batoche, Sask. (youth with youth) 

23. National Aboriginal Awareness Week 2010, Quenten performing at HRSDC 

24. National Aboriginal Awareness Week May 2010 opening ceremonies, John Arcand signing his CD 

for Quenten. Library and Archives Canada, Ottawa, ON 

25. Gunthar, John & Vicki Arcand, Aboriginal Awareness Week, Library & Archives Canada 

26. Scott performing at Back to Batoche 2010 

27. Athapapuskow Lake, Cranberry Portage, Manitoba December 2009 

28. Athapapuskow Lake, Cranberry Portage, Manitoba July 2010 

29. Aboriginal Awareness Week, HRSDC, May 2010 

30. Cormorant School Trick fiddlers 

31. Pisew Falls, Grass River, Northern Manitoba; December 2009 

32. Quenten looking at Gunthar Aboriginal Awareness Week May 2010. HRSDC, Gatineau Quebec 

33. Metis Infinity symbol 

34. Manitoba Map 

35. Circle of Courage 

 



viii 
 

Abstract  

 

The discourse on education for Aboriginal people has long been limited to a curriculum of 

cultural assimilation often resulting in an erosion of self-esteem and disengagement. 

Consequently, this research puts forth narratives of how fiddle programs in northern Manitoba 

work as a culturally responsive curriculum that in turn address such curricular erosions. As a 

research methodology, Metissage afforded me pedagogical opportunities to weave the various 

perspectives of community members, parents, instructors, and former students into an 

intricate story that attempts to represent some of their social, cultural and historical 

experiences within the north. Braiding stories of the historical and present impacts of fiddle 

playing reveals the generative possibilities of school fiddle programs in Canadian Indigenous 

communities. In addition to building intergenerational bridges, the stories put forth in this 

thesis demonstrate how the fiddle has become a contemporary instrument of social change for 

many communities across northern Manitoba. 

 

 

 

 

 

 

 

Keywords: Aboriginal, Native, Metis, education, culture, belonging, identity, fiddle, music, 

culturally responsive curriculum, Indigenous  
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Introduction  

 

The ground was covered with a very light 

dusting of snow. And the record breaking 

temperature outside affirms for me how 

raw life in the north can be. North of the 

54th parallel lies a part of our nation that 

the majority of Canadians only hear about 

through picture books and the media. Up 

around these parts the winter cold is 

known to be so raw that vehicle tires 

freeze square, making winter driving a 

challenge. Mid-December, that last week of school before Christmas holidays, there were 

school concerts nearly every night of the week. On this particular Wednesday mid-afternoon, 

the sun was barely above the horizon, as the shortest and darkest day of the year loomed. My 

sons and I were headed to the nearby community of Cormorant for their school Christmas 

concert. Although I had topped up the truck with diesel fuel prior to leaving town, a look down 

ŀǘ ǘƘŜ ƛƴǎǘǊǳƳŜƴǘ ǇŀƴŜƭ ƻƴ ǘƘŜ ǘǊǳŎƪ ǘƻƭŘ ƳŜ L ōŜǘǘŜǊ ǎǘƻǇ ŀǘ ²ŀƭƭȅΩǎ tƭŀŎŜΣ ŀ ŎƻƴǾŜƴƛŜƴŎŜ ǎǘƻǊŜ 

located at Clearwater Lake. Aware that there was nowhere to buy diesel fuel in Cormorant, and 

with the extreme bitter cold we were experiencing I knew I would have to go outside and run 

the truck part way through the concert to keep it warm, or risk it not starting. As we drove 

across the bridge into Cormorant daylight slipped slowly into the inhospitable darkness of 

Figure 1: Gravel road to Cormorant 
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winter. Meanwhile we found our way to the community school. Even though we were early, the 

already crowded parking lot forced us to find a spot up the road to park the truck. I was 

reminded in that moment that it was not that many years ago that there was no road access to 

Cormorant. The primary way to get in and out of the community was by train.  

As soon as we walked in the door of the school, I was surprised with a warm hug from a 

former student I know from Frontier Collegiate. She now works at the community school and 

has children of her own. We took a few minutes to catch up on news. I was comforted and 

warmed by the greetings that continued 

over the course of the evening. Many of 

the young girls went to the high school 

in Cranberry Portage when Gunthar was 

just a baby. They are all shocked to see 

how much he has grown up. It looked 

like nearly the entire community is 

crowded into the small school 

gymnasium. There is a bustle of coming and going throughout the concert. It is obvious that this 

school is a central part of the community. And I was moved not only by the warm greetings, but 

also by the sense of community that resonated through that small school that cold winter 

evening.                                   

 

 

 

 Figure 2:  Welcome to Cormorant community sign, Cormorant, MB 
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Background        
 

Education for Aboriginal people has long been limited to a curriculum of cultural assimilation 

resulting in the historical erosion of their self-esteem and disengagement from the colonial 

public systems of schooling. άToday Aboriginal children, as a group,έ .ŀƭƭ όнллуύ ŀǎǎŜǊǘǎ άhave a 

ŘƛƳƛƴƛǎƘŜŘ ǉǳŀƭƛǘȅ ƻŦ ƭƛŦŜ ŘǳŜ ǘƻ ǘƘŜ ƴŜƎŀǘƛǾŜ ƛƳǇŀŎǘǎ ƻŦ ŎƻƭƻƴƛȊŀǘƛƻƴ ƻƴ ǘƘŜƛǊ ǇŀǊŜƴǘǎέ όǇΦ уύΦ 

The historical cost is foretold not in lost dollars, but rather recounted in human lives. 

Consequently, Aboriginal youth as Albert and Fiddler (2008) remind us,  

Are over-represented in all risk groups for the most devastating conditions of life 
in Canada including: poverty, unemployment, illness, marginalization and 
incarceration. The far-reaching intergenerational effects of residential school 
abuse and forced relocation have all played a role in the tragedy of this situation 
in Canada for Aboriginal peoples. (p. 32) 
 

Lƴ ǘǳǊƴΣ ǊŜǎŜŀǊŎƘ Ƙŀǎ ŜǎǘŀōƭƛǎƘŜŘ ǘƘŀǘ ǎŎƘƻƻƭǎ ǿƘƛŎƘ ǊŜǎǇŜŎǘ ŀƴŘ ǎǳǇǇƻǊǘ ŀ ŎƘƛƭŘΩǎ ŎǳƭǘǳǊŜ ǿƛǘƘ ŀ 

culturally responsive curriculum demonstrate significantly better outcomes in terms of 

educating Aboriginal youth (Maina, 1997; Battiste, 2002). The literature review of this thesis 

(Chapter One) aims to enhance understanding of the historical context of Aboriginal education 

in Canada. This is followed by an elaboration of the discourse on the key themes identified as 

fundamental to student well-being (Brendtro, Brokenleg & Van Bockern, 2005). The literature 

review concludes by tying the emergent themes both to each other and to this project.  

The research put forth in this thesis seeks to understand what the impacts of the fiddle 

as a culturally responsive curriculum are for Aboriginal students. The fiddle has a rich and 

vibrant history among Aboriginal people in Canada dating back to the time of contact and the 

evolution of the fur trade. The historical tones of this are expanded on within the literature 

review, (Chapter One) to better appreciate the relevance of this project.  
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 My motivation and interest for this research stems from prior experiences of working on 

ǘƘŜ ΨŦǊƻƴǘ ƭƛƴŜǎΩ ǿƛǘƘ !ōƻǊƛƎƛƴŀƭ ǎǘǳŘŜƴǘǎ ŀǎ ŀƴ ŜŘǳŎŀǘƛƻƴŀƭ ŀǎǎƛǎǘŀƴǘ ŦƻǊ ǎŜǾŜƴǘŜŜƴ ȅŜŀǊǎΦ 

Working within these spaces, I have witnessed 

firsthand how public education is not meeting 

their needs. This knowledge goes beyond 

statistics and numbers and the complex 

underlying reasons. Rather, it consists of real 

names and storied lives that make my 

commitment to the work I am doing that much 

stronger. Additionally, I continue to experience 

the daily tragic loss of ƘǳƳŀƴ ƭƛǾŜǎ ǿƛǘƘƛƴ ǘƘŜ ƻŦǘŜƴ Ψƻǳǘ ƻŦ ǎƛƎƘǘΩ ŀƴŘ Ψƻǳǘ ƻŦ ƳƛƴŘΩ ǊŜƳƻǘŜ 

Aboriginal communities located in different parts of Canada, as I maintain contact with friends 

and family in northern Manitoba. Consequently, I am updated on a regular basis with tragic 

news of suicidal deaths or accidents.  

 aȅ ŦŀƳƛƭȅ ŘƛŘ ƴƻǘ Ŧǳƭƭȅ ōŜŎƻƳŜ ŀǿŀǊŜ ƻŦ ǘƘŜ ƴƻǘƛƻƴ ƻŦ Ψ!ōƻǊƛƎƛƴŀƭ ŜŘǳŎŀǘƛƻƴΩ ǳƴǘƛƭ ǿŜ 

moved to Ottawa in 2006 from a small rural community in northern Manitoba called Cranberry 

Portage. Here is where I find myself in the midst of the conundrum of being a non-Aboriginal 

parent of two Aboriginal childrenτfor their father is Metis1/Cree. Furthermore, my sons easily 

Ǉŀǎǎ ŀǎ ΨǿƘƛǘŜΦΩ ¢ƘŜǊŜŦƻǊŜ to me, there is always an underlying qǳŜǎǘƛƻƴ ƻŦ ΨŘƻŜǎ ƛǘ ǊŜŀƭƭȅ 

ƳŀǘǘŜǊΩΚ 5ƻ ƻǘƘŜǊǎ ƴŜŜŘ ǘƻ ƪƴƻǿ ƻŦ ǘƘŜƛǊ !ōƻǊƛƎƛƴŀƭ ŀƴŎŜǎǘǊȅΚ LǊƻƴƛŎŀƭƭȅΣ ōŜƛƴƎ !ōƻǊƛƎƛƴŀƭ ƛǎ ƴƻǘ  

                                                           
1 Note that Métis is written without an accent over the "e." This is done to signify that the term is being used to encompass all mixed-descent 
people. The reason for this choice is that "Métis" typically implies specific historical circumstance associated with French and Catholic 
influences that originated with the eastern trade routes prior to the fall of New France and the Scottish takeover of the St. Lawrence trade. The 
term "half-breed," also known as the "country born," has historically referred to English and Scottish mixed-bloods who came out of the 
Hudson's Bay Company trade. I use the term to be inclusive of all mixed ancestry people in the area who were members of the regional 
ŜȄǘŜƴŘŜŘ ŦŀƳƛƭȅ ǎȅǎǘŜƳ όaŀŎŘƻǳƎŀƭƭΣ нллуύΦ aȅ ǎƻƴΩǎ ǇŀǘŜǊƴŀƭ DǊŜŀǘ-Great Grandfather Walter C. Lundie was born in 1865 in England.  

 Figure 3: Gunthar and Quenten 2006 
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something we discussed at home in Manitoba. Rather, it is something we lived as a family. In 

this new urban place, there was and is a separation from our former cultural comfort zones. 

Additionally, there is a constant renegotiation of understanding how we might find our sense of 

belonging within this urban place and its respective Aboriginal and non-Aboriginal 

communities. Yes, how ǿŜ ƳƛƎƘǘ ΨōŜƭƻƴƎΚΩ hǊ ǿill we? As a result, this thesis project has grown 

ƛƴǘƻ ƳƻǊŜ ǘƘŀƴ ǉǳŜǎǘƛƻƴƛƴƎ ǘƘŜ ŀōǎŜƴŎŜ ƻŦ ŎǳƭǘǳǊŀƭƭȅ ǊŜǎǇƻƴǎƛǾŜ ŜŘǳŎŀǘƛƻƴ ŦƻǊ ΨƻǘƘŜǊΩ !ōƻǊƛƎƛƴŀƭ 

students. Now I question its absence on behalf of my two sons. Along with this I question what 

kinds of challenges they may face or have to negotiate in their lifetime as Metis Canadians. 

Through a personal reflection Chapter Two reveals some of the deeper issues that compel me. 

In this sense, I situate myself as the researcher. What follows is a detailed description of the 

methodology that guided this thesis project.  

 Through our trials and tribulations of adjusting to this urban environment, the fiddle 

remains central to our sense of what Chambers (2008) calls way findingΦ άLƴ ŀ Ŏǳrriculum of 

place,έ /ƘŀƳōŜǊǎ όнллуύ makes clear, άǘƘŜ ŀŎǘƛǾƛǘƛŜǎ ƛƴ ǿƘƛŎƘ ǿŜ ŜƴƎŀƎŜ ŎƘƛƭŘǊŜƴ ŀǊŜ ǘƘŜ ǾŜǊȅ 

ŀŎǘƛǾƛǘƛŜǎ ǘƘŜȅ ƴŜŜŘ ǘƻ ŘǿŜƭƭ ƛƴ ǘƘƛǎ ǇƭŀŎŜΣ ǘƻ ōŜ ƴƻǳǊƛǎƘŜŘ ōȅ ǘƘŜ ǇƭŀŎŜ ŀƴŘ ǘƻ ƴƻǳǊƛǎƘ ƛǘέόǇΦ 

120). As part of this thesis project, I will reflect back on our involvement with the Frontier 

Fiddle Program as a family prior to moving to Ottawa. In turn, I will seek to understand what 

cultural impacts the fiddle has had on the life of my two sons. Although no such fiddle program 

exists anywhere in Ottawa, within, or outside of school programming, they continue to play the 

fiddle.  

Drawing on Metissage the historical tones of the fiddle in northern Manitoba 

communities is the starting point for the findings section of this thesis. Chapter Three, the 
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stories, [findings] are a blend of narratives and perspectives from across the north. These in 

turn introduce the fiddle as a contemporary culturally responsive curriculum. The woven 

narratives flow into to some of the deeper impacts that are an outcome of the current school 

programs as shared by the storytellers. It is here that it became very apparent that this is about 

much more than music lessons. The final portion of the thesis (Chapter Four) is a discussion 

guided by the stories presented as they connect to my analytical framework; the Circle of 

Courage. This in turn leads to concluding thoughts and future directions of how we might 

consider the fiddle as a culturally responsive curriculum.   
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CHAPTER ONE - LITERATURE REVIEW 

 

Situating Historical Context of Aboriginal Education and the Fiddle  

 

We are what we know. We are, however, also what we do not know. If what we 

know about ourselves-our history, our culture, our national identity-is deformed 

by absences, denials, and incompleteness then our identity-both as individuals 

and as Americans-is fragmented.  

(Pinar cited by Dion, 2004, p. 55) 

 

Prior to discussing the fiddle in the contemporary context, it is first imperative to understand 

the following more clearly: 1) The historical impact education has had on First Nation and Metis 

people in Canada post-contact; 2) The repercussions of colonization and attempts at 

assimilation through education; and 3) The historical and cultural significance of the fiddle to 

Metis and First Nations people. These historical perspectives are pertinent for understanding 

why documenting a contemporary school fiddle program may be relevant to the Aboriginal 

education community from a research perspective.  

 

Education and Colonization of First Nation and Metis People in Canada 

 

As a society and a nation, for Canadians, there remains a great deal of unpacking to do with 

respect to understanding our historical relationship with Indigenous nations who have since 

time immemorial inhabited this land. In this section I briefly review the literature on how public 

education and its respective colonial curriculum have had a devastating impact on Aboriginal 

people and communities.  
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 Lƴ ƻǊŘŜǊ ǘƻ ŘƛǎŎǳǎǎ /ŀƴŀŘŀΩǎ !ōƻǊƛƎƛƴŀl people, we must first understand that they were 

here long before the time of contact and the Europeans (Boyko, 1998). Archaeological evidence 

along with local stories tell us that for example Manitoba and Quebec have been the ancestral 

homeland to the Cree for several thousand years (Whidden, 2007, p. 30). Prior to the arrival of 

Europeans, for Aboriginal peoples, education was not only a lifelong process, but necessary for 

survival. Furthermore learning and knowledge was shared (Barman, Hebert & McKaskill, 1987; 

Hare, 2003; Kirkness, 1992). It was at the time of contact with missionaries as early as the 

мсллΩǎ ǘƘŀǘ LƴŘƛƎŜƴƻǳǎ ŎƻƳƳǳƴƛǘƛŜǎ ǿƘŜǊŜ ƛƴƛǘƛŀƭƭȅ ŜȄǇƻǎŜŘ ǘƻ ǘƘŜ ƛƴǎǘƛǘǳǘƛƻƴǎ ƻŦ Ŏƻƭƻƴƛŀƭ 

education (Hare, 2003). The literature repeatedly documents that the goal of both the 

missionaries and colonial governments was to eliminate the Native culture (Boyko, 1998; Ing, 

1991). Furthermore, the federal government and missionaries collectively believed they were 

doing the Indians a favour by eradicating theiǊ άǎŀǾŀƎŜέ ŎǳƭǘǳǊŜǎΦ CƻǊ ŜȄŀƳǇƭŜ ƛƴ мфмо LƴŘƛŀƴ 

Affairs Minister Duncan Campbell Scott declared: 

The happiest future for the Indian race is absorption into the general population 

ŀƴŘ ǘƘƛǎ ƛǎ ǘƘŜ ƻōƧŜŎǘ ƻŦ ǘƘŜ ǇƻƭƛŎȅ ƻŦ ƻǳǊ ƎƻǾŜǊƴƳŜƴǘΧhǳǊ ƻōƧŜŎǘ ƛǎ ǘƻ Ŏƻƴǘƛnue 

until there is not a single Indian in Canada that has not been absorbed into the 

body politic. (Boyko, 1998, p. 176)  

 

By 1951, when the government realized their goals were not being achieved, the residential 

schools began to close and educational policy shifted in turn toward a curriculum of 

assimilation through integration and indoctrination (Boyko, 1998; Hare, 2003).   

 Reviews of Aboriginal education attest to the fact that history continues to repeat itself. 

Aboriginal children continue to be enrolled in educational systems that are paternalistic, racist 
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and do little to address their needs (Kirkness, 1992; Battiste, 2002). Moreover, as Whidden 

(2007) stresses, 

Unfortunately, the Native personality has been a poor fit with an institution 

where performance is assessed largely by ability to meet deadlines. Our systems 

are unforgiving when it comes to meeting individual needs and personal upsets: 

while this may be a hurdle to the non-Native, it has often been a complete block 

to Native students who may opt to quit a situation so alien to their inclination. 

(p. 13) 

 

There continue to be long-term consequences and costs to society as a result of the colonial 

ŜŘǳŎŀǘƛƻƴ ǎȅǎǘŜƳΩǎ ǊŜƭǳŎǘŀƴŎŜ ǘƻ ŀŎŎƻƳƳƻŘŀǘŜ ǘƘŜ ŎǳƭǘǳǊŀƭ ƴŜŜŘǎ ƻŦ !ōƻǊƛƎƛƴŀƭ ǎǘǳŘŜƴǘǎ. 

These negative repercussions of colonization can no longer be discussed nor perceived as 

strictly an Aboriginal issue (Helin, 2006; Alfred, 2005; King, 2003; Ralston Saul, 2008). A recent 

report released by the Centre for the Study of Living Standards (Sharpe, Arsenault, Lapointe & 

Cowan, 2009) underscores the fact that education is vital to the holistic well-being and 

economic viability of not only Aboriginal communities, but also to Canadian society as a whole. 

Unquestionably, these authors argue that what is at stake for improving education is the need 

to shift education toward becoming more adaptable to the social, cultural, and economic needs 

of Aboriginal learners (Sharpe, Arsenault, Lapointe & Cowan, 2009). There is strong and 

continued support that change is essential, but evidence of change remains slow. 

 

Colonial Aftermath...  

 

Theorists contend that we live in a postςcolonial world, implying that we have somehow risen 

above the problematic of colonialism (Wane, 2009). When having this discussion, I reflect on 
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the questions raised by Beck, Ilieva, Scholefield & Waterston (2007), άWhat counts as 

knowledge? And Who ŘŜŎƛŘŜǎέ όǇΦ мрύΚ CǳǊǘƘŜǊ ǘƻ ǘƘƛǎΣ Linda Tuhwai Smith (Battiste, 2002) 

reminds researchers to ask,  

²Ƙƻ ŘŜŎƛŘŜŘ ǘƘŀǘ ǘƘŜ ΨǇƻǎǘΩ ǎƘƻǳƭŘ ōŜ Ǉǳǘ ǘƘŜǊŜΚ {ƛƴŎŜ ǿƘŜƴ Ƙŀǎ ǘƘŜǊŜ ōeen a 
ΨǇƻǎǘΩ ƻŦ ŎƻƭƻƴƛŀƭƛǎƳΚΦΦΦa lot of Indigenous communities are uncomfortable with 
that term and it's partly about this idea that suddenly our history can be named. 
Suddenly we have gone from colonization to a postcolonial world. (p. 169) 
 

bƻƴŜǘƘŜƭŜǎǎΣ ƛŦ ƻƴŜ ƭƛǎǘŜƴǎ ŎƭƻǎŜƭȅΣ ŀƴŘ ΨǊŜŀŘǎΩ ōŜǘǿŜŜƴ ǘƘŜ ƭƛƴŜǎΣ ǘƘŜ Ǉƻǎǘ-colonial discourse 

ŎƻƴǘƛƴǳŜǎ ǘƻ ōŜ ŎƻƭƻƴƛŀƭΦ ά5ƛǎƳƛǎǎƛǾŜ ŎǊƛǘƛǉǳŜ ōŀǎŜŘ ƛƴ ŎǊƛŜǎ ƻŦ ŜǎǎŜƴǘƛŀƭƛǎƳΣέ ŀǎ IŀƛƎ-Brown 

όнллуύ ǎǘǊŜǎǎŜǎΣ άƘŀǎ ŀƭƭƻǿŜŘ ǎŎƘƻƭŀǊǎ ƛƳƳŜǊǎŜŘ ƛƴ ²ŜǎǘŜǊƴκ9ǳǊƻ-Canadian (and American) 

discourses to continue to relegate Indigenous thought to some marginal space while colonial 

relations proceed apace and unexaminedέ όǇΦ мсύΦ ¢ƘŜ ǊŜŀƭƛǘȅ ƛǎ ǘƘŀǘ ǘƘŜ Ŏƻƭƻƴƛŀƭ ǇǊƻŎŜǎǎŜǎ ƻŦ 

domination and imposition is just as real for Indigenous peoples of the world today as they 

were over 100 years ago (Wane, 2009). Education, historically, was a means to eradicate 

!ōƻǊƛƎƛƴŀƭ ǇŜƻǇƭŜΩǎ ŎǳƭǘǳǊŜǎΣ ǘƻ ƻǇǇǊŜǎǎΣ ǎǳōƧǳƎŀǘŜ ŀƴŘ ƳŀǊƎƛƴŀƭƛȊŜ ό²ŜŜƴƛŜΣ нллуύΦ !ǎ ŀ ǊŜǎǳƭǘΣ 

the reality of life challenges and barriers to learning faced by Aboriginal youth continue to 

exceed those faced by non-Aboriginal youth (Cappon, 2008; Pawlick, 2004; Albert & Fiddler, 

2008). Additionally, there continues to remain an educational gap in Canada between 

Aboriginal and non-Aboriginal students (Richards & Hove & Kemi, 2008). This narrative 

continues to reverberate throughout Aboriginal communities living within the borders of 

Canada. 

 Brokenleg identifies cultural alienation as the number one reason for Aboriginal 

students to leave school early (personal communication, November 27, 2007, Ottawa, ON). 

Currently provincial and local education authorities are paying increasing attention to 
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Aboriginal culture in an effort to reverse these negative trends (Nikkel, 2006). Recognizing and 

moving Indigenous knowledge from the margins, as Haig-Brown (2008) expresses, opens the 

possibility to deepen our work in intellectually productive and practical ways. Furthermore, 

including Aboriginal perspectives into curricula will be a benefit not only to Aboriginal peoples, 

but also to all Canadian people. άAll students are deniedΣέ Labelle and Peden (2003) stress, άa 

quality education if they are not exposed to the contributions made by all people in the 

ŘŜǾŜƭƻǇƳŜƴǘ ƻŦ ǘƘŜ ŎƻǳƴǘǊȅ ƛƴ ǿƘƛŎƘ ǘƘŜȅ ƭƛǾŜέ όǇΦ мύΦ ά¢ƘŜ ŦŀŎǘ ƻŦ ǘƘŜ ƳŀǘǘŜǊ ƛǎΣέ ŀǎ IŜƭƛƴ 

όнллсύ ŀǘǘŜǎǘǎΣ άƴŜƛǘƘŜǊ !ōƻǊƛƎƛƴŀƭ ǇŜƻǇƭŜ ƴƻǊ ǘƘŜ /ŀƴŀŘƛŀƴ ǇǳōƭƛŎ Ŏŀƴ ŀŦŦƻǊŘ ŀƴƻǘƘŜǊ ƭƻǎǘ 

ƎŜƴŜǊŀǘƛƻƴ ƻŦ ȅƻǳǘƘέ όǇΦ олύΦ Moving forward, I introduce the historical connections between 

the fiddle and the Aboriginal communities who play it.  

 

History of the Fiddle as a Communal Praxis 

 

My people will sleep for one hundred years, but when they awake, it will be the 

artists who give them their spirit back.  

(Louis Riel, July 4, 1885, Manitoba Metis Federation) 

 

All accounts of the history of the fiddle among Aboriginal groups trace its beginnings to the 

time of contact and the emergence of the fur trade in Canada (Coyes, 2002; Chretien, 1998; 

Dueck, 2007; Lederman, 1986; Paquin, Prefontaine, & Young, 2003; Whidden, 2007; Dorion-

Paquin, 2002). The fur trade routes ran east to west and from the south to the icy waters of the 

north bringing tunes and other cultural artifacts simultaneously in both directions (Lederman, 

1986, p. 15). The music flowed through the waterways in the same way fish spawned along the 

Canadian river routes (Coyes, 2002, p. 4). The Scots employed with the Hudson's Bay Company 
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as well as the rival Northwest Company French coureurs de bois employees introduced the 

fiddle and their respective music to the Indigenous people with whom they traded (Paquin, 

Prefontaine, & Young, 2003, p.13). Pressures by Europeans for furs led to many increased 

opportunities between the groups including exchanges 

of song. Working at trading posts the Cree would have 

heard the fiddles oŦ ǘƘŜ IǳŘǎƻƴΩǎ .ŀȅ /ƻƳǇŀƴȅ ƳŜƴ 

ŀƴŘ ǘƘŜ ŦǳǊ ǘǊŀŘŜǊǎ ŀƴŘ άǿƛƭƭƛƴƎƭȅ ŜƳōǊŀŎŜŘ ǘƘŜ 

9ǳǊƻǇŜŀƴ ŦƛŘŘƭŜ ƳǳǎƛŎ ŀƴŘ ƳŀŘŜ ƛǘ ƛƴǘƻ ǘƘŜƛǊ ƻǿƴέ 

(Whidden, 2007, p. 48). Historical records as early as 1611 

document the cordial and mutually beneficial relationship exchanges between the British and 

Aboriginals (Whidden, 2007, p. 49). Song, story, and dance were vital to the well-being of the 

early voyageurs at a time when living conditions were very harsh (Whidden, 2007, p. 48). In the 

historic development of Canada, the fiddle and the fur trade go together like the paddle and 

canoe.  

 Not long after the arrival of Europeans, Aboriginal people were creating their own 

music, songs and styles of playing the fiddle. The Scottish from the Orkney Islands had a 

particularly strong influence and the fiddle music transcended the boundaries of the spoken 

language and culture. Consequently its performed utterances of place and culture were a 

seamless fit for Aboriginal communities and it was in turn quickly adopted. History books are 

marked with tales of how storytelling, music and dancing were a way of passing the time and 

celebrating life when away from friends and family for extended periods of time. On the 

prairies or in the bush people gathered around campfires where songs and fiddles would be 

Figure 4: Fiddle 
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played late into the night (Dorion-Paquin, 2002). Lussier and Sealey (1978) illustrate a lively 

description of early accounts of fiddle playing in Canada: 

Dancing was a favourite form of recreation. The Metis learned from their mothers the 
dances of the Plains Indians and the reels and square dances of Scotland from their 
fathers. They combined the intricate footwork of the Indians with the Scottish forms. 
The fiddle, a favourite of the Scots, became the beloved instrument of the Metis. 
Lacking the finances to buy imported European fiddles, they quickly learned to make 
their own from maple wood and birch bark. Some travelers sarcastically noted that 
lacking other instruments with which to tune their fiddles, the Metis used the cry of the 
loon and the bellow of a rutting moose. (p. 18) 
 

Whether on a cart brigade [Red River] or paddling the rivers and waterways of Canada for up to 

eighteen hours a day, storytelling and song helped men keep their spirits up. For early 

voyageurs song also helped keep time while paddling or rowing. Between 1826 and 1835 

William Sinclair, Metis Chief Factor2 at York Factory, developed a new watercraft known as the 

Ψ¸ƻǊƪ ōƻŀǘΩΣ ŀ ƳǳŎƘ ǎǘǳǊŘƛŜǊ ǾŜǎǎŜƭ ǘƘŀǘ ŎŀǊǊƛŜŘ ƭŀǊƎŜǊ ŎŀǊƎƻ ƭƻŀŘǎ ǘƘŀƴ ǘƘŜ ōƛǊŎƘ ōŀǊƪ canoe 

(Dorion-Paquin, 2002, p. 8). A York boat crew was generally made up of a steersman, a 

bowsman [who fended off rocks with a large pole and guided the boat through fast water] and 

eight rowers. Many of the journeys that these boats traversed were often longer than one 

thousand miles and included portaging heavy loads numerous times. It was common that there 

was a fiddle or two and lots of men who could play it. Dorion-Paquin (2002) depicts the 

animated story of one gentleman who recalled, άLƴ ƻƴŜ ƛƴǎǘŀƴŎŜ ǘƘŜǊŜ ǿŀǎ ŀ ōƻŀǘΩǎ ŎǊŜǿΣ 

where the fiddle was passed down from the steersman to the bowsman, and every man in the 

ōƻŀǘ ŎƻǳƭŘ Ǉƭŀȅ ƛǘέ όǇΦ уύΦ !ƴŜŎŘƻǘŜǎ ǎƛƳƛƭŀǊ ǘƻ ǘƘŜǎŜ ŀǊŜ ŦƻǳƴŘ ǘƘǊƻǳƎƘƻǳǘ ǘƘŜ ƘƛǎǘƻǊƛŎŀƭ ǊŜŎƻǊŘǎ 

of the fiddle in Canada. 

                                                           
2 The Hudson Bay lie like a big circle in the middle of Canada so during the summer months when the ice melted the company ships could bring 
supplies to the forts or factories (named for the HBC person or factor, trading items for furs) as they were referred to, and pickup the furs to be 
taken back to England. Canada history, http://www.canadahistory.com/sections/eras/clashofempires/hbc.htm 
 

http://www.canadahistory.com/sections/eras/clashofempires/hbc.htm
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 Although the fiddle was a new voice to Indigenous oral histories, it followed the same 

ƳǳǎƛŎ ǘǊŀŘƛǘƛƻƴǎ ŀǎ ǘƘŜ ƘǳƴǘŜǊǎΩ ǎƻƴƎǎ ό²ƘƛŘŘŜƴΣ нллтύΦ The fiddle tunes changed to fit the Cree 

sound ideal, with its steady rhythm phrased not by metres and silences but endlessly worded 

syllable patterns. This differs from the Scots fiddling for example that are characterized by 

regular metres such as the three-beat waltzes or four-beat reels. In contrast Native fiddling, 

does not obey these metrical divisions, although it does have a strong one-beat pulse. 

Moreover:  

Scots fiddle tunes are structured into regular divisions of thirty-two bars, which are 
subdivided into four-bar phrases. Cree tunes are different: they add beats, especially at 
cadences (the concluding notes), they subtract beats by overlapping phrases; and they 
like to elaborate the first phrase of the melody. This often results in phrases of three or 
five beats instead of the Scottish four...Furthermore, Old-time Cree fiddlers use short 
bow strokes, one note per stroke which gives the music a strong percussive sound. 
(Whidden, 2007, p. 58)3 
 

Each fiddler had his own version of the tunes, which they changed between and even during 

performances. The distinct Cree fiddling was so innovative and unique it became known as a 

new genre of music (Whidden, 2007, p. 57). Fiddling was congruent with the Cree existing ways 

of cultural learning, and the portable instrument was easily transported across the land.4 

 Stories resound of the life of renowned fiddle player, Frederic Genthon (1857-1941) 

ǿƘƻ ǿŀǎ ōƻǊƴ ŀǘ ǘƘŜ wŜŘ wƛǾŜǊ {ŜǘǘƭŜƳŜƴǘ ƛƴ мурт ŀƴŘ ǿƻǊƪŜŘ ŦƻǊ ǘƘŜ IǳŘǎƻƴΩǎ .ŀȅ /ƻƳǇŀƴȅ 

as a fur trader at Moose Lake, Manitoba for many years.5 The success of his trading post was 

attributed to his exceptional fiddle playing ability. His fiddle music and fur trading career were 

so intertwined that many trappers went out of their way to take him their best catch 

                                                           
3 Anne Lederman (1987) classifies Ojibwe fiddling as syncretic music: the combination of two different musics to make a new one. 
4 ²ƘƛŘŘŜƴ ōŜƭƛŜǾŜǎ ƛǘ ǇƻǎǎƛōƭŜ ǘƘŀǘ /ŀƴŀŘŀΩǎ ƴƻǊǘƘŜǊƴŜǊǎ ƘŀŘ ŀ ŦƛŘŘƭŜ-like instrument long before seventeenth-century contact. It may explain 
the receptivity of the Cree, and other groups such as the Inuit, to the violin (Whidden, 2007, p. 171). 
5 In 1940, Genthon recorded the oldest known version of the Red River Jig in order to preserve the old Metis style (Dorion-Paquin 2002, p. 7; 
Lederman, 1987, p. 60). 
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ό[ŜŘŜǊƳŀƴΣ мфутΣ ǇΦ оύΦ άbƻōƻŘȅ ƘŀŘ ŀƴȅǘƘƛƴƎΣέ ǊŜŎƻǳƴǘǎ aŀƴƛǘƻōŀ ŦƛŘŘƭŜǊ [ŀǿǊŜƴŎŜ Ψ¢ŜŘŘȅ 

.ƻȅΩ IƻǳƭŜ, life was hard, and people ƘŀŘ ŦŜǿ ōŜƭƻƴƎƛƴƎǎΦ άLŦ ȅƻǳ ƘŀŘ ŀ ŦƛŘŘƭŜΣέ IƻǳƭŜ 

continues, άƳȅ ƎƻƻŘƴŜǎǎΣ ȅƻǳ ǿŜǊŜ ŀ ƳƛƭƭƛƻƴŀƛǊŜέ ό[ŜŘŜǊƳŀƴΣ мфутΣ ǇΦ оύΦ aŀƴȅ ƻƭŘ ǘƛƳŜ ŦƛŘŘƭŜ 

players remember using spruce gum for rosin in place of store bought rosin and snare wire to 

repair damaged strings (Dorion-Paquin, 2002, p. 14). People were resourceful, and fiddles and 

fiddle players were treasured.  

 The song and dance promoted a sense of community and identity for a semi-nomadic 

people who cherished every opportunity to meet with family and friends (Dorion-Paquin, 

2002).  

At the fur trade posts, fiddle playing was a common feature of the entire social 
ǊŜƎƛƳŜΦ !ŎŎƻǳƴǘǎ ōȅ ƳƛǎǎƛƻƴŀǊƛŜǎ ŀƴŘ ŦǳǊ ǘǊŀŘŜǊǎ ŀƴŘ ǘƘŜ ŀǊǘƛǎǘǎΩ ǎƪŜǘŎƘŜǎ 
indicate that the gregarious Metis were passionate about fiddling, dancing and 
celebrating. In addition to this, it is said that every Metis family had a fiddle 
player, who, on a mere moment's notice, could play a tune if everybody was in 
the mood to celebrate. (Paquin, Prefontaine, & Young, 2003, p. 14) 
 

Additionally, Lederman (1986), Whidden (2007) and Dueck (2007), all recorded narratives of 

Aboriginal elders in numerous prairie communities who conveyed the significant presence of 

fiddling across the west. These animated narratives recount that fiddle music may have been 

the major social activity among much of the Aboriginal population for more than 200 years 

(Lederman, 1986). When stories come out, it is evident that the fiddle roots are deep and rich 

in Aboriginal communities.  

 These lively and vibrant exchanges are in contrast to the next chapter of Canadian 

history where prohibition became a more common theme. The Honourable Justice Murray 
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Sinclair Chair of the Truth and Reconciliation Commission of Canada6 reverberated a dark side 

of /ŀƴŀŘŀΩǎ ǇŀǎǘΦ {ƛƴŎƭŀƛǊ ǎǇoke of how from 1880 until 1951 it was illegal to practice Indian 

culture or wear Indian garb in Canada. If an Indian wanted to own land or go to university, they 

were forced to give up their άCƛǊǎǘ bŀǘƛƻƴέ status (Honourable Justice Murray Sinclair, personal 

communication, October 15, 2010, Ottawa, ON). Furthermore, former Lieutenant-Governor of 

Manitoba, and Governor of the Metis Nation, describes how: 

There was a time that it was against the law for the Metis to gather in numbers of more 
than 3 or 4. After the resistance in 1885, they thought that by hanging their leader, they 
would destroy the spirit of the Metis. By preventing them from getting together and 
sharing their music, their culture, their dance, that they would destroy their spirit...7 
(quoted by Dumont in Coyes, 2002) 
 

However, none of that has worked. The Metis spirit is alive and stronger than ever today 

(Coyes, 2002). This to me further demonstrates the resiliency and adaptability of the people.  

 Nineteenth century Christian missionary journals recorded ǘƘŀǘΣ άǘƘŜȅ ŘƛŘ ƴƻǘ ǿŀƴǘ ǘƘŜ 

Cree furs; they wanted Cree soulsέ ό²ƘƛŘŘŜƴΣ нллтΣ ǇΦ рнύΦ CƻǊ ŜȄŀƳǇƭŜ ǘƘŜ ƭƛƴƎǳƛǎǘ WŀƳŜǎ 

Evans (1801-46),8 son of a sea captain whose family emigrated to Canada, after he was 

oǊŘŀƛƴŜŘΣ ǿǊƻǘŜ ǘƘŀǘ Ƙƛǎ ƳƻǘƛǾŀǘƛƻƴ ǿŀǎ ǘƻ άǎŀǾŜ ǎƻǳƭǎ ōȅ ǇǊŜŀŎƘƛƴƎ ŀƴŘ ǘǊŀǾŜƭƭƛƴƎ ŀƴŘ ǾƛǎƛǘƛƴƎ 

poor heathen in their wretched wigwams, and teaching young and old the way of life (Fast, 

quoted by Whidden, 2007, p. 54).  Their intention was to convert all the Cree to Christianity. 

Northern Manitoba elder Matt Sinclair describes the consequences of the arrival of the priests 

in the following way: 

It was just shortly after that the priest first came to Pukatawagan...The priest had the 
first mass out on the island in Pukatawagan Lake. After it was over, the priest made 

                                                           
6 http://www.trc.ca/websites/trcinstitution/index.php?p=5 
7  Coyes (2002). http://www.reelgirlsmedia.com/printfiles/media/HowtheFiddleFlows 
8 In 1840 in Norway House, Manitoba the Reverend James Evans developed the system of writing Cree syllabics. The Cree took to it readily and 
it changed the way people communicated. 

http://www.trc.ca/websites/trcinstitution/index.php?p=5
http://www.reelgirlsmedia.com/printfiles/media/HowtheFiddleFlows
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everybody throw their drums into the water. (Brightman, quoted by Whidden, 2007, p. 
56) 
 

Dorion-Paquin (2002) illustrates another story by Butch WaupoƻǎŜΩǎ ƎǊŀƴŘŦŀǘƘŜǊ 5ŀǾŜΣ ŦǊƻƳ 

the Great Lakes region. Talking about how his fiddle was smashed by a priest, Waupoose says 

ǘƘŀǘΣ ƛǘ ǿŀǎΣ άŀƴ ŀŎǘ ǘƘŀǘ ŎǳǊǘŀƛƭŜŘ Ƙƛǎ ǇƭŀȅƛƴƎ ŦƻǊ ŘŀƴŎŜǎ ŀǘ ƭŜŀǎǘ ǳƴǘƛƭ ƘŜ ŎƻǳƭŘ ƎŜǘ ŀƴƻǘƘŜǊ 

ŦƛŘŘƭŜέ όǇΦ мрύΦ !ƴƻǘƘŜǊ ŜƭŘŜǊ ŀƴŘ aŜǘƛs fiddle player articulates how he remembers that the 

fiddle was not allowed to be played during lent (Dorion-Paquin, 2007, p. 15). It seems 

contradictory that the fiddle was introduced by the Europeans and then later banned from 

being used. Stories such as these reinforce how vibrant a part of life the fiddle was for 

Aboriginal people.  

 In the winter, people regularly spent their time socializing and dancing because the 

inclement weather often prohibited economic activities. Metis dances would last for days until 

all the food, liquor and energy were gone often to the consternation of the clergy (Dorion-

Paquin, 2002, p. 16). During government prohibitions First Nation and Metis people in Canada 

were banned from gathering and celebrating. Moreover, because the parishioners danced for 

days and slept in, and missed church it was common practice of the church to burn the fiddles 

of Aboriginal fiddle players (Campbell quoted by Dorion-Paquin, 2002, p. 15). Consequently, 

traditional music practice ceased. The resulting aftermath is that fiddle music throughout 

Aboriginal communities in Manitoba was close to moribund (Whidden, 2007, p. 56). 

Consequently, many fiddles sat idle in their cases (Whidden, 2007). This situation changed 

dramatically when Frontier School Division, introduced fiddle classes in selected northern 

schools around 1995. By 2004, the division employed eight instructors, reached twenty 

communities, and had approximately one thousand enthusiastic young musicians learning to 
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fiddle (Whidden, 2007; Dueck, 2007). Additionally, the number of instructors and resultantly, 

the number of students involved in these programs continues to increase every year. It is these 

historical narrative jigs that led me to northern Manitoba as a research site, where in addition 

to the Frontier Fiddle Programs, numerous other fiddle programs have started in schools and 

communities. 

 This thesis attempts to address the following research questions:  What is the impact of 

the fiddle curriculum in these remote and isolated Aboriginal communities? What are some 

stories that demonstrate the contributions of the fiddle? In response to these questions, via 

Metissage, I utilize narrative inquiry to braid the lived experiences of community members, 

instructors and former students in northern Manitoba.    

 The following sections of this literature review are situated within the field of curriculum 

studies, but also look at other Indigenous journals, which in turn take up the broader realm of 

Native education in Canada. I selected 1994 as a start point as this was around the time the 

fiddle programs began in northern Manitoba. In this section of the literature review, I examine 

the presence or absence of the following themes: belonging, identity and engagement of 

students, as well as place, community, and culture. I also scan articles that discuss the arts and 

more specifically music in education. Additionally I reviewed numerous other sources and 

books that discuss Aboriginal education. Underlying all of the literature I reviewed how the 

themes connect to Aboriginal student well-being. I further looked at how they may contribute 

to improved experiences within education. Consequently, I raised possible linkages between 

the fiddle (fiddle playing) and the themes through the narratives of those directly involved with 

the fiddle. 



19 
 

 No specific study such as this is identified anywhere in the literature. Although research 

demonstrates the benefits of the arts and art programs (Gamwell, 2005; Smithrim & Upitis, 

2005), nowhere in the literature is there a study that looks at the various curricular dynamics in 

which a specific instrument contributes and/or connects to cultural revitalization within an 

Indigenous community within the larger field of Canadian curriculum studies. Moreover, there 

is little research that addresses the issue of school dropout or school achievement as it 

specifically relates to Aboriginal peoples in Canada (Brady, 1996; Nikkel 2006). Let us turn to the 

notion of identity and the implications for Aboriginal youth.  

 

Identity  

Identity is a key aspect of self-determination and mental well-being. Antone (2003) 

ǎǳōǎǘŀƴǘƛŀǘŜǎ ǘƘŀǘ άƛƴ ƻǊŘŜǊ ǘƻ ōŜ ƛƴ ōŀƭŀƴŎŜΣ ƻƴŜ Ƴǳǎǘ ƘŀǾŜ ŀ ǇƻǎƛǘƛǾŜ ǎelf-ƛŘŜƴǘƛǘȅέ όǇΦ фнύΦ 

LŘŜƴǘƛǘȅ ǳƭǘƛƳŀǘŜƭȅ ƎƛǾŜǎ ŘƛǊŜŎǘƛƻƴΣ ŀ ǎŜƴǎŜ ƻŦ ƪƴƻǿƛƴƎ άǿƘŜǊŜ ǿŜ ŀǊŜ ƎƻƛƴƎέ όwƻǳǎǎŜƭƻǘΣ нллтΣ 

p. 54). This is imperative for student academic success. Many Aboriginal people describe how 

when one's identity is defined by others, it impacts heavily on whom you feel you are:  

When you start listening to these people in society telling us we are a bunch of 

losers, drunks, alcoholics or less than anybody else in society... that's when 

people start to get confused.  And that's when your connection to the spirit 

becomes damaged. (Berry, 1999, p.19) 

 

²ŜŜƴƛŜ όнллуύΣ ŀǎǎŜǊǘǎΣ άDespite centuries of colonialism and oppression, language and cultural 

knowledge remain as veritable sources of knowledge that reinforce and validate Aboriginal 
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identitȅέ όǇΦ рррύΦ This resonates with the resilience of Aboriginal people and their connections 

to culture.      

 People have both self-identity and group identity. Antone (2003) maintains there is a 

strong link between Native identity and a balance between their society and mainstream 

society. Identity refers to our thoughts and feelings about ourselves, who we are, but also our 

relationships with others. This includes information about physical, psychological, social 

attributes, and identification with cultural groups and communities. Moreover, Wilson (1998) 

ǊŜƭŀǘŜǎΣ άǘƘŜ ǎǘǊŜƴƎǘƘ ƻŦ !ōƻǊƛƎƛƴŀƭ ǇŜƻǇƭŜ ƛǎ ŘŜǊƛǾŜŘ ŦǊƻƳ ǘƘŜƛǊ ǎŜƴǎŜ ƻŦ ƛŘŜƴǘƛǘȅέ όǇΦ нумύΦ 

Based on these areas of personal and cultural development, education has not promoted a 

positive identity for Aboriginal students (Antone, 2003). Major issues relating to identity for 

Aboriginal people stem from the sense of loss of identity created through forces of colonization.  

 

Belonging  

 

A sense of belonging is about relating to people, places, ideas and beliefs (Woodhead & 

Brooker, 2008). The starting point for school attachment is developing a sense of belonging 

(Albert & Fiddler, 2008). Moreover, belonging has been demonstrated as an essential element 

ǘƻ ŀ ǎǘǳŘŜƴǘΩǎ ŜȄǇŜǊƛŜƴŎŜǎ ƻŦ ŀŎŀŘŜƳƛŎ ŀŎƘƛŜǾŜƳŜƴǘ όKehoe & Echols, 1994). Additionally, 

!ƭōŜǊǘ ŀƴŘ CƛŘŘƭŜǊ όнллуύ ƛƴŦƻǊƳ ǳǎ άƛƴ ƻǊŘŜǊ ǘƻ ōŜ Ŧǳƭƭȅ ŜƴƎŀƎŜŘΣ !ōƻǊƛƎƛƴŀƭ ŎƘƛƭŘǊŜƴ ƴŜŜŘ ǘƻ 

feel a sense of physical, emotional and cultural safety, where they are able to practice and 

celebrate the uniqueness of theƛǊ ŎǳƭǘǳǊŜ ƻǇŜƴƭȅ ǿƛǘƘƻǳǘ ŦŜŀǊ ƻŦ ǊƛŘƛŎǳƭŜ ƻǊ ŘƛǎǊŜǎǇŜŎǘέ όǇΦ нрύΦ 

Cognitive ability and academic achievement are generally strong predictors of whether a youth 
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will complete secondary school. However, recent research has shown that youth are also prone 

to dropping out if they have low self-esteem, a poor attitude toward school, or experience 

feelings of alienation (Willms, 2002, p. 370).  Students who have dropped out of school 

frequently say they never felt they were a part of the school community. Just as important, 

students, especially adolescents are extremely sensitive to their social context. For many of 

them negative experiences have devastating and long-term effects on their self-esteem 

(Gamwell, 2005). Without a sense of belonging, students begin to feel lost. 

 Current statistics speak volumes to how this impacts Aboriginal youth. A high proportion 

of Aboriginal students, perhaps even as much as 50 percent, continue to drop out of high school 

before graduation (Castellano Brant, 2008). A common anecdote echoed throughout the 

ƭƛǘŜǊŀǘǳǊŜ ƛǎΣ άAll too often White teachers made the children feel backward...The curriculum 

made no changes to recognize Native cultures and no changes were made to accommodate the 

ƭŜŀǊƴƛƴƎ ǎǘȅƭŜǎ ŀƴŘ ǘƘŜ ǿŀȅǎ ƻŦ ƭƛŦŜ ƻŦ bŀǘƛǾŜ ŎƘƛƭŘǊŜƴέ (Kehoe and Echols, 1994, p. 62). The 

following Thomas King (2003) question resonates for me here: ά²Ƙŀǘ ƛǎ it about us that you 

ŘƻƴΩǘ ƭƛƪŜέ όǇΦ мпрύΚ It is difficult to feel a sense of belonging when you are made to feel what 

you know, and where you come from, is wrong. 

 Because education is the primary socializing agent in the community, one of the main 

goals needs to be the development of programs that promote belonging through cultural 

association (Antone, 2003; Barman, Hebert & McCaskill, 1987). This is essential to acknowledge 

when discussing the education of Aboriginal students. Without belonging, nothing happens 

(Brokenleg, personal communication, May 20, 2010, Ottawa, ON). The next section of this 
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project traverses the journey toward accentuating ΨǇƭŀŎŜΩ ŀƴŘ its connections to schooling and 

Aboriginal students within a Canadian context. 

 

Place and Community 

 

άtƭŀŎŜ ƛǘǎŜƭŦΣέ !ǳƭǘ όнллуύ ǘŜƭƭǎ ǳǎΣ άōŜŎƻƳŜǎ ǘƘŜ ǇǊƛƴŎƛǇŀƭ ƻōƧŜŎǘΧƭŜŀŘƛƴƎ ǘƻ ǘƘŜ ŜƴƘŀƴŎŜƳŜƴǘ 

ƻŦ ǎŜƭŦ ŀƴŘ ŎƻƴƴŜŎǘƛƻƴ ǘƻ ŎƻƳƳǳƴƛǘȅέ όǇΦ сомύΦ Lƴ ǘƘŜ ŎƻƴǘŜȄǘ ƻŦ ǘƘƛǎ ŘƛǎŎǳǎǎƛƻƴΣ ΨǇƭŀŎŜΩ ŀƴŘ 

ΨŎƻƳƳǳƴƛǘȅΩ ŀǊŜ ƻƴŜ ŀƴŘ ǘƘŜ ǎŀƳŜΦ !ŘŘƛǘƛƻƴŀƭƭȅΣ ǘƘŜ ƴƻǘƛƻƴ ƻŦ ΨǇƭŀŎŜΩ ŀƴŘ ΨŎƻƳƳǳƴƛǘȅΩ Ǝƻ 

ōŜȅƻƴŘ ǘƘŜ ǇƘȅǎƛŎŀƭ ǎŜƴǎŜ ƻŦ ΨǇƭŀŎŜΦΩ !ǳƭǘ όнллуύ Ƴŀƛƴǘŀƛƴǎ ǘƘŀǘ ΨǇƭŀŎŜΩ ǊŜŦŜǊǎ ǘƻ ǘƘŜ ŜƳƻǘƛƻƴŀƭ 

experience of being grounded in character, confidant belief, and strength of identity. At the 

root of belonging and identity, is having uƴŘŜǊǎǘŀƴŘƛƴƎ ŀƴŘ ŎƻƴƴŜŎǘƛƻƴǎ ǘƻ ΨǇƭŀŎŜΦΩ ¢Ƙƛǎ ƛǎ ŀ 

journey that historically has gone astray for Aboriginal Canadians. There continues to be, 

/ƘŀƳōŜǊǎ όнллуύ ƭŀƳŜƴǘǎΣ άŀ ƎǊŜŀǘ ŘŜŀƭ ƻŦ ƎǊƛŜŦ ŀƴŘ ǎƻǊǊƻǿ ŀōƻǳǘ ǇƭŀŎŜ ƛƴ /ŀƴŀŘŀΣ ŀōƻǳǘ ƭŀƴŘ 

and who it belongs toΣ ŀōƻǳǘ ǿƘƻǎŜ ǎǘƻǊƛŜǎ ƎŜǘ ǘƻƭŘ ŀƴŘ ǿƘƛŎƘ ǎǘƻǊƛŜǎ ŀǊŜ ǘƻ ōŜ ōŜƭƛŜǾŜŘέ όǇΦ 

124). The negative repercussions of this misunderstanding continue to resonate throughout 

Aboriginal communities.   

 /ƘŀƳōŜǊǎ όмфффύ ŎƻƴǘŜƴŘǎ ǘƘŀǘΣ ŀǎ /ŀƴŀŘƛŀƴǎΣ άƳŀƴȅ ƻŦ ǳǎ ŀǊŜ ǳƴǎǳǊe where we come 

ŦǊƻƳΣ ǿƘŜǊŜ ƘŜǊŜ ƛǎΣ ŀƴŘ ǿƘŜǘƘŜǊ ǿŜ ōŜƭƻƴƎέ όǇΦ мотύΦ CƻǊ !ōƻǊƛƎƛƴŀƭ /ŀƴŀŘƛŀƴǎΣ as a result of 

colonization, the implications of this uncertainty are even deeper and more defining, than for 

non-Aboriginal Canadians. The relationship to place is deeply connected to identity, who 

Aboriginal people are. Gunew (1994) alleges that discussions about identity take place 

ŀƭƻƴƎǎƛŘŜ ǿƛŘŜǊ ƴƻǘƛƻƴǎ ƻŦ ΨōŜƭƻƴƎƛƴƎΩ ŀƴŘ Ψƴƻǘ ōŜƭƻƴƎƛƴƎΩ ǿƛǘƘƛƴ ŀ ŎƻƳƳǳƴƛǘȅΦ 9ƭƭƛǎ όнллрύ 
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ŘŜǇƛŎǘǎ ǇƭŀŎŜ ŀǎ άŀ ǎƻǳǊŎŜ ƻŦ ǎŜŎǳǊƛǘȅΣ ƳŜŀƴƛƴƎΣ ōŜƭƻƴƎƛƴƎΣ ŀƴŘ ƛŘŜƴǘƛǘȅέ όǇΦ ртύΦ In turn, 

experiencing meaningful relationships is enhanced by our ability to connect to place (Ellis, 

2005). Correspondingly, feeling good about and connecting to ǿƘŜǊŜ ǿŜ ŀǊŜΣ ΨǇƭŀŎŜΩ ŀƴŘ 

ΨŎƻƳƳǳƴƛǘȅΣΩ impacts feeling good about who we are. 

 Now, given, that most children have no choice but to be at school, Ellis (2005) tells us 

ǘƘŀǘΣ άƛǘ Ƴŀȅ ōŜ ƛƳǇƻǊǘŀƴǘ ǘƻ ŎƻƴǎƛŘŜǊ ǘƘŜ ŎƭŀǎǎǊƻƻƳ ŀǎ ŀ ǇƭŀŎŜέ όǇΦ спύΦ  ¢Ƙƛǎ ŎƻƴŎŜǇǘΣ ƻƴŎŜ 

again is critically significant when discuǎǎƛƴƎ ŜŘǳŎŀǘƛƻƴ ŦƻǊ !ōƻǊƛƎƛƴŀƭ ǎǘǳŘŜƴǘǎ ŦƻǊ ǿƘƻƳ άǘƘŜ 

school curriculum was a colonial curriculum in that home was either somewhere else or not 

ǿƻǊǘƘ ŎƻƴǎƛŘŜǊŀǘƛƻƴέ ό/ƘŀƳōŜǊǎΣ мфффΣ ǇΦ мотύΦ In turn, Rutter & Hersov (1985) suggests that 

schools conceptualiȊŜŘ ŀǎ ŀ ΨǇƭŀŎŜΩ Ŏŀƴ ōŜ ǇǊƻǘŜŎǘƛǾŜ ǿƘŜƴ they promote self-esteem and self-

efficacy by providing opportunities for students to experience success and enabling them to 

develop important social and problem solving skills. Moreover, the essence of Zimmerman & 

!ǊǳƴƪǳƳŀǊΩǎ όмффпύ ǊŜǎŜŀǊŎƘ ŜƴŘƻǊǎŜǎ ŦƛƴŘƛƴƎǎ ǘƘŀǘ ǎŎƘƻƻƭ-based supportive ties can serve to 

buffer against potentially hazardous conditions in the home and other nonschool 

environments. This is of particular importance, ǘƻ ǊŜŎƻƎƴƛȊŜ ǎŎƘƻƻƭ ŀǎ ŀ ΨǇƭŀŎŜΩ for Aboriginal 

students. 

 A sense of belonging is about validating the importance of cultural lives (Gould, 2005). 

Beyond the individual connection to place, perhaps the most important form of social identity is 

one that links an individual to some large collectivity such as a nation, culture or ethnic group 

(Eriks-Brophy & Crago, 2003). Many Aboriginal people in Canada have been denied their 

ΨŎƻƳƳǳƴƛǘȅΣΩ and much of Aboriginal culture has been destroyed as a result of colonization. To 

ŀ ŎŜǊǘŀƛƴ ŜȄǘŜƴǘΣ άōŜƛƴƎ !ōƻǊƛƎƛƴŀƭ ƛƴ /ŀƴŀŘŀ ƳŜŀƴǎ ƭƛǾƛƴƎ ǿƛǘƘ ǘƘŀǘ ƭƻǎǎέ ό5ƛƻƴ ϧ 5ƛƻƴΣ нллп, p. 
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78). I am personally aware of, and have experienced these feelings of alienation and shame. I 

have been in situations where I was reluctant to divulge my children's Aboriginal ancestry for 

fear of denial or rejection. Therefore, I look to bridge an understanding between the role of 

culture and education for Aboriginal students.  

 

Culture  

 

Culture is like a blanket that protects a people. Culture must be taught, 

experienced and lived by children for the nation to survive and the children to be 

whole.  

(Albert & Fiddler, 2008, p.4)    

 

Literature documenting the link between culture, well-being and Aboriginal student success 

dates back as far as the 1960's. Culture, at the foundation of human growth, is about values, 

beliefs, ways of living, identity, and expression (Gould, 2005). Fundamental to well-being, Gould 

όнллрύ ǘŜƭƭǎ ǳǎΣ άŎǳƭǘǳǊŜ ƛǎ ǘƘŜ bedrock ƻŦ ǉǳŀƭƛǘȅ ƻŦ ƭƛŦŜέ όǇΦ сύΦ Lƴ ǘǳǊƴ ƛt is strategically essential 

ǘƻ ƴƻǘŜ ŀǘ ǘƘƛǎ ǘƛƳŜ ǘƘŀǘ ΨŎǳƭǘǳǊŜΣΩ ŦǊƻƳ ǘƘŜ ǇŜǊǎǇŜŎǘƛǾŜ ƻŦ !ōƻǊƛƎƛƴŀƭ ǇŜƻǇƭŜ ƛǎ ŀ ŘȅƴŀƳƛŎ ƭƛǾŜŘ 

experience (Doane & Varcoe, 2005). The common Eurocentric perception is that Aboriginal 

culture is static. Moreover, commonly projected through mainstream education is the notion 

that in order for Aboriginal people to practice their culture, they must live in the past. Metis 

scholar Carl Urion, (1999) articulates that there are those that see Indigenous knowledge as 

frozen in time. Thomas King (2003) reinforces this notion, reminding us that, 

non-ƴŀǘƛǾŜǎ ǊƻƳŀƴǘƛŎƛȊŜ ƴŀǘƛǾŜǎΤ L Řƻƴϥǘ ǘƘƛƴƪ ǘƘŜǊŜΩǎ ŀƴȅǘƘƛƴƎ ŜƭǎŜ ȅƻǳ Ŏŀƴ ŘƻΣ 
ƎƛǾŜƴ ǘƘŜ ƪƛƴŘ ƻŦ ŎǳƭǘǳǊŀƭ ƳŀǘŜǊƛŀƭ ǘƘŀǘΩǎ ƻǳǘ ǘƘŜǊŜ ǘƘŀǘ ǿŜϥǊŜ ŦŜŘΣ ȅƻǳ ƪƴƻǿΣ 
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from childhood....The idea of the native as a normal person in his or her own 
right or the idea of an inclusive, fair sense of history are so blurred as to be 
almost erased. (p. 22) 
 

How then, might mainstream society come to know and understand that Aboriginal people are 

alive and living their culture today?   

 The original intent of education of Aboriginal people in Canada was to eradicate culture 

(Boyko, 1998; Hare, 2003; Ing, 1991). Moreover there is overwhelming agreement on the 

ƘƛǎǘƻǊƛŎŀƭ ƭƻǎǎ ƻŦ ŎǳƭǘǳǊŜ ǘƘǊƻǳƎƘ ŜŘǳŎŀǘƛƻƴΦ άLǘ ƛǎ ǘƛƳŜ ŦƻǊ /ŀƴŀŘŀΣέ ŀǎ Ralston Saul (2008) 

ƳŀƛƴǘŀƛƴǎΣ άǘƻ ŀŎƪƴƻǿƭŜŘƎŜ LƴŘƛƎŜƴƻǳǎ ƪƴƻǿƭŜŘƎŜΣ ǿŀȅǎ ƻŦ ƪƴƻǿƛƴƎ ŀƴŘ ƭŜŀǊƴƛƴƎ ŀǎ ǘƘŜ ǾŀƭƛŘ 

forms of education that they are. The fact that they have survived attempted assimilation and 

colonialization, attests to their ǇƻǿŜǊέ (p. 4). A longstanding consensus among researchers 

ŀŦŦƛǊƳǎ ǘƘŀǘ ŎǳƭǘǳǊŜ ƛǎ ŀǘ ǘƘŜ ŎƻǊŜΣ ƻǊ ŎŜƴǘǊŜ ƻŦ ΨōŜƛƴƎΩ ŦƻǊ !ōƻǊƛƎƛƴŀƭ ǇŜƻǇƭŜΦ wŜǇŜŀǘŜŘ 

throughout the literature is an emphasis on the value of culture needing to be integrated into 

education in order for Aboriginal students to feel good about being in school (Wotherspoon & 

Schissell, 1998; Boyko, 1998Τ !ƭōŜǊǘ ϧ CƛŘŘƭŜǊΣ нллуΤ [ŀōŜƭƭŜ ϧ tŜŘŜƴΣ нллоύΦ ά{ǘǳŘŜƴǘǎ ŦŜŜƭ ǘƘŜ 

safest, most comŦƻǊǘŀōƭŜ ŀƴŘ Ƴƻǎǘ ŜƴǘƘǳǎŜŘΣέ ²ƻtherspoon and Schissell (1998) ǘŜƭƭ ǳǎΣ άǿƘŜƴ 

ǘƘŜȅ Ŏŀƴ ǊŜƭŀǘŜ ǘƘŜ ǎŎƘƻƻƭ ŎǳǊǊƛŎǳƭǳƳ ǘƻ ǘƘŜƛǊ ƻǿƴ ŎǳƭǘǳǊŜέ όǇΦ олύΦ !ŎŎƻǊŘƛƴƎ ǘƻ 9ŘŜǊ όнллтύΣ 

ά²ŜǎǘŜǊƴ ǎŎƘƻƻƭǎ ŀǊŜ ŦŀŎŜŘ ǿƛǘƘ ǘƘŜ ŎƘŀƭƭŜƴƎŜǎ ƻŦ ŦƛƴŘƛƴƎ ǿŀȅǎ ǘƻ ŀŎƪƴƻǿƭŜŘƎŜ ǘƘŜ ŘƛǾŜǊǎŜ 

ŎǳƭǘǳǊŀƭ ŜȄǇŜǊƛŜƴŎŜǎ ǘƘŀǘ ǎǘǳŘŜƴǘǎ ōǊƛƴƎ ǘƻ ǎŎƘƻƻƭΧŀƴŘ ŀllowing children to make their own 

ŎƻƴƴŜŎǘƛƻƴǎέ όǇΦ нфнύΦ aƻǊŜƻǾŜǊΣ ƛǘ ƛǎ strategically άŜǎǎŜƴǘƛŀƭέ as Mary Briggs (2006) informs us, 

άǘƘŀǘ ǎǘǳŘŜƴǘǎ ŀǊŜ ŜƴƎŀƎŜŘ ŀƴŘ ǎŜŜ ǘƘŜƳǎŜƭǾŜǎ ŀƴŘ ǘƘŜƛǊ ŎǳƭǘǳǊŜǎ ƛƴ ǘƘŜ ŎǳǊǊƛŎǳƭǳƳ ŀƴŘ the 

ǎŎƘƻƻƭ ŎƻƳƳǳƴƛǘȅέ όǇΦ моύΦ Furthermore, this is necessary in order to correct historical and 

social biases (Labelle & Peden, 2003).  
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 Ground-breaking research by Chandler & Lalonde (2008) demonstrates the direct link 

between cultural empowerment and community success. As early as 1990, these researchers 

unquestionably linked suicide risks among Aboriginal youth with failure of constructing a sense 

of identity (Chandler & Lalonde, 2008). The most striking result of their research is the powerful 

link between cultural continuity and individual connectedness. Consequently, First Nation 

communities that are currently taking steps to preserve their heritage and culture, in turn are 

dramatically more successful in insulating their youth against the risks of suicide (Chandler & 

Lalonde, 2008ύΦ ά¢ƘŜ Ǝƻŀƭ ƻŦ ŎƻǳǊǎŜΣέ ŀǎ hǊƳƛǎǘƻƴ όнллнύ maintainsΣ άƛǎ ǘƻ ŀƭƭƻǿ ŎƘƛƭŘǊŜƴ ǘƻ ōŜ 

educated in a culturally-sensitive way. A greater cultural-sensitivity is accomplished through the 

ƛƴŎƭǳǎƛƻƴ ƻŦ !ōƻǊƛƎƛƴŀƭ ŎǳƭǘǳǊŜ ƛƴ ǘƘŜ ŎǳǊǊƛŎǳƭǳƳέ όǇΦ мрύΦ !ōƻǊƛƎƛƴŀƭ Ŏǳƭtures are something 

ǿƘƛŎƘ ǎƘƻǳƭŘ ōŜ ǇǊŜǎŜƴǘŜŘ ǊŜǎǇŜŎǘŦǳƭƭȅ ŀƴŘ ǾŀƭƻǊƛȊŜŘ ǎƻ ǘƘŀǘ ŎƘƛƭŘǊŜƴ Ŏŀƴ άŀŎǉǳƛǊŜ ŀ ǎŜƴǎŜ ƻŦ 

ǿƻǊǘƘ ŀƴŘ ǎǘŀǘǳǎέ όhǊƳƛǎǘƻƴΣ нллнΣ ǇΦмнύΦ /ƘŀƴŘƭŜǊ ŀƴŘ [ŀƭƻƴŘŜ όнллуύ ƘŀǾŜ ƛŘŜƴǘƛŦƛŜŘ 

Aboriginal communities in British Columbia that have a suicide rate of zero. This is profoundly 

significant, especially when I reflect on suicide not in terms of statistics and numbers, but in 

terms of the names and faces of students and community members.  

My second term in graduate studies, I was writing a term paper that involved 

connecting the issues of culture and education and what it means for Aboriginal 

students. Feeling compelled to tell a story, I reflected on whose story it is that I 

should tell? For three days, every time I sat down to begin writing, I succumbed 

to tears rather than writing. What came to my mind first were the faces and 

memories of the people that we have lost in our community to suicide. Sadly, I 

could not help but think if things were different in our society, perhaps, is it 

possible their stories might have had a happier ending? The essence of the 

research done by Chandler and Lalonde gives me hope. Hope for more happier 

stories, than tragic endings. It was only through depersonalizing that particular 

paper that I was eventually able to begin writing. (Personal Journal Entry, 

October 15, 2008). 
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Suicide rates among Aboriginal youth in Canada are estimated to be between five to twenty 

times higher than among the non-Aboriginal population (Chandler & Lalonde, 2008). The notion 

of Aboriginal communities with a suicide rate of zero is powerful knowledge, particularly when I 

reflect on the long-term and devastating impacts of suicide on families, friends and 

communities. Culture is a powerful tool that revitalizes and helps people to cope.  

  

Culturally Responsive Curriculum  
 

A school's curriculum closely determines the materials students are exposed to through the 

course of a school year (Castagano & Brayboy, 2008). It is well established that culture 

influences and shapes all the dimensions of learning and teaching processes that go on in 

schools (Gay, 1994). Furthermore, culturally responsive instruction, Kea & Utley (1998) suggest, 

άǳǎŜǎ ǎǘǳŘŜƴǘǎΩ ŎǳƭǘǳǊŜ ŀǎ ƛƳǇƻǊǘŀƴǘ ǎƻǳǊŎŜǎ ƻŦ ǘƘŜƛǊ ŜŘǳŎŀǘƛƻƴέ όǇΦ пр). The centre of a 

culturally relevant curriculum is the culture of the learner (Stone Hanley, 1999).  Moreover, 

ά{tudents whose culture is respectedΣέ Stone Hanley (1999) elaborates, άare empowered to 

learn because the negative self-image that accompanies the rejection of their experiences is 

ŜƭƛƳƛƴŀǘŜŘέ όǇΦ нύΦ bƻƴŜǘƘŜƭŜǎǎΣ ƭƛǘŜǊŀǘǳǊŜ ƻƴ ǘƘŜ ǘƻǇƛŎ ƻŦ ŎǳƭǘǳǊŀƭƭȅ ǊŜǎǇƻƴǎƛǾŜ ŎǳǊǊƛŎǳƭǳƳ as it 

pertains to Aboriginal communities is notably absent within the curriculum and Native studies 

journals I reviewed.  

 Consequently, I turned to journals of multi-cultural education to inform me on this 

topic. I found common themes within the literature on culturally relevant schooling that speak 
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to making sense for students who are not part of the dominant social group (Klug & Whitfield, 

2003). Another important factor for teachers and administrators to consider is building a bridge 

between a child's home culture and the school to affect improved learning and school 

achievement (Pewewardy & Hammer, 2003). Additionally, Klump & McNeir (2005) note, 

άŎǳƭǘǳǊŀƭƭȅ ǊŜƭŜǾŀƴǘ ŜŘǳŎŀǘƛƻƴ ǊŜŎƻƎƴƛȊŜǎΣ ǊŜǎǇŜŎǘǎ ŀƴŘ ǳǎŜǎ ǎǘǳŘŜƴǘǎΩ ƛŘŜƴǘƛǘƛŜǎ ŀƴŘ 

backgrounds as meaningful sources for creating optimal learning enviǊƻƴƳŜƴǘǎέ όǇΦ оύΦ Dŀȅ 

(2000) confirms the assumption that when academic knowledge and skills are situated within 

the lived experiences and frames of reference of students, they are more personally 

meaningful, have higher interest appeal, and are learned more easily. However, this is 

ǇǊƻōƭŜƳŀǘƛŎ ǿƘŜƴ άǎŎƘƻƻƭ ƭŜŀŘŜǊǎ ƻǇŜǊŀǘŜ ƻƴ ǘƘŜ Ŧŀǳƭǘȅ ŀǎǎǳƳǇǘƛƻƴ ǘƘŀǘ ǘƘŜƛǊ ǾŀƭǳŜǎΣ ōŜƭƛŜŦǎΣ 

ŀƴŘ ŀŎǘƛƻƴǎ ŀǊŜ ǘƘŜ ƴƻǊƳέ όDŀȅΣ мффпΣ ǇΦ уύΦ aƻǊŜƻǾŜǊΣ ǘƘŜ ƭƛǘŜǊŀǘǳǊŜ ŎƻƴŦƛǊƳǎ ǘƘŀǘ Ƴŀƴȅ 

students do not succeed in school because their cultural or social characteristics are 

άǳƴǊŜŎƻƎƴƛȊŜŘΣ ƳƛǎǳƴŘŜǊǎǘƻƻŘΣ ƻǊ ŘŜǾŀƭǳŜŘέ όYŜŀ ϧ ¦ǘƭŜȅΣ мффуΣ ǇΦ ппύΦ Lƴ ǘǳǊƴΣ {ƪƛƴƴŜǊΣ όмфффύ 

states that when schools neglect Native cultures and present curricular materials that are 

biased or not culturally reƭŜǾŀƴǘΣ LƴŘƛƎŜƴƻǳǎ ǎǘǳŘŜƴǘǎ ŀǊŜ ΨǊƻōōŜŘΩ ƻŦ ǘƘŜƛǊ ŎǳƭǘǳǊŀƭ ǇǊƛŘŜ ŀƴŘ 

personal identities. 

 Castagano and Brayboy (2008) firmly establish that culturally responsive schooling has 

been widely viewed as a promising strategy for improving the education and increasing the 

academic achievement of Aboriginal youth. Relevant to this project, a prominent theme in the 

literature on culturally relevant schooling is the importance of community involvement and 

support both by the teacher and by the community (Castagno & Brayboy, 2008). The fiddle may 

be only one aspect of a culturally relevant curriculum. As we see later in this thesis, the 
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connection is both rich and deep, particularly when considering how community connections 

are incorporated. 

 

Bringing it all ÔÏÇÅÔÈÅÒȣ 

 

Cultural alienation continues generate the sense ambivalence many Aboriginal people have for 

sending their children to learn within the colonial public education system (Nikkel, 2006). 

Lacking the positive experiences that contribute to a sense of belonging and identity formation, 

Aboriginal students continue to lag far behind their non-Aboriginal counterparts in school 

completion rates (Richards & Hove & Kemi 2008). Previous research has consistently 

demonstrated the strong and substantial relationship between school engagement, culture, 

belonging and identity for Aboriginal youth. Culture is at the core of being an Aboriginal person. 

! ǎǘǊƻƴƎ ǎŜƴǎŜ ƻŦ ƛŘŜƴǘƛŦƛŎŀǘƛƻƴ ǿƛǘƘ ƻƴŜΩǎ ŎǳƭǘǳǊŀƭ ƘŜǊƛǘŀƎŜ contributes to helping students 

overcome feelings of cultural alienation (Ball, 2008). I question here the impacts of the school 

fiddle playing programs.  

 Tƻ ƘŀǾŜ ŀƴ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ƻŦ ǎŜƭŦ ƛǎ ŘŜǇŜƴŘŜƴǘ ƻƴ ǘƘŜ ǊŜƭŀǘƛƻƴǎƘƛǇ ōŜǘǿŜŜƴ ΨŎƻƳƳǳƴƛǘȅΩ 

ŀƴŘ ΨǇƭŀŎŜΦΩ !ŘŘƛǘƛƻƴŀƭƭȅΣ ǘƘŜǊŜ ƛǎ ǘƘŜ ƴŜŜŘ ǘƻ ǳƴŘŜǊǎǘŀƴŘ ǿƘŜǊŜ it is we are, and in turn how to 

connect with this ΨǇƭŀŎŜΦΩ Here Chambers (1999) asserts that,  

the single most important task for Canadian curriculum theorists may be to 

search within the physical and imaginary landscape of Canada for the tools that 

ǿŜ ƴŜŜŘ ǘƻ ǎŜŜ ƻǳǊ ƘƻƳŜΣ ǘƻ ƘŜƭǇ ǳǎ ǳƴŘŜǊǎǘŀƴŘ Ƙƻǿ ǿŜ ƘŀǾŜ ŎƻƳŜ ǘƻ ōŜ Ψƻǳǘ 

ƻŦ ǇƭŀŎŜΩ ƛƴ ǘƘƛǎ ƘƻƳŜ ŀƴŘ how we can finally come home here. (p.12)  
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According to John Ralston Saul (2008), Aboriginal philosophy is key to Aboriginals being 

ŎƻƴŦƛŘŜƴǘ ŀōƻǳǘ ǿƘƻ ǘƘŜȅ ŀǊŜΦ ά.ǳǘ ƛǘ ƛǎ Ƨǳǎǘ ŀǎ ƛƳǇƻǊǘŀƴǘ ǘƻ ƻǘƘŜǊ /ŀƴŀŘƛŀƴǎ ǘƻ ƘŀǾŜ ŀ ǎŜƴǎŜ ƻŦ 

ǿƘƻ ǿŜ ŀǊŜέ όRalston Saul, 2008, p. 75). Furthermore as Canadians, it is crucial that we 

acknowledge that we are here (Chambers, 1999). Just as important we must know and grasp 

the full extent of where exactly here is. But in order to know who we are, it is important that we 

all understand the historical narratives of our country. 

 Meaningful education opportunities are critical to strong people, and thus, strong 

healthy communities. It is at this point that I turn to the words of a colleague and friend who, 

when profiled for Aboriginal Awareness Week, (HRSDC, May 2009) made the statement: 

ά²ƻǊƪƛƴƎ ŦƻǊ !ōƻǊƛƎƛƴŀƭ ǇŜƻǇƭŜ ŀƴŘ ŎƻƳƳǳƴƛǘƛŜǎ ƳƻǘƛǾŀǘŜs me. If you have a strong person, 

they will feed into making a strong community. If you have a strong community the possibilities 

ƻŦ ǎǳŎŎŜǎǎ ŀǊŜ ŜƴŘƭŜǎǎέ (Marcelle Gareau, personal communication, May 2009). While there is 

clearly much more that could be said about Aboriginal education, such statements provide a 

starting point for a good discussion on the fiddle as a public school program for Aboriginal 

ǎǘǳŘŜƴǘǎΦ L ǉǳŜǎǘƛƻƴΣ ŘƻŜǎ ǘƘŜ ŦƛŘŘƭŜ ŀǎ ŀ ŎǳƭǘǳǊŀƭ ƛƴǎǘǊǳƳŜƴǘΣ ŎƻƴǘǊƛōǳǘŜ ǘƻ ǎǘǳŘŜƴǘΩǎ ǎŜƴǎŜ ƻŦ 

belonging and identity? As the fiddle is revitalized, how deep do its cultural narrative strings 

resonate?  

In the following chapter I describe the methodology that guided this research project to 

answer these questions. It begins with a personal reflection of a blend between the literature 

and my recent journey through graduate school in order to situate myself, the researcher. This 

has also been a time as a family, my sons and I were confronted by the Other. Or, where we are 

the other. Regardless, I reflect on life experiences along this journey to aid in understanding 
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what it means to be Aboriginal in Canada today. In turn, I realize these are questions that may 

have never surfaced if we did not leave the comforts of the pedagogical place of home in 

northern Manitoba. It is here that I became aware of how it is necessary to realize how deep 

both the racism and the scars were and are. These memories of racism are not relegated 

curricular notions of the Canadian past.  
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CHAPTER TWO - METHODOLOGY 

 

The only thing that keeps us from floating off with the wind is our stories. They give us a 

name and put us in a place, allow us to keep on touching.  

 

(Tom Spanbauer, as cited in Clandinin & Rosiek, 2007, p. 35) 

 

In this way, stories illuminate knowledge in such a way that it connects us to the roots of 

who we are as individuals and as community.  

 

     (Benham, 2007, p. 512)  

 

Situating the Researcher 

 

In 2006 when I moved to Ottawa, Ontario to pursue Bachelor of Education my sons and I were 

prepared for an adventure. We were going to try city living for 10 months. We had full 

intentions of taking advantage of whatever opportunities came our way. We were in for a year 

ƻŦ ŜȄǇƭƻǊƛƴƎ ƛƴ ƻǳǊ ƴŀǘƛƻƴΩǎ ŎŀǇƛǘal. At that time, I never imagined the opportunity to continue 

my education at the Masters level would ever be a possibility for me. I had no idea our journey 

was one that would ultimately change my life and the lives of my children. I think back to where 

ǿŜ ǿŜǊŜ Ƨǳǎǘ ŦƻǳǊ ǎƘƻǊǘ ȅŜŀǊǎ ŀƎƻΧand how so much has changed.   
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Gravel road jig...ÏÕÔ ÂÅÈÉÎÄ ÔÈÅ ÖÁÎȣ 

 

aƻǘƘŜǊΩǎ 5ŀȅΣ нллрΣ ǘƘŜ ŦƛŘŘƭŜ ƧŀƳōƻǊŜŜ ǿŜŜƪŜƴŘ ŎŀƳŜ ǘƻ ŀ ŎƭƻǎŜ ǿƛǘƘ ŀ ŦƛƴŀƭŜ morning 

concert at the community arena. Bag lunches were prepared and waiting at the school for the 

entire group of jamboree participants before they left Norway House. Our van was already 

loaded with all of our gear. There is only one gravel road leaving town and anticipating the 

other 500 people heading home we wanted to hit the road. We were the second of two 

vehicles to arrive at the Nelson River ferry crossing. Distances in the north are vast and gravel 

roads are known to wreak havoc on vehicles. As it turned out, we were not to be spared on that 

trip.  As we came to the end of the gravel road, something did not feel quite right about how 

the van was riding. We pulled over and sure enough, we had a flat tire. Within moments trucks, 

buses and vanloads of students and fiddles coming out of Norway House caught up to us. We 

were the second broken down vehicle in line behind a bus that blew its transmission.9  To deal 

with the flat tire everybody had to get out of the van. There were sleeping bags, duffle bags and 

fiddles strewn down the shoulder of the road to get the spare tire from the bottom of the van. 

The trucks that stopped to help us were from The Pas. One of them was Robert Isfeld. He was 

one of the instructors during the jamboree. Robert was also the current fiddle teacher in 

Sherridon. Knowing that their fiddle teacher was moving away from Cranberry Portage in a few 

weeks, my two sons were out behind the van with Robert while he helped change the flat tire. 

Unknown to me, they were soliciting Robert to stop in Cranberry and become their new fiddle 

teacher. That September Frontier School Division approved a fiddle program for the elementary 

school in Cranberry Portage, with Robert as the instructor.  I was thrilled, mostly because it 

                                                           
9 ¢ƘŜ ōǳǎ ǿŀǎ ǎǘǳŘŜƴǘǎ ŦǊƻƳ Ƴŀƴȅ ƻŦ ǘƘŜ ΨǎƻǳǘƘŜǊƴΩ ŎƻƳƳǳƴƛǘƛŜǎ ŀǎ ŦŀǊ ŀǎ ǘƘŜ Ŝŀǎǘ ǎƛŘŜ ƻŦ ²ƛƴƴƛǇŜƎΦ .ȅ ǘƘŜ ǘƛƳŜ ǘƘŜȅ ǿŜǊŜ ǊŜǎŎǳed, the last 
group to get off the bus did not get home until 5 am.  



34 
 

meant I was not going to have to drive to Flin Flon or The Pas in order for my sons to continue 

to play fiddle. Quenten was especially excited. That enthusiasm is something I really wanted to 

hang on to. But I quickly found out though that the local school decided the fiddle program 

would be for grade 5-8 students only. Poor Quenten, only in grade 3, was devastated. 

CƻǊǘǳƴŀǘŜƭȅ ŦƻǊ ǳǎΣ wƻōŜǊǘΣ ǘƘŜ ƛƴǎǘǊǳŎǘƻǊ ǿŀǎ ŀǿŀǊŜ ƻŦ vǳŜƴǘŜƴΩǎ ŜƴǘƘǳǎƛŀǎƳ ŦƻǊ ŦƛŘŘƭŜ Ǉlaying. 

Robert finished teaching the elementary school program at 2:15 pm. This was recess time for 

the elementary school students. Quenten, who always knew when Robert was coming to town, 

would drape his miniature half size fiddle over his shoulder to school. On those days while all of 

his classmates swarmed outside for their afternoon recess break, Quenten would slip up to the 

ƳǳǎƛŎ ǊƻƻƳ ŀƴŘ Ƨƻƛƴ wƻōŜǊǘ ŦƻǊ Ƙƛǎ ƻǿƴ ŦƛŘŘƭŜ ƭŜǎǎƻƴΦ άL ŎŀƴΩǘ ƭŜŀǾŜ ǘƻǿƴ ǿƛǘƘƻǳǘ vǳŜƴǘŜƴ 

getting a lesson knowing how bad he wants to play fiddle,έ wƻōŜǊǘ ǘƻƭŘ ƳŜΦ ¢Ƙƛǎ ǿŀǎ ŀ ǘǳǊƴƛƴƎ 

point for Quenten. For my sons the fiddle has been their connection not only to home, but to 

who they are while we transitioned to living within an alien urban environment.  

 In a way, the flat tire on the van presented itself as an opportunity for my sons to 

express how strong their interest was in continuing to play fiddle. And sometimes it is the flat 

tires in life that provide fortuitous educational opportunities. The Gravel Road Jig is to this day, 

one of my favourite songs that my sons play. It not only ǊŜǾƛǾŜǎ ƳŜƳƻǊƛŜǎ ŦǊƻƳ Ψƻǳǘ ōŜƘƛƴŘ ǘƘŜ 

van,Ω ōǳǘ ŀƭǎƻ ǘƘŜ ǘǊƛǇ ǘƻ ǘƘŜ ƧŀƳōƻǊŜŜ ǿŜŜƪŜƴŘΦ 9ȄƘŀǳǎǘŜŘ ǿƛǘƘ ŜȄŎƛǘŜƳŜƴǘΣ ƛǘ ǿŀǎ ŀ ǾŜǊȅ Ŧǳƭƭ 

three days, but a lifetime worth of memories and connections. Already, we were looking 

ŦƻǊǿŀǊŘ ǘƻ ƴŜȄǘ ȅŜŀǊΩǎ ƧŀƳōƻǊŜŜΦΦ.this trip, such a rich experience, was a turning point, not soon 

to be forgotten. 
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A Road Less Travelled 
 

Our arrival in Ottawa in 2006 was very much a time of transitions and adjustments. In many 

ways, for me, moving from Cranberry Portage, Manitoba, [population approximately 600 

people] was the most difficult thing I have done in my life. I have traveled extensively both in 

Canada, including trips to Nunavut, as well as to Europe and even Morocco. We are small town 

people. Despite that, we live a rich life spending a great deal of our time out on the land. 

Hunting, fishing and trapping is what my sons know well. They speak the language of the land. 

This is not an oral language, nor are they conscious per se of this knowledge. It is a language 

that they have learned through their father while growing up listening to the land under his 

often silent guidance and direction. This too many would be perceived as the road less 

travelled. But to those in a small community, to uproot my young children from their home to 

relocate to a completely different province, that is as the clichéd saying goes, the road less 

travelled.  

 After four long stressful days of driving clear across two provinces, to what was to 

become our new home in Ottawa, I felt utterly traumatized. Moving somewhere to live is much 

different than going there to visit. We had to learn everything we needed to survive. This in 

turn meant enormous steps outside of our comfort zone. Returning to a university campus after 

a seventeen year absence required a learning curve of another kind. That might sound 

ridiculous, but the city seemed so large, alienating and frightening to me. I could not remember 

how to live in a city. And to me it was a strange city in an even stranger province. It is ironic I 

think that I could comfortably find my way home, by boat, in complete darkness, across three 

lakes. Navigating twenty five miles of water was done by listening to the land. Threatening reefs 
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and deadheads10 lurk just beneath the surface of these waters.  Despite the impending danger, 

I have comfortably done this trip more times than I can count, aware of the dangers feeling the 

ǎŀŦŜǘȅ ƴŜǘ ƻŦ ΨƘƻƳŜΩΦ ¸ŜǘΣ I felt so lost when I arrived in this new cityscape.  

 

Our Home and Native Land-/ÎÅ -ÏÃÃÁÓÉÎ ÁÔ Á ÔÉÍÅȣ 

 

I recall June 2007 when Gunthar and Quenten were invited to play fiddle for the Wabano 

Centre for Aboriginal Health. This garden party, a Strawberry Tea, was hosted at the British High 

Commissioners Residence. This was their first time ever performing in a public space in front of 

total strangers. Both boys were nervous, but at the same time, excited. Once we arrived, we 

were welcomed by the staff of the Wabano Centre and explained when and where they would 

perform. The party was an outdoor garden party.  It had a somewhat formal atmosphere, but 

was very relaxed and laid back. The Master of Ceremonies for the afternoon was my new friend 

and fellow Manitoban, from Flin Flon. His wry sense of humour and wit helped the boys relax 

and feel more at ease. Following their fiddle performance many of the guests personally 

commended the boys. Even the British High Commissioner himself and his wife came over to 

shake their hand and tell them how much they enjoyed their fiddle playing. The High 

/ƻƳƳƛǎǎƛƻƴŜǊǎΩ ǊŜǎƛŘŜƴŎŜ ƛǎ ǎƛǘǳŀǘŜŘ ƘƛƎƘ ƻƴ ǘƘŜ ǎƘƻǊŜs of the Ottawa River looking over to the 

Ƙƛƭƭǎ ƻŦ DŀǘƛƴŜŀǳΣ vǳŜōŜŎ ŀƴŘ ƭƻƻƪƛƴƎ ǿŜǎǘΣ ƳŜǘŀǇƘƻǊƛŎŀƭƭȅ ǎǘŀƴŘƛƴƎ ΨǿŀǘŎƘΩ ƻǾŜǊ tŀǊƭƛŀƳŜƴǘ 

Hill in Ottawa. This was the first opportunity to step out into the public space and share their 

fiddle playing, their culture with the public and in an alienating space. 

                                                           
10 ²ŀǘŜǊƭƻƎƎŜŘ ŘŜŀŘ ǘǊŜŜǎ ǘƘŀǘ ƭǳǊƪ Ƨǳǎǘ ōŜƭƻǿ ǘƘŜ ǿŀǘŜǊΩǎ ǎǳǊŦŀce. Hitting one can result in paralyzing damage to a boat or motor. 
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 Fast-forward two years to the summer of 2009. I was working part time as a student 

ǿƛǘƘ ǘƘŜ CŜŘŜǊŀƭ ƎƻǾŜǊƴƳŜƴǘ ƛƴ ƻǳǊ ƴŀǘƛƻƴΩǎ ŎŀǇƛǘŀƭΦ 9ǾŜǊȅ Řŀȅ L ǿƻǳƭŘ ǊƛŘŜ ŀ ǎƘǳǘǘƭŜ ǘƘŀǘ ǘƻƻƪ 

me back and forth to my Gatineau office across the Ottawa River. Daily, I would catch my 

breath as we crossed the majestic Ottawa River and view the grand site of the beautiful 

Parliament buildings. On the way home, many days, I would also glance over to the British High 

Commissioners residence, tickled by the memory of that garden party and what a memorable 

opportunity that was for my two little boys from the northern bush. It was not until late in the 

summer of 2009, lost in thought one day, I 

looked over at Parliament Hill and then over 

to the British High Commissioners residence 

where it sits high on the banks of the Ottawa 

River. I realized at this moment that this 

powerful symbolic building continues to 

silently state its dominance over the 

Parliament buildings, the land and the country 

ƻŦ /ŀƴŀŘŀΣ ǎƛƳǇƭȅ ōȅ ǿƘŜǊŜ ƛǘ ǎǘŀƴŘǎ ΨǿŀǘŎƘΩ 

over the bŀǘƛƻƴΩǎ ŎŀǇƛǘŀƭΦ ¢Ƙƛǎ ǘƻ ƳŜ ƛǎ ǎȅƳōƻƭƛŎ ƻŦ Ƙƻǿ .Ǌƛǘŀƛƴ ŘƻƳƛƴŀǘŜŘ ŀƴŘ ǎǘƻƻŘ ǿŀǘŎƘ ƻǾŜǊ 

the Aboriginal people in Canada as this country was settled. For those who have lived it, 

colonization is not abstract; it remains an ongoing experience (LaRocque, 2010, p. 100). In order 

to know who we are, we need to know where we have come from (Chambers, 2008; Sinclair, 

personal communication, October 15, 2010, Ottawa, ON). We need a connection to place. But 

just what is this place we call Canada? And how do we story our connections? 

Figure 5: Victoria Island National Aboriginal Day 2010 Metis        
Nation of Ottawa community picnic 
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As a family we have relocated into a new narrative setting, one in which their Canadian 

topographies have not yet been plotted. During my undergraduate degree at the University of 

Manitoba, Professor Emma LaRoqcue instilled in me a very strong sense of the lifelong impacts 

ƻŦ ōŜƛƴƎ ΨƻǘƘŜǊŜŘΩΦ Her experiences described in her 1975 book Defeathering the Indian, her 

first attempt to educate the public of damaging mainstream discourses toward Indigenous 

communities resonated once again as I read ¢ƻƳǎƻƴ IƛƎƘǿŀȅΩǎ όнлмлύ ǎǘƻǊȅ ŀōƻǳǘ Ƙƛǎ ŦƛǊǎǘ 

experience with Mameek, the south, the big city: 

When I found myself standing, for the first time in my life, at the entrance to this 
building that looked like a castleτit was bigτChurchill High School, Winnipeg, 
aŀƴƛǘƻōŀΦ ¢ƘŜ ŦǊŀƎǊŀƴŎŜ ƻŦ ǎƳƻƪŜ ŦǊƻƳ Ƴȅ ǇŀǊŜƴǘǎΩ ŎŀƳǇŦƛǊŜ ŀƴŘ ŦǊƻƳ ŦƻǊŜǎǘǎ ƻŦ ǇƛƴŜ 
and spruce and willow still clinging to my clothes, my body, the whisper of wind, the 
murmur of the lake, and the cries of the loons and wolves and eagles still ringing in my 
ears, I marched proudly through that front entrance-a new experience awaited me 
beyond those doors and new experiences had always excited the sons of Lapstun. Only 
to discover, that first week, that I was the only Indian in that school. The students, all 
two thousand of them-.ǊƻŎƘŜǘΩǎ ǇƻǇǳƭŀǘƛƻƴ ǿŀǎ ŀ ƳŜǊŜ тллΣ ǘƘŜ IƛƎƘǿŀȅ ŦƛǎƘƛƴƎ 
ŎŀƳǇΩǎ мл ŀǘ its most crowded!τthe teachers, the principals, the secretaries, the 
janitor: all were white, white as pillow cases fresh from the wash. I had never to that 
point in my life, really been that conscious of the colour of my skin, but now here I was, 
so uncomfortable inside its brownness that all I wanted was to disappear, to be 
invisible. I was not proud of who I was. For that first week, I walked the hallways of that 
school, and the streets around it, with my head hanging, my eyes cast downward. I 
ŘƛŘƴΩǘ ǿŀnt anyone to see how embarrassed I was to be who I was. (p. 51) 
 

Simultaneously I read other stories that also spoke ƻŦ Ƙƻǿ ΨǿƘƛǘŜΩ ǎŎƘƻƻƭƛƴƎ ŎƘŀƴƎŜŘ ǘƘŜƳ ŦǊƻƳ 

being self-confidant and spontaneous children, to feeling shame. Jane Willis in her 1973 

biography Geniesh: An Indian Girlhood ŘŜǎŎǊƛōŜǎ Ƙƻǿ ŦƻǊ ǘǿŜƭǾŜ ȅŜŀǊǎ ǎƘŜ ǿŀǎ ǘŀǳƎƘǘΧǘƻ ƘŀǘŜ 

herself. She was made to feel uƴǘǊǳǎǘǿƻǊǘƘȅΣ ƛƴŦŜǊƛƻǊΣ ƛƴŎŀǇŀōƭŜ ŀƴŘ ƛƳƳƻǊŀƭΦ ά¢ƘŜ ōŀǊōŀǊƛŀƴ ƛƴ 

me I was told had to be destroyed if I was to be saved (Jane Willis, 1973, p. 67-суύΦέ [ŀwƻǉŎǳŜ 

elaborates how in Halfbreed, Maria Campbell (1973) recounts that it was a combination of 

povertȅ ŀƴŘ ǇǊŜƧǳŘƛŎŜ ǘƘŀǘ ƭŜŘ ƘŜǊ ǘƻ ŦŜŜƭƛƴƎǎ ƻŦ ǎƘŀƳŜΧǿŜ ǿŜǊŜ ǘŜǊǊƛōƭȅ ƘǳǊǘ ŀƴŘ ŀōƻǾŜ ŀƭƭ 
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ashamed. Campbell further explains that it was not simply poverty that drove people to shame 

and despair: 

It was a lack of hope, which comes from oppressive dispossession. [Speaking to a White 
ŀǳŘƛŜƴŎŜΣϐ /ŀƳǇōŜƭƭ ǎǘŀǘŜǎΥ ά¸ƻǳ ŀǘ ƭŜŀǎǘ ƘŀŘ ŘǊŜŀƳǎΣ ȅƻǳ ƘŀŘ ŀ ǘƻƳƻǊǊƻǿΦ aȅ ǇŀǊŜƴǘǎ 
and I never shared any aspirations for a future, I never saw my father talk to a white 
man unless he was drunk. I never saw him or any of our men walk with their heads held 
high before white people. 
 

To add to the shame, was the ongoing fear of persecution if you acknowledged your Indigenous 

roots (Maria Campbell, personal communication at Our Metis Homeland presentation, October 

29, 2010, Ottawa, ON). The impact of this knowledge, combined with my life experiences 

growing up in the north, where at times, life was and is very raw, continues to burn like the 

sting of a wasp. I think about what challenges my children may have to confront in their 

lifetime...as a result of who they are, their cultural identity. So few non-aboriginal people have 

knowledge of this, but the reality is this discourse continues to dominate western society.  

aȅ ŦŀƳƛƭȅΩǎ ƧƻǳǊƴŜȅ ƛǎ ƻƴŜ ǘƘŀǘ Ƙŀǎ ǊŜǉǳƛǊŜŘ ǳǎ ǘƻ ŎƘŀƴƎŜ ƳƻŎŎŀǎƛƴǎ Ƴǳltiple times. My 

oldest son, Gunthar in fact has hand sewn his own pair of moose hide moccasins. Under the 

guidance of Elders at his high school Aboriginal Group, he, along with other students were 

taught this skill that has been passed on for generations. άL ǿŀƴǘ ǘƻ ǿŜŀǊ them moose hunting 

ǘƘƛǎ ȅŜŀǊΣέ Ƙe very proudly tells me, animating how he will quietly stalk through the bush in 

search of the elusive bull moose. But he ran out of time and has only sewn one moccasin. Until 

Gunthar completes his second moccasin, he will walk with an uneven step, circling perhaps in 

the wrong direction. This I liken to Canada/Canadians stumbling over coming to terms with the 

many different historical ƴŀǊǊŀǘƛǾŜ άtruthsέ yet to be woven into our national collective 

memories (Chambers, 2006; Haig-Brown, 2008). It is at these narrative crossroads where 



40 
 

representative north and south intersect, I find constant tensions that disrupt what we often 

call the άnormal.έ These tensions exist both within and between and therefore further 

complicate orientation. Moreover, I am reminded that these are conversations our family never 

would have had if we had not stepped outside of the comfort zone of our northern home.  

December 2009, I returned to northern Manitoba, the place I have known as home for 

most of my life. Our community welcomed my children and me warmly even though the 

temperatures outside were a record breaking -52 Celsius with the unforgiving wind chill. 

Despite this, I reflect on feeling strange returning to what was once so familiar, after a three-

year absence to be a student at the University of Ottawa. As I had to reacquaint myself with 

home, it was as if I was ƭƻƻƪƛƴƎ ōŀŎƪ ƛƴ ΨŦǊƻƳ ǘƘŜ ƻǳǘǎƛŘŜΩΦ ¢Ƙƛǎ ƛƴ ǘǳǊƴ led me to reflect on my 

ǎƻƴǎ ŀƴŘ ǘƘŜƛǊ ŎƻƴƴŜŎǘƛƻƴǎ ǘƻ ŎƻƳƳǳƴƛǘȅ ŀƴŘ ǇƭŀŎŜΦ Lǘ ǿŀǎ ƴƻǘ ǳƴǘƛƭ ŎƻƴŦǊƻƴǘŜŘ ōȅ ǘƘŜ ΨƻǘƘŜǊΩΣ 

when we moved to Ottawa, Ontario in 

2006 that we were put in a position 

where we had to explain who we are, 

and where we come from. It is here that 

I realize how disrupting our sense of 

place also strengthened our 

understandings of our connection to the 

ƭŀƴŘΦ Lǘ ƛǎ ŀǎ ƛŦ ǿŜ ƳƻǾŜŘ ƛƴǘƻ ǘƘŜ ΨƘȅǇƘŜƴΩ 

ǘƘŀǘ ²ŀƘΣ όнлллύ ŘŜǎŎǊƛōŜǎ ŀǎ άŀ Ǿƻƭatile space that is inhabited by a wide range of voices (p. 

тпύΦέ CƻǊ Ƴȅ ǎƻƴǎ ƭŜŀǾƛƴƎ ƘƻƳŜΣ L ǎŜŜΣ ƭƛǾƛƴƎ ǿƛǘƘƛƴ ǘƘŜ ǾƻƭŀǘƛƭŜ spaces of the ΨƘȅǇƘŜƴΩΣ 

reinforced their connection to place. Resultantly, living in an urban setting meant creating a 

Figure 6: A cold winter day, Athapapuskow Lake, MB 
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space for the boys to perform their Metis identities in an alien environment. It is something we 

had to learn. And, such learning was not always comfortable. On a student panel speaking to a 

group of Ottawa teachers at Niganikaadan, Celebrating the Spirit of Youth Conference, May 

2010 Gunthar was asked to talk about a negative school experience. He shared the following: 

In grade 9 geography, we were discussing the fur trade and stuff along those lines and 
my teacher was aware that I was a trapper and I trapped out home so he referenced me 
ŘƛǊŜŎǘƭȅΦ ¢ƘŜ ǎǘǳŘŜƴǘǎ ŘƛŘƴΩǘ ƭƛƪŜ ǘƘŀǘ ǾŜǊȅ ƳǳŎƘ ŀƴŘ ǎƻ L ŦŜƭǘ ƭƛƪŜ L ŎƻǳƭŘƴΩǘ ōŜ ǇǊƻǳŘ ƻŦ 
my culture, and I was kind of quiet about it since then.  That is different from back home 
in my community where everybody knows me and my family. And, L ŘƻƴΩǘ ŜǾŜǊ ƘŀǾŜ ǘƻ 
explain who I am. My father, my grandfather and my great grandfathers were all 
trappers and hunters. It is who we are and what we do. It is our way of life to be out on 
the land. I have been going hunting and out on the trap line with my parents since I was 
a baby.  
  

He is proud to tell people that he is a trapper and a hunter. But sometimes he hesitates. He 

realizes, urban people do not always understand how this is a way of life for people in the 

north. It is a relationship with the land that is reciprocal and respectful. Rather than risk hurting 

someone, he is often cautious of whom he reveals his true northern identity. For me, where 

they come from, and their connection to the land is what defines who they are. In turn, I see 

their connection to the land and community is reinforced on a deeper level every time my 

children return to their northern home. The awareness of culture and place is also increased by 

the coming and going. When you are at home, you are just one more person at home, especially 

in a small community where everyone knows everyone. When you go to live somewhere else, 

ΨƘƻƳŜΩ ǘŀƪŜǎ ƻƴ ŀƴƻǘƘŜǊ ŘƛƳŜƴǎƛƻƴΦ [ƛǾƛƴƎ ƛƴ ŀƴ ǳǊōŀƴ ŎŜƴǘǊŜΣ ŀ ƴŜǿ ǇƭŀŎŜΣ ŦƻǊ Ƴȅ ŦŀƳƛƭȅ ǿŀǎ ŀ 

time of transitions, negotiating and adjustinƎΦ ¢ƘǊƻǳƎƘƻǳǘ ǘƘƛǎΣ ŀǿŀǊŜƴŜǎǎ ƻŦ ǘƘŜ ΨƻǘƘŜǊΩ ƘƻƳŜ 

and community also was strengthened and brought perhaps to a higher level of consciousness 

than if we never left. For my children, this has translated into a richer life experience as 
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everything in their life means more to them [here and there]. It has also brought them many 

opportunities and in turn has made them unique in Ottawa because they are so connected to 

their roots, where they come from, and the land. Furthermore, it has increased and 

strengthened their awareness and connections to their culture and the place they know as 

home. Both of my sons gently share their rich knowledge and understanding of home and this is 

now further nurtured by people that know them in Ottawa. 

 

When the Other is Me? 
 

As a white mother with Metis children, I am their strongest advocate. But I am not Metis, so, 

how much can I say? Aboriginal issues can be sensitive terrain to enter. Once again, in our small 

ƴƻǊǘƘŜǊƴ aŀƴƛǘƻōŀ ŎƻƳƳǳƴƛǘȅ ǿŜ ǎŜƭŘƻƳ ŘƛǎŎǳǎǎŜŘ Ƴȅ ŦŀƳƛƭȅΩǎ ¦ƪǊŀƛƴƛŀƴ ƘŜǊƛǘŀƎŜ ƻǊ ǘƘŜƛǊ 

ŦŀǘƘŜǊΩǎ aŜǘƛǎ roots; rather it was how we lived on a daily basis. Additionally, there was a 

natural sense of being nurtured within ǘƘŜ ŎƻƳƳǳƴƛǘȅΦ CƻǊ ŜȄŀƳǇƭŜΣ Ƴȅ ƳƻƳ ƛǎ ǘƘŜ ΨƎƻ-ǘƻΩ 

person in town for the secrets of making great perogies and other traditional Ukrainian 

ŦŀǾƻǳǊƛǘŜǎΦ .Ǌȅŀƴ ώƳȅ ǎƻƴΩǎ ŦŀǘƘŜǊϐ ƛǎ ǊŜƴƻǿƴŜŘ ŦƻǊ Ƙƛǎ knowledge on animals and the land, 

often called upon to share. Getting lost in an urban space seems to further complicate 

understanding. L ǎƻƳŜǘƛƳŜǎ ŦŜŜƭ ƭƛƳƛǘŜŘ ƛƴ ƪƴƻǿƛƴƎ ΨǿƘƻ ǿŜ ŀǊŜΩΣ ΨǿƘƻ ǘƘŜȅ ŀǊŜΩΧ Yet at the 

same time, it brings opportunities that we would never otherwise have had; opportunities that 

work to strengthen knowledge and understanding of home, but also what it means to be Metis 

in Canada. Growing up Aboriginal in Canada remains complex today. To be an Aboriginal 

person, to identify with an Indigenous heritage in these late colonial times requires a life of 
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reflection, critique, persistence and struggle (McMaster and Martin 1992 quoted in LaRocque, 

2010 p. 3). Because of the negative connotations that continue to exist in mainstream society, 

not all families are willing to identify as being Aboriginal. This is emphasized in the Ispayin DVD: 

Many Metis come from families who felt like they had to hide their Metis identities out 
of ǎƘŀƳŜΦ !ŦǘŜǊ ŀ ŦŀƳƛƭȅ Ƙŀǎ ƭƻǎǘ ǘƘŜƛǊ ƪƴƻǿƭŜŘƎŜΣ ƛǘ ƛǎ ƘŀǊŘ ǘƻ ǊŜŎƻǾŜǊΦ .ǳǘ ǘƘƛǎ ŘƻŜǎƴΩǘ 
ƳŜŀƴ ǿŜ ŘƻƴΩǘ ǿŀƴǘ ǘƻ ƭŜŀǊƴΦ Lǘ Ƨǳǎǘ ƳŜŀƴǎ ǘƘŀǘ ǿŜ Ƴŀȅ ƴƻǘ ƪƴƻǿ ǿƘŜǊŜ ǘƻ go to get 
the right information.11 
  

What may appear simple from the perspective of an outsider is complex and layered. For 

example, it was not until he was fifty years old that Metis author David Bouchard (2010) 

discovered his family heritage. His book, The Secret of Your Name: Kimooch ka shinikashooyen, 

illustrates his sense of loss in not knowing the stories of his Metis Kokum12Φ άaŀƴȅ ƻŦ ƻǳǊ 

grandparents were humiliated into denying their Native tiesΣέ David writes, άƛn favour of their 

more acceptable European bloodlines. They did whatever they could to appear ǿƘƛǘŜέ όǇΦ нύΦ 

Having mixed ancestry sometimes adds another layer to the complexity of the story. But 

perhaps in many ways this is a common thread that runs through the stories of many Canadians 

(Ralston Saul, 2008), another layer in the answer to the quesǘƛƻƴ ΨǿƘƻ ŀǊŜ ǿŜΚΩ ό/ƘŀƳōŜǊǎΣ 

2008). These stories perhaps, are more common than we are aware, buried deep sometimes 

within generations of Canadian families. 

I hesitate to think when the Other is Me, and then on the other hand, when the Other is 

my children? What is my role? Do I stand on the other side of the streetΤ Ǝƻ ǘƻ ǘƘŜ ΨƻǘƘŜǊΩ 

restaurant; ƻǊ ǎƛǘ ƛƴ ǘƘŜ ΨLƴŘƛŀƴǎ ƻƴƭȅΩ ǎŜŎǘƛƻƴ of the movie theatre; as was once common 

practice in this country (personal communication, Cranberry Portage, MB, July 2010)? If they 

                                                           
11 ISPAYIN DVD and discussion guide, 2010, p. 4. http://ispayin.blogspot.com/   
12Cree word for Grandmother. 

http://ispayin.blogspot.com/
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wanted to become legal, full-fledged Canadian citizens and obtain voting rights prior to 1960, 

Aboriginal people had to surrender their special status as an IndianΧ άIt was the aim of the 

ŦŜŘŜǊŀƭ ƎƻǾŜǊƴƳŜƴǘ ƛƴ ǘƘŜ мутлΩǎ ǘƻ ŜǾŜƴǘǳŀƭƭȅ ŀǎǎƛƳƛƭŀǘŜ ŀƴŘ ŜƴŦǊŀƴŎƘƛǎŜ !ōƻǊƛƎƛƴŀƭǎΩ ƛƴǘƻ 

European-/ŀƴŀŘƛŀƴ ǎƻŎƛŜǘȅΦέ13 ¢Ƙƛǎ ƛǎ ŀ ŎǊƛǘƛŎŀƭ ƳƻƳŜƴǘ ƻŦ /ŀƴŀŘŀΩǎ ƘƛǎǘƻǊȅ ǘƘŀǘ ǊŜƳŀƛƴǎ ŦƻǊ ǘƘŜ 

most part silenced. Consequently this means Ƴȅ ŎƘƛƭŘǊŜƴΩǎ paternal grandparents were not able 

to vote, and therefore were not considered full-fledged Canadian citizens prior to 1960. I relay 

these stories to create the context of understanding present day identity issues. As a Metis 

ǇŜǊǎƻƴ ƛƴ /ŀƴŀŘŀΣ ǘƻ ƛŘŜƴǘƛŦȅ ŀǎ ΨǿƘƛǘŜΩ ƳŜŀƴǘ ǘƘŀǘ ƻƴŜ ƘŀŘ access to all of the privileges of the 

dominant society (Mosionier, 2010, p. 141). In turn, this meant an easier life. To be Metis was 

to be seen as a second class citizen in many situations and this was hard. For many families, if 

they could pass for being white, you did.14  A Metis friend of mine in Ottawa reminds me how 

this is an issue not relegated to the past. Today there remain establishments in certain 

Canadian cities that continue to refuse service to Aboriginal people [based on how you look]. It 

is important that my children feel good about who they are and are grounded in their identity. 

But how complicated is this when they come from generations of parents and grandparents 

who were not allowed to feel good about their own identity?  

 

Living Culture  

 

The importance of the revitalization of culture among Aboriginal peoples has already been 

established in previous sections of this project. During the Library and Archives Canada opening 

                                                           
13 Glossary. Canada in the making. (2010). http://www1.canadiana.org/citm/glossaire/glossaire1_e.html#enfranchise 
14 Revision Quest CBC Radio. (2010). http://www.cbc.ca/revisionquest/episodes/ July 21/24 Andrea Menard 

http://www1.canadiana.org/citm/glossaire/glossaire1_e.html#enfranchise
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ceremonies for 2010 National Aboriginal Awareness Week I had the opportunity to meet Joe 

Dragon, the Metis guest speaker. At this presentation, Joe shared personal narratives about 

growing up in the northern community of Fort Smith, North West Territories. He spoke about 

how he was not taught his culture; but rather, his family lived his culture. Living culture 

involved wearing their culture, whether it was the muskrat fur hat, beaver skin coat, or 

handmade leather gauntlets his mother had sewn for him. Living his culture was never 

something that was explained to him. He knew who he was through the lifestyle and values of 

Ƙƛǎ ŦŀƳƛƭȅ ŀƴŘ ƻōǎŜǊǾƛƴƎ Ƙƛǎ ǇŀǊŜƴǘǎ ŀǎ ƘŜ ƎǊŜǿ ǳǇΦ L ǇŀǊŀƭƭŜƭ WƻŜΩǎ ǎǘƻǊȅ ǘƻ ǘƘŀǘ ƻŦ Ƴȅ ƻǿƴ 

children who grew up learning the language of the land as a natural part of their childhood. 

LaRoqcue (2010) reminds us that for Indigenous peoples, άrelationship to the land is different 

ŦǊƻƳ ǘƘŜ ŎŀǇƛǘŀƭƛǎǘƛŎ ŀƴŘ ƭŜƎŀƭ ƴƻǘƛƻƴǎ ƻŦ ǳǎŜ ŀƴŘ ƻŎŎǳǇŀƴŎȅ ƻŦ ƭŀƴŘέ όǇΦ морύΦ Such relationships 

encompass connections between language, culture and place. But the forced assimilation of 

Aboriginals in Canada often removed them from their land. In doing so, they lost their 

connection to place. When you no longer have access to the land, to place, how do you live 

your culture? There is a kinship that is lost, when you lose your place (Maria Campbell, personal 

communication at Our Metis Homeland presentation, October 29, 2010, Ottawa, ON). 

Moreover, what happens to the memories of such lived cultures in relation to place when you 

are forced to relocate? In the words of Jeanette Armstrong (1998): 

As I understand it from my Okanagan ancestors, language was given to us by the land 
ǿŜ ƭƛǾŜ ǿƛǘƘƛƴΧL ƘŀǾŜ ƘŜŀǊŘ ŜƭŘŜǊǎ ŜȄǇƭŀƛƴ ǘƘŀǘ ǘƘŜ ƭŀƴƎǳŀƎŜ ŎƘŀƴƎŜŘ ŀǎ ǿŜ ƳƻǾed and 
spread over the land through time. My own father told me that is was the land that 
changed the language because there is special knowledge in each different place. All my 
elders say it is land that holds all knowledge of life and death and is a constant 
ǘŜŀŎƘŜǊΧ²Ŝ ǎǳǊǾƛǾŜŘ ŀƴŘ ǘƘǊƛǾŜŘ ōȅ ƭƛǎǘŜƴƛƴƎ ƛƴǘŜƴǘƭȅ ǘƻ ƛǘǎ ǘŜŀŎƘƛƴƎ-to its language-
and then inventing human words to retell its stories to our succeeding generations. It is 
the land that speaks. (pp. 175-176) 
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!ǊƳǎǘǊƻƴƎΩǎ ǿƻǊŘǎ ǊŜǎƻƴŀǘŜ ƛƴ Ƴȅ ƳƛƴŘ as I reflect on many conversations I have had recently 

ǿƛǘƘƛƴ ǘƘŜ !ōƻǊƛƎƛƴŀƭ ŎƻƳƳǳƴƛǘȅ ƛƴ hǘǘŀǿŀΦ άIt is when I feel most at peace, when I am back at 

home on the landΣέ ǎƻƳŜƻƴŜ ǘƻƭŘ ŀ ǎƳŀƭƭ ƎŀǘƘŜǊƛƴƎΦ CƻƭƭƻǿƛƴƎ ƛƴǘǊƻŘǳŎǘƛƻƴǎ ŀǘ ŀ Metis 

community potluck I met a lady who originates from Grand Rapids, Manitoba, a neighbouring 

northern community. It turns out we know many of the same people. She told me, άLǘ ƛǎ ōŜƛƴƎ 

on the land that I miss. It is not the same over here.έ {ƘŜ Ƙŀǎ ōŜŜƴ ƭƛǾƛƴƎ ŀƴŘ ǿƻǊƪƛƴƎ ƛƴ hǘǘawa 

for nearly twenty years. She reminisced about a recent trip to Manitoba in March, recalling how 

she was there in time to enjoy the spring ice. As winter subsides and the days become long, the 

ǎǳƴ ƳƻǊŜ ƛƴǘŜƴǎŜΣ ǘƘŜ ǿƛƴǘŜǊΩǎ ŀŎŎǳƳǳƭŀǘƛƻƴ ƻŦ ǎƴƻǿ ƳŜƭǘǎ Řƻwn off the ice surfaces on the 

northern lakes. This melting leaves large expanses of new negotiable space, as extensions of 

the land to explore and intimately interact with. It is a very special time of year to experience 

the land. One can literally walk for miles across the still frozen lake surfaces, just as one walks 

across a city parking lot. But there is an unexplainable calm within this space. I do not recall her 

name, but vividly remember the look on her face as she sighed when she told me how fulfilling 

it was to return to the land. This is not to say that place and connections to the land is not 

important to all Canadians. Rather it is to relay how deep and fundamental the language of the 

ƭŀƴŘ ƛǎΦ [ŀwƻŎǉǳŜ όнлмлύ ƛƭƭǳǎǘǊŀǘŜǎ Ƙƻǿ ƛŦ ΨŎǳƭǘǳǊŀƭ ŘƛŦŦŜǊŜƴŎŜΩ Ƙŀǎ ŀƴȅ ƳŜŀƴƛƴƎΣ ƛǘ ƭƛŜǎ ƘŜǊŜΥ 

!ǎ ƻƴŜ ǿƘƻ ƎǊŜǿ ǳǇ ǿƛǘƘ /ǊŜŜ ŀƴŘ ǿƛǘƘ ǘƘŜ ƭŀƴŘΣ L ǘƘƛƴƪ L άƪƴƻǿέ ǘƘƛǎ ƭŀƴŘΦ !ǎ Metis 
from northern Alberta, my family does not legally own the land I grew up on, but the 
land, if it belongs to anyone, belongs to my Plains Cree-Metis ancestors and family. My 
bones have known this land long before Alberta was born. My younger brother has 
lovingly tended to this land since the passing of our parents. There is a blueberry patch 
there that I especially love; when I go there I experience that particular land; I hear it 
speaking with the luminosity of blueberries in September sun embraced in sunlit green 
of gently waving poplar leaves. And I remember too why bears and panthers still prowl 



47 
 

through my dreams. The land feeds us, sings to us, gives us light-but it also steals us 
away from this death. The land does teach us about life and death (p. 136).  
 

LaRoqcue (2010) ŜƳǇƘŀǎƛȊŜǎ ǘƘŀǘ άǘƘƛǎ ƛǎ ŀƭƭ ǘǊǳŜΤ ǘƘƛǎ ƛǎ ƴƻǘ ǇƻŜǘƛŎ ǿŀȄƛƴƎέ (p. 136). That is to 

say, LaRocque is not romanticizing the notion of land. ά²ƘƛƭŜ ƻƴ ŀ ƭƛǘŜǊŀǊȅ ƭŜǾŜƭ ²ƘƛǘŜ 

/ŀƴŀŘƛŀƴǎ Ŏŀƴ Ǉƭŀȅ ǿƛǘƘ ǘƘŜƳŜǎ ƭƛƪŜ ǇƭŀŎŜΣ ƭŀƴŘǎŎŀǇŜ ŀƴŘ ƛŘŜƴǘƛǘȅΣέ ǎƘŜ ŜƳǇƘŀǎƛȊŜǎ ǘƘŀǘ 

άƘƻǿŜǾŜǊ ǇƻƛƎƴŀƴǘΣ ǘƘŜȅ Ŏŀƴƴƻǘ ŎƻƳǇŀǊŜ ǘƘŜƛǊ ǇǊƛǾƛƭŜƎŜŘΣ ƛƴŘŜŜŘ ŘƻƳƛƴŀƴǘ Ǉƻǎƛǘƛƻƴǎ ǿƛǘƘ 

Aboriginal peoples whose places have been stolen, whose landscapes have been bulldozed, and 

ǿƘƻǎŜ ƛŘŜƴǘƛǘƛŜǎ ƘŀǾŜ ōŜŜƴ ƛǊǊŜǇŀǊŀōƭȅ ŘƛǎǘǳǊōŜŘ όǇΦ мстύΦέ The reality is that these are the 

words of Aboriginal persons, of what is important to them. It is not the place of non-aboriginal 

people to question or judge what is said, or how they feel. Otherwise, we revert back to past 

historical notions of assimilation and oppressionτan oppression of what they [the white other] 

value and feel is important.  

 

the other  

 

When the Other is my children, I am proud to talk about my sons and how involved and 

connected they are to their culture. I am grateful for the exceptional opportunities that have 

come to them as a result of this in our urban journey. Some of these opportunities I am certain 

have manifested themselves into turning points in their adolescent development. It is not easy 

ǘƻ ōŜ ŀ ǘŜŜƴŀƎŜǊ ƛƴ ǘƻŘŀȅΩǎ ǿƻǊƭŘΦ Being Aboriginal adds another layer to this. I continue to feel 

like I am living in an alien urban environment, in the absence of ŦŀƳƛƭƛŀǊ ΨŎƻƳƳǳƴƛǘȅΩ ŀƴŘ 

kinship of the north. Nevertheless, when the Other is my children, I do not hesitate to share 

who they are and where they come from. I advocate, on their behalf, concerned for their well-
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being. In so doing, I have come across so many urban people who lack prior knowledge and 

understanding ƻŦ ǿƘƻ /ŀƴŀŘŀΩǎ !ōƻǊƛƎƛƴŀƭ ǇŜƻǇƭŜ ŀǊŜ. Stereotypes repeated by the media and 

mainstream discourses continue to dehumanize Aboriginal people and influence mainstream 

opinions. LaRoqcue (2010) blatantly articulates that Native history and cultures continue to 

reinscribe stereotypes (p. 146). Moreover, she tells us:  

The task of deconstruction and reconstruction must be shared by all Canadians, by all 
intellectuals, Native and non-Native alike. Of course we will come at this from a number 
of different perspectives, but the common goal must be the dislodging of racist material 
and the continuing development of works that promote Native decolonization. And it 
must be done in every field and area of study. (p. 147) 
 

Whether the Other is Me, or the Other is my sons, as a mother, teacher, engaged Canadian 

citizen I do not hesitate to deconstruct and to inform. I reiterate the thoughts of Dr. Marie 

.ŀǘǘƛǎǘŜΩǎ όнллпύ /{{9 ǇƭŜƴŀǊȅ ŀŘŘǊŜǎǎΣ άΨtƻǎǘŎƻƭƻƴƛŀƭΩ ƛǎ ƴƻǘ ŀ ǘƛƳŜ ŀŦǘŜǊ ŎƻƭƻƴƛŀƭƛǎƳΣ ōǳǘ ǊŀǘƘŜǊ 

represents more an aspiration, a hope not yet achievedέ (p. 1). It is important for us to grow as 

a country and all citizens to be treated with the same dignity and respect. On that note, this 

project seeks to quietly interrupt the dominant discourse of mainstream colonial education. 

 

Bowing the Strings  

 

In many ways, for my family, the fiddle has come to us as a representative bridge between 

urban and rural. It has opened doors and connected us to community within this alien urban 

environment. In this sense it has been a guide to help define the coordinates of this unmapped 

narrative space. In turn, if the aim of curriculum is survival, Chambers (1999) explains άǘƘƛǎ 

survival comes not from grand forms of theorizing and memorizing abstractions, but from 
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human beings learning and living in a respectful relationship to their lived topos of here (p. 

мпнύΦέ Wǳǎǘ ŀǎ /ŀƴŀŘƛŀƴǎ ƴŜŜŘ ŀ ƭƛǘŜǊŀǘǳǊŜ ŀōƻǳǘ άƘŜǊŜέ ŀǎ /ƘŀƳōŜǊs (1999) suggests, it is my 

Ǉƻǎƛǘƛƻƴ ǘƘŀǘ /ŀƴŀŘƛŀƴǎ ŀƭǎƻ ƴŜŜŘ άŀ ŦƻǊƳ ƻŦ ŎǳǊǊƛŎǳƭǳƳ ǘƘŜƻǊƛȊƛƴƎ ƎǊƻǳƴŘŜŘ ƛƴ άƘŜǊŜΣέ ǿƘƛŎƘ 

maps out the territory of who we are in relation to the topography of where we live-the 

physical topos as well as the socio-political, historical, and institutional landscape of our lives (p. 

мппύΦέ I reflect on this, and question here, if it were not for the fiddle, and their connectedness 

to home, [the north] ǿƘŀǘ ŘƛǊŜŎǘƛƻƴ Ƴȅ ǎƻƴǎΩ ƭƛǾŜǎ Ƴŀȅ ƘŀǾŜ ǘŀƪŜƴΣ or what path they may have 

chosen. 

During recent months [spring 2010] it is like a momentum has been building as the 

invitations to play fiddle are becoming more and more regular. It is as if every performance 

brings an opportunity for another, including the Odawa Friendship Centre Pow Wow and 

National Aboriginal Health Organization Role Model Ceremony. The finale moment this spring 

was when Gunthar entered the We Got Talent contest on Victoria Island during the National 

Aboriginal Day Celebrations. To participate in this talent competition he had to send in an 

audition video. Gunthar compiled a medley of songs especially for this performance: 

This medley of songs tells a story beginning with the first song I ever learned, Twinkle 
Twinkle Little Star and ending with a song my younger, 13 year old brother learned 
before me and then taught me, Wizards Walk, which is the most difficult song I have 
ever played. (Gunthar Lundie, personal communication, June 20, 2010) 
 

Gunthar was awarded the second place in the youth category at this competition. This was a 

moment of validating ǿƘƻ ƘŜ ƛǎ ŀƴŘ ǿƘŜǊŜ ƘŜ Ƙŀǎ ŎƻƳŜ ŦǊƻƳΦ Iƛǎ ƧƻǳǊƴŜȅ ƻƴ ǘƘŜ ΨǊƻŀŘ ƭŜǎǎ 

ǘǊŀǾŜƭŜŘΩ Ƙŀǎ ƳŜŀƴǘ ǘǊŀƴǎƭŀǘƛƴƎ ƳǳƭǘƛǇƭŜ ƴŀǊǊŀǘƛǾŜǎ and misunderstandings. Donald (2004) 

describes how much of the history of Canada is a chronicle of the interactions between 

Aboriginal and non-Aboriginal (p. 31). Tensions, often leading to conflict are the result of 
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conflicting interpretations and misunderstandings of crucial aspects of our histories (Donald, 

2004, p. 31). The fiddle has been instrumental in guiding and nurturing both of my sons on their 

alien urban journey. In turn, this nurturing has given us strength as a family, given us a sense of 

place, kinship (Maria Campbell, personal communication at Our Metis Homeland presentation, 

October 29, 2010, Ottawa, ON). CoƴŎŜƛǾŀōƭȅΣ ƻƴŜ ǎǘƻǊȅ ŀǘ ŀ ǘƛƳŜΧƳay the songs of the fiddle 

ōǊƛƴƎ ǳǎ ŀƭƭ ƻƴŜ ǎǘŜǇ ŎƭƻǎŜǊ ǘƻ ǘƘŜ ŘŀƴŎŜ ŦƭƻƻǊΦ {ƻƳŜŘŀȅ ǇŜǊƘŀǇǎ ǿŜ ǿƛƭƭ ŀƭƭ ŘŀƴŎŜ ǘƻƎŜǘƘŜǊΧ  

 

Constitution Breakdown   

 
May 2010, a phone call to the Manitoba Metis Federation told me Gunthar was not on the 

membership list at the regional office. This in effect meant he was not eligible for the bursary 

this regional Metis federation office gives every year to graduating students. In addition to the 

bursary, is the gift of a Metis ǎŀǎƘΦ ά.ǳǘ Ƙƛǎ ƴŀƳŜ ƛǎ ƴƻǘ ƻƴ ƻǳǊ ƳŜƳōŜǊǎƘƛǇ ƭƛǎǘέ L ŀƳ ǘƻƭŘ ŦǊƻƳ 

the other end of the phone. These words echo and resonate in my mind for days as I wait to 

hear a reply. A bureaucracy is going to tell my son he is not who he thinks he is? A quick 

investigation explains that between staff changes their [my sons] application for Metis ΨǎǘŀǘǳǎΩ 

ǿŀǎ ƛƴ ǘƘŜ ΨƛƴŎƻƳǇƭŜǘŜΩ ǇƛƭŜΦ ²Ŝ ǎǳōƳƛǘǘŜŘ ǘƘŜ ǊŜƳŀƛƴƛƴƎ required documents and everything 

was processed. At his high school graduation in Ottawa, Gunthar was presented a gift of a 

Metis sash from The Pas Regional Metis federation acknowledging his achievement that day. 

When his Metis auntie from northern Manitoba made the presentation, she proudly tied the 

gifted sash around his waist and gave him a loving hug. Three of Ƴȅ ǎƻƴΩǎ teachers took the 

time to comment how they were actually moved to tears by his presentation that afternoon.   
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             That very same week an Ottawa friend, from northern Alberta expressed her frustration. 

She was told she cannot apply for Metis ΨǎǘŀǘǳǎΩ ǿƛǘƘ ǘƘŜ Metis Nation of Alberta, because she 

is currently living in Ontario. Yet, the Metis Nation of Ontario will not give her status because of 

her Alberta homeland. How damaging is someone telling you are not who you thought you are? 

CǳǊǘƘŜǊƳƻǊŜΣ ȅƻǳ ǊŜǉǳƛǊŜ ŀ ǇƛŜŎŜ ƻŦ ǇŀǇŜǊ ǘƻ ǇǊƻǾŜ ǿƘƻ ȅƻǳ ǘƘƛƴƪ ȅƻǳ ŀǊŜΦ ά{ƻ ƛǎ ǘƘŜ ǊƛƎƘǘ ƻŦ 

ƛŘŜƴǘƛǘȅΣέ YƛƴƎ όнллоύ ŀǎƪǎ ǳǎΣ άǎƛƳǇƭȅ ŀ ǇǊƛǾƛƭŜƎŜ ƻŦ ǇƻǿŜǊέ όǇΦ мпфύΚ !ŎŎƻǊŘƛƴƎ ǘƻ YƛƴƎ όнллоύΣ 

with the current Canadian identity legislation, and at the rate things are going, άƛƴ ŦƛŦǘȅ ǘƻ 

seventy-ŦƛǾŜ ȅŜŀǊǎ ǘƘŜǊŜ ǿƛƭƭ ōŜ ƴƻ ƳƻǊŜ ǎǘŀǘǳǎ LƴŘƛŀƴǎ ƭŜŦǘ ƛƴ /ŀƴŀŘŀέ όǇΦ мппύΦ hƴ ǘƘŜ Řŀȅ Ƴȅ 

ǎƻƴΩǎ ƻŦŦƛŎƛŀƭ aŀƴƛǘƻōa Metis CŜŘŜǊŀǘƛƻƴ ŎŀǊŘǎ ŀǊǊƛǾŜ ƛƴ ǘƘŜ ƳŀƛƭΣ L ŎŀƴΩǘ ƘŜƭǇ ōǳǘ ǘƘƛƴƪ ōŀŎƪ ǘƻ 

my Alberta friend, and the words of Thomas King (2003),  

The reality of identity legislation has not simply been to erase Indians from the political 
map of North America, it has also had the unforgivable consequence of setting Native 
against Native, destroying our ability and desire to associate with each other. This has 
been the true tragedy, the creation of legal categories that have made us our own 
enemy. (p. 149) 

 
Once more, I ǉǳŜǎǘƛƻƴ /ŀƴŀŘƛŀƴ LƴŘƛŀƴ ƛŘŜƴǘƛǘȅ ǇƻƭƛǘƛŎǎΦ ¢ƘŜ ŘƛǎŎƻǳǊǎŜ ƻŦ ΨǿŜΩ ǾŜǊǎǳǎ ΨǘƘŜȅΩ 

continues to dominate. There is the constant tension between feeling a sense of pride 

alongside the possible fear of persecution.  

      

Metissage 

 

Donald (2004) describes Metissage as an approach to research that often begins with 

autobiographical texts as a starting point for further interpretations (p. 24). This is where my 

lived experiences as a northern resident and a participant both in northern education processes 
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and the fiddle as school curriculum is a departure point for writing. In turn, I discern the coming 

together of this project as a form of Metissage. Zuss (1997) characterizes literary Metissage as a 

form of representation and rhetorical practice that works through differences (p. 166). He 

further maintains that in general contexts 

there are no heuristic rules of the method 

of Metissage (Zuss 1997, p. 166). 

Accordingly, Metissage afforded me 

pedagogical opportunities as a writer to weave 

my perspective and experiences intricately into 

the social, cultural and historical experiences of others across the north. In many instances our 

lived experiences are as braided as the stories. Simultaneously, regardless of differences, many 

of the varied storytellers embody a sense of a collective experience.  

Worley (2006) establishes that Metissage emerges from one specific place and time 

where people come together, take action, take risks, and claim their lives as their own (p. 521). 

Mindful of the connections between Aboriginal and non-aboriginal, I turn to Metissage as a 

means to demonstrate the interrelatedness of the stories and the people across communities. 

At the same time, I manoeuvre from the perspective of a non-aboriginal person to the 

sensitivity of what historical tones mean for my Metis children and all Aboriginal children. In 

Life Writing and Literary Metissage as an Ethos for Our Times, Hasebe-Ludt, Chambers and 

Leggo (2009) identify the spirit of Metissage as: 

A counter narrative to the grand narrative of our times, a site for writing and surviving in 
the interval between different cultures and languages, particularly in colonial contexts;  
a way of merging and blurring genres, texts, and identities; an active literary stance, 
polƛǘƛŎŀƭ ǎǘǊŀǘŜƎȅΣ ŀƴŘ ǇŜŘŀƎƻƎƛŎŀƭ ǇǊŀȄƛǎΧ²Ŝ ōǊŀƛŘ ǎǘǊŀƴŘǎ ƻŦ ǇƭŀŎŜ ŀƴŘ ǎǇŀŎŜΣ ƳŜƳƻǊȅ 

 
Figure 7: Metis sash 
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and history, ancestry and (mixed) race, language and literacy, familiar and strange, with 
strands of tradition, ambiguity, becoming, (re)creation, and renewal into Metissage. (p. 
9)   
    

As a site for writing, textual acts of Metissage refuse categories and conditions. Rather it is a 

strategy that serves the material interests of individuals and social collectives (Zuss, 1997, p. 

167). In order to properly address Aboriginal perspectives in curriculum, Canadians need to 

rediscover the historical and current connections between Aboriginal and non-aboriginal in 

Canada, even if these connections are not always pleasant to discuss (Donald, 2004, p. 25). To 

me, an important aspect of this project is to bridge a better understanding, so to speak, of the 

discrepancies that exist between geo-cultural and political representations of north and south. 

That is to say, I make an effort to relay how northern communities are different from urban 

geographies in Canada and in turn enhance our understanding of these differences. This is not 

an easy task, especially when thoughts of home and the loss of friends and community 

members resurface a constant flood of emotions during the writing process. Dancing outside 

the realms of categorization through collective authorship the stories in the following chapters 

reveal the intertwined connections of people and communities across the vast distances of 

northern Manitoba (Donald, 2004, 2010). In turn, these stories establish how personal and 

family histories can be braided within and in relation to the larger narratives of nation and 

nationality (Donald, 2010, p. 11). This to me is where the historical and present Aboriginal 

curriculum of the fiddle resonates. In that sense, this project is about developing an 

understanding through many varied perspectives. 

Worley (2006) contributes to contemporary conceptualizations of Metissage as 

άŜƳŜǊƎƛƴg ŀǎ ŀ ǎƘŜƭǘŜǊƛƴƎ ǇƭŀŎŜ ǘƘŀǘ ŦŀŎƛƭƛǘŀǘŜǎ ƛƴŘƛǾƛŘǳŀƭǎΩ ŀƴŘ ŎƻƳƳǳƴƛǘȅΩǎ self-strengthening 
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and self-emancipation specifically because the diversity of and within the people there helps 

establish these empowering conditions (ǇΦ рнлύΦέ Place has a pedagogy, Worley (2006), suggests 

if we recognize that the notion of place is not neutral. Through personal narratives she 

ŜȄŀƳƛƴŜǎΣ άMetisǎŀƎŜ ŀǎ ŀ ǇƭŀŎŜ ƻŦ ŜŘǳŎŀǘƛƻƴ ǿƛǘƘ ƛǘǎ ƻǿƴ ǇŜŘŀƎƻƎȅΦέ ¢Ƙƛǎ ƛǎΣ άǿƘŜǊŜ ǎtudents 

return to the place of Metissage for comfort, nurturing, support [from teacher and classmates] 

ŀƴŘ ǎǘǊŜƴƎǘƘΦέ {ƘŜ ŎƻƴǘƛƴǳŜǎΣ ƛŦ ǎǘǳŘŜƴǘǎ ǎŜƴǎŜ ǎŎƘƻƻƭ ŀǎ ŀ ǇƭŀŎŜ ώƻŦ ōŜƭƻƴƎƛƴƎϐ άthey return to 

get help and critically reflect upon what is happening in the school, community, and broader 

worlds outside the classroom place of Metissage (Worley, 2006, p. 525ύΦέ Lǘ ƛǎ ŀǘ ǘƘƛǎ ǎƛǘŜ ƻŦ 

Metissage, I incorporate the fiddle as a metaphorical bridge between school, home and 

community as a place. Via Metissage, the fiddle weaves the strands of peoples [schools and 

communities] with place. In turn, students and teachers learn to refortify themselves for the 

next step towards self and community transformation. This is accomplished without putting 

others at risk. Rather it plays toward building an internal place of strength (Worley, 2006, p. 

527). Through this thesis, I open an institutional narrative space for others to share their 

stories. This site of storytelling in turn generates a sense of validating the aesthetics of such 

storytelling.  

             As a result of the tones of this thesis, the historical stories of the communities in which 

the fiddle playing is situated contributes to the depth of these programs and their uniqueness. 

Zuss (1997) describes Metissage as a metaphor of fluidity (p. 166). Using all of the narratives 

shared, writing this thesis was a process of weaving together the historical stories, alongside 

the present day stories of the fiddle programs. Consequently the result was the braiding 

together of the varied perspectives, including intergenerational. As the researcher, I see myself, 
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as the figurative strand that weaved the stories. Expressions of Metissage can become 

instances of individual and collective reinscription (Zuss, 1997, p. 180). In that sense, the 

introduction of fiddle playing in one small community school, as we will see, is an outcome of 

the stories from the past. These narrative jigs are survival stories that give life to the fiddle as a 

culturally responsive curriculum and in turn communities that continue to flow across 

generations without boundaries. 

 

Narrative Inquiry   

I turn to the broader realm of narrative inquiry as a form of qualitative research for this project. 

Simply put, narrative inquiry is a process of gathering information through storytelling 

(Clandinin 2007). Connelly and Clandinin (1990) note that humans are storytelling organisms 

who, individually and collectively, lead storied lives. This research project, funded by the 

Canadian Northern Studies Trust, originates within my personal experiences, journals and 

reflections. A form of narrative inquiry, Ellis (2007) explains autoethnography as moving in 

between experiences of oneself and creating understandings of the context of those 

experiences. Wall (2006) ŜƭŀōƻǊŀǘŜǎ ǘƘŀǘ ǘƘŜǊŜ ƛǎ ŀ άŘƛǊŜŎǘ ŀƴŘ ƛƴŜȄǘǊƛŎŀōƭŜ ƭƛƴƪ ōŜǘǿŜŜƴ ǘƘŜ 

personal and the cultural and thus, rich meaning, culturally relevant personal experience, and 

ŀƴ ƛƴǘŜƴǎŜ ƳƻǘƛǾŀǘƛƻƴ ǘƻ ƪƴƻǿ ŀǊŜ ǿƘŀǘ ǘȅǇƛŦȅ ŀƴŘ ǎǘǊŜƴƎǘƘŜƴ ŀǳǘƻŜǘƘƴƻƎǊŀǇƘȅέ όǇΦфύΦ It is 

here that personal experiences, being a parent of Metis sons who play fiddle come into play. 

Memories, as a participant in their fiddle playing adventures, become a point of departure and 

a source of inspiration for my writing (Denzin, 2003, p. 137). Brettell (1997) describes 
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autoethnography as writing about oneself and others through engaging in the world as both 

ǇŀǊǘƛŎƛǇŀƴǘ ŀƴŘ ƻōǎŜǊǾŜǊ ǘƘǊƻǳƎƘ ƻƴŜΩǎ ŜȄǇŜǊƛŜƴŎŜǎΦ  

Traditional western methods of historical documentation, Mihesuah (1998) stresses, do 

not take account of Indigenous voices or Indigenous views of history. As a long-time resident of 

the north, and a parent of Metis ȅƻǳǘƘΣ L ōǊƛƴƎ ǘƘŜ ǇŜǊǎǇŜŎǘƛǾŜ ƻŦ ǘƘŜ ΨƻǘƘŜǊΩ ŀƴŘ bring their 

voice into future discussions. This project in many ways is a story, about our community and my 

ŎƘƛƭŘǊŜƴΦ ¢Ƙƛǎ ƛǎ ŘŜǎŎǊƛōŜŘ ōȅ 9ƭōƻǿ όмфусύ ŀǎ ŀ άŎƻƴƴŜŎǘŜŘ ƪƴƻǿƛƴƎέ ƛƴ ǿƘƛŎƘ ǘƘŜ άƪƴƻǿŜǊ ƛǎ 

ŀǘǘŀŎƘŜŘ ǘƻ ǘƘŜ ƪƴƻǿƴέ όǇΦ мпύΦ In other words, ŀǎ .ƛǎƘƻǇ όнллрύ ŘŜǇƛŎǘǎ άthere is a common 

basis for such an understanding, where the concerns, interests, and agendas of the researcher 

become the concerns, interests, and agendas of the researched and vice versa (p. 118). Frontier 

School Division is somewhere I received all of my education prior to leaving for university. 

Following graduation from university, I returned to the north and worked at Frontier Collegiate 

for seventeen years. The people interviewed for this project share similar experiences to mine. 

Therefore in many ways this is our shared story of northern experiences within a particular 

communal setting. In the sense the north is all about community, I enter this project already 

ŦǊƻƳ ǘƘŜ Ǉƻǎƛǘƛƻƴ ƻŦ ŀƴ ΨƛƴǎƛŘŜǊΩΣ ǊŀǘƘŜǊ ǘƘŀƴ ŀƴ ƻǳǘǎƛŘŜǊΣ ŀ Ǉƻǎƛǘƛƻƴ ƘƛƎƘƭȅ ǊŜƎŀǊŘŜŘ ƛƴ ŀ 

qualitative study (Wolcott, 1999). I describe myself as being in the position of a co-participant in 

the sense that I have the lived experience of being a northern community member, rather than 

being a passive spectator (Rossman & Rallis, 2003). As an active participant, past and present, I 

utilize Metissage as an aesthetic form of narrative inquiry. This process Bishop (2005) describes 

as one that facilitates the development in people of a sense of themselves as agentic and of 

having an authoritative voice. ¢Ƙƛǎ ƛǎ ƴƻǘ ŀ ǊŜǎǳƭǘ ƻŦ ǘƘŜ ǊŜǎŜŀǊŎƘŜǊ άŀƭƭƻǿƛƴƎέ ǘƘƛǎ to happen, or 
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άŜƳǇƻǿŜǊƛƴƎέ ǇŀǊǘƛŎƛǇŀƴǘǎΤ ƛǘ ƛǎ ǘƘŜ ŦǳƴŎǘƛƻƴ ƻŦ ǘƘŜ ŎǳƭǘǳǊŀƭ ŎƻƴǘŜȄǘ ǿƛǘƘƛƴ ǿƘƛŎƘ ǘƘŜ ǊŜǎŜŀǊŎƘ 

participants are positioned, negotiate, and conduct the research (Bishop, 2005, p. 123). That is 

to say, it is the product of having a sense of community.  

bƻǘ ǇƭŀƴƴŜŘΣ ōǳǘ ŀƴ ƻǳǘŎƻƳŜ ƻŦ ǘƘŜ ƴŀǘǳǊŜ ƻŦ ǘƘƛǎ ǇǊƻƧŜŎǘΣ Ƴŀƴȅ ƻŦ ǘƘŜ ǇŀǊǘƛŎƛǇŀƴǘǎΩ 

stories are intertwined. That is, although the participants are spread throughout the province, 

many of the stories shared were from the same setting such as a trip to a Frontier School 

Division jamboree or other fiddle festivals. My challenge, according to Jones (2005), is the 

telling and showing of stories that are not only necessary, but also full of possibilities (p. 725). It 

could be said that this was my internal motivation throughout this project. 

The other primary method of narrative inquiry used in this project is oral history, which 

is ōǳƛƭǘ ŀǊƻǳƴŘ ǇŜƻǇƭŜΧƛǘ ōǊƛƴƎǎ ƘƛǎǘƻǊy into and out of the community (Thompson, 1988/2000, 

p. 23). A life history, Portelli (2001) stresses, άis a living thingέ (p. 61). In many ways, this 

project, thrust life into history itself (Thompson, 1988/2000). Moreover, oral history opens up 

narrative apertures not just to the stories of heroes and leaders, but also from the 

extra(ordinary) person in the community. Again, it brings history into and out of the community 

(Thompson, 1988/2000, p.23). Here Thompson (1988/2000) suggests that oral history makes 

contact and hence understanding-between social classes, and between generatioƴǎΧƭŀǎǘƭȅΣ 

with shared meanings; it can give a sense of belonging to a place or in time (p. 23-24). And the 

άǿƘƻΣέ ŀs Donald (2010) makes clear, άŎŀƴƴƻǘ ōŜ ǎŜǇŀǊŀǘŜŘ ŦǊƻƳ ǘƘŜ ǿƘŜǊŜέ όǇΦ ооύΦ Therefore 

oral history enables a student of history and community to introduce alter/native narrative 

accounts from the underside of public memory. This is where I open a new area ƻŦ ƛƴǉǳƛǊȅΧŀƴŘ 

bring recognition to a group of people who have been largely ignored within our collective 
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memories as Canadians (Ng-A-Fook, 2007; ¢ƘƻƳǇǎƻƴΣ мфууκнлллύΦ ¢ƘŜ ƭŀȅŜǊǎ ǘƘŀǘ άƭƛǾŜ ōŜƭƻǿ 

ǘƘŜ ǘŜȄǘΧ[ƻŦϐ ŜǾŜǊȅŘŀȅ ƭƛŦŜέ ǇŜǊŦƻǊƳ ŘƻǳōƭƛƴƎǎ ƻŦ ƛƴǾƛǎƛōƛƭƛǘȅ ŀǎ ƳŜƳƻǊƛŜǎ ŀǊŜ ǊŜŀǎǎŜƳōƭŜŘ ŀƴŘ 

written into to the hybrid spaces of families and communities (Pinar, 1988, p. 139). 

Consequently, the stories shared through this project are potentially relevant across northern 

communities with similar historical narratives. 

At this juncture, two key points about this project stand out for me. One is that while 

research to date regarding Aboriginal education focuses on the fact that much has gone wrong, 

this project focuses on generative possibilities. Secondly, to a large extent, the literature I have 

come across regarding Aboriginal education, including agency and government documents and 

reports, refers specifically to First Nation education. This is somewhat understandable as a 

collective force to respond to needs of Aboriginal people, but according to Statistics Canada 

2006 census data, 54 per cent of Aboriginal people now live in urban centres.15 Although the 

ƴƻǘƛƻƴ ƻŦ ΨFirst NŀǘƛƻƴΩ ŎƻƴǘǊƻƭ ƻŦ ŜŘǳŎŀǘƛƻƴ ƛǎ ƛƳǇƻǊǘŀƴǘΣ ƛǘ ƛǎ ƴƻǘ ŀǇǇƭƛŎŀōƭŜ ǘƻ ƻǾŜǊ рл҈ ƻŦ 

Aboriginal students in Canada that do not live within the boundaries of a Federal Reserve. This 

project brings the perspective of fiddle programs both on-Reserve schools and public school 

boards. 

These records of the fiddle in northern Manitoba lead into a discussion of how the 

issues explored further connect to current discourses around Aboriginal education and 

Canadian society. I would like to stress that this is not a program evaluation. Rather it is an 

opportunity to share a sample of the fiddle stories in northern Manitoba both from a historical 

perspective and present day impacts and contributions. Moreover, I do not claim to be an 

                                                           
15 Aboriginal Peoples in Canada in 2006: http://www12.statcan.ca/census-recensement/2006/as-sa/97-558/p3-eng.cfm 
 

http://www12.statcan.ca/census-recensement/2006/as-sa/97-558/p3-eng.cfm
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expert, or know all perspectives. I do know however, as a mother of Aboriginal children, that 

they like all children here in Canada, are worthy of the same respect and opportunities to enjoy 

life, regardless of where they live or 

where they come from (King, 2009). 

L ŀƭǎƻ ƪƴƻǿ άǘƘŜ ǘǊǳǘƘ ŀōƻǳǘ ǎǘƻǊƛŜǎ 

ƛǎ ǘƘŀǘϥǎ ŀƭƭ ǿŜ ŀǊŜέ όYƛƴƎΣ нллоΣ ǇΦ 

122). The purpose of this project is 

to provide the opportunity to share 

stories in order to preserve and 

gain a deeper understanding of the 

impact of fiddle playing as a school 

program for First Nation and Metis 

students. This project shares 

stories and personal narratives of fiddling connections and in turn how they contribute to 

making a difference for students. Following this perhaps is the possibility of opening doors for 

other students.  

    

A note on the north/ the setting  

As a personal reflection, I realize that this project is all about community. Throughout this 

ǇǊƻƧŜŎǘ L ǎǇŜŀƪ ƻŦ ŎƻƳƳǳƴƛǘƛŜǎ ōƻǘƘ ƛƴ ǘƘŜ ǎŜƴǎŜ ƻŦ ǘƘŜ ΨǎŎƘƻƻƭ ŎƻƳƳǳƴƛǘȅΩ, as well as the 

community at large. The setting begins with what I call the community of Frontier School 

    Figure 8: Hudson Bay Railway 
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Division,16 one in which I have lived in since I was five years old.17 This vast school division 

covers a territory that spreads across approximately 75% of the province of ManiǘƻōŀΩǎ ƭŀƴŘ 

mass (see Appendix A). Geographically, Frontier School Division is the largest publicly funded 

school division in Canada18.  To better understand my sense of displacement upon moving to 

Ottawa in 2006, I direct your attention to ǘƘƛǎ ǎŎƘƻƻƭ ŘƛǾƛǎƛƻƴΩǎ Ƴƛǎǎƛƻƴ ǎǘŀǘŜƳŜƴǘ ǘƘŀǘ 

promotes the study of local culture and history based on the understanding that it can be 

beneficial to all students; regardless of their ethnicity (see Appendix B). Students throughout 

ǘƘƛǎ ǎŎƘƻƻƭ 5ƛǾƛǎƛƻƴ ǇŀǊǘƛŎƛǇŀǘŜ ƛƴ Ƴŀƴȅ ŎǳƭǘǳǊŀƭ ŀŎǘƛǾƛǘƛŜǎ ǘƘŀǘ ǊŜƛƴŦƻǊŎŜ ǘƘŜ 5ƛǾƛǎƛƻƴΩǎ Ǿƛǎƛƻƴ ǘƻ 

reflect local culture and history and help students to gain a sense of identity and self-esteem. 

The uniqueness of this was something I became more aware of when our family moved from 

our Frontier School Division community to Ottawa, Ontario. After arriving with my two sons in 

the fall of 2006, I realized Ƙƻǿ ΨƳŀƛƴǎǘǊŜŀƳΩ ŜŘǳŎŀǘƛƻƴ ƛƴ ƻǳǊ ŎŀǇƛǘŀƭ Ŏƛǘȅ Ŧŀƛƭǎ ǘƻ ŀŘŘǊŜǎǎ ǘƘŜƛǊ 

sociocultural backgrounds as Aboriginal youth. I underscore the importance that as Canadians 

we must acknowledge that Aboriginal culture is the local culture and history of every person in 

this country, whether they realize it or not. I include here a note on the north to better 

ǳƴŘŜǊǎǘŀƴŘ ǘƘŜ ƴŀǘǳǊŜ ƻŦ ΨǊŜƳƻǘŜ ŀƴŘ ƛǎƻƭŀǘŜŘΩ ŎƻƳƳǳƴƛǘƛŜǎΦ 

July 3, 2010 I was sitting on a patio at the local Bridgehead coffee shop in Ottawa, our 

ƴŀǘƛƻƴΩǎ ŎŀǇƛǘŀƭΦ L ŎŀƳŜ ŀŎǊƻǎǎ WƻǎŜǇƘ .ƻȅŘŜƴΩǎ ŀǊǘƛŎƭŜ The Hurting in macleans.ca, July 1, 

                                                           
16 An example of community that develops in these small northern towns: during the summer of 2010, my grade 3 teacher and her husband, my 
high school English teacher (more recently a work colleague and MLA Flin Flon Riding) celebrated their 40th wedding anniversary. Having lived in 
/ǊŀƴōŜǊǊȅ tƻǊǘŀƎŜ ǎƛƴŎŜ ǘƘŜ ŜŀǊƭȅ мфтлΩǎΣ ǘƘŜȅ ƘŀǾŜ ǎŜŜƴ ŀ ƭƻǘ ƻŦ ǇŜƻǇƭŜ ŎƻƳŜ ŀƴŘ Ǝƻ ŦǊƻƳ ǘƘŜ ŎƻƳƳǳƴƛǘȅ ƻǾŜǊ ǘƘŜ ȅŜŀǊǎΦ CƻǊ ǘheir anniversary 
celebration, people who had moved away from the community as far back as 1973, returned to Cranberry Portage. Furthermore, people came 
from as far as British Columbia and Ontario and everywhere in between to attend this celebration. (Some people I have not seen for many 
years, my grade 4 teacher, home economics teacher, history teacher, librarƛŀƴΣ ǘȅǇƛƴƎ ǘŜŀŎƘŜǊΧŀƭƭ ŀǘ ƻƴŜ ǘƛƳŜΣ ǘƘŜ ǇŜƻǇƭŜ ƛƴ Ƴȅ 
neighbourhood-ŀƪŀ ΨǘŜŀŎƘŜǊ ǎǘǊŜŜǘΩΦύ 
17 My family moved up north for one year in 1970. They continue to reside there today.  
18 Wikipedia, October 20, 2008 

http://www2.macleans.ca/author/mactest/
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2010.19 His story momentarily reminded me of home, my home up north, where life is so 

completely different than this urban place. At the same time, I became painfully conscious of 

how mainstream society has so little understanding of the disparity that exists. Firstly, these 

communities are small, not just small, but very small. I feel the need to clarify that by small, I 

mean on average a population of 100-500 people. In a community that size, everyone one 

knows everyone. .ƻȅŘŜƴΩǎ story is about such a place: 

A CǊŜŜ ǿƻƳŀƴ LΩǾŜ ƪƴƻǿƴ ŦƻǊ Ƴŀƴȅ ȅŜŀǊǎ ǳǇ ƛƴ aƻƻǎƻƴŜŜΣ hƴǘΦΣ Ƙŀǎ ōŜŜƴ ƛƴ ǎǳŎƘ 
ŀƴƎǳƛǎƘ ŦƻǊ ƳƻƴǘƘǎ ǘƘŀǘ L ŦŜŀǊ ŦƻǊ ƘŜǊ ƭƛŦŜΦ ¢Ƙƛǎ ŀƴƎǳƛǎƘΣ ǘƘƛǎ ǿƻǊŘΣ ŎŀƴΩǘ ōŜƎƛƴ ǘƻ 
describe her tortured suffering. She lives every day walking through what most of us 
would consider our worst nightmare. A year ago, her 17-year-old son, while at a house 
ǇŀǊǘȅ Ŧǳƭƭ ƻŦ ŦǊƛŜƴŘǎΣ ǿŀƭƪŜŘ ŦǊƻƳ ǘƘŜ ƪƛǘŎƘŜƴΣ ǿƘŜǊŜ ƘŜΩŘ ŦƻǳƴŘ ŀ ǎƘƻǊǘ ƛƴŘƻƻǊ 
extension cord, through the crowded living room, to the bedroom, and eventually into a 
closet. There, he wrapped the end of the cord around his neck, and, leaving a foot or 
two, he tied the other around the clothes rod. This thin young man, pimples on his chin 
and black hair he wore short and spiky, knelt so that his full weight took up all slack. In 
this way, he slowly strangled himself to death. (Boyden, 2010, p. 1) 

Reading this instantly took me away from my coffee in Ottawa to painfully reliving the memory 

of my childhood friend, someone I have known since we were in grade one, whose own 

daughter would have turned twenty this year [2010]. This reminder comes because sadly, at the 

age of fourteen, she too took her own life. BoydeƴΩǎ ǎǘƻǊȅ ǊŜǎǳǊŦŀŎŜŘ ŦƻǊ ƳŜ ǘƘŜ memory of my 

friend and his daughter. The thoughts took me back to her heart-wrenching funeral that dark 

day six years ago, reliving the pain and the sense of loss. All funerals have a deep element of 

sadness to them. But that day, no matter how hard I tried, the tears would not stop flowing. 

Friends and family from all across the north filled our high school gymnasium to support my 

friend and his family. As the funeral service ended cars slowly took their place behind the 

hearse to follow the funeral procession to the cemetery. Still grieving, people began to 

                                                           
19Boyden, (2010). http://www2.macleans.ca/2010/07/01/the-hurting/   

http://www2.macleans.ca/2010/07/01/the-hurting/
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spontaneously line up to give my friend a hug. I remember, when my turn came, not being able 

to let go of him. Perhaps because letting go of him concluded not only that moment, but also 

finalized the life of his brilliant and beautiful young daughter. Something to this day I have still 

not completely come to terms with. He used to bring her to work with him and they would 

come and visit me nearly every day when she was eight years old. I can still see her innocent 

toothless smile. Perhaps this explains why, as these memories flooded back, I could feel the 

tears uncontrollably welling up in me once again, as fresh as the day of her funeral. Sitting in 

this roadside coffee shop in Ottawa, so far from my home, surrounded by strangers not a place 

ŦƻǊ ǇǊƛǾŀǘŜ ǘŜŀǊǎΧ.ut the tears, they came regardless. I think not only for this young woman, 

but for all the tragedies I have experienced throughout my life in the north, the senseless loss, 

ŀƭƭ ƻŦ ǘƘŜ ȅƻǳƴƎ ǇŜƻǇƭŜΣ ǘƘŜƛǊ ŦŀƳƛƭƛŜǎ ŀƴŘ ŦǊƛŜƴŘǎΧL ǊŜǘǳǊƴ ǘƻ .ƻȅŘŜƴΩǎ ǎǘƻǊȅ ǘƻ ŘŜŦƭŜŎǘ Ƴȅ ƻǿƴ 

sorrow: 

My Cree friend ŘƛŘƴΩǘ ƪƴƻǿ ǘƘŜƴ ǿƘŀǘ ǎƘŜ ƪƴƻǿǎ ƴƻǿΣ ǘƘŀǘ ǘƘƛǎ ǎŀŘƴŜǎǎ L ǎǇŜŀƪ ƻŦΣ ǘƘƛǎ 
ƘǳǊǘƛƴƎΣ ƛǎƴΩǘ ƻƴƭȅ ƛǎƻƭŀǘŜŘ ƛƴ Kash. This hurting has spread across the northern reserves 
ŀƴŘ ƘŜŀǾƛƭȅ LƴŘƛŀƴ ŎƻƳƳǳƴƛǘƛŜǎ ƻŦ /ŀƴŀŘŀΦ Lǘ ǎǇǊŜŀŘǎ ƳƻǊŜ Ŝŀǎƛƭȅ ǘƘŀƴ IмbмΣ ŀƴŘ ƛǘΩǎ 
been ƛƴŦŜŎǘƛƴƎ ƴƻǊǘƘŜǊƴ ŎƻƳƳǳƴƛǘƛŜǎ ŦƻǊ Ƴŀƴȅ ȅŜŀǊǎΦ LǘΩǎ ŘŜŀŘƭƛŜǊ ǘƘŀƴ ŀƴȅ ŜǇƛŘŜƳƛŎ 
since the smallpox and tuberculosis eras. 
 
ΧhǾŜǊ ŀ ǎƛȄ-month period recently, there were at least 100 suicide attempts among 
teens in Moosonee, and many others in the neighbouring reserve of Moose Factory. At 
ƭŀǎǘ ŎƻǳƴǘΣ ŜƛƎƘǘ ȅƻǳǘƘǎ ƛƴ aƻƻǎƻƴŜŜ ƘŀǾŜ ōŜŜƴ άǎǳŎŎŜǎǎŦǳƭΦέ ¢ƘŜȅΩǾŜ ƘŀƴƎŜŘ 
themselves in closets, sometimes in trees behind the high schoolΧAnd the reasons why 
our Aboriginal youth are strangling themselves in closets, are shooting themselves in the 
head, are drowning themselves in icy rivers? A few more minutes of keyboard tapping 
on Google and it becomes so obvious: miserable socio-economic conditions, psycho-
biological tendencies, the post-traumatic stress of a ŎǳƭǘǳǊŜΩǎ ŘŜǎǘǊǳŎǘƛƻƴ. (Boyden, 
2010, p. 2) 
 

.ȅ ΨƳƛǎŜǊŀōƭŜ ŜŎƻƴƻƳƛŎ ŎƻƴŘƛǘƛƻƴǎΩ L ŎƭŀǊƛŦȅ ƘŜǊŜΣ ŦƻǊ ǘƘŜ Ƴƻǎǘ ǇŀǊǘ ǘƘŜǎŜ ŎƻƳƳǳƴƛǘƛŜǎ ŀǊŜ 

considered to be remote and/or isolated. What people in rural and urban areas of Canada take 
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for granted, complain about even, is almost non-existent in many northern locations. One 

particular Metis community, for example, you cannot spend a nickel except for the local post 

office to buy a stamp. There is no restaurant, no gas station, no grocery store or hotel. And, 

there is not always a lot going on in an organized fashion, outside of the local schools. 

Additionally, a lot of people do not own vehicles and depend on others for transportation. Like 

Boyden, I do my own Google search to confirm these communities have what is probably some 

of the lowest per capita incomes in Canada.20 The Indian and Northern Affairs website21 has 

community profile data that shows the average income of individuals in two Northern 

aŀƴƛǘƻōŀ ŎƻƳƳǳƴƛǘƛŜǎΩ within the scope of my project-it ranges between $12,000-$16,000.  

Meanwhile, the cost of living in the north can be so much greater than it is in urban Canada. It 

is not uncommon in isolated communities, for example, that a four litre container of milk costs 

anywhere from $10-$15.00. The services in many of these communities are basic to 

nonexistent. They are not close enough to a larger centre to consider it easy access for services. 

L ǎƘŀǊŜ ǘƘƛǎ ǿƛǘƘ ȅƻǳΣ ōŜŎŀǳǎŜ L ǊŜŀƭƛȊŜΣ ŀǎ L ǎƛǘ ƛƴ ƻǳǊ ƴŀǘƛƻƴΩǎ ŎŀǇƛǘŀƭΣ ƭƛǾƛƴƎ ƛƴ ǘƘŜǎŜ ŎƻƳƳǳƴƛǘƛŜǎ 

cŀƴ ƛƴ ƴƻ ǿŀȅ ōŜ ŎƻƳǇŀǊŜŘ ǘƻ ƭƛǾƛƴƎ ƛƴ ƳŀƛƴǎǘǊŜŀƳ /ŀƴŀŘŀΦ L ƭƻƻƪ ǳǇ ŦǊƻƳ ǊŜŀŘƛƴƎ .ƻȅŘŜƴΩǎ 

story to reflect on what a culturally diverse city Ottawa is, but also, how our country is still 

politically construed through a predominantly white narrative lens. That is, Eurocentricity 

remains the dominant discourse that informs our mediated narrative em-plot-ments. I have had 

many conversations in this urban place with people who do not even have a basic 

understanding of who are /ŀƴŀŘŀΩǎ CƛǊǎǘ bŀǘƛƻƴΣ Metis and Inuit people. Here Metis scholar 

                                                           
20 L ŀƳ ǎǇŜŎǳƭŀǘƛƴƎ ƘŜǊŜΣ ōǳǘ L ŎƘŀƭƭŜƴƎŜ ŀƴȅƻƴŜΣ ŀƴȅǿƘŜǊŜ ƛƴ ƳŀƛƴǎǘǊŜŀƳ /ŀƴŀŘŀ ǘƻ ƭƛǾŜ ƻƴ ǘƘŀǘ ŀƳƻǳƴǘ ƻŦ ƳƻƴŜȅ ŦƻǊ ŀ ȅŜŀǊΧ 
21 Income census statistics, Pine Creek. (2010). Indian and Northern Affairs.  
   http://pse5-sd5.aincinac.gc.ca/fnp/Main/Search/FNIncome.aspx?BAND_NUMBER=282&lang=eng 

 

http://pse5-sd5.aincinac.gc.ca/fnp/Main/Search/FNIncome.aspx?BAND_NUMBER=282&lang=eng
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5ǿŀȅƴŜ 5ƻƴŀƭŘ όнлмлύ ƭŀƳŜƴǘǎΣ άŀǘ ǘƘŜ ƘŜŀǊǘ ƻŦ ǘƘŜ ƭƻǾŜƭȅ ǎǘƻǊȅ ƻŦ ǘƘŜ /ŀƴŀŘƛŀƴ ƴŀǘƛƻƴ ŀƴŘ 

nationality is a deep denial of the physical, epistemic, and ontological violence committed 

against Indigenous peoples and their waysέ (p. 29). For people who have never lived or 

experienced life in one of these small communities, it is very difficult to relay exactly how tragic 

it is. In fact, there is no way for one to truly comprehend a sense of the level of social problems 

without actually experiencing it. Last year the day after Halloween, communities all across the 

north were reeling. On her way to school, the teenage daughter of my friend discovered a 

young girl hanged herself in a tree. She was still wearing her Halloween costume from the night 

before. 

 Boyden (2010) reflects on a recent trip to Winnipeg where he took part in the Truth and 

Reconciliation Commissions June 2010 gathering. It is estimated, the first day alone 20,000 

people had gathered. Despite the rather festive feel ƻŦ ǘƘŜ ŬǊǎǘ ŘŀȅΣέ ƘŜ ǎƘŀǊŜǎ ǿƛǘƘ ǳǎΣ άthe 

pain, the same anguish that my Cree friend feels, was palpable just below the surface. The 

sunny skies turned to rain the next couple of days as if in mimicryέ ό.ƻȅŘŜƴΣ нлмлύΦ I find myself 

ǊŜƭŀǘƛƴƎ ǘƻ .ƻȅŘŜƴΩǎ ŘŜscription of a return to the north, where he describes a sadness difficult 

to define, lingering just below the surface of day-to-day living. άLǘΩǎ ǘƘŜ ǎŀƳŜ ǎŀŘƴŜǎǎ L Ŏŀƴ ŦŜŜƭ 

seeping from residential school survivors as I wander through this first annual gathering at the 

Forks. Groups huddle in large tents, rain popping on the roofsέ (Boyden, 2010, p. 2). Like 

Joseph, I know firsthand many people who suffered similar tragedies. The details may differ, 

but the loss is the same and the pain lingers.  
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It is a harsh, but largely unknown reality that so many young people in these small 

communities have likely experienced more tragedy before the age of 18 than most people in 

mainstream society will see in a lifetime. TƘŜ ǘǊŀƎŜŘȅ ƛǎ ƻƴƎƻƛƴƎΦ L ǊŜǘǳǊƴ ǘƻ .ƻȅŘŜƴΩǎ story: 

!ǎ LΩǾŜ ƳŜƴǘƛƻƴŜŘΣ ǘƘƛǎ /ǊŜŜ ǿƻƳŀƴ ƛƴ aƻƻǎƻƴŜŜΣ Ƴȅ ŦǊƛŜƴŘΣ Ƙŀǎ ƭƛǾŜŘ ƛƴ ŀƴƎǳƛǎƘ ǎƛƴŎŜ 
the suicide of her son. Her 15-year-old daughter did, as well. She was close to her 
brother and went through most all of the stages of grief: disbelief, anger, a stabbing 
ǎŀŘƴŜǎǎΦ .ǳǘ ǎƘŜ ǿŀǎƴΩǘ ŀōƭŜ ǘƻ ƳŀƪŜ ƛǘ ǘƻ ǘƘŜ ƭŀǎǘ ǎǘŀƎŜΥ ŀŎŎŜǇǘŀƴŎŜΦ CƛǾŜ ƳƻƴǘƘǎ ŀŦǘŜǊ 
her brother was found hanged at the party, my Cree friend found her daughter hanged, 
this time in her own closet at home, and this time actually kneeling, leaning slightly 
ŦƻǊǿŀǊŘ ŀǎ ƛŦ ƛƴ ŘŜŜǇ ǇǊŀȅŜǊΧIƻǿ ŘƻŜǎ ŀ ƳƻǘƘŜǊ Ǝƻ ƻƴ ŀŦǘŜǊ ǘƘŀǘΚ ¢Ƙƛǎ /ǊŜŜ ǿƻƳŀƴΣ Ƴȅ 
ŦǊƛŜƴŘΣ ǎƘŜΩǎ ŦǊƻƳ ŀ ǘƛƴȅΣ ƛǎƻƭŀǘŜŘ WŀƳŜǎ .ŀȅ ǊŜǎŜǊǾŜ ƴŀƳŜŘ YŀǎƘŜŎƘŜǿŀƴΣ мсл ƪƳ ŀǎ 
the bush plane flies north of Moosonee. Kashechewan is like a hundred other northern 
Canadian reserves. (p. 1) 
 

L ǘƻƻ ŀǎƪΣ ΨIƻǿ ŘƻŜǎ ŀ ǇŀǊŜƴǘ Ǝƻ ƻƴ ŀŦǘŜǊ ǘƘŀǘΚΩ ¢ƘƛƴƪƛƴƎ once more about my friend and his 

daughter who would have turned twenty this spring, I return to my cup of coffee in Ottawa, 

lƻƻƪƛƴƎ ŀǘ ǘƘŜ ΨǿƘƛǘŜΩ ǎǘǊŀƴƎŜǊǎ I sit amongst. Boyden then reminds me of home again with 

words of resilience and strength of people. Despite the seeping sadness and tragedy, 

communities and people are generally happy. This sounds perhaps contradictory, but it has 

been said that the resiliency of Aboriginal people is sustained by their ability to laugh at 

themselves (Don Kelly, personal communication, 2009). In fact I attended a two-day Laughter is 

Medicine conference hosted by the Wabano Aboriginal Health Centre in Ottawa that 

emphasized this fact.  .ƻȅŘŜƴ ŀŎŎŜƴǘǳŀǘŜǎ ǘƘƛǎ ǇƻƛƴǘΣ άLet me be clear that for each story of 

loss there is a story of accomplishment, of perseveranceέ όǇ. 2). He concludes with a vision of a 

better tomorrow: 

{ƻƳŜǘƛƳŜǎ L ŎŀǘŎƘ ƳȅǎŜƭŦ ŘǊŜŀƳƛƴƎ ŀōƻǳǘ Ƴȅ /ǊŜŜ ŦǊƛŜƴŘΩǎ ǘǿƻ dead children. In my 
ŘǊŜŀƳ ǘƘŜȅΩǊŜ ǎǘƛƭƭ ŀƭƛǾŜΣ ŀƴŘ ǘƘŜȅΩǊŜ ƻǳǘ ƛƴ ǘƘŜ ōǳǎƘΣ ǇŀŘŘƭƛƴƎ ǘƘŜ aƻƻǎŜ wƛǾŜǊ ǘƻƎŜǘƘŜǊΣ 
ǎǳƴ ƻƴ ǘƘŜƛǊ ǎƘƻǳƭŘŜǊǎ ŀƴŘ ƎƻƻŘ ǇƻǿŜǊ ƛƴ ǘƘŜƛǊ ǎǘǊƻƪŜΦ ¢ƘŜȅΩǊŜ ǇŀŘŘƭƛƴƎ ƴƻǊǘƘΣ L ǘƘƛƴƪΣ 
ƘƻƳŜ ǘƻ aƻƻǎƻƴŜŜΦ !ƴŘ ŀƭǘƘƻǳƎƘ L ŎŀƴΩǘ ǎŜŜ ƘŜǊΣ L ƪƴƻǿ ǘhat their mother stands on 
the shore by town, waiting patiently for them to come into sight. (p.2) 
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As most of the participants of this project, I have lived in the north for much of my life. I am 

fully aware of the disparity, how little there is for youth in these small communities, and also 

the tragedy. These points were further emphasized throughout the stories shared during this 

project, such as the words of one instructor: άWhat would these kids be doing if it was not for 

the fiddle? I know it is making a difference, I can see the difference.έ Understanding all of this 

really reinforces my conviction that the fiddling is not just about musical instruments, but is an 

instrument of social change. As the fiddling tradition is revitalized, across these small northern 

communities, this is where the story of the fiddle, this story, comes in, bringing with it a 

curriculum of healing and hope.22 

 

3ÔȢ !ÎÎÅȭÓ 2ÅÅÌ [The Participants] 

As I mentioned previously, this project is about community. All of the participants in the project 

have some type of connection to Frontier School Division. More specifically, a majority of the 

participants I interviewed attended high school at Frontier Collegiate Institute in Cranberry 

Portage, one of the Divisions eleven high schools. In a sense, this school Division has created a 

community across the north. Furthermore, all of the participants have some connection to the 

fiddle. The participants are community members, parents, grandparents, fiddle program 

instructors and student fiddle players that have gone through the school fiddle program. As the 

writing of my proposal evolved, so too did the project. To begin this project I turned to what I 

                                                           
22 I succumb to tears every time I read tƘǊƻǳƎƘ ǘƘƛǎ ǇŀǎǎŀƎŜΤ Ƨǳǎǘ ŀǎ L ŦƻǳƎƘǘ ǘƻ ƘƻƭŘ ōŀŎƪ ǘŜŀǊǎ ƭƛǎǘŜƴƛƴƎ ǘƻ /ƛƴŘȅ .ƭŀŎƪǎǘƻŎƪΩǎ ǇǊŜǎŜƴǘŀǘƛƻƴ ƻƴ 
CƛǊǎǘ bŀǘƛƻƴΩǎ ŎƘƛƭŘǊŜƴ ό/ƘƛƭŘǊŜƴΩǎ wƛƎƘǘǎ ŎƻƴŦŜǊŜƴŎŜ нллфύ ŀǎ ǿŜƭƭΣ ƭƛǎǘŜƴƛƴƎ ǘƻ !ƴŘǊŜŜ /ŀȊŀōƻƴ ǎǇŜŀƪ ŀōƻǳǘ ƘŜǊ ƭŀǘŜǎǘ ŘƻŎǳƳentary 3rd World 
Canada. http://www.andreecazabon.ca/biography To me it is just wrong on so many levels that these disparities and conditions continue in 
Canada today. Mainstream society, influenced by the media, continually blame Aboriginal communities for living the way they do and 
governments perpetuate the dysfunction through limiting funding and services, among other barriers these communities face.   

http://www.andreecazabon.ca/biography
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ǊŜŦŜǊ ǘƻ ŀǎ ΨƳȅ ŎƻƳƳǳƴƛǘȅΩ ƛƴ ƴƻǊǘƘŜǊƴ aŀƴƛǘƻōŀΦ L ōŜƎŀƴ ƛƴǘŜǊǾƛŜǿǎ ǿƛǘƘ ǇŜƻǇƭŜ ǿƘƻ L ƘŀǾŜ 

known or had connections with during the number of years I have schooled, worked and lived 

in the north.23 What followed were suggestions from participants and friends to speak to others 

involved in fiddle playing. For example, I have known and worked with Blaine Klippenstein for 

over fifteen years. During interviews with him, he named other key people involved in the 

northern fiddle community in Manitoba. This led me to other instructors such as Clint Dutiaume 

and Anne Lederman, as well as the former principal from the Duck Bay School, Dave Maynard.24 

It is worth noting at this point that in the north people are often connected through mutual 

acquaintances. For example, Dave Maynard who was the school Principle in the community of 

Duck Bay when the fiddle program began there is currently married to someone with whom I 

went to high school.25  

Of the three instructors interviewed, all brought differing perspectives to this project. 

Blaine Klippenstein is the teacher who started fiddling in the school. Blaine continues to teach 

and remains highly involved in the communities in which he lives and plays the fiddle. He led 

me to others in the fiddle community such as Metis fiddle player Clint Dutiaume, who now 

teaches fiddle at three Reserve schools. Anne Lederman is a professional musician and 

ethnomusicologist who has performed and taught fiddle for over thirty years throughout the 

country and internationally. She has recently become involved in the school fiddle programs as 

an instructor at the annual jamboree. 

                                                           
23 I have lived in the north since 1970. During the seventeen years I was an employee of Frontier Collegiate, I saw a lot of students pass through 
the doors of the high school. 
24 I knew through Blaine that Dave had moved to Nova Scotia. After a Canada 411 search, the second Dave Maynard that I phoned was the right 
one. He was more than happy to share his stories with me. We did a telephone interview. 
25 We made this discovery after we did the interview. 
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 A community member I interviewed grew up in a small northern fly-in26 community. She 

has lived in the north most of her life. She worked in education for over thirty years in northern 

Manitoba. One Grandmother I interviewed has grandchildren, as well as nieces and nephews 

who play fiddle in the school programs. Her and her husband both went to high school at 

Frontier Collegiate (where they became high school sweethearts). I have known them for many 

years. They have both lived all of their life in the north. Another grandmother not only has 

several grandchildren playing the fiddle, she also attends all the jamborees, festivals and fiddle 

performances as an active audience participant. In this family I was able to learn from the 

perspective of three generations. The other parent and student I interviewed both attended 

Frontier Collegiate during the time that I was worked there.27  

 Lastly, my two sons, who have been playing the fiddle for approximately six years were 

a very large part of this project. While we did not conduct formal interviews, they are very 

aware of the nature of my project. Many informal conversations happened in our daily lives. 

The perspective they bring to this project is of having been participants of a school program in 

ǘƘŜ ƴƻǊǘƘΣ ōǳǘ ŀƭǎƻ ŀǎ ȅƻǳƴƎ ŦƛŘŘƭŜ ǇƭŀȅŜǊǎ ƛƴ ƻǳǊ ƴŀǘƛƻƴΩǎ ŎŀǇƛǘŀƭ ŎƛǘȅΦ aƻǊŜ ŘŜǘŀƛƭǎ ŀōƻǳǘ 

individual participants are told as their stories unfold through this thesis. All candidates have 

unique stories and perspectives to share. Additionally, there were many similarities across all 

the stories told for this project. In general, there was a common sense of enthusiasm to 

participate in this project, as well as a sense of appreciation that this story is being told. I am 

grateful to all of the participants for their willingness to share their stories.  

 

                                                           
26 A northern term to refer to a community for which the primary method of travel to and from is a small bush plane. 
27 I had contacted other student participants, but due to time restraints (theirs), unfortunately, I was not able to interview them. 
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Narrative  Jigs 

 

The theoretical framework for this project is one of advocacy/participatory. Creswell (2007) 

ǎǘŀǘŜǎ ǘƘŜ ŀƴǘƛŎƛǇŀǘŜŘ ƻǳǘŎƻƳŜ ƻŦ ǘƘƛǎ ŦǊŀƳŜǿƻǊƪ ƛǎ ǘƻ ƎƛǾŜ ΨǾƻƛŎŜΩ ŦƻǊ ǘƘŜ ǇŀǊǘƛŎƛǇŀƴǘǎΦ Lƴ ǘǳǊƴΣ 

ǘƘŜ ΨǾƻƛŎŜΩ ōŜŎƻƳŜǎ ƻƴŜ ƻŦ ŀ ǳƴƛǘŜŘ ŦǊƻƴǘ ŦƻǊ ǊŜŦƻǊƳ ŀƴŘ ŎƘŀƴƎŜΦ !ŘŘƛǘƛƻƴŀƭƭȅΣ ǘƘƛǎ ŦǊŀƳŜǿƻǊƪ 

results in advocating for raised awareness. This participatory framework speaks to specific 

issues of the day including empowerment, oppression, suppression and alienation (Creswell, 

2007). Like the medicine wheel, this participatory framework begins with the individual in the 

centre of the circle, and the proximal forces that affect development on the outer rings of the 

circle (Berry and Arruda, 2008). Aboriginal self-esteem is described as having balanced and 

positive interconnections between physical, emotional/mental, intellectual and spiritual realms 

ό¢ƻǳƭƻǳǎŜΣ нллтύΦ ¦ƭǘƛƳŀǘŜƭȅΣ ōŀƭŀƴŎŜ ƛƴ ŀƭƭ ƻŦ ǘƘŜǎŜ ŀǊŜŀǎ ƛǎ ƛƳǇŜǊŀǘƛǾŜ ǘƻ ŀƴ ƛƴŘƛǾƛŘǳŀƭΩǎ ǎŜƴǎŜ 

of self (Toulouse, 2007). To be grounded in a sense of self is understood to be critical to 

educational attainment.  

 Prior to conducting my research, a proposal outlining the purpose and methodology of 

this project was submitted to the University of Ottawa Research and Ethics Board. Approval 

was granted by Social Sciences and Humanities Research Ethics Board on October, 28, 2009 to 

conduct the study (see Appendix D, Research Grants and Ethics Services, University of Ottawa). 

The principles of Ownership, Control, Access and Possession (OCAP) (First Nations Centre, 

2007), National Aboriginal Health Organization, also guided this project from the initial proposal 

development through to the thesis writing. Although OCAP originates from a First Nations 

context, many of the insights and propositions outlined are relevant and applicable to Inuit, 

Metis ŀƴŘ άƻǘƘŜǊ LƴŘƛƎŜƴƻǳǎ tŜƻǇƭŜǎ ƛƴǘŜǊƴŀǘƛƻƴŀƭƭȅέ ό{ŎƘƴŀǊŎƘΣ нллп, p. 4). The Association of 
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Canadian Universities for Northern Studies Ethical Principles for the Conduct of Research in the 

North also provided guidance for this project (ACUNS, 2003)Φ Lƴ ǘƘƛǎ ŘƻŎǳƳŜƴǘ ǘƘŜȅ άƳŀƛƴǘŀƛƴ 

their commitment to the advancement of northern scholarship but recognize that such 

scholarship and research take place among people with a stake in the work being done.έ 

Following Ethics approval, I began contacting possible participants by telephone and email to 

arrange interview times and locations. Participants needed to be over the age of eighteen and 

willing to volunteer to speak to me. I travelled to northern Manitoba in December 2009-January 

2010 to conduct interviews. Interviews that I was not able to conduct in person were done by 

telephone upon my return to Ottawa in January.  

In keeping within the guidelines of ethical research, I discussed the nature of the project 

beforehand. I also informed candidates that their participation is an opportunity to share the 

stories of the fiddle. I ensured that all participants were aware that their participation was 

entirely voluntary and their contributions would remain confidential if they requested this. No 

one requested anonymity. All participants were read the consent forms prior to participation, 

and explained the participatory process. Moreover, participants were offered the opportunity 

to decline being recorded, and I would then take notes and expand as soon as the interview 

was finished (McMillan, 2000). No participants, however, expressed discomfort with being 

recorded. Following these explanations, participants signed the consent form declaring their 

understanding of the study and their willingness to participate. With the permission of each 

interviewee, the interviews were digitally recorded (Ng-a-Fook, 2007, p. 83). Interviewees had 

the opportunity to address any concerns about the interview process before it began. I entered 

ƛƴǘƻ ǘƘŜ ƛƴƛǘƛŀƭ ƛƴǘŜǊǾƛŜǿǎ ǿƛǘƘ ŀ ǎŜǘ ƻŦ ΨƎǳƛŘƛƴƎΩ ǉǳŜǎǘƛƻƴǎΦ .ǳǘ ǿƘŜƴ L ōŜƎŀƴ ǘƘŜ ǇǊƻŎŜǎǎΣ L 
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simply asked participants to tell me stories about the fiddle and their connections to fiddle 

playing. This is where all the historical stories came forth. The stories of the people who grew 

up with fiddle playing and fiddle music became a very big part of this project. I note this 

because it was these very stories that Blaine heard all over the north that led to the first fiddle 

program.  

The interviews were used as a means to elicit thŜ ǇŀǊǘƛŎƛǇŀƴǘǎΩ ƛƴǎƛƎƘǘǎΣ ƴƻǘŀōƭȅΣ ōȅ 

examining their understandings of the programs various impacts and contributions. There were 

no known or anticipated risks to participants. Participants were only asked for their experiences 

and opinions of the fiddle in their community. Records of content of the interviews were kept 

strictly confidential. As the primary researcher, I was the only person with access to the 

interview material. No interview candidates requested anonymity. This was a collaborative 

project, and all information was reviewed with participants (Haig-Brown, 2001). In turn 

participants were provided the opportunity to review their comments used in this thesis and 

edit my interpretations and provide feedback on my attempts to represent what they said. Like 

many of the participants the stories are as intertwined as the people. A common thread in the 

feedback from participants was how each of them was moved while reading the stories and 

perspectives of others. 

Historically, past research practices were often disrespectful, damaging and stigmatizing 

to First Nations people (First Nations Centre, 2007, p. 7). Ownership, Control, Access and 

Possession (First Nations Centre, 2007) ǊŜŎƻƎƴƛȊŜǎ ǘƘŀǘ άƎood research has the potential to 

create valuable new knowledge or substantiate what we already know. It can also foster 

positive change or confirm that things are working well (First Nations Centre, 2007, p. 6). 
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Research can be a tool for promoting changes that Ŏŀƴ ǘǊŀƴǎŦƻǊƳ ǇŜƻǇƭŜΩǎ ƭƛǾŜǎ (Schnarch, 

2004, p. 36). This project will not necessarily result in new information but many of the project 

participants identified or acknowledged that telling this story will potentially benefit others 

(First Nations Centre, 2007). By regaining control of institutions and processes that impact 

them, communities build hope for a healthy future (Schnarch, 2004, p. 36). Sharing these 

stories has the potential to make a difference for other communities and students. 

 

Liberty Two -Step 

 

In addition to personal interviews, I read newsletters and documents and conducted an 

Internet ǎŜŀǊŎƘ ƻŦ ΨǘƘŜ ŦƛŘŘƭŜΩ ŦƻǊ ŦǳǊǘƘŜǊ ǎƻǳǊŎŜǎ ƻŦ ŜǾƛŘŜƴŎŜ ƻŦ ƛƳǇŀŎǘǎ of the fiddle within and 

beyond the local northern Manitoba community. {Ŏƻǘǘ όмффлύ Ǉƻǎƛǘǎ ǘƘŀǘ άŘƻŎǳƳŜƴǘǎ ŀǊŜ the 

traces which have been left by the thoughts and actions of men of former times, and it is only 

ǘƘǊƻǳƎƘ ǘƘŜǎŜ ǘǊŀŎŜǎΣ ǘƘŀǘ ǿŜ Ŏŀƴ ƪƴƻǿ ǘƘŜ Ǉŀǎǘέ όǇΦ млύΦ aƻǊŜƻǾŜǊΣ άŘƻŎǳƳŜƴǘǎ ŀǊŜ ǊŜŀŘ ŀǎ 

the sedimentations of social practices, and are able to inform us about the aspirations and 

ƛƴǘŜƴǘƛƻƴǎΣ ŀōƻǳǘ ŀ ǘƛƳŜ ŀƴŘ ǇƭŀŎŜ ǿƘŜǊŜ ǿŜ ǿŜǊŜ ǎƛƳǇƭȅ ƴƻǘ ǇǊŜǎŜƴǘέ όaŀȅΣ нллмΣ ǇΦ мтсύΦ The 

documents I reviewed were very rich sources of information. This in turn complemented and 

supported the interviews. Lastly, I revisited personal journals and reflections on my experiences 

and those of my two children, as they were involved in fiddle playing. These stories are woven 

into the fabric of this thesis, like the threads on the Metis sash. Additionally, as they continue to 

play fiddle today, I continually reflect on the implications this has had for my family.  
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Fiddling with Narratives  

This project is essentially a northern Manitoba community oral history. In this sense, I find the 

word data, to be a very technical term. The transcribed interviews are stories shared, is the 

ΨŘŀǘŀΩ L ǊŜŦŜǊ ǘƻ ŦƻǊ ǘƘƛǎ ǇǊƻƧŜŎǘΦ ¢ƘŜ ŀƴŀƭȅǎƛǎ ǿŀǎ ŜǎǎŜƴǘƛŀƭƭȅ ŀ ƎŀǘƘŜǊƛƴƎ ŀƴŘ ǎƻǊǘƛƴƎΦ The term 

data analysis implies a singular process of studying a certain body of information in order to 

learn from it (Hanson, 2003, p. 67). In this study, the processing of information began early on 

and continued throughout the duration of data collection. Creswell (1998) describes this 

process as basically a soǊǘƛƴƎ ǇǊƻŎŜŘǳǊŜΣ ŀ ǎŜŀǊŎƘ ŦƻǊ άǇŀǘǘŜǊƴŜŘ ǊŜƎǳƭŀǊƛǘƛŜǎέ όǇΦ мрнύΦ  Keeping 

in mind that the intent of the project is to gain understanding (insight) of the impacts of a 

culturally-responsive curriculum, information was organized by themes and common 

experiences, and also chronologically to give a sense of where and how this all started. Initially 

interviews and information were organized by participants and events. Marshall and Rossman 

(1995) suggest that the analytical process of deriving meaning from data can actually be broken 

down into various phases, with the first one being simply an organization of the data and the 

second being the generation of categories, themes and patterns. Creswell (1998) expands on 

this notion, suggesting that qualitative data analysis takes on a spiral form, with the first stages 

being ones of organizing the data and then immersing oneself in it to get an overall sense of it 

before it is broken up into categories.  

All of the interview transcripts were imported into NVivo 8, a qualitative software 

analysis program. NVivo offers many layers and options to organize qualitative information. 

This is where I created nodes based on different themes as they emerged in the transcripts. As I 

reread the interview transcripts they were coded ŦǳǊǘƘŜǊ ƛƴǘƻ ǿƘŀǘ b±ƛǾƻ Ŏŀƭƭǎ ΨǘǊŜŜΩ ƴƻŘŜǎΣ ƻǊ 



74 
 

sub folders according to the themes that arose. This process organized all of the stories across 

interviews into common folders. After bringing a certain degree of organization to the data the 

next phase is oƴŜ ƻŦ ƎŜƴŜǊŀǘƛƴƎ άŎŀǘŜƎƻǊƛŜǎΣ ǘƘŜƳŜǎ ŀƴŘ ǇŀǘǘŜǊƴǎέΤ ŀ ǇǊƻŎŜǎǎ ǊŜǉǳƛǊƛƴƎ ŀ 

άƘŜƛƎƘǘŜƴŜŘ ŀǿŀǊŜƴŜǎǎ ƻŦ ǘƘŜ Řŀǘŀέ ƛƴ ƻǊŘŜǊ ǘƻ ŘŜǘŜŎǘ άǎŀƭƛŜƴǘ ǘƘŜƳŜǎέ ŀƴŘ άǊŜŎǳrring ideas or 

ƭŀƴƎǳŀƎŜέ (Marshall and Rossman, 1995, p. 114). Reflecting on these approaches, stories were 

organized then reorganized. TƘŜ ǎƻǊǘƛƴƎ ōŜƎŀƴ ǿƛǘƘ ǘƘŜ ǘǿƻ ƪŜȅ ƴƻŘŜǎ ƻŦ ΨƛƳǇŀŎǘǎΩ ŀƴŘ 

ΨƘƛǎǘƻǊƛŎŀƭ ǎǘƻǊƛŜǎΩ ƻŦ ǘƘŜ ŦƛŘŘƭŜ ǇƭŀȅƛƴƎΦ ¢ƘŜ ǘǊŜŜ ƴƻŘŜǎ όǎǳō ŦƻƭŘŜǊǎύ ƻŦ ǘƘŜ ƛƳǇŀŎǘǎ ŦƻƭŘŜǊ ǿŜǊŜ 

opportunities, esteem, community connections and events. Reviewing the coded folders, it 

became very clear that all of the themes are intricately interconnected. All of the impacts are 

opportunities; and all of the opportunities have impacts on youth on some level. Additionally, 

the numerous opportunities create the spaces for students to connect with community 

contribute to esteem and provide space for belonging both individually and at the community 

level. Moreover, this is where the depth of the fiddle programs started to become apparent to 

me. The strong connections to and through communities were common across the interviews. 

This is further elaborated on in the findings and discussion sections of the thesis. 

Bishop (2005) ǎǳƎƎŜǎǘǎ ǘƘŜ Ǉƻǎƛǘƛƻƴ ƻŦ άŎƻŘƛƴƎέ ǇǊƻŎŜŘǳǊŜ ƛǎ Ŝǎǘŀōƭished and developed 

by the research participants as a process of storying and restorying, that are the co-joint 

ŎƻƴǎǘǊǳŎǘƛƻƴ ƻŦ ŦǳǊǘƘŜǊ ƳŜŀƴƛƴƎ ǿƛǘƘƛƴ ŀ ǎŜǉǳŜƴŎŜ ƻŦ ƛƴǘŜǊǾƛŜǿǎ ŀǎ άŎƻƴǾŜǊǎŀǘƛƻƴέ. It was 

during the coding of the interviews that it became eviŘŜƴǘ ǘƘŀǘ ǘƘŜ ΨǇŀǎǘΩ ƛǎ ǎǘƛƭƭ ǾŜǊȅ ǇǊŜǎŜƴǘ 

across the north. Bishop (2005) describes this as a co-construction of a mutual understanding 

by means of sharing experiences and meanings (p. 126). Consequently, the historical stories of 

the fiddle, and how much fiddle playing was once a very vibrant part of northern communities, 
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comprised a very large segment of the stories shared. Many of the participants provided 

firsthand accounts of how the fiddle was a very vital part of their life growing up in the north. 

¢ƘŜǎŜ ǎǘƻǊƛŜǎΣ ǎǘƛƭƭ ǾŜǊȅ ΨŀƭƛǾŜΩ ǘƻŘŀȅΣ ŀǊŜ ǿƘŀǘ ǇǊƻǾƛŘŜŘ .ƭŀƛƴŜ ǘƘŜ ƛƴǎǇƛǊŀǘƛƻƴ ǘƻ ƻǊŘŜǊ ǘƘŀǘ ŦƛǊǎǘ 

set of fiddles at the Cold Lake School in 1995. When I was about half-finished transcribing the 

interviews, I had a conversation with a northern community member. Collectively we realized 

the connection between the history of the fiddle and the rigorous comeback the fiddle is now 

having in these communities today. DōǊƛŎƘΩǎ (2007) imagery of stones dropping into water 

creates άripples that reach ƻǳǘ ƛƴ ŜǾŜǊ ƛƴŎǊŜŀǎƛƴƎ ŎƛǊŎƭŜǎέ όǇΦ молύ L ƭƛƪŜƴ ǘƻ the reach of the 

fiddle through these fiddling programs as they reverberate throughout the province while 

providing unforeseen opportunities. 

Clandinin & Rosiek (2007) communicate how narrative inquirers ǎǘǳŘȅ ŀƴ ƛƴŘƛǾƛŘǳŀƭΩǎ 

experience in the world and, through the study, seek ways of enriching and transforming that 

experience for themselves and others (p. 42). In turn, narrative inquirers recognize that the 

researcher and the researched in a particular study are in relationship with each other. In turn 

both parties will learn and change during the encounter (Pinnegar & Daynes, 2007, p. 9). I am 

reminded here how intertwined my life is both with participants and our stories.  

¢ƘŜ ΨCƛƴŘƛƴƎǎΩ ǎŜŎǘƛƻƴ conveys the stories shared through this project. Rather than focus 

on individual narratives, I have attempted to create a collective picture of the integrated history 

of the fiddle in northern Manitoba (Ng-A-Fook, 2007), weaving a narrative that represents past 

historical perspectives and braiding it into the fabric of present-day stories with respect to the 

fiddle and fiddle playing in Manitoba. I make a conscious effort not to overanalyze the life 

narratives presented (Ng-A-Fook, 2007, p.86). This is where in part, I became the Metissager, 
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sorting, organizing and braiding the stories. The strength of many of the stories speaks for 

themselves. I utilize thŜ ΨŘƛǎŎǳǎǎƛƻƴΩ section of the thesis to elaborate further on the 

connections of the fiddle to the literature.  

 

Will the Circle be unbroken  

 

You have 
noticed that everything an 

Indian does is in a circle, and that is because  
the Power if the World always works in circles, and 

everything tries to be round. In the old days when we were a 
strong and happy people all our power came to us from the sacred 

hoop of the nation and so long as the hoop was unbroken the people flourished. 
The flowering tree was the living centre of the hoop and the circle of the four 

quarters nourished it. The East gave peace and light, the South gave warmth, the 
West gave rain and the North, with its cold and mighty wind, gave strength and 

endurance. This knowledge came to us from the outer world with our religion. Every- 
thing the Power of the World does is done in a circle. The sky is round and I have 
heard that the earth is round like a ball and so are all the stars. The Wind, in its  
greatest power, whirls. Birds make their nests in circles, for theirs is the same 

religion as ours. The Sun comes forth and goes down again in circle. The  
Moon does the same and both are round. Even the seasons form a great circle 

in their changing and always come back again to where they were. 
The life of a man is a circle, from childhood to childhood and so it is  

in everything where power moves. Our tipis were round  
like the nests of birds and these were always set in a circle, 
ǘƘŜ ƴŀǘƛƻƴΩǎ ƘƻƻǇΣ ŀ ƴŜǎǘ ƻŦ Ƴŀƴȅ ƴŜǎǘǎΣ ǿƘŜǊŜ ǘƘŜ 

Great Spirit meant for us to hatch 
our Children. 

 
Black Elk Speaks28 
 
 

                                                           
28 As told through John G. Neihardt.   
 



77 
 

Using the Circle of Courage (see Appendix C) as a framework for analysis, I reviewed the 

narratives shared during fieldwork to eȄǇƭƻǊŜ ǘƘŜ ŘŜǇǘƘǎ ƻŦ ǘƘŜ ŦƛŘŘƭŜΩǎ contributions to 

students and communities. The Circle of Courage is a type of medicine wheel created by 

Brokenleg and Bockern (2003). The medicine wheel is an ancient symbol that reflects values, 

worldviews, and practices for various Indigenous people (Labelle & Peden, 2003). Weenie 

(2008) explains that through time, the medicine wheel has come to be recognized as a way of 

understanding and making sense of the world for many Aboriginal people. The medicine wheel 

is divided into four parts, or quadrants, each representing one of the four directions. I note here 

a caution raised by Ownership, Control, Access and Possession (First Nations Centre, 2007) that 

research frameworks and scientific jargon are not ς or should not be ς the only game in town 

(p. 24). What is more, the Circle of Courage is considered a culture-based framework, as 

recommended by OCAP (First Nations Centre, 2007, p. 22). This particular medicine wheel is 

ōŀǎŜŘ ƻƴ ŦƻǳǊ ōŀǎƛŎ ǳƴƛǾŜǊǎŀƭ ƴŜŜŘǎ ŘŜǎŎǊƛōŜŘ ōȅ aƻǊǘƛƳŜǊ !ŘƭŜǊ όмфурύ ŀǎ άŀōǎƻƭǳǘŜ ǾŀƭǳŜǎΦέ 

These needs are identified as belonging, mastery, independence, and generosity: 

1. The Spirit of Belonging: The universal longing for human bonds is nurtured by 
ǊŜƭŀǘƛƻƴǎƘƛǇǎ ƻŦ ǘǊǳǎǘ ǎƻ ǘƘŀǘ ǘƘŜ ŎƘƛƭŘ Ŏŀƴ ǎŀȅΣ άL ŀƳ ƭƻǾŜŘΦέ 

нΦ ¢ƘŜ {ǇƛǊƛǘ ƻŦ aŀǎǘŜǊȅΥ ¢ƘŜ ŎƘƛƭŘΩǎ ƛƴōƻǊƴ ǘƘƛǊǎǘ ŦƻǊ ƭŜŀǊƴƛƴƎ ƛǎ ƴǳǊǘǳǊŜŘΤ ƭŜŀǊƴƛƴƎ ǘƻ ŎƻǇŜ 
ǿƛǘƘ ǘƘŜ ǿƻǊƭŘΣ ǘƘŜ ŎƘƛƭŘ Ŏŀƴ ǎŀȅΣ άL Ŏŀƴ ǎǳŎŎŜŜŘΦέ 

3. The Spirit of IndepeƴŘŜƴŎŜΥ ǘƘŜ ŎƘƛƭŘΩǎ ŦǊŜŜ ǿƛƭƭ ƛǎ ƴǳǊǘǳǊŜŘ ōȅ ƛƴŎǊŜŀǎŜŘ ǊŜǎǇƻƴǎƛōƛƭƛǘȅ ǎƻ 
ǘƘŀǘ ǘƘŜ ŎƘƛƭŘ Ŏŀƴ ǎŀȅΣ άL ƘŀǾŜ ǇƻǿŜǊ ǘƻ ƳŀƪŜ ŘŜŎƛǎƛƻƴǎΦέ  

пΦ ¢ƘŜ {ǇƛǊƛǘ ƻŦ DŜƴŜǊƻǎƛǘȅΥ ¢ƘŜ ŎƘƛƭŘΩǎ ŎƘŀǊŀŎǘŜǊ ƛǎ ƴǳǊǘǳǊŜŘ ōȅ ŎƻƴŎŜǊƴ ŦƻǊ ƻǘƘŜǊǎ ǎƻ ǘƘŀǘ ǘƘŜ 
ŎƘƛƭŘ Ŏŀƴ ǎŀȅΣ άL ƘŀǾŜ ŀ ǇǳǊǇƻǎŜ ŦƻǊ Ƴȅ ƭƛŦŜΦέ ό.rokenleg & Bockern, 2003, p. 23) 

 
Research has demonstrated that children do well when they have these four fundamental 

needs met (Brokenleg & Bockern, 2003). In turn these researchers describe their Circle of 

Courage ŀǎ άŀ ƘƻƭƛǎǘƛŎ ŀǇǇǊƻŀŎƘ ǘƻ ǊŜŎƭŀƛƳƛƴƎ ȅƻǳǘƘέ όнллоΣ ǇΦ ннύΦ The key themes that 
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emerged from the interview transcripts connect to one of the four categories in the Circle of 

Courage. In that sense it speaks to my research. Moreover it afforded me opportunities to 

demonstrate that in many ways the fiddle as a culturally responsive curriculum is filling very 

basic human needs for youth across the north. This is elaborated further within the discussion 

section of the thesis. Underlying all of the stories, I relate how the impacts of the fiddle 

programs correlate to the Circle of Courage, and meeting basic student needs. 

The Circle of Courage Ƙŀǎ ōŜŜƴ ǊŜŦŜǊǊŜŘ ǘƻ ŀǎ άǘƘŜ ŎƻƳƳƻƴ ƎǊƻǳƴŘ ǿƘŜǊŜ ŀƭƭ ŀŘǳƭǘǎ Ŏŀƴ 

create strength in all youth, regardless of where the youth live, what religion they practice, 

ǿƘŀǘ ƭŀƴƎǳŀƎŜ ǘƘŜȅ ǎǇŜŀƪΣ ƻǊ ǿƘŀǘ ǊŀŎŜ ǘƘŜȅ ŀǊŜΦέ29 It is recognized and successfully used as a 

framework to guide the discussion on improving educational experiences for Aboriginal 

children. The Manitoba Integrating Aboriginal Perspectives into Curricula (Labelle & Peden, 

2003), as well as I Belong Here (Albert & Fiddler, 2008) both use the Circle of Courage. It is also 

utilized in the context of a framework for Character Development Curriculum. These are all 

living, working documents intended to nurture and ultimately lead to an improved quality of 

life for Aboriginal children (Labelle and Peden, 2003; Albert and Fiddler, 2008).30 The principles 

of the Circle of Courage are the underpinnings upon which the markers of resilience are placed 

(Brokenleg & Bockern, 2003, p. 24). Furthermore, there is a direct correlation between these 

markers of resilience and the foundations for self-esteem. It is within these parameters that I 

parallel the impacts of the fiddle as a culturally responsive curriculum within the four quadrants 

                                                           
29 Brokenleg, (2009). http://www.aieji2009.dk/da/Programme/Keynote%20speaker%20-%20Dr%20Martin%20Brokenleg.aspx  
30 Character Development curriculum. http://www.mvjrc.com/program.html 
    Tom McIntyre http://www.behavioradvisor.com/CircleOfCourage.html 

 

http://www.aieji2009.dk/da/Programme/Keynote%20speaker%20-%20Dr%20Martin%20Brokenleg.aspx
http://www.mvjrc.com/program.html
http://www.behavioradvisor.com/CircleOfCourage.html
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of the Circle of Courage and therefore corroborate the impacts of the school fiddle playing 

programs.  

Integral to the fiddle program is sustaining culture. As the fiddle is revitalized, in the 

lives of Manitoba First Nation and Metis communities, these fiddle programs are recognized as 

contributing significantly to this movement (Whidden, 2007; Dueck, 2007; and Lederman, 

2008). In turn these programs revitalize communities as we shall see later in this thesis. 

 

The Chicken Reel [Limitations] 

 

The stories shared are but a brief sample of what is happening. Although just a glimpse, they 

personify the deep and tremendous impacts of school fiddle programs. In turn the narratives 

resonate with limitless possibilities. Wolcott (1999ύ ŜȄǇƭŀƛƴǎ ǘƘŀǘ άƻƴŜ Ŏŀƴƴƻǘ ŜƳōŀǊƪ ǳǇƻƴ 

ǊŜǎŜŀǊŎƘ ǿƛǘƘƻǳǘ ǇǊŜŎƻƴŎŜƛǾŜŘ ƛŘŜŀǎέ όǇΦ поύΦ ²ƘƛƭŜ L likely brought some predeveloped ideas 

and perspectives, I do not believe I brought foregone conclusions. I was personally deeply 

moved (emotionally) during the process of transcribing, sorting and categorizing the interviews 

for this project. In truth, I had limited understanding of the deep and profound impacts that the 

fiddling has within the different communities across the northern Manitoba landscape. Even 

within my own autobiographical narratives, it was both the looking back at where we came 

from and what could have been, to what has since transpired that revealed to me how much 

Ƴȅ ǎƻƴǎΩ ƛƴǾƻƭǾŜƳŜƴǘ ƛƴ ǘƘŜ ŦƛŘŘƭŜ ǇƭŀȅƛƴƎ Ƙŀǎ positively impacted our story. 

In this project I create a space for these stories to be shared. In many aspects, I am a 

messenger. Consequently, I questioned what personal bias I bring to this study. Having lived on-
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the-ground experiencing life in the north, affirms my beliefs that mainstream education needs 

to better accommodate Aboriginal students. My aspirations to pursue a Masters Degree in 

education are an outcome of this knowledge and my experience. Over my lifetime, I have had 

the opportunity to engage with so many wonderful students and community members across 

the north. They have shown me what disparity is and that it continues to exist in Canada. I feel 

a time for change is now and my personal history has allowed me to bring a unique 

understanding to this study. This context I feel created conditions for lessening the distance 

between the participants, and myself as a researcher. A condition highly valued, and even 

deemed essential to credible and trustworthy qualitative study (Lincoln & Guba, 1985). I feel 

ŀƭƛƎƴŜŘ ǿƛǘƘ h/!tΩǎ ǎǘŀǘŜƳŜƴǘ ǘƘŀǘ Ŏommunity-based researchers have a greater 

understanding of their communities, and can thus contribute much knowledge, strength and 

validity to the research (First Nations Centre, 2007, p.13). At this same time, I am also aware of 

my own positions and reactions and how they contribute to shape the final text (Grbich, 2007, 

p. 131). Bishop (2005) endorses researchers such as Narayan (1993), Griffiths (1998), and 

Bridges (2001) who explain that it is no longer useful to think of researchers as insiders or 

outsiders. Instead, researchers might be positioned in terms of shifting identifications amid a 

field of interpreting communities and power relations. Rather than trying to define insider or 

outsider status, my position is bonded through the ties of reciprocity (Narayan, 1993).  I focus 

my attention on the quality of relations with the people I seek to represent. άThey are accepted 

as subjects with voices, and views (Narayan, 1993 p. 672). Moreover, I perceive άǘƘŜ ǎŜƭŦ ƻŦ ǘƘŜ 

knower and the larger self of the community of inquiry are, intimately woven into the very 

fabric of that which we claim as knowledge from the very starting pointέ (Bishop, 2005, p. 658). 
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My lived experiences radiate through JonesΩ (2005) expression when we place our lives and 

ōƻŘƛŜǎ ƛƴ ǘƘŜ ǘŜȄǘǎ ǘƘŀǘ ǿŜ ŎǊŜŀǘŜΣ ŜƴƎŀƎŜΣ ŀƴŘ ǇŜǊŦƻǊƳΣ ǘƘŜȅ ŀǊŜ άƴƻ ƭƻƴƎŜǊ Ƨǳǎǘ ƻǳǊ ƻǿƴΤ ŦƻǊ 

ōŜǘǘŜǊ ƻǊ ǿƻǊǎŜ ǘƘŜȅ ƘŀǾŜ ōŜŎƻƳŜ ǇŀǊǘ ƻŦ ŀ ŎƻƳƳǳƴƛǘȅ ŜȄǇŜǊƛŜƴŎŜέ (p. 784). This is where the 

merits of my situation outweighs the value of increased objectivity of a researcher arriving with 

no prior knowledge or experience-essentially an outsider. 

 Time and money as noted with many projects, are identified as limiting factors in this 

project. Distances across the north are vast. The extreme cold (-52 with a wind chill) while I was 

in northern Manitoba to conduct my research impacted my ability to travel. Despite that, I do 

not feel at any time that I did not do enough interviews, or bring in enough varied perspectives. 

Although this is a sampling of what is going on, this project generates a very clear picture of the 

magnitude of the fiddle as a culturally responsive curriculum. Recognizing that not all 

communities, and people are the same has brought on a movement away from the notion of 

Ψ.Ŝǎǘ tǊŀŎǘƛŎŜǎΩΣ ǘƻward that of Promising Practices. Case studies on promising practices in 

Aboriginal education can άoffer in-depth insights into those special features and qualities that 

help to shape rich learning and social experiences, nurture imagination curiosity, support 

cultural education, inspire student learning and strengthen bridges to parents and 

ŎƻƳƳǳƴƛǘƛŜǎέ (Phillips & Raham, 2007, p. 15). Lƴ ǘƘƛǎ ǿŀȅΣ άǊŜǎŜŀǊŎƘ Ŏŀƴ ƘŜƭǇ ǳǎ ǘƻ ŜƴǾƛǎƛƻƴ ŀƴŘ 

choose among many possibilitiesέ (Phillips & Raham,, 2007, p. 15). Programs and projects such 

as this, however, may not always be reproducible in any community with similar outcomes. 

What are noteworthy are the possibilities. 

On another note, this past March [2010] I was invited to participate with the Metis 

Centre of the National Aboriginal Health Organization in a Think Tank on Health and Wellness 
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for Metis Youth. During a presentation, the issue was addressed that little research exists 

specific to Metis people. I became aware at that point of the fact that my project could easily 

have focused on a Metis community.  Many participants, including my children happen to be 

Metis. I remain open within this project that ǘƘŜ ǎŎƘƻƻƭǎ ŀƴŘ ŎƻƳƳǳƴƛǘƛŜǎ ƎƛǾŜ ŀ ΨflavourΩ ƻŦ 

what is going on with the fiddle. CŜƴǘǊŀƭ ǘƻ ǘƘƛǎ ǇǊƻƧŜŎǘ ƛǎ ƴƻǘ Ψ!ōƻǊƛƎƛƴŀƭƴŜǎǎΩ ōǳǘ ǘƘŜ ŦƛŘŘƭŜ ŀƴŘ 

the deep connections in both First Nation and Metis communities across the north. Although I 

include this note in the limitation section of the project, I put this out as an invitation for future 

research to look specifically into the Metis community and the numerous contemporary fiddle 

players and fiddle playing and the resultant outcomes.  

 

Changing Strings 

 

Iƴǎǘƛǘǳǘƛƻƴǎ ƻŦ ǎŎƘƻƻƭƛƴƎ ƘƻǳǎŜ ŀƴ ŜƴǎŜƳōƭŜ ƻŦ ƪƴƻǿƭŜŘƎŜΩǎ ŀƴŘ ǇǊŀŎǘƛŎŜǎ ǘƘŀǘ ǊŜǇǊƻŘǳŎŜ ŀƴŘ 

ƛƴǎŎǊƛōŜ ŎƻƭƻƴƛŀƭƛǎƳΩǎ ŎǳƭǘǳǊŜΦ ¢hey also provide spaces to teach alternative histories, to learn 

about different Indigenous nations who continue to challenge the colonization of their 

traditional lands (Ng-A-Fook, 2007 p. 206). ά²Ƙŀǘ ƛǎ ƴŜŜŘŜŘ ƛƴ ŎƻǳƴǘǊƛŜǎ ƭƛƪŜ /ŀƴŀŘŀέ Alfred 

(1999) reminds us: 

...is the kind of education that would force the general population to engage the 
realities other than their own increasing their capacity to empathize with othersτto see 
ƻǘƘŜǊ Ǉƻƛƴǘǎ ƻŦ ǾƛŜǿ ŀƴŘ ǘƻ ǳƴŘŜǊǎǘŀƴŘ ƻǘƘŜǊ ǇŜƻǇƭŜΩǎ ƳƻǘƛǾŀǘƛƻƴǎ ŀƴŘ ŘŜǎƛǊŜǎΦ όǇΦ монύ 
 

Ng-A-Fook (2007) tells us that oral history projects provide a possible institutional space, a 

ōǊƛŘƎƛƴƎΣ ǿƘŜǊŜ ŎƻƳƳǳƴƛǘƛŜǎ Ŏŀƴ ŎƻƴǎǘǊǳŎǘ ƭƻŎŀƭ ƘƛǎǘƻǊƛŜǎ ǘƘŀǘ ŎƘŀƭƭŜƴƎŜ ŀ άŦƛŜƭŘ ώǘǊŀŘƛǘƛƻƴŀƭƭȅϐ 

dominated by white, male historians who rarely ask or care what the Indians they study have to 
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say about their workέ όp. 205). Here Bishop (2005) also raises the issues in qualitative research 

of representation and legitimization. However he takes the position that collaborative storying 

addresses these issues by suggesting that: 

rather than there being distinct stages in the research, from gaining access to data 
gathering to data processing, there is a process of continually revisiting the agenda and 
the sense-making processes of the research participants within the interview. In this 
way, meanings are negotiated and co-constructed between the research participants 
within the cultural frameworks of the discourses within which they are positioned. (p. 
125)  

 
Let us attune ourselves now to the next section of this thesis, what I refer to as the findings. 

Chapter three begins with the tones of historical stories from those that grew up with fiddle 

playing. Woven throughout this chapter is a twining of stories that describe the beginnings and 

growth of the present day fiddle programs in northern Manitoba. This chapter further 

illuminates some of the numerous opportunities that are an outcome of its culturally 

responsive curriculum. What follows resonates some of the deeper impacts and implications of 

the fiddle as a culturally responsive curriculum. 
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CHAPTER THREE 

 

A Waltz, A Jig and A Reel 

 

This ŎƘŀǇǘŜǊ ōŜƎƛƴǎ ǿƛǘƘ ŀ ǇŜǊǎƻƴŀƭ ƧƻǳǊƴŀƭ ŜƴǘǊȅ ŦǊƻƳ Ƴȅ ŦƛǊǎǘ ǊŜŀƭ ΨǘŀǎǘŜΩ ƻŦ ȅƻǳǘƘ ŦƛŘŘƭŜ 

playing. It is here that the story reverts back to the introduction of Blaine, the teacher that 

introduced a fiddling curriculum and the very beginning of how these fiddle programs began in 

northern Manitoba. These historical stories express the vibrant role the fiddle played at one 

time across the north. In order to understand the full impact of the present day fiddle playing, it 

is important to hear these stories from the past. This section of the thesis is a weaving of a 

narrative past with the present. 

 

Fiddle Fingers 

 

It was a sunny Thursday morning, in early May 2005. I was heading out on the highway in the 

ƘƛƎƘ ǎŎƘƻƻƭΩǎ ŦƻǳǊǘŜŜƴ-passenger van as an employee of Frontier Collegiate, a unique high 

school located in the community of Cranberry Portage, Manitoba. The van was loaded down 

with sleeping bags, suitcases, backpacks and fiddles.  Five of the passengers were students from 

the high school. I became their pseudo-parent over the course of the next four days. All five 

were girls. And they all originate from the community of Duck Bay, Manitoba. The other two 

passengers were my sons, Quenten, age 7, and Gunthar, age 11 who had just recently started 

ŦƛŘŘƭŜ ǇƭŀȅƛƴƎΦ  ά¢ƘŜ ƧŀƳōƻǊŜŜ ǿƻǳƭŘ ōŜ ŀ ƎƻƻŘ ŜȄǇŜǊƛŜƴŎŜ ŦƻǊ ǘƘŜƳέ ǘƘŜƛǊ ŦƛŘŘƭŜ ǘŜŀŎƘŜǊ told 

me. Our destination was the Helen Betty Osborne Ininiw Education Resource Centre, Norway 
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House, Manitoba. The approximate distance is 378 km. The approximate travel time six hours, 

as 170 km of the trip is on a gravel road. When you live in a small town, a road trip anywhere is 

always fun. The van was bubbling with energy and excitement in anticipation of the trip ahead. 

Ninety minutes to our first stop, Ponton, a truck stop at the junction of highways #39 

and #6 in northern Manitoba, waǎ ŀŎǘǳŀƭƭȅ ƻǳǊ ƻƴƭȅ ǊŜŀƭ ΨǇƛǘΩ ǎǘƻǇ ōŜŦƻǊŜ ǿŜ Ǝot to our 

destination. There is no other community or service stations on route. Shortly after pulling out 

of Ponton the pavement subsides to gravel, the next three hours are dusty and bumpy. A black 

bear exploring the ditch tempted us to stop. The bear was likely foraging for something edible. 

Although the snow had recently melted, it was early spring and there was no new growth to be 

seen. We patiently watched as curiosity got the best of this young cub and he came closer to 

investigate our van. As if to pose for the photograph, everyone squealed as the bear stood on 

his hind legs to get a better look at us.  

Our next stop was the North Whiskey Jack 

Cross Lake Ferry, the only way to get across to 

the other side of the mighty Nelson River. 

Everyone on board was talking about the 

Sasquatch that was recently reported on the national 

news to be seen at this very river crossing. We all found 

ourselves scrutinizing the bushes along the north shore, wondering if we too might catch a 

glimpse of the ever elusive Sasquatch.31 ά¢Ƙŀǘ ƛǎ ǿƘŜǊŜ ƘŜ ǎŀǿ ƛǘΣέ ǿŜ ƘŜŀǊ ǎƻƳŜƻƴŜ ŦǊƻƳ ǘƘŜ 

bus beside us pointing through their open window.  

                                                           
31  Annie. (2005). http://blogcritics.org/scitech/article/second-bigfoot-sighting-in-norway-house/ 

Figure 9: Black bear 

http://blogcritics.org/scitech/article/second-bigfoot-sighting-in-norway-house/
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Arriving in the community of Norway House, the gravel road became pavement again. 

There was a collective sigh of relief throughout the van as the rumble of the gravel road 

subsided. A long line of yellow school buses, vans and 4X4 trucks were parked bumper to 

bumper around the circle drive of the Helen Betty Osborne Ininiw EdǳŎŀǘƛƻƴ wŜǎƻǳǊŎŜ /ŜƴǘǊŜΩǎ 

grand front entrance. An atmosphere of excitement and bustle was in the air as we joined the 

queue at the front door of the school foyer to register our arrival. Somewhat of an organized 

chaos, the jamboree had just exploded in size from 175 students in 2004 to 425 students in 

2005. There was an estimated 550 extra people in Norway House for this event including all of 

the chaperones, bus drivers and 

instructors.32 This was a completely 

unexpected surge in interest and 

participation. I still recall how I was 

personally overwhelmed by the activity 

and the sheer number of students with 

fiddles everywhere we went. Anywhere 

you looked, in the hallways, in the 

classrooms, in the school courtyard there 

were students playing fiddles. Over the course of the hours and days to come, I was in complete 

awe. I asked myself several times over ǘƘŜ ƴŜȄǘ ŦŜǿ Řŀȅǎ Ψ²Ƙŀǘ ƛƴ ǘƘŜ ǿƻǊƭŘ ŀƳ L ŘƻƛƴƎΚΩ ŀƴŘ 

                                                           
32 Norway House is the only high school/community in Frontier School Division that has the capacity to host such a large number of people. 
Everyone is assigned classrooms for sleeping. Regular classes have been cancelled in the school for Friday to accommodate the jamboree. Many 
of the high school students are involved in the logistics of running the jamboree. There are four meals a day served in the school. The food is all 
homemade, available in generous portions and absolutely fantastic! 

Figure 10: Ariel North view HBO School, Norway House 

Source: Helen Betty Osborne Ininiw Education Resource Centre 

 



87 
 

ƳƻǊŜƻǾŜǊ ΨWhat is happening here? Why the fiddle?Ω  What I saw back then was unbelievable! 

As I will discuss later, I am not the only person who was in awe. 

Given our classroom designation, we hauled in our luggage, fiddles, sleeping bags, and 

gym mats. Everyone claimed ǘƘŜƛǊ ΨǎǇŀŎŜΩ ƻƴ ǘƘŜ ŎƭŀǎǎǊƻƻƳ ŦƭƻƻǊΣ ƻǳǊ ΨƘƻƳŜΩ for the next few 

days and nights. Hungry with anticipation we joined the long line for supper. This brand new 

school was built with an open circular courtyard in the centre known as ǘƘŜ 9ƭŘŜǊΩǎ /ƻǳǊǘȅŀǊŘΦ 

The centre or core of the school is where all the main offices and resource rooms are located. 

¢ƘŜ ǊƛƴƎ ǘƘŀǘ ǎǳǊǊƻǳƴŘǎ ǘƘŜ 9ƭŘŜǊΩǎ ŎƛǊŎƭŜ is where tables were set up to accommodate feeding 

the large influx of people in the community for the next four days.  

The days are noticeably longer in the north this time of year and all of the outdoor 

tables in ǘƘŜ 9ƭŘŜǊΩǎ Circle were filled with people embracing the warmth of the intense spring 

sunshine. Our plates full of homemade 

moose stew and bannock, we found an 

ŜƳǇǘȅ ǘŀōƭŜ ƴŜŀǊ ǘƘŜ ǎŎƘƻƻƭΩǎ Ƴŀƛƴ 

entrance to eat our supper. Suddenly I 

heard a group of girls squeal with delight 

άDǳƴǘƘŀǊ ƛǎ ƘŜǊŜΗέ To this day I recall 

how puzzled I was that anyone knew who 

Gunthar was, let alone strange girls. I 

then reminded myself his participation in 

school sports took him on trips to other communities. As it turned out, the girls were not 

strangers, but friends and relatives. When I looked over to see who they were, I recognized 

Figure 11: Elders courtyard HBO School, Norway House 

Source: Helen Betty Osborne Ininiw Education Resource Centre 
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their chaperone as someone I went to high school with. 9ǾŜƴ ǘƘƻǳƎƘ ǿŜ ƘŀǾŜƴΩǘ ǎŜŜƴ ŜŀŎƘ 

other for nearly 20 years, we quickly became reacquainted. Shelley, who is a couple of years 

older than me, did not look any different than the day she graduated from high school. Her 

three children, Shannon, Cori-Lee and Eldon as well as her mother Eileen were with her. Over 

the next three days we shared stories of days gone by. We caught up on mutual friends from 

high school. We laughed at how my youngest son Quenten [eight years old at the time] took a 

liking to Shannon and hardly left her side for the entire weekend. After the jamboree we 

continued to stay in touch. Shelley would stop in at my house for visits when she found herself 

driving through Cranberry Portage.  

Following supper, the jamboree began with a play-ƛƴΦ L ƘŀŘ ƴƻ ƛŘŜŀ ǿƘŀǘ ŀ ΨǇƭŀȅ-ƛƴΩ 

consisted of, but we headed over to the gymnasium to join in. Cameron Baggins, the Frontier 

School Division Fiddle Program Coordinator, and Joey Adamowski took turns at a microphone 

calling out the name of fiddle tunes. Filled with chairs and students, the gymnasium was 

bustling with activity. Many of the fiddle instructors are master musicians. They were set up on 

ǎǘŀƎŜ ǿƛǘƘ ŀ ōŀǎŜ ŦƛŘŘƭŜΣ ƪŜȅōƻŀǊŘ ŀƴŘ ƎǳƛǘŀǊǎ ǘƻ ŀŎŎƻƳǇŀƴȅ ǘƘŜ ŦƛŘŘƭŜ ǘǳƴŜǎΦ άwǳōōŜǊ 5ƻƭƭȅΣέ 

Cameron announced, and the gymnasium broke out in a chorus of fiddles. Everyone who knew 

the song played along. At the same time a handful of students were scattered around the gym, 

playing their own melody, perhaps the latest song they were trying to master, somehow 

oblivious to the noise and activity around them. I had never seen anything like this before. 

Gunthar and Quenten, having had no more than three fiddle lessons, only knew a few tunes. 

We were overwhelmed with all the activityΦ ά.ƻƛƭ ¢ƘŜƳ /ŀōōŀƎŜέ /ŀƳŜǊƻƴ ŀƴƴƻǳƴŎŜd. A song 

they already knew, my sons lifted their fiddles to their shoulders and did their best to play 
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along. The girls I was chaperoning knew all of the songs and enthusiastically bowed the strings 

of their fiddles. They were all outstanding fiddle players. Cameron Baggins had been their fiddle 

teacher when they went to school 

in Duck Bay. He welcomed them to 

the jamboree with warm 

embraces. The girls were equally 

excited to see their previous fiddle 

instructor. The jamboree brings 

students and staff from schools 

located all over the province. A 

constant swell of energy resonated 

throughout the evening as those travelling long distances continued to arrive. For those from 

isolated communities, this trip provided an opportunity to reconnect with old friends and 

acquaintances.  

The next two days students participated in fiddle workshops with different instructors to 

enhance their fiddle playing skills. The students were divided into groups according to skill level 

identified when they registered. A keyboard instructor had also been invited to introduce the 

opportunity for students to try their hand at a piano. Friday and Saturday evening, everyone 

headed over to the nearby Kinasao Sipi First Nation Community Multiplex. A large stage sat at 

one end of the arena. Chairs were lined up on the arena floor. The concerts both nights were 

open to the public. A large number of people from the community attended. Friends and 

relatives from nearby Cross Lake had also driven to town for the concerts. The local community 

Figure 12: jamboree play-in 

Source: Helen Betty Osborne Ininiw Education Resource Centre 
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television station waǎ ǎŜǘ ǳǇ ǘƻ ǊŜŎƻǊŘ ǘƘŜ ŎƻƴŎŜǊǘǎΦ CǊƛŘŀȅ ƴƛƎƘǘΩǎ ŎƻƴŎŜǊǘ was an open stage. 

Anyone who wanted to perform was welcome to sign up to play a song. There was a steady 

flow of student groups and solo performances from all the different communities. This was a 

ŎƘŀƴŎŜ ŦƻǊ ŜŀŎƘ ƻŦ ǘƘŜ ŘƛŦŦŜǊŜƴǘ ƛƴǎǘǊǳŎǘƻǊǎ ǘƻ ǎƘƻǿŎŀǎŜ ǘƘŜƛǊ ǎǘǳŘŜƴǘǎΩ ǘŀƭŜƴǘǎΦ  

 

A Trail of Fiddles ɀ Introducing Blaine  

 

During the Saturday evening concert at the community recreation centre, Cameron Baggins, the 

Frontier Fiddle Program Coordinator paused the concert to talk about the Frontier Fiddle 

program. ά¢Ƙƛǎ ŀƭƭ ǎǘŀǊǘŜŘ ŀōƻǳǘ ǘŜƴ 

years ago in the small community of 

Sherridon with the vision of one 

teacher,έ he said through the 

microphone. Cameron then introduced 

Blaine Klippenstein, the teacher who 

initiated fiddle playing in the classroom 

to the jamboree audience.  

Considering himself to be a nomad, I had a hard time tracking down Blaine to interview 

for this research project. He never stays in one community for very long. A few years after he 

initiated the fiddle program in Sherridon, Blaine moved to Cranberry Portage to teach at 

Frontier Collegiate for a couple of years. Then he moved on to Grand Rapids, and then 

eventually to Barrows. It took several emails and phone calls to mutual acquaintances for me to 

Figure 13: Jamboree concert 2005 
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find his current address. When I got Blaine on the phone, he was surprised to hear from me. It 

had been a few years since we talked. He was in the midst of teaching his first year at a new 

high school. άL Ƨǳǎǘ ǊŜŎŜƛǾŜŘ ƴŜǿ ŦƛŘŘƭŜǎ ŦƻǊ ǘƘƛǎ ǎŎƘƻƻƭ ŀƴŘ ƻǳǊ ŦƛǊǎǘ ŦƛŘŘƭŜ ƭŜǎǎƻƴ ƛǎ ǘƻŘŀȅ,έ he 

told me during our telephone conversation. I explained my research project to him. ά²ŜƭƭΣ ŦƻǊ 

ƳŜΣ ƛǘΩǎ ƴƻǘ Ƴȅ ǎǘƻǊȅΣέ he modestly replied. ά.ǳǘ L ŘŜŦƛƴƛǘŜƭȅ ŦŜŜƭ ƎƻƻŘ ŀōƻǳǘ ōŜƛƴƎ ǇŀǊǘ ƻŦ ƛǘΦέ 

During our interview he recollected on the processes of how he immersed himself into living 

within the culture of the northern communities. Blaine moved up north at the age of nineteen. 

During this time, he lived as a trapper, a commercial fisherman and hunter. These sustainable 

livelihoods on and with the landscape afforded curricular and pedagogical opportunities to 

develop relationships with the communities in which he had chosen to live withinΦ άL ŀƭǿŀȅǎ 

feltΣέ .ƭŀƛƴŜ ǎƘŀǊŜŘΣ άlike I had my finger on the pulse of the culture of the communities.έ 

Before becoming a teacher, Blaine had been living and learning about pedagogy of the land in 

northern communities for a long time. Later as an educator, it was not long before he noticed a 

lack of connection between the curriculum-as-planned within mainstream education and the 

educational process students in northern communities engaged with outside the institutional 

contexts of schoolingΦ άaȅ ƳƻǘƛǾŜ ŀǎ ŀ ǘŜŀŎƘŜǊΣέ .ƭŀƛƴe told me, άhas always been that 

education has got to come from a cultural context. I mean, I was trying everything. I tried to 

develop local sports, community programs, reading programs, and local whatevŜǊΦέ wŜŎƻƎƴƛȊƛƴƎ 

the importance for children in the north to have access to literature that was culturally 

relevant, Blaine utilized his money and time to develop and publish a reading series for children 

living in the north. Now there are thirty books in a series published by Loon Books that reflect 



92 
 

local, particularly northern curriculum. On the phone that day, Blaine explained his motive to 

write these books: 

LǘΩǎ ǘǿƛŎŜ ŀǎ ƘŀǊŘ ǘƻ ƭŜŀǊƴ ǘƻ ǊŜŀŘ ǿƘŜƴ ŎƘƛƭŘǊŜƴ ƘŀǾŜ to first decode the culture in the 
pictures and stories. Children need stories and illustrations that reflect their own 
ŜǾŜǊȅŘŀȅ ŜȄǇŜǊƛŜƴŎŜǎΧCƻǊ ŜȄŀƳǇƭŜ ǎƻƳŜ ƻŦ ǘƘŜ ōƻƻƪǎ ƳƛƎƘǘ ǘŀƭƪ ŀōƻǳǘ ǎƛŘŜǿŀƭƪǎΦ ²ŜƭƭΣ 
a lot of students ŘƛŘƴΩǘ ƪƴƻǿ ǿƘŀǘ ŀ ǎƛŘŜǿŀƭƪ ǿŀǎΦ So, not only was I trying to teach 
them to read, but I had to try and make them understand what the book was even 
referring to. 
 

Some book titles include aƻƳΩǎ .ŀƴƴƻŎƪ and The Canoe Race. .ƭŀƛƴŜΩǎ Ƴƻǎǘ ǊŜŎŜƴǘ ōƻƻƪΣ 

!ƴŘǊŜŀΩǎ CƛŘŘƭŜ was shortlisted for the 2009 McNally Robinson Book for Young People Award. It 

is a story about a young girl who receives a fiddle as a special gift from her grandfather. The 

fiddle comes with a story that has been passed down through many generations.33 

Blaine stressed that no matter what community that he lived in, the people he met 

always shared stories about the fiddle. 

Every Friday and Saturday night, people would clear out their houses, pack up all their 
belongings, and put them outside. Everyone would then gather inside and there would 
be square dancing inside the houses. These were not drinking parties, they were 
gatherings. I was told about these stories in every community that I lived in up north. 
But I never saw this anywhere. The fiddle was dead in the north. 
 

Blaine could hear the presence of this fiddled absence. These stories continue to resonate their 

narrative tunes throughout the north today. 

 

How Elvis Presley Killed the Accordion 

 

The industrial revolution is typically seen as progress by mainstream society. But has anyone 

ever stopped to look at the impact it has had on culture and communities? In many ways, 

                                                           
33 Marc Zienkiewicz, (2010). http:// www.thesudburystar.com/ArticleDisplay.aspx?archive=true&e=1536932 
 

http://www.thesudburystar.com/ArticleDisplay.aspx?archive=true&e=1536932
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perhaps it could be said that these impacts are silent. Although Blaine heard the present 

absence of the fiddling with music through ŜƭŘŜǊǎΩ stories, he also felt the deep-rooted passion, 

excitement, and connections that these communities had with the fiddle. I too could feel the 

passion in the stories people shared with me about the fiddle.  

The tone of these historical stories resonated through all of the interviews for this 

thesis. While I was conducting my research up north, I set up an interview with Tina. She is a 

Cree/Metis who grew up in the small village of Brochet. Tina has lived and worked most of her 

life in northern Manitoba. A former colleague and friend, Tina and I have shared many 

experiences together over the years including moose hunting adventures and overnight trips to 

ŀ ǊǳǎǘƛŎ ƻƭŘ ǘǊŀǇǇŜǊΩǎ Ŏŀōƛƴ ƛƴ -40° temperatures. When I was at home we enjoyed almost daily 

visits over hot cups of coffee in front of a roaring fire in my wood stove. Cozy from the radiating 

heat of the wood stove and fresh cups of coffee, one day, she told me:  

Fiddling has always been very important in the north, especially in the fur trade areas, 
like where I come from. It was always a very, very big part of the culture up there. I 
remember, when I was a kid, as far as I can remember, we always had square dances. 
And there were always people in the community who knew how to fiddle.  
 

 Tina continued to reminisce how even when she was a teenager, going to high school,34 she 

would go home for the summer [to Brochet] and that is what they did; it was steady dances and 

square dances to the beat of fiddle music. I have known Tina since I was twelve years old. She 

worked at the high school in Cranberry Portage during the time I was a student there. When I 

joined the staff at Frontier Collegiate in 1989, we became colleagues and very good friends. Her 

home community of Brochet remains today what is known as a remote fly-in community with 

                                                           
34 The community of Brochet, as many remote communities across the north did not and still does not have a high school. In order to continue 
her education, Tina made the choice to come to Frontier Collegiate in Cranberry Portage that, established in 1965, still today boards students 
from these remote and isolated northern communities while they attend high school. 
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no road access other than a temporary winter road that goes in for a few months each winter. 

Situated on a major river, Brochet has a strong French influence from the days of the fur trade.  

Although Tina has not lived in Brochet since high school, she maintains a very strong connection 

to the small community. Her mother, brother and many family members reside there.  

I am reminded here of our good friend Carol, ǿƘƻ ŀƭǿŀȅǎ ƭƻǾŜŘ ǘƻ ƭƛǎǘŜƴ ǘƻ ¢ƛƴŀΩǎ 

adventures about growing up in Brochet. Over the years we have spent countless hours sharing 

stories and laughter over coffee. Often Carol would excitedly ask Tina, άtell me again about 

your home.έ ¢ƛƴŀ took great care and time to describe the small northern home that her family 

continues to live within. Her words were so descriptive. We could visualize the tiny cabin 

ǘƘǊƻǳƎƘ ¢ƛƴŀΩǎ ƎǊŀǇƘƛŎ ŘŜǎŎǊƛǇǘƛƻƴ ƻŦ ǿƘŀǘ /ƘŀƳōŜǊΩǎ όмфффύ Ƙŀǎ ŎŀƭƭŜŘ ŜƭǎŜǿƘŜǊŜ ǘƘŜ 

ƭŀƴŘǎŎŀǇŜΩǎ ŎǳǊǊƛŎǳƭŀǊ ǘƻǇƻƎǊŀǇƘȅ. άThe wood stove that my mom cooked all of our food on 

ǿŀǎ ƻǾŜǊ ǘƘŜǊŜΣέ ǇƻƛƴǘƛƴƎ ǘƻ ŀƴƻǘƘŜǊ ŎƻǊƴŜǊΣ άǘƘŀǘ ƛǎ ǿƘŜǊŜ ǿŜ ŀƭƭ ǎƭŜǇǘΦέ Cree playwright, 

ƴƻǾŜƭƛǎǘ ŀƴŘ ŎƘƛƭŘǊŜƴΩǎ author,35 Tomson Highway, also from Brochet, elicits the same graphic 

images during a television documentary, Adrienne Clarkson Presents, Tomson Highway: Native 

Voice. The program includes a visit to ¢ƻƳǎƻƴΩǎ ƘƻƳŜ ƛƴ Brochet, Manitoba. Standing on the 

space were his family home once stood, he recounts vividly, pointing at the ground, άthe wood 

stove, was over there, and this is where we all slept...έ Lǘ becomes evident how much their 

childhood memories of Brochet remain a part of who they are today. Now one of our ŎƻǳƴǘǊȅΩǎ 

ŦƻǊŜƳƻǎǘ ǾƻƛŎŜǎ ƛƴ !ōƻǊƛƎƛƴŀƭ ǘƘŜŀǘǊŜΣ ƳǳŎƘ ƻŦ ¢ƻƳǎƻƴΩǎ ǿǊƛǘƛƴƎ Ƙŀǎ ŎƻƴƴŜŎǘƛƻƴǎ ǘƻ Ƙƛǎ ƭƛŦŜ ƛƴ 

the north. He writes the following for example about the place of his birth: 

                                                           
35Highway, Tomson. (2010).  http://www.canadiantheatre.com/dict.pl?term=Highway%2C%20Tomson 
 

http://www.canadiantheatre.com/dict.pl?term=Highway%2C%20Tomson
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Passed through the most extraordinarily beautiful landscape anywhere on earth; I know, 
LΩǾŜ ǎŜŜƴ ƛǘ ƳȅǎŜƭŦ Ƴŀƴȅ ǘƛƳŜǎ ǎƛƴŎŜ όŀƴŘ ǇƭŀƴΣ ƛƴ ŦŀŎǘΣ ǘƻ ŘƛŜ ǘƘŜǊŜύΦ IǳƴŘǊŜŘǎ ƳŀȅōŜ 
even thousands of lakes unseen by humans (except by us) with hundreds maybe even 
thousands of islands, encircled all of them, by gorgeous, golden sand beaches or flat 
slates of granite that slide like plates into the water and of course, are covered by ice 
and snow in winter. Imagine, if you will, a lake filled with pristine, perfectly drinkable, 
deep blue water that is easily two-thirds the size of Lake Ontario, but with five hundred 
islands, most of them encircled by golden sand beaches. And a mere 1,500 people living 
in and around it, 600 at one end (the north) and 800 at the other end (the south), and 
maybe a hundred somewhere in between. My home village of Brochet stands at the 
ƴƻǊǘƘŜǊƴ ŜȄǘǊŜƳƛǘȅ ƻŦ Ƨǳǎǘ ǎǳŎƘ ŀ ƭŀƪŜΧƛǎ ǎƻ ōŜŀǳǘƛŦǳƭ ǘƘŀǘ ƛǘ Ƙŀǎ ōŜŜƴ ƪƴƻǿƴ ǘƻ ōǊƛƴƎ ǘƻ 
ǘƘŜ ŜȅŜǎ ƻŦ ŎŜǊǘŀƛƴ ǇŜƻǇƭŜΣ ŜǾŜƴ ƳŜƴ ŀǎ ƳǳǎŎǳƭŀǊ ŀǎ {ŀƳǎƻƴΣ ǘŜŀǊǎ ǘƘŜ ǎƛȊŜ ƻŦ ŎƘƛƭŘǊŜƴΩǎ 
marbles. (Highway, 2010, p. 46) 

 
Tina has written the two following ŎƘƛƭŘǊŜƴΩǎ ōƻƻƪǎ ǘƘŀǘ in turn illustrate her fond memories of 

childhood: The Spring Celebration and Jack Pine Fish Camp. These are stories of community 

traditions that she felt compelled to share with future generations.36 

 Tina remembered her childhood, as a place where 

there were always fiddle players. The dances would go all 

night, right into the morning. She emphasized how fiddle 

playing was a really big thing in the community. Young 

and old people alike were at these dances. Tina sighed 

after taking a sip of coffee, (re)membering narratives of 

ŘŀƴŎƛƴƎ ǿƛǘƘ ƘŜǊ ŦǊƛŜƴŘΩǎ ŘŀŘΦ ²Ŝ ōƻǘƘ ƭŀǳƎƘed at the 

thought of this. In todŀȅΩǎ ǿƻǊƭŘΣ ƴeither of us can 

                                                           
 
 
36Umperville,Tina, (1995). In Oyate. Retrieved from 
http://www.oyate.org/index.php?page=shop.product_details&flypage=flypage.tpl&product_id=160&category_id=7&option=com_virtuemart&I
temid=97 
 
 
 

Figure 14: The Spring Celebration book cover 
Source: Metis Culture & Heritage Resource Centre Inc 

http://www.oyate.org/index.php?page=shop.product_details&flypage=flypage.tpl&product_id=160&category_id=7&option=com_virtuemart&Itemid=97
http://www.oyate.org/index.php?page=shop.product_details&flypage=flypage.tpl&product_id=160&category_id=7&option=com_virtuemart&Itemid=97
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imagine teenagers hanging around with their paǊŜƴǘǎ ŀƴŘ ŘŀƴŎƛƴƎΦ άAnd when you think about 

it nowΣέ ǎƘŜ ŎƻƴǘƛƴǳŜŘΣ 

ΧƘƻǿ Ƴŀƴȅ ƻǘƘŜǊ ǘƘƛƴƎǎ Řƻ ȅƻǳ Řƻ ǿƛǘƘ ȅƻǳǊ ŦǊƛŜƴŘǎΩ dad? But it was so much fun! It 
was a huge community thing. And it was a really good feeling. It was such a mixture of 
people. And people would bring their kids, because at that time there was no such thing 
as babysitting. So people would bring their kids. And there would be kids sleeping all 
over the place, like underneath chairs, and along the sides against the wall. There would 
be kids passed out everywhere. And everybody would be dancing until 5 or 6 in the 
morning. There would be blankets laid out on the floor and kids would be sleeping 
ǘƘǊƻǳƎƘ ǘƘŜ ǿƘƻƭŜ ǘƘƛƴƎΦ LǘΩǎ ŀŎǘǳŀƭƭȅ ƪƛƴŘ ƻŦ Ŧǳƴƴȅ ǿƘŜƴ ȅƻǳ ǘƘƛƴƪ ŀōƻǳǘ ƛǘΦ Lǘ ǿŀǎƴΩǘ 
until I had left home as an adult to go to work, that I went back there after I had been 
working south for a while. I went back and the community was having a dance, so I 
went, and it was a stereo and people were dancing to a stereo system. 
 

IŜǊŜ ŎƻƳƳŜƴǘǎ ƻǾŜǊ ŎƻŦŦŜŜ ǘƘŀǘ Řŀȅ ƳŀŘŜ ƳŜ ǘƘƛƴƪ ōŀŎƪ ǘƻ .ƭŀƛƴŜΩǎ ƛƴƛǘƛŀƭ ƛƴǘŜǊǾƛŜǿ ǿƘŜǊŜ ƘŜ 

pointed out that The Beatles, Elvis Presley, and recorded music were the beginning of a new 

ŜǊŀΦ ά²ƘŜƴ ǊƻŎƪ ϧ Ǌƻƭƭ ŎŀƳŜ ƛƴ ǘƘŜ ƭŀǘŜ мфрлΩǎ ŀƴŘ мфслΩǎΣέ .ƭŀƛƴŜ ǘƻƭŘ ƳŜ ǘƘŜƴΣ άit killed home 

grown music.έ L ŘƻƴΩǘ ǘƘƛƴƪ ǘƘŀǘ ŀǘ ǘƘŜ ǘƛƳŜ ǇŜƻǇƭŜ ǊŜŀƭƛȊŜŘ ǿƘŀǘ ǿŀǎ ƘŀǇǇŜƴƛƴƎ. άThey say,έ 

ƘŜ ŎƻƴǘƛƴǳŜŘ άElvis Presley killed the accordion!έ  

Back to the warmth of the fire in my wood stove, Tina shared a story about a sense of 

loss she experienced during her trip home one summer.  

tŜƻǇƭŜ ǿŜǊŜ ŘŀƴŎƛƴƎ ǘƻ ŀ ǎǘŜǊŜƻ ǎȅǎǘŜƳΣ ŀƴŘ ƛǘ ǿŀǎƴΩǘ ŜǾŜƴ ǎǉǳŀǊŜ ŘŀƴŎƛƴƎΦ L ǿŀǎ ǎƻ 
disappointed! And there was nobody there, no adults there, it was all kids, and that is 
what it had become in such a short period of time. Stereos, and the tape music, that is 
how we got away from the fiddling. Once the stereo systems came in and the new music 
came in, the adults were not part of it. And you know, that was it, they never came to 
the dance, they never danced, and that was it. They could not relate to the new music at 
ŀƭƭΣ ǘƘŜȅ ŎƻǳƭŘƴΩǘ ŘŀƴŎŜ ǘƻ ƛǘΦ !ƴŘ ǘƘŀǘ ǿŀǎ ƛǘΗ That is when it died. That transition did 
not take long to happen. When I went to school here, (FCI)37 every summer when I went 
home for the summers, we were still having those fiddling dances, and then by the time 
I was out of high school, it was basically gone. They were done. And it happened quickly 
and it happened suddenly and it was done. Like it was, ƛǘ ǿŀǎƴΩǘΣ ƛǘ ŘƛŘƴΩǘ slowly go out, 
ƛǘ ǿŀǎ ƭƛƪŜ ǘƻǘŀƭƭȅ Ŏǳǘ ƻŦŦΦ Lǘ ǿŀǎ ǊŜŀƭƭȅ ŀ ǉǳƛŎƪ ǘǊŀƴǎƛǘƛƻƴΦ ¢ƘŜƴ ŀƭƭ ƻŦ ŀ ǎǳŘŘŜƴ ƛǘ ǿŀǎƴΩǘ 

                                                           
37 Frontier Collegiate Institute. 
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Ŏƻƻƭ ǘƻ ōŜ ŀǊƻǳƴŘ ǘƘŜ ƻƭŘ ǇŜƻǇƭŜ ŀƴȅƳƻǊŜΦ ¸ƻǳ ǿƻǳƭŘƴΩǘ ōŜ ŎŀǳƎƘǘ ŘŜŀŘ ŘŀƴŎƛƴƎ ǿƛǘƘ 
ȅƻǳǊ ƎƛǊƭŦǊƛŜƴŘǎΩ dad. That was it. The old people were completely left out. 

 
¢Ƙŀǘ Řŀȅ L ŎƻǳƭŘ ǎŜƴǎŜ ǘƘǊƻǳƎƘ ¢ƛƴŀΩǎ ǿƻǊŘǎ ǘƘŜ ǾƻƛŘ ǘƘŀǘ ǿŀǎ ŎǊŜŀǘŜŘ ƛƴ ƘŜǊ ŎƻƳƳǳƴƛǘȅΦ  

 
  Much like Tina, Blaine also pointed out similar stories taking place all over the north. 

During another interview with Caroline in Wabowden she also highlighted such stories of loss. 

That day we met in the restaurant Caroline and her 

husband Nathan own in Wabowden.38 Their business 

is a gas station, restaurant and a lounge. It is a 

beautiful massive log building constructed by 

/ŀǊƻƭƛƴŜΩǎ ōǊƻǘƘŜǊ wƛŎƪΣ ŀ ƳŀǎǘŜǊ ŎǊŀŦǘǎƳŀƴΦ ¢ƘŜ 

restaurant is filled with pictures and memorabilia that 

narrate some of their historical lived experiences ƛƴ ²ŀōƻǿŘŜƴΦ /ŀǊƻƭƛƴŜΩǎ ƎǊŜŀǘ-grandparents 

were the very first settlers in what is now known 

as the community of Wabowden. This railroad 

community on the shores of Setting Lake is along 

the Grass River system that was an established 

18th and 19th century fur trade route known as the 

ά¦ǇǇŜǊ ¢ǊŀŎƪέ ŜȄǘŜƴŘƛƴƎ ǘƻ ǘƘŜ ǎƘƻǊŜǎ ƻŦ ǘƘŜ 

IǳŘǎƻƴΩǎ .ŀȅΦ IŀǾƛƴƎ lived most of their life on the 

family trapline, /ŀǊƻƭƛƴŜΩǎ ǊŜƭŀǘƛƻƴŀƭ Ǌƻƻǘǎ ƛƴ ǘƘŜ ƴƻǊǘƘ ŀǊŜ ǾŜǊȅ ŘŜŜǇΦ ¢Ƙƛǎ ƛǎ ǿƘŀǘ Metis Elder 

Maria Campbell refers to as kinship, a strong connection not only to the people, but also to the 

                                                           
38 /ŀǊƻƭƛƴŜΩǎ ƘǳǎōŀƴŘ bŀǘƘŀƴ ƎǊŜǿ ǳǇ ƛƴ 5ǳŎƪ .ŀȅΦ /ŀǊƻƭƛƴŜ ŀƴŘ bŀǘƘŀƴ ōƻǘƘ ǿŜƴǘ ǘƻ ǎŎƘƻƻƭ ŀǘ CǊƻƴǘƛŜǊ /ƻƭƭŜƎƛŀǘŜ ƛƴ /ǊŀƴōŜǊǊȅ tƻrtage. That is 
where they met and became high school sweethearts.  

    CƛƎǳǊŜ мсΥ aȅΩǎ tƭŀŎŜ 

  CƛƎǳǊŜ мрΥ aȅΩǎ tƭŀŎŜ 
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place (personal communication, October 29, 2010). They had many different traplines over the 

years. The one she remembers the most was over on Five Mile Lake. Leafing through old black 

and white photographs, she told me, Wabowden is going to be 100 years old in two years. She 

is working on a photograph book that will illustrate the community history from its very 

beginning. While looking at some pictures, she shared the following story: 

My grandmother was born here in Wabowden. She is still alive and still lives here. She is 
92 years old. She was such an awesome jigger.39 There is my grandma jigging with her 
brother. That is my father playing the ŦƛŘŘƭŜΦ ¢Ƙŀǘ ǿŀǎ ƛƴ ǎƻƳŜƻƴŜΩǎ ƘƻǳǎŜ ƘŜǊe. 
 

Her father was also a commercial fisherman, and during certain times of the year, they lived out 

in the commercial fishing camps. They would fly into town on a bush plane to go to school and 

then fly back out to camp for the weekend. As they got older they would take schoolwork to 

the bush camp, returning to town only for Christmas and spring exams. When winter trapping 

ǎǘŀǊǘŜŘΣ ƳǳŎƘ ƻŦ ǘƘŜ ǘǊŀǾŜƭ ǿŀǎ ōȅ ŘƻƎ ǘŜŀƳΦ ά²Ŝ ƘŀŘ ƴƻ ƻǘƘŜǊ ǿŀȅ ǘƻ ǘǊŀǾŜƭΣέ /ŀǊƻƭƛƴŜ 

ǊŜŎŀƭƭŜŘΦ άAnd dad took his fiddle with himΣέ she continued,  

Χeverywhere he went. My dad played fiddle a lot. That is how we got into the fiddle. 
5ŀŘ ǳǎŜŘ ǘƻ Ǉƭŀȅ ŀƴŘ ƎŜǘ ǳǎ ǘƻ ŘŀƴŎŜ ōŜŦƻǊŜ ǿŜ ǿŜƴǘ ǘƻ ōŜŘΦ ²Ŝ ŘƛŘƴΩǘ ƪƴƻǿ ƛǘ ǘƘŜƴΣ 
but that is how he played us out and we went to sleep. Something else, he learned by 
listening, there was nobody to teach him. Sometimes he would get a song from the 
radio. And that is how my brothers learned as well, by listening. 
 

Caroline went on to tell me how her brother Rick40 used to sit and watch her father play fiddle, 

watch his fingers move. And then her father would ask Rick if he wanted to play. She described 

how her father would give Rick the fiddle and say,  

ΨhƪŀȅΣ Řƻ ǘƘƛǎΦΩ !ƴŘ wƛŎƪ ǿƻǳƭŘ ǘǊȅ ƛǘΦ ΨbƻΣ ƴƻΣ ƴƻǘ ƭƛƪŜ ǘƘŀǘΦΩ !ƴŘ ƘŜ ǿƻǳƭŘ ǎŀȅΣ ΨhƪŀȅΣ LΩƭƭ 
Ǉƭŀȅ ƛǘ ŀƎŀƛƴΦΩ ¢ƘŜƴ ŘŀŘ ǿƻǳƭŘ Ǉƭŀȅ ǘƘŜ ǘǳƴŜ ŀƎŀƛƴ ŀƴŘ ǘƘŜƴ ƎƛǾŜ ǘƘŜ ŦƛŘŘƭŜ ōŀŎƪ ǘƻ wƛŎƪ 

                                                           
39 The Métis style of dancing to fiddle tunes very similar to Celtic and French-Canadian antecedents, but seamlessly weaved in faster-paced First      
bŀǘƛƻƴΩǎ ŦƻƻǘǿƻǊƪ ŀƴŘ ǊƘȅǘƘƳǎ ǎǳŎƘ ŀǎ ƛƴ ǘǊŀŘƛǘƛƻƴŀƭ ŘǊǳƳƳƛƴƎΦ tǊŞŦƻƴǘŀƛƴŜΣ Darren R. 
(n.d.)http://esask.uregina.ca/entry/metis_culture_and_language.html 
40 /ŀǊƻƭƛƴŜΩǎ ōǊƻǘƘŜǊ wƛŎƪ ŀƭǎƻ ǿŜƴǘ ǘƻ ƘƛƎƘ ǎŎƘƻƻƭ ŀǘ CǊƻƴǘƛŜǊ /ƻƭƭŜƎƛŀǘŜΦ  

http://esask.uregina.ca/entry/metis_culture_and_language.html
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to try. Dad would hum the melody for Rick. We had no record players back then, so 
sometimes they would listen to the radio for a song to come up, and dad would call Rick 
over to listen, and then Rick would get the fiddle and he would be listening. That was 
how he learned to play many songs. He would get it by listening and watching.  

 
Caroline emphasized how that is the way their father taught them everything. άAnything he 

ǘŀǳƎƘǘ ƛǘ ǿŀǎΤ Ψȅƻǳ ǿŀǘŎƘΤ ƴƻǿ ȅƻǳ Řƻ ƛǘΦΩ !ƴŘ ƛŦ ȅƻǳ ƳŜǎǎ ǳǇΣ ƻƪŀȅΣ ȅƻǳ ƭŜŀǊƴ ŦǊƻƳ ȅƻǳǊ 

mistakes. No big deal, do it again.έ ²ƘƛƭŜ ǘŜƭƭƛƴƎ ǘƘŜǎŜ ǎǘƻǊƛŜǎΣ /ŀroline recognizes how this type 

of teaching and learning has been lost to formal education (schooling).  

Once they reached grade 5, Caroline talked about how they began to spend more time 

ƛƴ ǘƻǿƴ ŘǳǊƛƴƎ ǘƘŜ ǎŎƘƻƻƭ ȅŜŀǊΦ ά¢ƘŜ ǘƘƛƴƎ L ǊŜƳŜƳōŜǊ ǘƘŜƴΣ ŀǘ /ƘǊƛstmas and Thanksgiving, we 

ƘŀǾŜ ŀ ŎƘǳǊŎƘ Ƙŀƭƭ ƘŜǊŜ ƛƴ ǘƻǿƴΦέ {ƘŜ Ƴƻǘƛƻƴed with her hands, to the direction that church hall 

still stands, remembering with fondness, how they used to gather to have a big feast.  

Everyone in the town went. And then the 
guys would pull out their instruments. The 
DǊŀƴŘƳŀΩǎ ǿƻǳƭŘ ƳŀƪŜ ōŜŘǎ ǳƴŘŜǊ ǘƘŜ 
chairs with their jackets. !ƴŘ ǿŜΩŘ ŀƭƭ ǎƭŜŜǇ 
on the jackets underneath. Our parents 
ŘŀƴŎŜŘΦ !ƴŘ ǘƘŜ DǊŀƴŘƳŀΩǎ ǿƻǳƭŘ ƭƻƻƪ 
after the babies underneath the chairs and 
make sure they diŘƴΩǘ ƎŜǘ ǎǘŜǇǇŜŘ ƻƴΦ 
Nobody drank or anything. It was a big get 
together. And it was all fun. (Caroline, 2009) 
 

/ŀǊƻƭƛƴŜΩǎ ŎƻƭƻǳǊŦǳƭ ŎƘƛƭŘƘƻƻŘ ƳŜƳƻǊƛŜǎ continue 

to resonate with the homemade good-time feelings 

of days gone by.    

Nathan, /ŀǊƻƭƛƴŜΩǎ ƘǳǎōŀƴŘΣ ǎat down and joined in on the story telling during a quiet 

spell at the service station. bŀǘƘŀƴ ƎǊŜǿ ǳǇ ƛƴ ǘƘŜ ŎƻƳƳǳƴƛǘȅ ƻŦ 5ǳŎƪ .ŀȅΦ ά¸ƻǳ ƪƴƻǿ ǿƘŀǘ 

ǘƘŜȅ ǳǎŜŘ ǘƻ Řƻ ōŀŎƪ ƘƻƳŜΚέ IŜ ŀǎƪed me and then continued,  

         Figure 17: Church Wabowden, MB 
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There used to be a bunch of commercial fisherman, they would be out fishing all week. 
And my dad had a big fish house there. After they finished packing all the fish, they 
would clean the fish house. Then they would pile all the fish boxes around on the inside 
ƻƴ ǘƘŜ ŦƭƻƻǊ ŀƴŘ Ǝǳȅǎ ǿƻǳƭŘ Ǉƭŀȅ ƎǳƛǘŀǊ ŀƴŘ ŦƛŘŘƭŜΦ !ƴŘ ǘƘŜȅΩŘ ǎǉǳŀǊŜ ŘŀƴŎŜ ƛƴ ǘƘŜ 
middle. That is what they used to do every Saturday night. That was the end of the work 
week for the fishermen. They would pull all the nets out and dry the nets on the 
weekend, and then they would go back out fishing on Monday. Saturday was always a 
night to celebrate. 
 

This went on all the time Nathan was growing up in Duck Bay. 

 Having attended high school in Cranberry Portage, Caroline knows my family. Her 

brother Rick in fact travelled many weekends with us working for my dad on the farm. Caroline 

looked ŀǘ ƳŜ ǎŀȅƛƴƎΣ ά¢Ƙŀǘ ǿŀǎ ǘƘŜ ǎŀƳŜ ǿƘŜƴ ȅƻǳ ǿŜǊŜ ƎǊƻǿƛƴƎ ǳǇ ǿŀǎƴΩǘ ƛǘΣ Ǉeople getting 

together and jamming?έ !ƴŘ ǎƘŜ ƛǎ ǊƛƎƘǘΣ ƭƛǾŜ ƳǳǎƛŎ ǿŀǎ ŀ ǾŜǊȅ ōƛƎ ǇŀǊǘ ƻŦ ƭƛŦŜ across the 

prairies. My father a self-taught musician was playing lead guitar in a band at country dances by 

the age of sixteen. I spent much of my childhood in community halls all over southern 

Manitoba. L ǎǘƛƭƭ ǊŜŎƻƭƭŜŎǘ ǘƘŜ ƻƴǎŜǘ ƻŦ ǘƘŜ ΨƳǳǎƛŎ ƳŀƴΩ and his disco ball. The phone calls for my 

father to play at weddings or community dances suddenly ended. Every time we attended a 

family wedding, my father would further reiterate his loathing of recordings and the music 

man. 

My home on the shores of Lake Athapapuskow was my base camp for the duration of 

my stay in Cranberry Portage to do my research. Monica, a dear friend from grad school 

travelled with my sons and I from Ottawa on this northern narrative adventure. The day we 

arrived the thermometer dropped to -35 C. The mercury stayed somewhere between -35 C and 

-40 C the entire two weeks that Monica stayed with us. Within a day of arriving at home, 

Monica and I took to the road to the nearby community of Cormorant to do our first interview. 

L ǎŀȅ ΨƻǳǊΩ because, having just gone through the interview process for her own thesis, Monica 
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was really like a mentor to me during these first few interviews. She was comfortable in the 

homes we were invited into, and always eager to ask questions for clarity if she did not 

understand something. She was also good company during the long drives to and from 

communities across the vast distances in the north. During our travels for fun we counted the 

number of vehicles and wildlife sightings. One particular late night road trip we saw more wild 

animals than we did vehicles.  

I had phoned ahead to let Shelley know that we were coming. She gave me directions to 

ƳŜŜǘ ŀǘ ƘŜǊ ƳƻƳΩǎ ƘƻǳǎŜΦ ²ƘŜƴ ǿŜ ŀǊǊƛǾŜŘΣ ŀƭǘƘƻǳƎƘ ƛǘ ǿŀǎ ōƛǘǘŜǊƭȅ ŎƻƭŘ ƻǳǘǎƛŘŜΣ ǘƘŜ ƘƻǳǎŜ 

was toasty warm from the heat of a big wood stove in the living room. Savouring the aroma of a 

big pot of chicken soup simmering on the stove, Monica, Shelley and I gathered around EileenΩǎ 

large kitchen table. Eileen, 

{ƘŜƭƭŜȅΩǎ ƳƻƳ ōǊƻǳƎƘǘ ƻǾŜǊ ŀ Ǉƻǘ 

of coffee and started warming us 

with stories. Her father had 

originally moved to Cormorant 

from Ontario looking for a better 

life for him and his family. As a 

little girl her family lived twelve 

miles up the river from the 

community.  They had animals, farmed and sold hay. Her mom used to make butter and sell it 

to the store in town for ten to fifteen cents a pound. She told us about how she had to stay in 

ǘƻǿƴ ŀǘ ƘŜǊ ƎǊŀƴŘƳƻǘƘŜǊΩǎ ǘƻ Ǝƻ ǘƻ ǎŎƘƻƻƭΦ Lƴ ǘƘŜ ƳƻǊƴƛƴƎΣ ōŜŦƻǊŜ ƎƻƛƴƎ ǘƻ ǎŎƘƻƻƭΣ ǎƘŜ ǎƻƭŘ 

Figure 18: Hudson Bay Railway Line 
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bottles of milk. She had a little dog that used to pull her sleigh carrying the bottles of milk. All of 

her deliveries were north of town. The easiest way to get there was to walk down the train 

tracks, because the snow for the most part was always cleared away. The railroad maintenance 

ŎǊŜǿ ŘƛŘƴΩǘ ƭƛƪŜ ƘŜǊ ǿŀƭƪƛƴƎ Řƻǿƴ ǘƘŜ ǘǊŀŎƪǎ ōŜŎŀǳǎŜ ƛǘ ǿŀǎ dangerous. But, she did it anyway. 

She had to be quick to get out of the way if she heard them coming. Her little dog knew all the 

stops she had to make. He would run ahead to the next delivery and then stop and wait for her 

to drop off each bottle of milkΦ hƴ ǘƘŜ Řŀȅǎ ǎƘŜ ŘƛŘƴΩǘ ƘŀǾŜ ǘƻ ŘŜƭƛǾŜǊ ƳƛƭƪΣ ǎƘŜ ǿƻǳƭŘ ǎƛǘ ƛƴ 

ŦǊƻƴǘ ƻŦ ƘŜǊ ƎǊŀƴŘƳƻǘƘŜǊΩǎ ǿƻƻŘ ǎǘƻǾŜ ŀƴŘ Řƻ ŜƳōǊƻƛŘŜǊȅ ƻƴ ǇƛƭƭƻǿŎŀǎŜǎ ŀƴŘ ǘŀōƭŜŎƭƻǘƘǎΦ {ƘŜ 

showed us some of the embroidery work that she had done over the years. During the 

interview in CormƻǊŀƴǘΣ ŀƴƻǘƘŜǊ ŎƻƳƳǳƴƛǘȅ ƻƴ ǘƘŜ Ψ.ŀȅƭƛƴŜΩ,41 Eileen recollected stories with 

the same rich tones as Caroline, Nathan and Tina. άL ǊŜƳŜƳōŜǊ ƎƻƛƴƎ ǿƛǘƘ ƳƻƳ ŀƴŘ ŘŀŘΣ 

ŜǎǇŜŎƛŀƭƭȅ ŀǘ /ƘǊƛǎǘƳŀǎΣ bŜǿ ¸ŜŀǊǎΣ ŀƴŘ ǎǇŜŎƛŀƭ ŜǾŜƴǘǎΣ ǘƘŜȅ ƘŀŘ ƎŀǘƘŜǊƛƴƎǎ ƛƴ ǇŜƻǇƭŜΩǎ ƘƻǳǎŜǎ. 

!ƴŘ ŀƴȅƻƴŜ ǘƘŀǘ ŎƻǳƭŘ Ǉƭŀȅ ǿƻǳƭŘ ǇƭŀȅΦέ Eileen shared the following story, ά²ŀȅ ōŀŎƪΣ L 

remember one time, there was someone that came into town, an older man, and he could 

really Ǉƭŀȅ ŦƛŘŘƭŜΦέ {ƘŜ ƎŜǎǘǳǊŜŘ with her hands,  

{ƻ [ŜǎƭƛŜΣ ǘƘŀǘΩǎ Ƴȅ ƘǳǎōŀƴŘΣ hooked up loud speakers on the roof of the house. She 
continued, and he had it all set up there. And this elderly person was playing fiddle, and 
he could really play. And so he had us, one on mandolin, one was on the guitar, and 
well, I chorded on the accordion. And there was kind of like a mike [microphone]. So this 
one, he came from, I ŘƻƴΩǘ ƪƴƻǿΣ Saskatchewan somewhere, and he came with my 
brother-in-law. My brother-in-law Orville was building the pool hall at that time. And so 
he thought he was real live and ǘƘŀǘ ƛǘ ŎƻǳƭŘ ōŜ ōǊƻŀŘŎŀǎǘŜŘ ƻǳǘΦ {ƻ ƘŜΩŘ ƎŜǘ ƻƴ ǘƘŜǊŜ 
ώǘƘŜ ƳƛŎǊƻǇƘƻƴŜϐ ǿƘŜƴ ƘŜ ǿŀǎ ǇƭŀȅƛƴƎ ŀƴŘ ǎŀȅ ΨIŜƭƭƻ WŜŀƴŜǘǘŜ ŦǊƻƳ ²ƻƭƭŀǎǘƻƴ [ŀƪŜΩ. He 
ŘƛŘƴΩǘ ƪƴƻǿ ǘƘŀǘ ƛǘ ǿŀǎ Ƨǳǎǘ ƛƴ /ƻǊƳƻǊŀƴǘΦ {ƻ ǿŜ ƭŜǘ ƘƛƳ ǘƘƛƴƪ ƛǘ ǿŀǎ ŀ ƭƛǾŜ ōǊƻŀŘŎŀǎǘΦ 
Then we used to have this one lady she was playing guitar. But she was never keeping 

                                                           
41 The Hudson Bay Railroad to Churchill and the Hudson Bay is often referred to as the Bayline. The railroad is dotted with communities all the    
ǿŀȅ ǳǇ ǘƻ /ƘǳǊŎƘƛƭƭΦ CƻǊ Ƴŀƴȅ ƻŦ ǘƘŜǎŜ ŎƻƳƳǳƴƛǘƛŜǎ ǘƘŜ ǘǊŀƛƴ ǿŀǎ ŀƴŘ ƛǎ ŀ Ǿƛǘŀƭ ƭƛƴƪ ǘƻ ǘƘŜ ƻǳǘǎƛŘŜ ǿƻǊƭŘΦ ¢ƘŜ ΨŎƻƳƛƴƎǎ ŀƴŘ ƎƻƛƴƎǎΩ ƻŦ ǘƘŜ ǘǊŀƛƴ 
was always exciting to see who and what got off the train. 
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ǘƛƳŜΣ ŀƴŘ ǎƘŜΩŘ ōŜ ǎǘǊǳƳƳƛƴƎ ƻƴ ƘŜǊ ƎǳƛǘŀǊ ŀƴŘ ǎƘŜΩŘ ōŜ way ahead, of everyone else 
ǘƘŀǘ ǿŀǎ ǇƭŀȅƛƴƎΣ ǎƻ ǘƘŜƴ ǎƘŜΩŘ ƘŀǾŜ ǘƻ ǎǘƻǇ ŀƴŘ ǿŀƛǘ ŦƻǊ ǘƘŜ ǊŜǎǘ ǘƻ ŎŀǘŎƘ ǳǇΦ 
 

Sitting around the kitchen table, the heat of the wood stove warming us, we laughed fondly at 

EileenΩǎ cherished memories.  

Like many small northern communities, for years, the train was one of the only ways to 

get in and out of Cormorant. There was no road access. Common methods to travel were boat, 

ǇƭŀƴŜ ƻǊ ǘǊŀƛƴΦ  ¢ƘŜ ǘǊŀƛƴΩǎ ŀǊǊƛǾŀƭ ƛnto town was always a big event. People would gather to wait 

near the train tracks to see who and what was getting on or off the train. Eileen giggled like a 

school girl as she related the following memory: 

Back then, my mother-in-laws house was near the railroad tracks. And sometimes it 
would get full of people waiting for the train. And the train would always be late and 
people would get tired of waiting. So they would put the table and stuff outside of the 
house to make room. Somebody would play fiddle, and they would dance until the train 
came. I remember that from when I was growing up. And I remember this one that was 
playing the fiddle, and all at once he said, ΨƘŜǊŜ ŎƻƳŜǎ ǘƘŜ ǘǊŀƛƴ,Ω ŀƴŘ ŜǾŜǊȅōody took off 
outside. Bǳǘ ƛǘ ǿŀǎƴΩǘ ǊŜŀƭƭȅ ŎƻƳƛƴƎΤ ƘŜ Ƨǳǎǘ ǎŀƛŘ ǘƘŀǘ ŀƴŘ Ǝƻǘ ŜǾŜǊȅƻƴŜ ŀƭƭ ŜȄŎƛǘŜŘΦ 
 

Everyone around the table laughed again at the recollection of simpler times and joy in EileenΩǎ 

memories.  

 Since the very early days of the fur trade, fiddle music has been a very big part of these 

communities. Cormorant, like Brochet, Wabowden, Duck Bay, and many other small northern 

communities, there really was not much else for entertainment. So people relied on the 

dancing and the jigging and the music for entertainment. There was no formal tradition of 

teaching. Fiddling survived because people picked it up, because everybody did it. It was around 

all the time and if you wanted to learn, you just watched and copied. Furthermore, it was the 

only music you heard at that time. Moreover, formal music lessons were and are virtually 

unheard of in these remote and isolated communities. Music was something you did because it 
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was in your family or you knew someone who was a musician. But by 1975, the music had 

virtually stopped. Very few musicians were still playing. As a result for several years many 

fiddles laid dormant in closets and attics across the north (Whidden, 2007). The next section 

commences the stories of change. 

 

Fiddling with a Culturally Responsive Curriculum 

 

Reflecting on all his years in the north, as a teacher in the community of Sherridon, Blaine 

ŘŜŎƛŘŜŘ ƻƴŜ Řŀȅ ǘƘŀǘ ƛǘ ƳƛƎƘǘ ōŜ ǿƻǊǘƘ ŀ ǘǊȅ ǘƻ ōǊƛƴƎ ǎƻƳŜ ŦƛŘŘƭŜǎ ƛƴǘƻ ǘƘŜ ǎŎƘƻƻƭΦ άL ǘƘƛƴƪ L 

basically stumbled acroǎǎ ǘƘŜ ŦƛŘŘƭŜΣέ .ƭŀƛƴŜ confessed. άBecause I was really trying everythingΣέ 

he continued: 

I think Jerry Storie, the Superintendent at the time, likes to tell the story about how one 
day he found a requisition on his desk for fourteen fiddles. This was such an unusual 
request, he could not believe it. Fiddle playing in the north was unheard of at that time. 
He phoned me to find out what it was about. [Blaine had submitted the requisition]. 
Jerry was amused at this, and I think he signed the requisition because it was so 
farfetcheŘΦ L ǿŀǎƴΩǘ ŀ ƳǳǎƛŎƛŀƴΣ ŀƴŘ L ƘŀŘ ƴƻ ōŀŎƪƎǊƻǳƴŘ ƛƴ ƳǳǎƛŎΦ L ƪƴŜǿ Twinkle 
Twinkle Little StarΣ ǘƻ ǎǘŀǊǘ ǿƛǘƘΦ Lǘ ǿŀǎ Ƨǳǎǘ ƭƛƪŜΤ ƭŜǘΩǎ ǎŜŜ ǿƘŀǘ ǿŜ Ŏŀƴ ŘƻΦ !ƴŘ ŀŦǘŜǊ ǘƘŀǘΣ 
I would basically stay one song ahead of the students. 
 

Located on the railway line that goes to Lynn Lake, Sherridon was once a thriving service centre  
 
for Sherritt Gordon nickel mines. When the mine closed in 1940, nearly the entire community 

was relocated by winter tractor train to Lynn Lake, Manitoba. The present day community of 

Sherridon has a population of about 113 people.42 In 1989 a 78 km gravel road was constructed 

to service a new mine that opened at Puffy Lake. Sherridon once again became the service 

centre for the mine. But this time with road access. This washboard gravel road winds its way 

                                                           
42 Sherridon, MB. (2003). http://www.gov.mb.ca/ana/community_profiles/pdf/sherridon.pdf 

http://www.gov.mb.ca/ana/community_profiles/pdf/sherridon.pdf
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through Precambrian rock cuts, lakes and swamps. It is a treacherous series of tight curves and 

hills. The trip on average takes about 90 minutes to drive just to reach the nearest paved 

highway.  

During our interview, Blaine continued to recall how up in Sherridon as a school and 

community they were removed from the outside world. άSherridon is such a small town. There 

is not a lot there. The school is Kindergarten to grade 8 and has less than 40 students.έ43 As 

people heard about his fiddle playing students from Sherridon, the group began to get invited 

to perform outside of the community. ά{ƻ ǘƘŜǊŜ L ŀƳΣέ Blaine told me, 

Travelling around on a bus with a dozen studentsΧŀƴŘ ǘƘŜ Ǿŀǎǘ ƳŀƧƻǊƛǘȅ ƻŦ ǘƘŜƳ ƘŀǾŜ 
never been more than 100 miles from Sherridon. So here I am, traveling around with 
these students, getting them out of the community, and getting them into different 
environments and giving them access to new experiences. And we are at places like 
Festival du Voyageur in Winnipeg, and these kids are on stage in front of a crowd of 
about 200 people. The audience claps along in rhythm to the music, and the students 
take in the appreciation of what they are doing on stage. These are people from outside 
their culture, acknowledging these children and acknowledging their culture. And you 
can just imagine what that does for the students on stage to get that acclamation. To 
me, this becomes more than just about the fiddle and fiddle music. It is about pride, it is 
about self-esteem, it is about personal development. 
 

It was during one of those trips to Festival du Voyageur in Winnipeg that Blaine connected with 

/ŀƳŜǊƻƴ .ŀƎƎƛƴǎ ŀ ƳŀǎǘŜǊ ƳǳǎƛŎƛŀƴΦ .ƭŀƛƴŜ ǿŀǎ ǎƻ ƛƳǇǊŜǎǎŜŘ ǿƛǘƘ /ŀƳŜǊƻƴΩǎ ƳǳǎƛŎƛŀƴǎƘƛǇ ŀƴŘ 

he thought to himself, άWow, I have to get him up north to work with these students.έ Blaine 

ŘƛŘ ǎƻƳŜ ƴŜƎƻǘƛŀǘƛƴƎ ŀƴŘ Ǝƻǘ ǘƘŜ ŀƛǊƭƛƴŜ ǘƻ Ǉŀȅ ŦƻǊ /ŀƳŜǊƻƴΩǎ ǇƭŀƴŜ ǘƛŎƪŜǘ.44 He then convinced 

the local superintendent to agree to have Cameron work with the students. Blaine drove the 

100 km to Bakers Narrows, the nearest airport, and picked Cameron up. Staying in the 

                                                           
43 The 2008-2009 annual report documents the student population of this school at 13. Frontier School Division. (2009).     
http://www.frontiersd.mb.ca/files/active/0/2008-09%20Northerner%20Annual%20Report.pdf 
44 Flights up north to Flin Flon from Winnipeg run on average at about $800 for a return flight. The alternative would be a 10 hour drive by road 
to Sherridon from Winnipeg.  

http://www.frontiersd.mb.ca/files/active/0/2008-09%20Northerner%20Annual%20Report.pdf
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community for a week, Cameron spent his days in the school working with the students. In the 

evenings, Cameron helped Blaine master his fiddle techniques. Blaine admits that he was no 

musician and at that time he had no idea what he was doing. But, άƛt was during these trips to 

SherridonΣέ ƘŜ ǘƻƭŘ ƳŜΣ άI think that Cameron recognized the potential and possibilities of the 

ŦƛŘŘƭŜ ǇƭŀȅƛƴƎΦέ45 Furthermore, Blaine recognized that it ǿŀǎ /ŀƳŜǊƻƴΩǎ ƛƴǾƻlvement and 

musicianship that really took the students fiddle playing to another level.   

You see, the connection with the fiddle has been a part of Aboriginal communities for 
over two hundred years. It is as old as the fur trade and the Hudson Bay Company. So 
when students started taking the fiddles home to play for family and friends, the 
positive response was immediate. I think that had the largest impact on the success of 
this program. Grandparents and parents were disconnected from education. But they 
took an immediate interest in the fiddle and encouraged students right from the 
beginning. The affirmation and accolades kept students interested and excited to play 
and learn more songs.  
 

The response of parents and relatives was clearly a motivational force for students to practice 

their fiddle playing. Blaine recalled how every Monday his favourite thing to do was ask the 

students who they played for. Since his time in Sherridon, Blaine has introduced fiddle playing 

in every school he has taught at. He ǘǊǳƭȅ Ƙŀǎ ƭŜŦǘ Ψŀ ǘǊŀƛƭ ƻŦ ŦƛŘŘƭŜǎΩ ŀƭƭ ƻǾŜǊ aŀƴitoba. In leaving 

behind the fiddles, he has renewed the fiddle traditions and in turn revived community 

connections. 

 

A Metis Mecca  

 

As I mentioned earlier, word quickly spread around the vast school division about these fiddle 

playing students. Blaine acknowledged the key role other people played in the development of 

                                                           
45 Blaine was able to bring Cameron up to Sherridon 3 different times while he was teaching there.  
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the school fiddle programs. He told me several times during our interviews that I should speak 

to Dave Maynard, the Principal of Duck Bay at that time. It is a small community on the west 

shore of Lake Winnipegosis, often referred ǘƻ ōȅ .ƭŀƛƴŜ ŀǎ ŀ ΨMetis aŜŎŎŀΦΩ ¢ƘǊƻǳƎƘ .ƭŀƛƴŜΩǎ 

recommendation I did a Canada 411 search for Dave, knowing that he had moved back east to 

Nova Scotia. In turn, I found contact information for three people by the name of Dave 

Maynard in Nova Scotia. And sure enough, the second number that I phoned was the former 

Principal of the Duck Bay School. Dave agreed that this was a fantastic story, so of course he 

was happy to do a telephone interview about his involvement with the fiddle playing programs. 

Like Blaine, Dave was doing anything he could think of to integrate local culture into the school 

programming, and engage students within the formalized institutional spaces of a public 

colonial education system. He had initiated an annual weeklong event that celebrated Metis 

culture in the local school.46 The students from Sherridon were invited to Duck Bay School to 

perform and carry out fiddle workshops during the school Metis Days. Blaine recalled how they 

were still pretty raw; reminding me again ǘƘŀǘ ƘŜ ǿŀǎ ƴƻǘ ŀ ƳǳǎƛŎƛŀƴΦ άBut we looked good, and 

people responded. It was amazing! How people ǊŜǎǇƻƴŘŜŘ ǘƻ ǿƘŀǘ ǿŜ ǿŜǊŜ ŘƻƛƴƎΗέ 

Blaine stressed that Dave played a big part in the fiddle programs moving outside of 

Sherridon. άL ǎŀǿ ǿƘŀǘ .ƭŀƛƴŜ ǿŀǎ ŘƻƛƴƎΣέ 5ŀǾŜ ǘƻƭŘ ƳŜΣ άand thought gee, this would be great 

iƴ ƻǳǊ ŎƻƳƳǳƴƛǘȅΦέ I could ŦŜŜƭ ǘƘŜ Ǉŀǎǎƛƻƴ ƛƴ 5ŀǾŜΩǎ ǾƻƛŎŜ as he stated thatΣ ά5ǳŎƪ .ŀȅ ōŜƛƴƎ ŀ 

Metis community has a strong fiddling culture in the community. The reality at that time was 

there were very few fiddle players who were not getting on in yearsΦέ 5ŀǾŜ talked about how 

                                                           
46 This Metis Days celebration continues to be an annual event to this day. 
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back then there were only 3 or 4 people, including his father-in-law at the time, who were 

playing the fiddle.  

Blaine and Dave both reminisced during their interviews how they realized and 

understood the merit of reintroducing and developing the fiddle program in Aboriginal 

communities. They understood the significance of the fiddling and were both committed 

toward further developing programs in other educational jurisdictions. They were both aware 

that the fiddle music was dying. Consequently, Dave and Blaine brainstormed on what they 

could do to get a similar fiddle program started in the Duck Bay School. Blaine told me how 

Dave really saw the potential and the possibilities. Dave emphasized during his interview that 

because Frontier School Division strongly promoted a communitȅΩǎ culture. It was very easy to 

ƧǳǎǘƛŦȅΣ άhkay, we can teach the students how to read music and play fiddle at the same time.έ 

So that became their music program. Dave told me with a chuckle how in the beginning, they 

begged, borrowed and stole fiddles from wherever they could find them to get things going. 

Then through contacts Blaine had previously established, they hired a fiddle instructor who was 

fantastic! Blaine pointed out, ά¢ƘŜȅ ǿŜǊŜ luckier in that they were closer to the larger world. 

We got Cameron to come up to Sherridon two times a year; they got him every two weeks in 

5ǳŎƪ .ŀȅΦέ 

Dave and Blaine both recall, in fact, how it was incredible in terms of how the fiddle 

program really took off with great instruction and ǘƘŜ ŜƴǘƘǳǎƛŀǎƳ ƻŦ ǘƘŜ ǎǘǳŘŜƴǘǎΦ ά.ǳǘΣ ȅŜŀƘΣέ 

Blaine ponderedΣ άwhen we went down to Duck Bay, that was the moment the fiddle program 

ƳƻǾŜŘ ƻǳǘǎƛŘŜ ƻŦ {ƘŜǊǊƛŘƻƴΦέ ¢Ƙŀǘ ǿŀǎ ǘƘŜ ōŜƎƛƴƴƛƴƎ ƻŦ ǿƘŀǘ ƛǎ ƴƻǿ ŎƻƳƳƻƴƭȅ ǊŜŦŜǊǊŜŘ ǘo as 

the Frontier Fiddle Program.  
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Metis Days ɀ New Beginnings 

One of the interview candidates for this project was Lindsay. She was a student at Frontier 

Collegiate when she was in grade ten during the time I was working there. The community of 

Duck Bay does not have a high school. All of her sisters and even her mother went to school at 

CǊƻƴǘƛŜǊ /ƻƭƭŜƎƛŀǘŜΦ hƴ ŀ ǎƛŘŜ ƴƻǘŜΣ [ƛƴŘǎŀȅΩǎ aƻƳΣ DƭƻǊƛŀ ǿŀǎ ŀ ǎǘǳŘŜƴǘ ƻŦ Ƴȅ ŘŀŘΩǎ, and my 

mom taught her how to drive. She remembers my parents from her school days in Cranberry. 

Anytime a school trip brings her to Cranberry Portage she always makes the time for a visit to 

my ǇŀǊŜƴǘǎΩ home. While she was going to school in Cranberry Portage she used to babysit my 

family with another friend called Florence ς we knew them as Glossy and Flossy. Gloria was also 

a chaperone at the jamborees in Norway House in 2005 and 2006. I always looked forward to 

an opportunity to see her. Living and working in Winnipeg now, Lindsay and I have reconnected 

through the wonders of Facebook. We arranged to do a telephone interview via e-mail 

communication. At that time, I only knew she had a connection to the fiddle playing. After 

catching up on the latest news about her mom, her sisters and my sons, we turned the 

telephone conversation to fiddling. She began her story as a grade six student when Blaine 

travelled to Duck Bay with students.  ά²ƘŜƴ ǘƘŜ ŦƛŘŘƭŜ ǇƭŀȅŜǊǎ ŦǊƻƳ {ƘŜǊǊƛŘƻƴ ŎŀƳŜ ǘƻ ƻǳǊ 

school during Metis days, I remember, it was such an exciting thing. We were going to have 

these fiddle workshops and these students who play fiddle were coming down. It was really a 

ōƛƎ ŘŜŀƭ ŦƻǊ ǳǎΦέ Lindsay then described how the students from Sherridon were billeted out into 

homes in Duck Bay.  

My mom was asked to take a billet. Michelle, BlŀƛƴŜΩǎ daughter stayed with us. We 
became friends right away. At night, I remember, I took her out, and we went and hung 
out with other friends. We all went and hung out at the pool room, which was the cool 
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thing to do when you are young in Duck Bay. And I remember, we were like giddy little 
girls. It was fun! And she became my friend. After that, we kept in touch. We wrote 
letters, which was the thing to do back then. I remember she sent me this picture of her 
with her fiddle, it was a school picture. I still havŜ ƛǘΦ {ƘŜ ƛǎ ŀ ƭƛŦŜƭƻƴƎ ŦǊƛŜƴŘΧŀƴŘ ǘƘŜ 
next year, her younger sister Katherine came and stayed with us. And I became friends 
with her as well.  
 

By billeting the students out, Blaine felt it gave them the opportunity to see how other families 

lived.  

In fact, during my interviews with Blaine he conveyed an element of surprise as he 

reflected back on the early days of the fiddle program. ά¢Ƙƛǎ ƛǎ ǎƻƳŜǘƘƛƴƎΣέ .ƭŀƛƴŜ ǇŀǳǎŜŘ and 

then continued, άǘhere was nothing planned along the way. But besides the music, the fiddle 

playing was taking students from small communities and engaging them at a different social 

ƭŜǾŜƭΦέ .ƭŀƛƴŜ ƘŀŘ ƴƻ ƛŘŜŀ ǿƘŜƴ ƘŜ ōŜƎŀƴ ǘƘƛǎ ŦƛŘŘƭŜ ǇǊƻƎǊŀƳ ōŀŎƪ ƛƴ мффр ƛƴ ǘƘŜ ǎƳŀƭƭ 

community of Sherridon what kind of interest and enthusiasm there would be and how it would 

take off.  

Many of the stories shared for this project were from different perspectives about the 

same time and place. Although often this was a challenge, it was also very exciting to weave 

together these different narratives strands. While Dave and Blaine were working as instructors 

and administrators, I had no idea that Lindsay was situated right in the middle of their stories as 

a grade six student in the Duck Bay School. She brings not only the viewpoint of a student 

participant to the school fiddle program, but today as a community member she too is also 

Ψōƭƻǿƴ ŀǿŀȅΩ ōȅ Ƙƻǿ ōƛƎ ǘƘŜ ŦƛŘŘƭŜ ǇƭŀȅƛƴƎ Ƙŀǎ ōŜŎƻƳŜΦ {ƘŜ ǊŜŎƻƭƭŜŎǘed that before Blaine 

brought his students to Duck Bay for the Metis Days, they did not hear much fiddle playing in 

the community. Today Lindsay has cousins, nieces and nephews who are involved in the school 

fiddle programs. She told me about her teenage cousin Ramsey Rae that has already recorded 
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ǘǿƻ /5Ωǎ ǿƛǘƘ {ǳƴǎƘƛƴŜ wŜŎƻǊŘǎΦ47 Her pride resonates through her voice as she talks about 

how good it feels to see her culture being revitalized on such an immense level through the 

school fiddle programs.  

 Much like Blaine, Dave also credits the successes of these programs to the students and 

the communities. He also began his story by telling me when the fiddle program started in Duck 

Bay. There was never an expectation that the outside world should or would take an interest. 

But nearby communities quickly became enthusiastic about student performances.   

We started with a small group of students playing and began looking for different 
venues they could perform at. Besides the local community, we went to Dauphin, the 
nearest larger community, Swan River, and then Festival du Voyageur in Winnipeg. We 
also travelled to some of our other schools in Area 248 and people were really interested 
in what we were doing. This is when the fiddle program really took off in Area 2. It was 
not long and other areas in the school division having seen or heard about the program 
wanted to get involved as well. So it really mushroomed from there. We had good 
support from our Superintendent at the time, which helped with the development of 
the program and adding more communities and instructors. The program began to grow 
quickly. The development had a real domino effect. It was fantastic, because each 
community had favourite tunes and had a different twist in terms of how they played, 
and who played. It certainly brought people into the schools and got them involved in 
the program. (Dave, 2010) 
 

During our interview, Dave continued to talk about the different kinds of opportunities the 

fiddle program provided for community members to get involved with students and the school. 

άStudents needing rides was on-going, as was the need to fund-raise. As a school and a 

community we hosted a number of fiddling events.έ These activities created all kinds of space 

for active community involvement. In turn, these events gave the program even more 

exposure. ά!ǘ ƻƴŜ ǇƻƛƴǘΣέ ƘŜ ŜƳǇƘŀǎƛȊŜŘ άwe had over 200 students on stage fiddling. CBC 

                                                           
47 Ramsey Rae. In Sunshine Records. http://worldwidesunshine.com/eMerchantPro/pc/FIDDLIN-BUCKAROO-7p326.htm 
   http://worldwidesunshine.com/eMerchantPro/pc/Ramsey-Rae-br-Fiddlin-Buckaroo-Vol-2-7p895.htm 
48 Frontier School Division is very large geographically covering nearly 75% of the province of Manitoba. It is divided into 5 geographic areas, 
each area having its own Superintendent and local school committees see map Appendix A.  

http://worldwidesunshine.com/eMerchantPro/pc/FIDDLIN-BUCKAROO-7p326.htm
http://worldwidesunshine.com/eMerchantPro/pc/Ramsey-Rae-br-Fiddlin-Buckaroo-Vol-2-7p895.htm
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came and did a documentary on the students for their news program. We even cut a CD; well it 

was a cassette tape at thŀǘ ǘƛƳŜΦέ IŜǊŜ ŀƎŀƛƴ 5ŀǾŜΩǎ ǾƻƛŎŜ ǊŜǎƻƴŀǘŜŘ ǿƛǘƘ ƛƴǘŜƴǎƛǘȅΦ άLǘ ǿŀǎ 

great! It really promoted the program. And we had to get more instructors again. Like I said, the 

ǇǊƻƎǊŀƳ ǊŜŀƭƭȅ ǘƻƻƪ ƻŦŦ ǉǳƛŎƪƭȅΦέ Outside interest and program growth happened very fast. 

Suddenly there were so many opportunities for students to travel and perform. Dave then 

shared a story ŀōƻǳǘ ǘƘŜ ŦƛŘŘƭŜ ǇƭŀȅŜǊǎΩ Ƴŀƴȅ ǘǊƛǇǎ ǘƻ CŜǎǘƛǾŀƭ Řǳ ±ƻȅŀƎŜǊ each year since the 

program inception. He described how well they went. 

I talk about Festival du voyager, when we had the students; we were there each year 
that I was involved in the program. In the beginning, we started with a fairly 
unprofessional group, who looked good on stage and sounded okay with the few tunes 
that they knew to begin with. But after the third or fourth year, they were very, very 
good! We also brought professional fiddlers into the community to share their stories 
with the students, and to share their fiddles. That was the beginning of the fiddle 
jamborees. It is really incredible! With great instructors like Calvin Vollrath49, the 
students fiddle skills advanced rapidly. Exposing students to these types of role models 
had tremendous impacts on them. It was fantastic!  
 

I could ŦŜŜƭ 5ŀǾŜΩǎ ŜƴǘƘǳǎƛŀǎƳ ŀǎ ƘŜ ǘold me this story. Once again, it was nothing anyone 

planned or anticipated along the way. The fiddle playing has taken so many young students on 

some very exceptional journeys. For me, listening to all of these stories, it quickly became 

evident that there is much more going on here than an instituted school fiddle program.  

 

 

 

                                                           
 
49 Yƴƻǿƴ ŀǎ /ŀƴŀŘŀΩǎ CƛŘŘƭƛƴƎ {ŜƴǎŀǘƛƻƴΣ ŀƴ ŀŎŎƻƳǇlished musician, Metis fiddle player Calvin Vollrath has composed over 500 songs to date. 
Calvin Vollrath, (2005). http://www.calvinvollrath.com/index.php?page=home/bio_detail&bio_id=1 
 

http://www.calvinvollrath.com/index.php?page=home/bio_detail&bio_id=1
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Fiddle revival/Cultural renewal?  
 

Thinking back to all the stories I had been told, what began in one very small isolated 

community could now be called a fiddling revival. When the school and community of Duck Bay 

got involved people really ōŜƎŀƴ ǘƻ ǎǘƻǇ ŀƴŘ ǘŀƪŜ ƴƻǘƛŎŜΦ άL ǊŜƳŜƳōŜǊ one of our teachers, 

Fred Sanderson, he was a very proud Metis. He would give usΣ ΨǇŜǇΩ ǘŀƭƪǎΦ And, something he 

told ǳǎΣέ [ƛƴŘǎŀȅ ǊŜŎŀƭƭŜŘΣ άǿŀǎ Ψ¸ƻǳ ƪƴƻǿΣ ǘƘƛǎ ƛǎ ƘƛǎǘƻǊȅΣ ǘƘƛǎ ƛǎ ƻǳǊ ƳǳǎƛŎ ŎƻƳƛƴƎ ōŀŎƪΣ 

reviving. You are going to get out of it, what you Ǉǳǘ ƛƴǘƻ ƛǘΦΩέ [ƛƴŘǎŀȅ ǊŜƳŜƳōŜǊŜŘ how he 

motivated students to practice and to feel good about their culture. Even as a young student, 

she appreciated the cultural connections the fiddle provided and the positive responses they 

received as Elders and community members took an interest. I realize at this point that I am 

sharing just a glimpse of what went on in the development of the Frontier Fiddle program and 

the recent renewal of fiddle playing among youth across many of the remote communities in 

Manitoba. It is clear the fiddle music resonated with a chord as it flowed through communities. 

Surrounding communities were captivated and many soon started fiddle programs of their 

own.  

 

The Devil Went Down to Georgia 

During their interviews Blaine and Dave both talked about other fiddle programs that have 

started up around the province as an outcome of the Frontier Fiddle program. ά²ƘŜƴ L ǿŀǎ ǎǘƛƭƭ 

in Duck Bay, some of the Reserves were interested and other Metis communities who were sort 

ƻŦ ǘƻȅƛƴƎ ŀǊƻǳƴŘ ǿƛǘƘ ǘƘŜ ƛŘŜŀ ƻŦ ŀ ŦƛŘŘƭŜ ǇǊƻƎǊŀƳ ŀƴŘ ǎǘŀǊǘŜŘ ƎŜǘǘƛƴƎ ƛƴǾƻƭǾŜŘΦέ Dave 
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continued to tell me that when they hosted their fiddle jamborees, they would invite any 

schools and communities that were interested to participate, and not only the Frontier School 

Division Schools. People really took notice of the Duck Bay fiddle program. Blaine also told me 

that there are several other school fiddle programs currently taking place outside of Frontier 

School Division. For example, he asked me if I knew Clint Dutiaume. Through the fiddle playing, 

Blaine and Clint have become very good friends.  

Among his accomplishments, Clint is nine time instrumentalist of the year at the 
Manitoba Association of Country Arts Music Awards. He is of Metis heritage and he now 
teaches fiddle at all kinds of Band50 schools that are not connected to Frontier School 
Division. And there are other people teaching for Band schools as well now. It really has 
gotten huge. Frontier has over 1500 students playing right now, and there could easily 
be another 1500 students, but the logistics of fiddle instructors, and money to pay 
them, especially if they have to travel into some of the remote communities keeps them 
from expanding at this point.51 
 

Blaine also stressed to me several times that Clint is a very busy person, but it would be great if 

I could talk to him. I remember Clint Dutiaume as an instructor at the 2005 Frontier Fiddle 

Jamboree that I attended in Norway House. At one concert during the jamboree he awed the 

entire audience with his rendition of The Devil Went Down to Georgia. Every student in the 

ŀǊŜƴŀ ǿŀǎ ƳƻǘƛǾŀǘŜŘ ǘƻ ƳŀǎǘŜǊ ǘƘŀǘ ǘǳƴŜ ŀŦǘŜǊ ǿŀǘŎƘƛƴƎ /ƭƛƴǘΩǎ ǇŜǊŦƻǊƳŀƴŎŜΦ aȅ ǎƻƴǎ ǘƻ ǘƘƛǎ 

day still talk about him and it remains a personal challenge of theirs to learn that song. 

Involved in music for forty-two years, Clint plays fiddle, guitar, bass, and mandolin. He is 

a singer, songwriter and entertainer who is considered one of the leaders of his generation in 

country music. Clint is also one of the most sought after record producers and session 

musicians in all of Canada.52 hƴ .ƭŀƛƴŜΩǎ ǊŜŎƻƳƳŜƴŘŀǘƛƻƴ L ǎŜŀǊŎƘŜŘ ǘƘŜ ƛƴǘŜǊƴŜǘ ŦƻǊ /ƭƛƴǘ 

                                                           
50 First Nation Education Authorities or Reserves are often referred to as Band, as in Indian Band. 
51 This number was from a 2008 interview, recent Frontier School Division newsletters report over 2000 students currently playing. 
52 Clint Dutiaume, (2010). http://www.mn -s.ca/index.php?id=170 

http://www.mn-s.ca/index.php?id=170
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Dutiaume. I found his contact information on his website and sent him an electronic message. 

Aware of how busy he is, I was completely surprised when he replied to my note. The Christmas 

concert season, extreme cold weather and long distances [he is in Winnipeg and I was in 

Cranberry Portage-500 miles north] posed challenges for us to connect. The waterline that runs 

from the lake to my house froze solid the day before I was supposed to leave for Winnipeg. 

There is a point where it becomes unsafe to travel long distances unless absolutely necessary 

with the extreme cold that blanketed the entire province. We eventually settled to do a 

telephone interview. I was very honoured that Clint took the time to talk with me. Clint began 

his story by telling me how he was invited by the Frontier School Division in 2004 to perform at 

his first jamboree in Norway House. He emphasized how it was his first time teaching fiddle 

playing to others. 

I had never thought of teaching the fiddle. I was just playing music for a living, and I was 
working as an educational assistant for five years, working with special needs students. I 
used to bring my instruments to school. I would entertain the students and I had a little 
bit of a music program in the school here in Winnipeg. And this is how everything led to 
me teaching when I was invited to teach at the Frontier Fiddle camp in Norway House. 
That was the first time that I had ever even thought about teaching the fiddle. When I 
ǿŜƴǘ ŀƴŘ ǎŀǿ ǿƘŀǘ ǿŀǎ ƘŀǇǇŜƴƛƴƎ ǘƘŜǊŜΣ ōŜŎŀǳǎŜ L ǊŜŀƭƭȅ ƘŀŘƴΩǘ ƘŜŀǊŘ ƻŦ ǘƘŜ CǊƻƴǘƛŜǊ 
program before then. And so, when I went through that experience of the joy and the 
enthusiasm that these young people ƘŀǾŜ ŦƻǊ ǘƘŜ ŦƛŘŘƭŜΣ ƛǘ ǊŜŀƭƭȅΧI got hooked! And I 
was sold on teaching. It was just because of the positive influence that it had on these 
students coming from these small communities. Another thing that really influenced me 
was Blaine Klippenstein and his story about starting his program in Sherridon. When he 
ǎǘŀǊǘŜŘ Ƙƛǎ ǎƳŀƭƭ ǇǊƻƎǊŀƳ ŀƴŘ ǘƘŀǘΩǎ Ƙƻǿ ǘƘƛǎ whole thing started, to me, that is 
amazing! That is one of the most amazing stories I have ever heard of! Somebody being 
so committed to students and the influence that it has, the music has on students in 
these small communities where there is not a lot else going on. That is the reason I 
started is because of that. It was because of that story of Blaine going to take lessons, 
just so that he could go and spread that experience with the students in his small 
community. That was just an amazing, amazing story for me and it inspired me to try to 
do the same. Because Blaine is not a musician, it is even a more amazing story. Right 
now I am teaching in three different communities in band schools. I have about 130 
students. 
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Clint reiterated repeatedly how grateful he is to have the opportunity to pass on not only his 

fiddle playing skills, but also his wisdom and life experiences.  

You know, when you pull up to a school and get out of your car and you hear the voices 
of thirty or forty studentǎ ǎŀȅƛƴƎ ΨIƛ /ƭƛƴǘΩΣ ΨIƛ /ƭƛƴǘΩΣ ǘƘŀǘ ƛǎ Ƨǳǎǘ ǘƘŜ ōŜǎǘ ǘƘƛƴƎΗ ¸ƻǳ ƪƴƻǿ 
you are doing something right when they are happy to see you! That is a nice feeling! 
 

Like many others, the trip to the Norway House jamboree was a turning point for Clint. Now in 

his seventh year as an instructor, Clint shares his brand of fiddle playing with young and old 

alike. Over the past few years, Clint has instructed close to 250 students. Some of his students 

have performed across Canada, the United States, and even for the Prime Minister, showcasing 

the skills they have learned. This is only one example of many new fiddle programs that have 

started up in Manitoba schools outside of the Frontier School Division fiddle program.  

 

 

Beyond the borders of Manitoba  

 
In this project I highlighted stories about fiddle playing in Manitoba. Frontier School Division is 

central to these stories because Blaine worked for them when he ordered his first set of fiddles. 

! ǊƛǇǇƭŜ ŜŦŦŜŎǘ ƻŦ ǘƘƛǎ ǎŎƘƻƻƭ ŘƛǾƛǎƛƻƴΩǎ ŦƛŘŘƭŜ ǇǊƻƎǊŀƳǎ is the start-up of fiddle programs in 

other provinces. During his interview, Blaine explained how the annual jamboree was started as 

an opportunity to expose students to diverse artistic talents. The jamborees bring a variety of 

instructors from across Canada. Consequently, the jamboree has become a site for sharing 

ideas and resources from across the country. Instructors who have come to the jamboree from 

Saskatoon and Calgary, have both returned to their respective cities to start fiddle programs for 
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Aboriginal youth. More recently, at the 2009 jamboree, Blaine met Anne Lederman, a fiddle 

instructor from Toronto. He reflected how Anne was inspired and hopeful that the Frontier 

School Division fiddle program could be used as a model to help other schools establish similar 

programs across the country.   

  

!ÎÎÅȭÓ &ÉÄÄÌÅ 3ÔÏÒÙ  

 

Anne Lederman is an accomplished musician originally from Manitoba and now living in 

Toronto. In 1985-86 Anne situated herself in the Pine Creek/Camperville area of Manitoba to 

study and record the music of Aboriginal fiddlers for her Masters of Fine Arts thesis, Old Native 

and Metis Fiddling in Two Manitoba Communities: Camperville and Ebb and Flow. Fascinated 

with her background, Blaine strongly recommended I speak to Anne about her return trip to 

Pine Creek53 as a fiddle instructor. hƴŎŜ ŀƎŀƛƴΣ ŦƻƭƭƻǿƛƴƎ ǳǇ ƻƴ .ƭŀƛƴŜΩǎ ǎǳƎƎŜǎǘƛƻƴΣ L ǘǳǊƴŜŘ ǘƻ 

the World Wide Web to find Anne Lederman.54 We communicated by email to set up a time to 

do a telephone interview. Anne told me how, through mutual interests in fiddle playing and 

teaching, she had been in communication with Cameron Baggins. She was also aware of 

CǊƻƴǘƛŜǊ {ŎƘƻƻƭ 5ƛǾƛǎƛƻƴΩǎ ŦƛŘŘƭŜ ǇǊƻƎǊŀƳ via a project she worked on that involved two 

students from the Division called Fiddle Stories: The Elder Youth Legacy Project. In 2009 Anne 

was invited by Frontier School Division to be an instructor at the annual jamboree. Anne began 

                                                           
53 Pine Creek School is a new high school built by the Pine Creek First Nation and run in a partnership agreement with Frontier School Division. 
The 2008 and 2009 School Division jamborees were hosted at the Pine Creek School and nearby communities of Duck Bay and Camperville. It is 
the only other school/community in the division other than Norway House that has the capacity to host the large number of students and staff 
that come to the jamboree. For Anne, this was a return to the area where she did the field work for her thesis. 
54 http://www.annelederman.com/bio.htm 
 

http://www.annelederman.com/bio.htm
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her story with amazementΣ άLΩǾŜ ƴŜǾŜǊ ǎŜŜƴ ŀƴȅǘƘƛƴƎ ƭƛƪŜ ǘƘŜ CǊƻƴǘƛŜǊ CƛŘŘƭƛƴƎ tǊƻƎǊŀƳΣ 

something that exists to that extent and covering that kind of territory and that number of 

students! ά¸ƻǳ ƪƴƻǿΣέ She continued: 

I tell people about the fiddle programs going on in Manitoba all the time. People outside 
ƻŦ aŀƴƛǘƻōŀ ŘƻƴΩǘ ƪƴƻǿ ŀōƻǳǘ ƛǘΦ ¢ƘŜȅΩǾŜ Ǝƻǘ ǘƘƛǎ ƘƛǎǘƻǊȅ ƻŦ ŦƛŘŘƭƛƴƎ ƛƴ ƴƻǊǘƘŜǊƴ hƴǘŀǊƛƻ 
communities, but there is nobody there right now [to teach or develop such a program]. 
We are actually hoping to get a couple of things going, but it is a huge undertaking. 
Because there is no tradition of teaching, it really does take outside people to organize 
such a program from scratch. When I was doing my research in 1985, at one point Teddy 
Boy and I went into one of the schools, Ebb and Flow, I think, and we played for the kids. 
When we finished playing, Teddy Boy55 asked the kids how many of them would like to 
play fiddle and they all...sort of jumped up and down and put up their hands. But there 
was no one to teach them. I was only theǊŜ ŦƻǊ ŀ ŎƻǳǇƭŜ ƻŦ ƳƻƴǘƘǎΦ ¢ŜŘŘȅ .ƻȅ ǿŀǎƴΩǘ ƛƴ 
a position to teach. 

 
!ƴƴŜΩǎ ǇŜǊǎǇŜŎǘƛǾŜ ōǊƛƴƎǎ ǘƻ ƭƛƎƘǘ Ƙƻǿ ŜǎǘŀōƭƛǎƘƛƴƎ ǎǳŎƘ ŀ ǇǊƻƎǊŀƳ ǇƻǎŜŘ ŎƘŀƭƭŜƴƎŜǎΦ [ƛǾŜ ŦƛŘŘƭŜ 

music had been absent from communities for so long, school boards did not always easily buy 

into supporting them financially in the beginning. The efforts and involvement of community 

members supporting the students was important to the programΩǎ development. But in truth, 

ŦƻǊ ǎƻ ƭƻƴƎΣ ŦƛŘŘƭŜ ǇƭŀȅƛƴƎ ǿŀǎ ƴƻǘ ǎŜŜƴ ŀǎ ΨŎƻƻƭΩΦ LŦ ǘƘŜ ƻƭŘŜǊ ƎŜƴŜǊŀǘƛƻƴΣ ǘƘŜ ΨƳŀǎǘŜǊΩ ƳǳǎƛŎƛŀƴǎ 

were not playing fiddle anymore, why would teenagers want to play?  

 

Just when did the fiddle become cool? 

 
LŦ ǿŜ ǊŜŎŀƭƭΣ L ǘŀƭƪŜŘ ŀōƻǳǘ ǘƘŜ ƴƻǘƛƻƴ ƻŦ Ƙƻǿ Ψ9ƭǾƛǎ tǊŜǎƭŜȅ ƪƛƭƭŜŘ ǘƘŜ ŀŎŎƻǊŘƛƻƴΦΩ ¢ƘŜ ƭǳǊŜ ƻŦ 

electronic stereo systems impacted how the live music was no longer being passed on. Over the 

                                                           
55Lawrence 'Teddy Boy' Houle, Manitoba fiddler. If it wasn't for people like Teddy Boy Houle, entire traditions could die out and nobody would 
know. Concerned with the old time Métis fiddling tradition of his native Manitoba, Houle set out to capture the essence of that priceless style 
by learning from the sources. It was free form - traditional, with marks of originality and it was dying because everyone wanted to play like 
Messer. Along with folklorist Anne Lederman, they spent two summers recording and learning tunes from old time fiddlers. He has played 
Carnegie Hall, Canada Day before The Queen, and is now an Elder concerned with helping reform prisoners. 
http://www.worldwidesunshine.com/emerchantpro/pc/Lawrence-Teddy-Boy-Houle-c152.htm 
 

http://www.worldwidesunshine.com/emerchantpro/pc/Lawrence-Teddy-Boy-Houle-c152.htm
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years many of the older fiddle players were passing away. This, in turn, contributed to what was 

referred to as the death of the fiddle (Whidden, 2007). The fiddle is a fine instrument, but 

without guidance, it is a difficult instrument to play. During their interviews, Blaine, Tina, Clint 

and Caroline all stressed that it is a terrible ǎƻǳƴŘƛƴƎ ƛƴǎǘǊǳƳŜƴǘ ƛŦ ȅƻǳ ŘƻƴΩǘ Ǉƭŀȅ ƛǘ ǿŜƭƭΦ 

Caroline pointed to a black and white photograph hanging on the wall in her restaurant, άthere 

is this old guy, there is a picture of him over there; he played the fiddle. But we called him 

Squeaky.έ {ƘŜ ŎƻǾŜǊŜŘ ƘŜǊ ŜŀǊǎ ŀƴŘ ƭŀǳƎƘŜŘΣ άwhen he did play, it was like, Oh my god turn off 

that fiddle!έ 

Tina came over to visit me nearly every day while I was in Cranberry Portage this past 

December [2009] to do my research. During one of these afternoon visits Shelley phoned on 

her way home from Flin Flon. She wanted to let me know they would be stopping in Cranberry 

Portage. Early on my trip north, I had visited with her and her mother, Eileen, in Cormorant but 

now her daughters wanted to visit with Gunthar and Quenten before we returned to Ottawa. 

Expecting she might stop in for a visit on short notice, I had all of the ingredients on hand to 

make homemade pizza. When they arrived, ShelƭŜȅΩǎ ǘǿƻ ŘŀǳƎƘǘŜǊǎ ŀƴŘ Ƴȅ ǎƻƴǎ went over to 

the kitchen to make the pizzas. A strong sense of camaraderie, flour, pizza dough and laughter 

was flying all over my kitchen as they reconnected with each other. Despite the fact that they 

ƘŀŘƴΩǘ ǎŜŜƴ ŜŀŎƘ ƻǘƘŜǊ ƛƴ ǘƘǊŜŜ ȅŜŀǊǎΣ ǘƘŜȅ ǊŜƪƛƴŘƭŜŘ ǘƘŜƛǊ ŦŀƳƛƭƛŀƭ ǊŜƭŀǘƛƻƴǎƘƛǇǎ ŀǎ ƛŦ ǿŜ ƘŀŘ 

never left. While a hot fire roared in my wood stove, Tina, Shelley and I pulled our chairs up to 

the stove to warm ourselves from the bitter cold outside. Hot cups of tea and great stories to 

warm our insides, we visited well into the night. Tina had been working at Frontier Collegiate 

back when Shelley and I went to school there. Recalling our high school days, Shelley and I 
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laughed at how fiddle playing was not cool when we were growing up. She remembered her 

ŎƘƛƭŘƘƻƻŘ ǿƘŜƴ ƘŜǊ ŦŀǘƘŜǊ ǳǎŜŘ ǘƻ Ǉƭŀȅ ǘƘŜ ŦƛŘŘƭŜ ƛƴ ƘŜǊ ƘƻǳǎŜ ƛƴ /ƻǊƳƻǊŀƴǘΦ άSometimes he 

would call uǇ .ŀǊƴŜȅ ώŀƴ ǳƴŎƭŜϐ ŀƴŘ ǘƘŜȅΩŘ ǎƛǘ ǘƘŜǊŜ ŀƴŘ Ǉƭŀȅ ŦƛŘŘƭŜ ŀƴŘ ƎǳƛǘŀǊΣ ŀƴŘ ƧŀƳΦ L 

ǊŜƳŜƳōŜǊ ŀ ƭƻǘ ƻŦ ǘƘŀǘΦέ But there were no young people playing at that time. Tina added that 

for years, fiddle playing was really not seen as cool, not from the perspective of the younger 

generation.  

Clint Dutiaume confessed to me that although he had started playing the fiddle when he 

was eleven, he did not tell people he was a fiddle player. CƭƛƴǘΩǎ ŜƴǘƛǊŜ ŦŀƳƛƭȅ ŎƻƳǇǊƛǎŜŘ ƻŦ 

thirteen brothers and sisters were musical. With that many musicians he told meΣ άevery day 

was like music camp for me. And I told everyone I played guitar, because guitar is cool right? 

.ǳǘΣέ ƘŜ ŎƻƴǘƛƴǳŜŘΣ  

I did not even tell anyone I played the fiddle when I was young. I was embarrassed at 
that time. It really was not cool to play the fiddle. And then, for me to go to Norway 
House and see all of these kids playing their fiddles, and loving it, enthusiastic about it, I 
meŀƴΣ L ŦŜƭǘΣ ōŜƛƴƎ ŀ ŦƛŘŘƭŜ ǇƭŀȅŜǊΣ ǘƘŀǘΩǎ ŀǎ ŎƭƻǎŜ ǘƻ ŀ ǊƻŎƪ ǎǘŀǊ ŦŜŜƭƛƴƎ ŀǎ ȅƻǳΩǊŜ ŜǾŜǊ 
going to get. Being up on stage and seeing all of these kids out there with their fiddles 
playing along with you, that is just an amazing feeling. I said, right then, that is when I 
ŘŜŎƛŘŜŘΣ ΨhƪŀȅΣ L ŦƻǳƴŘ ǿƘŀǘ L ǿŀƴǘ ǘƻ Řƻ ŦƻǊ ǘƘŜ ǊŜǎǘ ƻŦ Ƴȅ ƭƛŦŜΦΩ I am extremely grateful 
to Frontier School Division for inviting me to that one fiddle camp so that I could 
experience ǘƘŀǘΣ ōŜŎŀǳǎŜΣ L ŘƻƴΩǘ ƪƴƻǿ ƛŦ L ǿƻǳƭŘ ōŜ ŘƻƛƴƎ ǘƘƛǎ ƴƻǿ ƛŦ L ƘŀŘƴΩǘ ƎƻƴŜ 
through that experience. I can remember, when I was growing up, I was probably one of 
the only fiddle players in Manitoba, other than the older gentlemen. 
 

I am close to the same age as Clint and have to agree, when you had The Beatles, Elvis Presley, 

ŀƴŘ ǊƻŎƪ ƴΩ ǊƻƭƭΣ Ƴȅ generation did not think fiddle playing was a cool thing to do. Tina 

ǊŜǇŜŀǘŜŘƭȅ ŎŀƳŜ ōŀŎƪ ǘƻ ǘƘŜ ƴƻǘƛƻƴ ƻŦ Ƙƻǿ ǉǳƛŎƪƭȅ ǘƘŜ ƳǳǎƛŎ ŘƛǎŀǇǇŜŀǊŜŘΦ άAs popular as fiddle 

music was in the old days...And then it happened so quick that it was gone. And nobody picked 

ǳǇ ǘƘŜ ŦƛŘŘƭŜΦέ  
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During her interview, Anne also recalled, the men she was hanging out with in 1985-86 

ǿƘƛƭŜ ǊŜǎŜŀǊŎƘƛƴƎ ŦƻǊ ƘŜǊ ƳŀǎǘŜǊΩǎ ǘƘŜǎƛǎΦ άThe youngest would have been in his 40Ωs, but most 

of them were in their 50Ωs, 60Ωs and the older 70Ωs. The oldest fellow with the biggest and most 

ƛƴǘŜǊŜǎǘƛƴƎ ǊŜǇŜǊǘƻƛǊŜ ǿŀǎ унΦέ {ƘŜ ǿŜƴǘ ƻƴ ǘƻ ǘŜƭƭ ƳŜ ǘƘŀǘ he passed away the year after she 

was there. A lot of the fiddle players died within a few years of her being there. The fiddle 

music was something younger people were just not picking up. As a result, Anne today is one of 

the only links to certain older Manitoba repertoires.56 I got a very strong sense through these 

stories that I do not think people realized the full ƛƳǇŀŎǘǎ ƻŦ ǘƘŀǘ ΨŘŜŀǘƘΩΦ ²Ŝ ŀŎŎŜǇǘŜŘ ǘƘŜ 

change, welcomed recorded music. But reviving the stories from the past affirms there was 

more than just the music that died. 

ά!ƴŘ ƴƻǿ L ǎŀȅΣέ Clint admits, άƛǘΩǎ ƭƛƪŜ L ŀƳ ƎƭŀŘ L ŘƛŘƴΩǘ ŎƻƳŜ ŀƭƻƴƎ now, because I  
 

ǿƻǳƭŘƴΩǘ ƘŀǾŜ ŀ ƧƻōΦέ We both laughed at his comment, but the reality is that young people are 

taking the music and really running with it. The level of musicianship and talents of many of the 

young people involved in the fiddle programs really is astonishing. Clint followed this thought 

saying, άL ŘƻƴΩǘ ƪƴƻǿ ƛŦ ǿŜ ŜǾŜǊ ǿƻǳƭŘ ƘŀǾŜ ǊŜŀƭƛȊŜŘ ǘƘŜǎŜ ǘŀƭŜƴǘǎ ƛŦ ǘƘŜǎŜ ǇǊƻƎǊŀƳǎ ŘƛŘƴΩǘ 

come along, at least not in the volume that there is right now.έ  

 

.ÁÎÎÙȭÓ $ÒÅÁÍ 

Prior to the industrial revolution here in Canada work was done by hand. And music often 

played a role in making work life easier. Much of Canada owes its development to the rhythm 

                                                           
56 Fiddle Stories: The Elder Youth Legacy Project: Fiddle Stories is both a mentorship project and an exciting performance of old and uniquely 
Aboriginal forms of fiddle music. In danger of being lost forever, the purpose of Fiddle Stories is to pass on the oldest surviving traditions to a 
new generation of players who will in turn, pass them on. 
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of song. Music kept the voyageurs digging deep with their paddles for hours and days at a time. 

Moreover, it was an attribute for a voyageur to have musical abilities. Music made life easier 

and took the drudgery out of life, or so the story we tell ourselves goes. The onset of 

industrialization changed relationships among music and people. L ǊŜǘǳǊƴ ƘŜǊŜ ǘƻ .ƭŀƛƴŜΩǎ 

reflections on what an amazing story this has become. I sense that his awareness of the 

magnitude of what is going on has further sunk in through this moment of storytelling.  

During one of many visits, warming our cups of tea, Tina and I talked about how 

unbelievable the success of the school fiddle programs has become. We considered how the 

fiddle was silent for what appears to be almost twenty years [or more] following the 

introduction of stereo systems. With that gap in mind, άL ǘƘƛƴƪ something that happened,έ Tina 

told me thinking out loud, 

I think the timing was right. I think once all the older people, from the generations who 
grew up with the fiddle were gone, the response would not have been the same. Some 
of the people who grew up with the fiddling traditions are still there in the communities 
today. They are old, but they are still there. And that encouragement, when people get 
excited about something, when community people get excited, that makes a huge 
difference. BecausŜ ȅƻǳ ǳǎǳŀƭƭȅ ŘƻƴΩǘ ƎŜǘ ǘƘŀǘ ŦƻǊ ŀ ƭƻǘ ƻŦ ǘƘƛƴƎǎΦ  

 
Something else we realize is that Blaine probably picked the right age group of students to play 

fiddle as a group. Peer pressure is tremendous among young people. Tina reflected how when 

the students realized as a group that they could actually play. The encouragement and 

recognition that followed was a big part of why the program was successful. She reminded me 

how yƻǳ ŘƻƴΩǘ ƎŜǘ ǘƘŀǘ ƪƛƴŘ ƻŦ ŜƴŎƻǳǊŀƎŜƳŜƴǘ ŦƻǊ ŀ ƭƻǘ ƻŦ ǘƘƛƴƎǎ you do in life. Blaine and Tina 

both recognize that the students picked up on the fact that the community people were excited 

about the fiddle playing. IŜǊŜ ǿŜ ƳƛƎƘǘ ǊŜǘǳǊƴ ǘƻ .ƭŀƛƴŜΩǎ ŦƛǊǎǘ ƛƴǘŜǊǾƛŜǿ ǿƘŜǊŜ ƘŜ ǎƘŀǊŜŘΥ 
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Students are so disconnected from education. And I see a big part of that being parents 
and grandparents are disconnected from education. The fiddle is something families got 
involved in. They took an interest and encouraged children right from the beginning. 
!ƴŘ ǘƘŜȅ ŘƻƴΩǘ ƎŜǘ ǘƘŀǘ ǿƘŜƴ ǘƘŜȅ ǘŀƪŜ ƘƻƳŜ ōƻƻƪǎ ƭƛƪŜ ƳŀǘƘ ŀƴŘ science for 
homework. But parents, relatives and community members responded with 
tremendous enthusiasm to the fiddle playing right from the beginning. 
 

This energy further motivated students to play their fiddles and learn more songs. Collectively, 

interview participants realized that this fiddle playing is kind of special.                                    

Back at home, it is so cold we can see the north winds blowing across the lake. Tina 

watched the flames through the glass door of my wood stove dance wildly as I threw a couple 

of more logs on the fire to keep us warm. ά¢ƘŜ ƻǘƘŜǊ ǘƘƛƴƎ L ƘŀǾŜ ǘƻ ǿƻƴŘŜǊ ƛǎΣέ ǎƘŜ ŀǎƪŜŘ άare 

there other things like that? You know what I mean? That people would get that excited over? 

Because, think about it,έ ǎƘŜ ŎƻƴǘƛƴǳŜŘΣ άit took someone from the outside to hear this. Really, 

ƛǘΩǎ ŀƳŀȊƛƴƎ ǘƘŀǘ ǎƻƳŜōƻŘȅ ǘƘƻǳƎƘǘ ƻŦ ƛǘΣ ŀƴŘ ƛǘΩǎ ǎƻƳŜōƻŘȅ ǘƘŀǘΩǎ ƴƻǘ ŜǾŜƴ ŦǊƻƳ ƘŜǊŜΣ from 

ǘƘƛǎ ŀǊŜŀ ǘƘŀǘ Ǝƻǘ ƛǘ ƎƻƛƴƎΦέ She paused again and took another sip of her tea.  

Why and how did that become important to this person? We are so much a part of it, 
like the saying goes, ȅƻǳ ŘƻƴΩǘ ǎŜŜ ǘƘŜ ǘǊŜŜǎ ŦǊƻƳ ǘƘŜ ŦƻǊŜǎǘΦ !ƴŘ ǿƘŜƴ ȅƻǳ ŀǊŜ ǇŀǊǘ ƻŦ 
ƛǘΣ ȅƻǳ ŘƻƴΩǘ ǘƘƛƴƪ ƻŦ ƛǘ ŀǎ ŀƴȅǘƘƛƴƎ ǘƘŀǘΣ ǘƻ Řƻ ŀƴȅǘƘƛƴƎ ŀōƻǳǘΦ L ŘƻƴΩǘ ƪƴƻǿ ǿƘŀǘ ƛǘ ƛǎΣ 
ȅƻǳ Ƨǳǎǘ ōŜŎƻƳŜ ǇŀǊǘ ƻŦ ǘƘŀǘ ŀƴŘ ȅƻǳ ŘƻƴΩǘ ƭƻƻƪ ŀǘ ƛǎ ŀǎ ōŜƛƴƎ ǎƻƳŜǘƘƛƴƎ ǎǇŜŎƛŀƭΣ ƻǊ 
something different. You know, and that somebody coming in from somewhere else all 
ƻŦ ŀ ǎǳŘŘŜƴ ƘŜŀǊǎ ǘƘŜǎŜ ǎǘƻǊƛŜǎΣ ŀƴŘ ǎŀȅǎΣ ΨƻƘ ȅŀƘΣ ǘƘƛǎ Ŏŀƴ ōŜ ŘƻƴŜΦΩ [ƛƪŜ ƘŜ ǿƻǳƭŘƴΩǘ 
ƘŀǾŜ ƴƻǘƛŎŜŘ ǘƘŀǘ ǘƘŜ ŦƛŘŘƭŜ ǿŀǎƴΩǘ ǘƘŜǊŜΣ ōŜŎŀǳǎŜ ƛǘ ǿŀǎƴΩǘ ǘƘŜǊŜΦ .ǳǘ ƘŜ ό.ƭŀƛƴŜύ Ƴǳǎǘ 
have felt the excitement and the passion in the stories and picked up on that. And these 
people were getting older and older, and nobody asked them to play at dances 
anymore. And then all of a sudden when I was working here, (FCI) all of a sudden there 
was this revival of this fiddling. And the elders who grew up with this and the elders in 
the communities were very, very touched that this was being done. When I was at the 
school committee conference in Winnipeg one time, I almost found it overwhelmed me, 
you know, with a large group [over 200 hundred] of students playing fiddle. My dad had 
just passed away, and all I could think about was how proud he would have been to see 
that and to hear that! I was, I was in tears. And it was just so amazing to see so many 
young people playing. It was always such a huge part of the culture that had basically 
disappeared. It was sad. Because that was passed on right from the fur trade days, it just 
kept getting passed on over the years. And then all of a sudden it was gone. It 
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overwhelmed me to see it and to hear it again. The old people are just like amazed that 
it is back. Now all of a sudden this fiddling came back in and now the old people are 
back into the lives of the young people. There is definitely a connection and it connects 
the old to the young people. And if my dad would have heard that and seen that, he 
would have cried, you know, and I knew that, he would have been really touched by that.  

 
She then sighed, and reflected on how people who grew up with fiddle music are really touched 

to hear the music again. She paused to consider what we were talking about, and then told me, 

άall of a sudden, I think the studentǎ ǊŜŀƭƛȊŜŘΣ ΨhƘΣ ǘƘƛǎ ƛǎ ǇǊŜǘǘȅ ǎǇŜŎƛŀƭΦΩ !ƴŘ ǿƘŜƴ ȅƻǳ ƘŀǾŜ 

groups of students, that is a lot different than one or two students playing.έ ²Ŝ ŀƎǊŜŜŘ ǘƘŀǘ ǘƘŜ 

timing of when Blaine started this was a big factor on the enthusiastic reaction from parents 

ŀƴŘ ŎƻƳƳǳƴƛǘƛŜǎΦ άWhen a whole class in the school, when everybody is doing it, then the 

studentǎ ŀǊŜ ƭƛƪŜ ΨƻƘ ȅŜŀƘΣ ƭƻƻƪ ŀǘ ǘƘƛǎΩ ŀƴŘ ǘƘŜƴ ŀƭƭ ƻŦ ŀ ǎǳŘŘŜƴ ƛǘΩǎ ƭƛƪŜ ΨǿƘƻŀΣ ƛǘ ŦŜŜƭǎ ƎƻƻŘΗέ 

Suddenly, the fiddle is cool. 

 Lindsay, who was a young student at the beginning, shared the following about fiddle 

playing: 

And I guess the response that we would get is that this was kind of making history; it felt 
like you were put up on a pedestal; not a pedestal, but people seeing you playing the 
fiddle, especially the Metis community, people really respected you, and these were a 
bunch of young kids right; but the fiddle coming back; people were so happy and 
smiling. It was just a joyful atmosphere whenever we played. And I know we played at 
prestigious events, so to us it was like, this is a big deal. We have to play really well. We 
were not pressured, but that pressure was put on you; you have to perform well; you 
are performing for big dignitaries...important people...so it was a very big deal and 
people were just kind of awestruck sometimes I think, that we could all play together as 
a big group. (Lindsay, 2010) 
 

Listening to Lindsay, reminded me of Eileen, who in turn brought the narrative perspective of a 

grandmother, someone who grew up with the vibrant fiddle playing as a young girl. άL ǘƘƛƴƪ ƛǘ 

ǿŀǎ ŀƭƳƻǎǘ ŜȄǘƛƴŎǘ ȅƻǳ ƪƴƻǿΣ ŀǎ ǘƘŜ ƻƭŘŜǊ ǇŜƻǇƭŜ ǇŀǎǎŜŘ ŀǿŀȅΣ ǿŜƭƭΣ ǎƻ ŘƛŘ ǘƘŜ ŦƛŘŘƭƛƴƎΦέ Eileen 

told us, her voice now cracking with emotion, άmy husband Leslie, he had a stroke, so he 
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ŎƻǳƭŘƴΩǘ Ǉƭŀȅ ŀƴȅƳƻǊŜΦ .ǳǘ ǿƘŜƴ {Ƙŀƴƴƻƴ57 started to play fiddle, Leslie used to sit there, and 

ƘŜΩŘ ōŜ ŀƭƳƻǎǘ ŎǊȅƛƴƎ ǿƘŜƴ ƘŜΩŘ ǎŜŜ ǘƘŜ ȅƻǳƴƎ ǇŜƻǇƭŜ ǇƭŀȅƛƴƎΦέ58 Eileen recalled how much the 

fiddle meant to their family and there is gentleness in her voice that further emphasizes the 

ƭƻǎǎΦ ά{Ƙŀƴƴƻƴ ǿŀǎ ǘƘŜ ƻƴƭȅ ƻƴŜ of the kids playing at that time.59 .ǳǘ ȅƻǳΩŘ ƭƻƻƪ ŀǘ ƘƛƳ ώ[ŜǎƭƛŜϐ 

when she would be playing and he wŀǎ ŀƭƳƻǎǘ ŎǊȅƛƴƎΦέ Eileen sighed, not sure what to say next. 

{ƘŜƭƭŜȅ ǘǊƛŜŘ ǘƻ ƘŜƭǇ ƘŜǊ ƳƻƳ ŜȄǇƭŀƛƴ Ƙƻǿ ƛǘ ƳŀŘŜ ǘƘŜƳ ŦŜŜƭΣ άIŜ ǳǎŜŘ ǘƻ ōŜ ǎƻΧέ ǎƘŜ 

hesitated before she spoke ŀƎŀƛƴΣ ά²ŜƭƭΣ ǘƘŀǘ ƛǎ ǘƘŜ ǿŀȅ you feel right now.έ {ƘŜ ǘŀǇǇŜŘ ƘŜǊ 

hand on the table, at a loss for words, άLǘ ƛǎ ǿŜƛǊŘΦ .ǳǘ ǘƘŀǘ ƛǎ ǘƘŜ ǿŀȅ ƛǘ ƛǎΦέ I am so overcome 

with emotion when I am transcribing this conversation, I find myself in tears, and have to take a 

break. This happens to me more than once while transcribing the interviews for this project. But 

this time I make a note and was compelled to ask the question, ά²Ƙŀǘ was lost when the fiddle 

ƳǳǎƛŎ ŘƛŜŘΚ ²ƘŜƴ ƛǘ ǎǘƻǇǇŜŘΚέ I do not think Blaine had any idea how profound the outcomes 

or connections of fiddle playing would become when he started this. In turn, I realize at this 

time that I truly had no idea how meaningful the fiddle was in these small communities.  

Regaining her composure, Shelley continued, άbut when our school got involved with 

the fiddle program, the second year, they had it here, they said, their goal was to bring the 

fiddle music back.έ Shelley raised her hand and pointed out the window, άǘhey wanted to make 

a comeback on this fiddling. And now, you know, you could sit outside my place anytime and 

you can hear fiddles acǊƻǎǎ ǘƘŜ ǊƻŀŘ ƴƻǿΦέ {ƘŜ ƎŜǎǘǳǊŜŘ to her mom ŀƴŘ ǘƻƭŘ ǳǎΣ άŀnd then I 

                                                           
57 9ƛƭŜŜƴΩǎ ƎǊŀƴŘŘŀǳƎƘǘŜǊΣ {ƘŜƭƭŜȅΩǎ ƻƭŘŜǎǘ ŘŀǳƎƘǘŜǊΦ 
58 I get goosebumps listening to this when I am transcribing. There really is a deep emotional connection to the fiddle that is evident by the    
enthusiasm of young people playing today combined with the responses of older generations. 
59 She was the only one that was old enough at that time. 
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phone here, and I can hear Isaiah60, playing, or over the road I can hear Ronald and them 

ǇƭŀȅƛƴƎΦέ Lǘ ƛǎ ŀƳŀȊƛƴƎ Ƙƻǿ it brings back not only the fiddle, but also brings people together 

while jamming. Another parent told me how her dad had a sound system set up in his garage 

and they regularly gather there to jam. ά²ƘŜǊŜ Ƴȅ dad lives the houses are close and 

ŜǾŜǊȅōƻŘȅΩǎ ƭƛǎǘŜƴƛƴƎ ǘƻ ǘƘŜ ƳǳǎƛŎΦ Lƴ ǘƘŜ ǎǳƳƳŜǊ ȅƻǳ Ŏŀƴ ǎŜŜ ǇŜƻǇƭŜ ǎƛǘǘƛƴƎ ƻǳǘǎƛŘŜ ƻƴ ǘƘŜƛǊ 

doorsteps listening, and it sounds so nice.έ She smiled and then said, άthat is something we 

look forward to every summer, jammƛƴƎ ƛƴ Ƴȅ ŘŀŘΩǎ ƎŀǊŀƎŜΦέ  

The deep connection of the fiddle program is further emphasized to ƳŜ ōȅ {ƘŜƭƭŜȅΩǎ 

oldest daughter. When they stopped in Cranberry Portage to visit Shannon was so excited to 

see Gunthar and Quenten, sƘŜ ŘƛŘƴΩǘ ƘŀǾŜ ǘƛƳŜ ǘƻ ǘŀƭƪ ǿƛǘƘ ƳŜΦ .ǳǘ ǎƘŜ ŘƛŘ ǎƛǘ ōȅ ǘƘŜ ŦƛǊŜ ǿƛǘƘ 

Tina, her mom and I for a few minutes while we were waiting for the pizza to finish cooking. 

She shared the following:  

Well I started playing fiddle when I was...seven I think and this is my eleventh year 
playing. My Papa Leslie bought me my first fiddle and I continue playing in memory of 
him. It was so difficult at first for me trying to learn how to play an instrument, but soon 
enough my fingers just went with the beat. My first time to a fiddle workshop was scary 
ōŜŎŀǳǎŜ L ŘƛŘƴΩǘ ƪƴƻǿ ŀƴȅƻƴŜΦ .ǳǘ ƛǘ ǿŀǎ Ƨǳǎǘ ŀōƻǳǘ ƘŀǾƛƴƎ ŦǳƴΦ ¢ƘǊƻǳƎƘƻǳǘ ǘƘŜ ȅŜŀǊǎ ƻŦ 
playing I met so many great friends that shared the love for the fiddle like me. Now 
when we gear up to go to a workshop it just feels like a family reunion/get together. 
Whenever I play I feel this bolt of life going through me and it makes me so happy to 
pick up my fiddle and play. I get really nervous though because the performances just 
keep getting bigger and better. The reason why I play is because I love music, I love the 
fiddle and I love the amazing people I meet. Although every concert I play at or even 
when I just pick it up to play around it is always in memory of my Papa, [Grandfather] 
and whenever I play I feel as though he is right next to me guiding my fingers to the next 
note. 
 

{ƘŀƴƴƻƴΩǎ ǎǘƻǊȅ ǘƻ ƳŜ ŎƭŜŀǊƭȅ ŘŜƳƻƴǎǘǊŀǘŜǎ ǘƘŜ ƛƴǘŜǊƎŜƴŜǊŀǘƛƻƴŀƭ ŎƻƴƴŜŎǘƛƻƴ ƻŦ ǘƘŜ ŦƛŘŘƭŜΦ ¢ƘŜ 

energy, the excitement, the entertainment, the enthusiasm along with the mastering of a new 

                                                           
60 9ƛƭŜŜƴΩǎ ŦƻǎǘŜǊ ǎƻƴΦ 
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ǎƪƛƭƭ ƛǎ ŀƭƭ ǿƛǘƘƛƴ {ƘŀƴƴƻƴΩǎ ǎǘƻǊȅΦ This is ƻƴƭȅ ƻƴŜ ƻŦ Ƴŀƴȅ ǎǘǳŘŜƴǘǎΩ stories who have picked up 

a fiddle in the last fifteen years and through this made deep connections and personal growth.  

We will see in the ensuing sections of this thesis, the impacts and opportunities created 

by a fiddling curriculum are both deep and profound. Fiddle playing in the north today goes 

beyond the music. The next section of this thesis tunes into samples of some of the numerous 

opportunities forthcoming through a culturally responsive curriculum. Let us attune ourselves 

to the opportunity and the narratives of northern Manitoba and the doors that are opening 

there for youth through their fiddling connections. 

 

Fiddling Toward Community Opportunities  

 

Fiddle playing is part of the school curriculum, which is a relatively recent initiative within many 

Manitoba schools and communities. Consequently, one of the aims of this thesis is to create an 

institutional narrative space to share stories about this current curricular development in 

northern Manitoba.  

During many traditional dances, a change in the tempo of a given fiddle song signals 

Metis jig dancers to change their dance step. Switching from basic to more fancy steps with the 

fiddle music is referred to by the dancers as a change. Many favoured jigging songs, for 

example the Red River Jig, have a beat which accelerates to which the dancing in turn becomes 

more vigorous. Periodically, as the music changes, a group of dancers will form a circle, each 

alternating in and out of the centre dancing their own fancy step. Here, while belonging to the 

group, each dancer takes an opportunity to show his/her mastery of the music and dance ς 
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while independent of the others. Then in generosity and giving, each dancer then invites 

another dancer the same chance to participate.  Our view is of a harmonious whole.     

This next chapter of my thesis weaves stories from multiple narrative perspectives that 

provide further testament to the ways in which the fiddle provides curricular and pedagogical 

opportunities for teachers, students and the community to engage a culturally responsive 

curriculum. These stories, I refer to as ǘƘŜ άnarrative jigsέ ǇǊƻǾƛŘŜ ǊƛŎƘ ŦƻŘŘŜǊ ŦƻǊ ǘƘƻǳƎƘǘ ŀƴŘ 

consideration. The result is a Metis/sage-ing of narratives (Ng-A-Fook, 2011). They are woven 

together from all aspects of the fiddle programs - from fiddle instructors, to participants, 

parents, grandparents and community members.    

As with the fiddle music and dancers, these unique recollections and stories gathered as 

an outcome of my research appear to mirror the music and dance itself. Some speak from one 

voice or of one experience that demonstrates an outcome. Others come out of events such as 

Under the Porcupine Festival; and the Frontier School Division Jamboree. Both are sites rich in 

music and cultural heritage ς which echo the narrative em-plot-ments of many voices.  Each 

narrative jig supports the benefit and joy of the entire northern fiddle program. 

On that note, this chapter is divided into numerous subsections. Many of the subsection 

άǘƛǘƭŜǎέ are taken from popular fiddle tunes that resonate through the small northern 

communities who have a fiddle curriculum. Each narrative jig describes experienced outcome(s) 

of having the program in their schools.  

Akin to the changing beat of a dance song, the narrative jigs begin with only possibilities. 

However, it is not long before the rhythm presents opportunities and the community impact 

can be felt and seen.  Perhaps even more vigorous and worthy of the spectators attention is the 
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unheard sound of the deep human impacts that can be witnessed as the shared experience of 

ǘƘŜ άŘŀƴŎŜǊǎέ ƛƴ ǘƘe following narrative jigs.  

 

Jigging to Dedications 

 

Student fiddle performances at school assemblies, concerts and community events are 

becoming very common. In addition to these formally organized events, parents also shared 

stories about some spontaneous moments when their children picked up their fiddles. One 

parent told me how her best friend recently got married. Her daughter, her niece and her 

ŦǊƛŜƴŘΩǎ ŘŀǳƎƘǘŜǊ ŀƭƭ Ǉƭŀȅ ŦƛŘŘƭŜΦ  ¢ƘŜ ǘƘǊŜŜ ƻŦ ǘƘŜƳ ƧƻƛƴŜŘ ǘƻƎŜǘƘŜr on the stage and played at 

the wedding. During this particular interview she shared the following: 

To have these little girls that are playing fiddle, it just kind of brings everything to life. So 
in situations like that, it is rewarding for the girls, and they are motivated to do it. But it 
is also appreciated by everybody, especially the elders, they appreciate that these little 
girls are playing fiddle and its nice cause, I know that there are some of those elders 
there that probably did play at one tiƳŜ ŀƴŘ ŀǊŜ Ƨǳǎǘ ƪƛƴŘ ƻŦΦΦΦL ƳŜŀƴ L ŘƻƴΩǘ ƪƴƻǿ ǘƘŜ 
history of why we lost the fiddle in the first place, but for it to even come about later in 
Ƴȅ ƭƛŦŜǘƛƳŜΣ ƛǘΩǎ Ƨǳǎǘ ŀƳŀȊƛƴƎΦ !ƴŘ L ŀǇǇǊŜŎƛŀǘŜ ƛǘ ǘƘŀǘ ƳǳŎƘ ƳƻǊŜΦ όtŀǊŜƴǘ мΣ нлмлύ 

This story resonates with the familial and intergenerational connections of the fiddle.  

 On a different note, another parent shared a different kind of community story. This is 

one of a tragic funeral that was the outcome of a house fire that took the life of a grandmother, 

her five-month-old grandson ŀƴŘ ǘƘŜ ƛƴŦŀƴǘ ōŀōȅΩǎ ŦŀǘƘŜǊΦ [ŜŦǘ ǘƻ ƎǊƛŜǾŜ ǘƘŜ ƭƻǎǎ ƻŦ ƘŜǊ ŦŀƳƛƭȅ 

ǿŀǎ ǘƘŜ ōŀōȅΩǎ ƳƻǘƘŜǊΦ !ƭǎƻ ƭŜŦǘ ǿŀǎ ǘƘŜ ƛƴŦŀƴǘ ōŀōȅΩǎ ƎǊŜŀǘ-grandmother for whom this loss 

was almost unbearable; it was the third adult child she buried in as many months that spring. A 

group of young girls in the community who were close to the family decided to play their fiddles 
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at the community memorial. Although not a happy occasion, these young girls are recognized 

and respected for their contribution to the family and community during such a difficult time. 

Furthermore, it is a part of contributing to healthy community involvement.   

 Instructor Clint Dutiaume emphasized the appreciation parents have. ά!ƴŘ ǘƘŜ ǊŜŀŎǘƛƻƴ 

from parents, is amazing!έ ƘŜ ǘƻƭŘ ƳŜ ŘǳǊƛƴƎ ƻǳǊ ŎƻƴǾŜǊǎŀǘƛƻƴ ƻver the phone, άthey come to 

school just to thank me for getting these students playing instruments. That is pretty gratifying 

to have parents come down and tell me I am doing a really good job and they are very 

ǘƘŀƴƪŦǳƭΦέ !ǎ ǎƻƳŜƻƴŜ ǿƘƻ Ƙŀǎ ƎǊƻǿƴ ǳǇ in a very small community Clint knows how it is just 

such a positive thing for these young people to have the opportunity to participate in their 

communities on an optimistic note and then receive affirmation for it. 

 

Jigging to OH Canada 

 

One of the fiddle instructors has a small portable recording studio that he takes with him when 

ƘŜ ǘŜŀŎƘŜǎΦ άWǳǎǘ ŦƻǊ ŦǳƴΣέ ƘŜ ǘŜƭƭǎ ƳŜΣ   

The students make recordings. They love to hear themselves play. For instance, I 
brought my little studio to one school and we recorded Oh Canada. Every morning they 
play their own version in school, instead of the commercial recordings. The students 
were also invited to play Oh Canada at the community celebration when the Olympic 
torch was going through town. I try to do everything I can to bring different experiences 
to these students ǘƘŀǘ ƻǘƘŜǊǿƛǎŜ ƳŀȅōŜ ǘƘŜȅ ǿƻǳƭŘƴΩǘ ƎŜǘΦ 

This is exemplary of opportunities that never would have happened if the fiddle programs did 

not exist. In turn, such opportunities continue to present themselves because the students are 

enthusiastic about fiddle playing. Not only are students proud to be part of the program, but so 

too are the parents and communities taking pride ƛƴ ǘƘŜƛǊ ŎƘƛƭŘǊŜƴΩǎ ǇŀǊǘƛŎƛǇŀǘƛƻƴ. 
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Jigging to Spirits in the Morning  

 

Manitoba Hydro is to the province of Manitoba what the oil industry is for Alberta. Blaine told 

me a story about a big grand opening Manitoba Hydro held recently for a new building in 

Winnipeg. A showcase for green energy and efficiency the grand opening ceremony included a 

group of fiddle players from the Hollow Water School. Blaine heard that the students put on a 

really great show. Furthermore, he found it very interesting, that Manitoba Hydro would 

include not only students in such a big event like that but the fiddle music as well. This 

performance also emphasizes the value this big corporation places both on Aboriginal youth 

and fiddle playing. Additionally it raises both the student and community profile among the 

general population. This is exemplary of a corporate sponsored public performance that 

validates student identity. It takes a great deal of courage to stand up in front of a group of 

complete strangers and perform. For young people from small communities this is an even 

greater challenge. 

 

Jigging to Duck Dance 

 

I highlight for readers at this time that the communities this project is situated in can in no way 

be compared to mainstream communities. For example, during his interview Blaine talked 

ŀōƻǳǘ ƘƻǿΣ άLǘΩǎ Ƨǳǎǘ ƴƻǘ ǘƘŜ ǎŀƳŜΦ ¢ŀƪƛƴƎ ƪƛŘǎ ŦǊƻƳ ǊŜƳƻǘŜ ŎƻƳƳǳƴƛǘƛŜǎΣ ŀƴŘ ƎƛǾƛƴƎ ǘƘŜƳ 

access to the larger world, you can just imagine the impact that has. Now you take these kids 

ŀƴŘ ȅƻǳΩǊŜ ǘǊŀǾŜƭƛƴƎ ŀǊƻǳƴŘΦέ .ƭŀƛƴŜ ǘƘŜƴ ǎǘǊŜǎǎŜŘ ǘƻ ƳŜΣ άyou get them out of the small 

community, get them into different environments, you could say it is like taking a child from 



132 
 

hǘǘŀǿŀ ŀƴŘ ǘŀƪƛƴƎ ǘƘŜƳ 9ǳǊƻǇŜΦέ ²Ŝ ŀƎǊŜŜ ǘƘŀǘ ǘƘese are pedagogical opportunities these 

students might never have had if it were not for the fiddle. 

I have lived and worked in the north for nearly forty years. I am reminded at this time 

that students who are not involved in sports, participating in the fiddle program may be the 

only chance they have to take trips outside of their small communities. These are educational 

opportunities that did not exist prior to these fiddle programs. During his interview Clint 

Dutiaume related how some students take the fiddle playing and really run with it. 

The opportunities these fiddle programs are allowing these students are just amazing! In 
Sagkeeng, they have a whole music and arts program at their school, including square 
dancing, guitar and fiddle. Some of my fiddle students, along with the square dancing 
team have been invited to Disneyland to perform during March break.  I have a group of 
fiddle players who now travel with the Asham Stompers, a well-known square dance 
group. And it is in all the communities I teach in, the students are invited to perform at 
different festivals and stuff. And when they make five, ten, twenty, thirty or forty bucks, 
that is the best thing in the world, not only did they get to play their fiddle, they got paid 
for it too! That is unheard of for them! It really is fun!  
 

In the south, trips to Disneyland are commonplace. All the years I have lived in northern 

Manitoba, this is the first time I have heard of a group of students going on such a trip.  During 

my interview with Blaine he reminisced on άǘƘƻǎŜ ǘƛƳŜǎ ǿƛǘƘ ǘƘŜ students, the happiness and 

ǘƘŜ ƧƻȅΧŀƴŘ ǘƘŜƴ ȅƻǳ ŀǊŜ ŘƻƛƴƎ ǘƘŜǎŜ ǇŜǊŦƻǊƳŀƴŎŜǎΣ ŀƴŘ ȅƻǳΩǊŜ ǇƭŀȅƛƴƎΣ ŀƴŘ L ƎǳŜǎǎΣ ŀǘ ǘƘŜ 

ǘƛƳŜΣ ȅƻǳ ŘƻƴΩǘ ǊŜŀƭƛȊŜ ǘƘŜ ƛƳǇŀŎǘ ǘƘŀǘ ƛǘΩǎ ƘŀǾƛƴƎΦέ aƻǊŜ ƛƳǇƻǊǘŀƴǘƭȅΣ ǘƘŜǎŜ ŀǊŜ ƳŜƳƻǊƛŜǎ ǘƘŀǘ 

will stay with these young people for a lifetime. 
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*ÉÇÇÉÎÇ ÔÏ Á 0ÏÏÒ 'ÉÒÌȭÓ 7ÁÌÔÚ 

 

In order for any and all of these activities to happen, it cannot go unmentioned the important 

role fundraising plays. A common theme throughout the interviews was the prominence of 

fundraising to the fiddle programs. This requires a tremendous coordination effort. On that 

note, I caution a reminder that many of these communities really have little economy. 

Consequently, this is not in any way comparable to fundraising in a mainstream community. 

These are times where communities pull together to fundraise and contribute in any way that 

they can.  

In one community, the school principal told parents, about the Under the Porcupine 

music festival. She did not want to see any students miss out on something that could be so 

ƎƻƻŘ ŦƻǊ ǘƘŜƳ Ƨǳǎǘ ōŜŎŀǳǎŜ ǘƘŜȅ ŘƛŘƴΩǘ ƘŀǾŜ ǘƘŜ ƳƻƴŜȅΦ ¢Ƙŀǘ ǇŀǊǘƛŎǳƭŀǊ ȅŜŀǊ ǘƘŜǊŜ ǿŜǊŜ ƛƴƛǘƛŀƭƭȅ 

30 students in that community who indicated an interest in going to the music festival. 

Registration is $275 per student which is a significant amount of money to fundraise in a small 

town. Two parents shared the following challenges of fundraising in a small community: 

Thanks to our school, our students get these opportunities. I just know that I am 
grateful for what the school has done for the fiddlers. We have an awesome principal 
and she is one of the biggest fans I believe. She really sees it as important and does not 
want to leave anyone one out. She gets us motivated and will do pretty much anything 
for our sǘǳŘŜƴǘǎ ǘƻ Ǝƻ ƻƴ ǘƘŜǎŜ ǘǊƛǇǎΦ !ǎ ŀ ǇŀǊŜƴǘΣ L ŘƻƴΩǘ ƘŀǾŜ ǘƘŜ ǊŜǎƻǳǊŎŜǎ ƻǊ ǘƘŜ 
money to get the kids involved in all of these opportunities. I am so grateful for what the 
school is doing for the kids. And to have all that come from ǘƘŜ ǎŎƘƻƻƭΣ ƛǘΩǎΧȅƻǳ ƭŜŀǊƴ to 
appreciate it all. Of course we do try to do fund-raising and stuff like that, so our kids 
can go, but where it comes from, the heart of it all is our principal. (Parent 1) 

²Ŝ ƘŀǾŜ ōƛƴƎƻǎΤ ǎŜƭƭ Ƙƻǘ ǇƭŀǘŜǎΣ ǇƛȊȊŀ ǎŀƭŜǎΣ Ƙƻǘ ƘŀƳōǳǊƎŜǊǎ ǇƭŀǘŜǎΧŀ ƭƻǘ ƻŦ ǘƛmes you 
end up digging in your own freezer to make it happen. And besides the cost of 
registering for the camp, we also need money for gas to get there. (Parent 2) 
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Fundraising adds a dimension of cohesiveness to the communities. Strong healthy communities 

equal more opportunities for young people and further open the doors to more possibilities. On 

that note, nearly all of the interview candidates spoke about their involvement in two key 

community fiddling events, the Under the Porcupine Music Festival and the Frontier School 

Division Jamboree.  

 

Jigging Under the Porcupine 

 

An evening fiddle program for adults in one of the communities is what one might call a ripple 

effect of the fiddle curriculum. An outcome of this evening fiddle program has had a profound 

impact on not only this one tiny Metis community, but also on the larger fiddle community in 

Manitoba. With a school fiddle program established in the Barrows school the adults in the 

community soon took an interest. Blaine, the principal of the school, applied for funding from 

continuing education. Through the adult evening program, this group really got involved in 

fiddle playing. Some of the participants had a sense they wanted more. One summer, nine 

members of the group, including the instructor Blaine, went to Emma Lake, a well-established 

fiddle camp in northern Saskatchewan.  They bring in some of the best fiddle players in North 

America as instructors. The group went to this fiddle camp and Blaine told me how it ΨōƭŜǿ 

everybody away.Ω  ά²Ŝ ŀƭƭ ƘŀŘ ǎƻ ƳǳŎƘ ŦǳƴΗ ¸ƻǳ ŀǊŜ ǎǳǊǊƻǳƴŘŜŘ ōȅ ƎƻƻŘ ƳǳǎƛŎΣ ƎƻƻŘ ŦƻƻŘ ŀƴŘ 

good peoǇƭŜΦέ IŜ ŎƻƴǘƛƴǳŜŘ ǘƻ ŜƭŀōƻǊŀǘŜ Ƙƻǿ Ƴŀƴȅ ƻŦ ǘƘŜ ǇŀǊǘƛŎƛǇŀƴǘǎ ǎǘƛƭƭ ǎŀȅ ƛǘ ǿŀǎ ǇǊƻōŀōƭȅ 

ƻƴŜ ƻŦ ǘƘŜ Ƴƻǎǘ ǇǊƻŦƻǳƴŘ ŜȄǇŜǊƛŜƴŎŜǎ ǘƘŜȅ ƘŀŘ ƛƴ ǘƘŜƛǊ ƭƛŦŜΦ ά!ƴŘ ǿƘŜƴ ǿŜ ǊŜǘǳǊƴŜŘ ƘƻƳŜ ǿƛǘƘ 

ǘƘƛǎ ŜȄŎƛǘŜƳŜƴǘΣ ŀƴŘ ǎŀƛŘΣ Ψ²Ŝ ƴŜŜŘ ǘƻ ōǊƛƴƎ ǘƘŀǘ ǘȅǇŜ ƻŦ ŜƴŜǊƎȅ ǘƻ ƻǳǊ ŎƻƳƳǳƴƛǘȅΣ ƭŜǘΩǎ ǘƘƛƴƪ 
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ŀōƻǳǘ ƘƻǎǘƛƴƎ ƻǳǊ ƻǿƴ ŦƛŘŘƭŜ ŎŀƳǇΦΩέ {ƻ ǘƘŜȅ ŘƛŘΦ ¢ƘŜȅ ǎǘŀǊǘŜŘ ǇƭŀƴƴƛƴƎ ƛƳƳŜŘƛŀǘŜƭȅΦ  ²ŀƴǘƛƴƎ 

ŀ ŎŀƳǇ ŦƻǊ ŀŘǳƭǘǎΣ .ƭŀƛƴŜ ǘƻƭŘ ƳŜ ά²Ƙŀǘ ǿŜ ǊŜŀƭƭȅ ǿŀƴǘŜŘ ǿŀǎ ǘƻ ŘǊƛƴƪ, ǇŀǊǘȅ ŀƴŘ Ǉƭŀȅ ƳǳǎƛŎΦέ 

They started fundraising, and hoped they could talk people into coming. The camp follows the 

format of Emma Lake with workshops during the day and concerts in the evening. I note here 

that this is one of the communities mentioned that you cannot spend a nickel except for at the 

local post office. 

 As a result of the school fiddle programs, fiddle playing is very high interest among 

students and that is who the majority of the participants are for the Under the Porcupine Music 

Festival. Just ending its fifth year, this festival brings out families and community groups from 

ŀƭƭ ƻǾŜǊ ǘƘŜ ǇǊƻǾƛƴŎŜΦ L ŎƻǳƭŘ ƘŜŀǊ ǘƘŜ ŘŜŜǇ ŜƳƻǘƛƻƴ ƛƴ .ƭŀƛƴŜΩǎ ǾƻƛŎŜ ŀǎ ƘŜ ŎƻƴǘƛƴǳŜŘ ǘƻ ǎƘŀǊŜ 

with me how this small music festival has had a very big impact on this tiny community:            

So we have this incredible array of musicians, some of the best in western Canada. It is 
ridiculous; we are paying them minimal, minimal ŀƳƻǳƴǘǎ ƻŦ ƳƻƴŜȅΦ .ǳǘ ǿŜΩǾŜ 
developed a kind of a sense of a family within the musicians. It has turned into an 
amazing event with amazing musicians. During the evening concerts, the focus is on the 
musicians getting up and playing. We wanted to do that because we know this in all 
aspects of learning that seeing it, hearing is really important to the process of learning. 
It is about seeing what can be done anŘ ōŜƛƴƎ ƛƴǎǇƛǊŜŘΦ {ƻ ǘƘŀǘΩǎ ƻƴŜ ƻŦ ǘƘŜ ǘƘƛƴƎǎ ǘƘŀǘ 
we feel is really important with the concerts because we are showcasing a fantastic 
array of musicianship. So that has an impact on the students and the audience, and they 
ŀǊŜ ǎŀȅƛƴƎ ΨIŜȅ L ǿŀƴǘ Ǉƭŀȅ ƭƛƪŜ ǘƘŀǘΦ L ǿŀƴǘ ǘƻ ōŜ ǘƘŀǘΦΩ {ƻ ǘƘŀǘΩǎ ǿƘŀǘΩǎ ƘŀǇǇŜƴƛƴƎ ǘƘŜǊŜΦ 
And so I would say, the week that it is happening you drive through Barrows and there 
ŀǊŜ ǘŜƴǘǎ ŀƴŘ ŎŀƳǇŜǊǎ ŜǾŜǊȅǿƘŜǊŜ ŀƴŘ ƛǘ ƭƻƻƪǎ ƭƛƪŜ ŀ ƭƛǘǘƭŜ ǘŜƴǘ ǘƻǿƴΦ ¢ƘŜǊŜΩǎ ǘƘŀǘ 
festive feeling.  I mean there is the whole aspect of developing the music. Music has just 
kind of exploded in our area and there has been a real revival of people getting together 
and jamming and playing. And it is real home roots, grassroots music that was there 
until the stereo and rock and roll and Elvis Presley came around. We are getting back to 
that now.  

The impacts are felt not only in this tiny community, but throughout the participating 

communities.  
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The hills are alive with music  

For many, myself included, fiddle playing quickly became a family event. During her interview, 

Shelley talked about how her family quickly became hooked on getting involved in whatever 

opportunities were offered. The first year they went to the Under the Porcupine Music Festival, 

{ƘŜƭƭŜȅ ǘƻƻƪ ƻƴƭȅ ƘŜǊ ǘǿƻ ŘŀǳƎƘǘŜǊǎΦ hƴŎŜ ŀƎŀƛƴ ǿƛǘƘ ŘƛǎōŜƭƛŜŦ ƛƴ ƘŜǊ ǾƻƛŎŜ ǎƘŜ ǘƻƭŘ ƳŜΣ άǘƘŜ 

ŜȄǇŜǊƛŜƴŎŜΣ ǘƘŜ ǿŀȅ ǘƘŜȅ ŎƻƳŜ ƻǳǘ ƻŦ ǘƘŜǊŜΣ ƛǘΩǎ Ƨǳǎǘ ŀƳŀȊƛƴƎΗέ ¢ƘŜ ŦƻƭƭƻǿƛƴƎ ǎǳƳƳŜǊΣ ǿƛǘƘ ǘƘŜ 

support of the local school principal, some funding from the regional Metis Federation, and 

ǘƘŜƛǊ ŦƛŘŘƭŜ ƛƴǎǘǊǳŎǘƻǊΩǎ ŜƴŎƻǳǊŀƎŜƳŜƴǘΣ ǘƘŜȅ ŦƻǳƴŘ ǘƘŜƳǎŜƭǾŜǎ ǘŀƪƛƴƎ ŦƛǾŜ ǾŜƘƛŎƭŜǎ ŀƴŘ ǘǿŜƴǘȅ 

students from the small community of four hundred people. Reminded of how much work it 

was to organize the trip, Shelley was very animaǘŜŘ ǿƘŜƴ ǎƘŜ ŘŜǎŎǊƛōŜŘ ǘƘŀǘ ǎǳƳƳŜǊΩǎ 

adventure to the music festival.          

²Ŝ ǘƻƻƪ aƛŎƘŜƭƭŜΩǎ ǾŜƘƛŎƭŜΣ ƳǳƳΩǎ ǾŜƘƛŎƭŜΣ ǘǿƻ ƻŦ Ƴȅ ǾŜƘƛŎƭŜǎΣ 9ŘƛŜ ǘƻƻƪ ŀ ǾŜƘƛŎƭŜΣ ǿŜ 
had five vehicles, and we filled them right up. There was no room for anything. I took my 
truck and I had to build an extra bigger box on the back of my truck. Mervin took that 
one. (She points to another truck parked outside).  And then the vans were totally 
packed. You could barely move. The kids just sat squished (ǎƘŜ ǎƘƻǿǎ ƳŜ ΨƭƛƪŜ ǘƘƛǎΩ 
gesturing with her arms). And every seat was full. The truck was loaded extra high cause 
ǿŜ ƘŀŘ ǘƻ ǘŀƪŜ ŀƭƭ ǘƘŜ ǘŜƴǘǎ ŀƴŘ ǘŀǊǇǎΦ ¸ŀƘ ǎƻΣ ǘƘŀǘΩǎ ōŜŜƴ ŀ ǊŜŀƭ Ŏƻƻƭ ŜȄǇŜǊƛŜƴŎŜΦ .ǳǘ 
ȅƻǳ ƪƴƻǿΣ ƛǘΩǎ ǊŜŀƭƭȅ amazingΦ !ƴŘ ƛǘΩǎ ƴƻǘ Ƨǳǎǘ ŀ ƭƛǘǘƭŜ ǇŀǊǘ ƻŦ ŀ ǘǳƴŜΣ ƛǘΩǎ ŀ full tune, and 
ƛǘΩǎ ƴƻǘ Ƨǳǎǘ ƻƴŜ ǘǳƴŜ ŜƛǘƘŜǊΣ ǘƘŜȅ Ǉƭŀȅ ǎŜǾŜǊŀƭ ǎƻƴƎǎ ǿƘŜƴ ǘƘŜȅ ǿŀƭƪ ƻǳǘ ƻŦ ǘƘŜǊŜΦ ¢ƘǊŜŜ 
Ŧǳƭƭ ŘŀȅǎΣ ŀƴŘ ƛǘΩǎ ŀƳŀȊƛƴƎ ǿƘŀǘ ǘƘŜȅ ǿŀƭƪ ƻǳǘ ƻŦ ǘƘŜǊŜ ǿƛǘƘΗ ¸ǳǇΣ ƛǘ ǿƻǳƭŘ ǘŀƪŜ ƳŜ ǘƘǊŜŜ 
years to learn what they do in the three days. Because it is so small, they get a lot more 
out of it. And they have guitar, and drum and they have jigging and square dancing and 
vocal and bass guitar as well. So the girls got into classical music there. Donna Turk 
teaches classical and she had a group of only 6 students. So they were really focused on 
what they were doing. They do a huge performance after that one. That is where they 
are starting to teach them how to read music. They have to learn how to read the notes, 
a musical score. And they love it! They love itΗ ²ƘŜƴ ȅƻǳ ƭƛǎǘŜƴ ǘƻ ƛǘ ƴƻǿ ƛǘΩǎ Ƨǳǎǘ 
amazing. 
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Excited by the memories, Shelley sighed and ŎƻƴǘƛƴǳŜŘΣ ά²ƻǿΗ !ƴŘ ǘƘŜȅ Ǉǳǘ ƻƴΣ ƛǘΩǎ Ƨǳǎǘ ƘǳƎŜΤ 

the meals are just awesome; everything is homemade. We have no troubles, nothing, no 

incidents at all. The studentǎ ǘƘŀǘ ǿŜǊŜ ǘƘŜǊŜΣ ǘƘŜȅ ŀƭƭ ŎƘƻǎŜ ǘƻ ƎƻΦέ ²ƘƛƭŜ ǎƘŜ ǿŀǎ ǘŜƭƭƛƴƎ ǘƘƛǎ 

ǎǘƻǊȅΣ ǎƘŜ ǿŜƴǘ ƻǾŜǊ ǘƻ ŀ ŎǳǇōƻŀǊŘ ƛƴ ǘƘŜ ŎƻǊƴŜǊ ƻŦ ƘŜǊ ƳƻƳǎΩ ƪƛǘŎƘŜƴΦ 5ƛƎƎƛƴƎ ǘƘǊƻǳƎƘ ŀ 

ŘǊŀǿŜǊΣ ƭƻƻƪƛƴƎ ŦƻǊ ǘƘŜ /5 ŦǊƻƳ ƭŀǎǘ ǎǳƳƳŜǊΩǎ ŦŜǎǘƛǾŀƭΣ ǎƘŜ ǘƻƭŘ ƳŜ Ƙƻǿ ǘƘŜȅ ǊŜŎƻǊŘ ŀƭƭ ƻŦ ǘƘŜ 

conŎŜǊǘǎ ŀƴŘ ŜǾŜǊȅƻƴŜ ƎŜǘǎ ŎƻǇƛŜǎ ƻŦ ǘƘŜ /5Ωǎ ŀŦǘŜǊǿŀǊŘǎ.61 She wanted us to listen to the song 

ǘƘŜ ƎƛǊƭǎ ǊŜŎƻǊŘŜŘ ŀǘ ƭŀǎǘ ȅŜŀǊΩǎ ŎƻƴŎŜǊǘΦ {ƘŜ ŦƭƛǇǇŜŘ ǘƘǊƻǳƎƘ /5Ωǎ ŀƴŘ ǎƻƴƎǎ ǳƴǘƛƭ ǎƘŜ ŦƻǳƴŘ ǘƘŜ 

song she was looking for.62   

          {ƘŜƭƭŜȅΩǎ ǎǘƻǊȅ ǘƻƻƪ ƳŜ ōŀŎƪ ǘƻ .ƭŀƛƴŜΩǎ ƛƴǘŜǊǾƛŜǿ ǿƘŜǊŜ ƘŜ ŘŜǎŎǊƛōŜŘ ƻƴŜ ƻŦ ǘƘŜ ǘƘƛƴƎǎ 

that the festival does is bring the whole level of musicianship up.  

So, you are getting real quality instruction, and you go home and you work on the stuff 
ǘƘŀǘ ȅƻǳΩǾŜ ōŜŜƴ ǘŀǳƎƘǘ ǘƘŀǘ ōǊƛƴƎǎ ȅƻur playing up. And the modeling at the concerts is 
absolutely inspirational and you go home and practice, practice, practice, you are so 
ƳƻǘƛǾŀǘŜŘΦ ¸ƻǳΩǾŜ ōŜŜƴ ŜȄŎƛǘŜŘΦ ¸ƻǳ ǎŜŜ ǘƘŜ ǇƻǎǎƛōƛƭƛǘƛŜǎΦ Lǘ ƛǎ ŀƳŀȊƛƴƎΗ 

The Under the Porcupine music festival is a completely community based volunteer 

festival/camp/celebration of music and dance. It has become an amazing event and Blaine has 

found that the people in Barrows are saying that before they have never had any recognition as 

a community that they feel good about.  

The community, I am hearing from so many people has developed such a sense of pride 
that they can host an event, that they can put on an event. We get SO many 
compliments by people coming that the food is good, the hospitality is good, how warm 
the community is and that is impacting the community.  I am hearing this from people 
ŀƭƭ ǘƘŜ ǘƛƳŜ ǘǊŀǾŜƭƛƴƎ ŀǊƻǳƴŘ aŀƴƛǘƻōŀΦ !ƴŘ ǘƘŀǘ ƛǎ ƧǳǎǘΤ L ŘƻƴΩǘ ƪƴƻǿ ǇŜƻǇƭŜ Ƨǳǎǘ ŦŜŜƭ 
ǊŜŀƭƭȅ ƎƻƻŘ ŀōƻǳǘ ƛǘΦ ! ǊŜŀƭ ǎŜƴǎŜ ƻŦ ǇǊƛŘŜΗ ¸ŀƘΣ ƛǘΩǎ Ƨǳǎǘ ƎǊŜŀǘ! And then when the 
festival is over the impact I would say is the self-esteem just throughout the year.       

                                                           
61 Everyone bought the CD at the end of each evening-ǘƘŜ ƳƻƴŜȅ ǿŜƴǘ ǘƻǿŀǊŘǎ ƴŜȄǘ ȅŜŀǊΩǎ ŦƛŘŘƭŜ ŎŀƳǇΦ 
62 ¢Ƙƛǎ ƛǎ ŀƭǎƻ ǘƘŜ ǎƻƴƎǎ ǘƘŀǘ ƘŜǊ ŘŀǳƎƘǘŜǊΩǎ ŀƴŘ ŀ ŦǊƛŜƴŘ ǇƭŀȅŜŘ ŀǘ ǘƘŜ ŦǳƴŜǊŀƭ ǘƘŀǘ ǎǇǊƛƴƎ ƛƴ ǘƘŜ community.  
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This past year they had 100 participants in the program, which is actually the population of 

Barrows. So their little community doubles in size. In the evenings, people travel from 

surrounding communities to see the concerts and 

their little community hall is packed. The result is 

not only a tremendous impact on a tiny 

community; the impacts reverberate through 

communities all over the province. In addition to 

that, this fiddle festival is something that everyone 

looks forward to every year. Every time I talk to 

Blaine, he ǘŜƭƭǎ ƳŜΣ ά¸ƻǳ ǎƘƻǳƭŘ ŎƻƳŜΦέ  

 

Jigging at Frontier School Division Jamboree 

The Under the Porcupine Music Festival is an example of a community driven fiddle event. 

Another profound indicator of the success of the fiddle as a culturally responsive curriculum is 

the annual music jamboree held by Frontier School Division. This jamboree began at first as a 

gathering of students from the few communities that had fiddle programs. The schools brought 

in master musicians together with groups of students to do intense workshops. When the 

students received instruction from advanced musicians, their skills advanced very rapidly.  

During our Cormorant visit ƻǾŜǊ ōƻǿƭǎ ƻŦ ƘƻƳŜƳŀŘŜ ŎƘƛŎƪŜƴ ǎƻǳǇ ŀƴŘ 9ƛƭŜŜƴΩǎ 

homemade buns, Shelley recalled how her family first became involved in the school fiddle 

jamboree.  

    Figure 19: Under the Porcupine CD 
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Shannon was just in grade four when the first letter came home from the school about 
the fiddle camp. At first I refused to let her go. But then the fiddle teacher convinced me 
to send her. So I phoned my mom to see if she wanted to go with us. It would be 
camping in a ball field, and everything happening in the ball field. The food will be 
served there and everything. We decided we were taking Dad with us and he was in a 
wheelchair, so that meant we had to have everything accessible for him. He played 
fiddle himself, so he wanted to go. He always wanted the kids to play fiddle. But his right 
ŀǊƳ ǿŀǎ ǇŀǊŀƭȅȊŜŘ ŀŦǘŜǊ Ƙƛǎ ǎǘǊƻƪŜΣ ǎƻ ƘŜ ŎƻǳƭŘƴΩǘ Ǉƭŀȅ ŀƴȅƳƻǊŜΦ {ƻ ƘŜ ƎŀǾŜ {Ƙŀƴƴƻƴ Ƙƛǎ 
fiddle. 

!ƴȅǿŀȅΣ ǿŜ ŘŜŎƛŘŜŘ ƻƪŀȅΣ ǿŜΩǊŜ ƎƻƛƴƎ ǘƻ ƎƻΦ L ǎŀǘ Řƻǿƴ ǿƛǘƘ {ƘŀƴƴƻƴΣ ŀƴŘ L ǘƻƭŘ 
her, if I take you all the way to DǳŎƪ .ŀȅΣ ȅƻǳΩǊŜ ƎƻƛƴƎ ǘƻ Ǝƻ ƻƴ ȅƻǳǊ ƻǿƴΦ LΩƳ ƴƻǘ Ǝƻƴƴŀ 
have anything to do with it. They were going to bus the students back and forth from 
ǘƘŜ ŎŀƳǇƎǊƻǳƴŘ ǘƻ ǘƘŜ ǎŎƘƻƻƭ ŦƻǊ ǘƘŜ ŦƛŘŘƭƛƴƎΦ {ƘŜ ǎŀƛŘ ΨȅŜǎ LΩƳ ƎƻƛƴƎΦΩ !ƴŘ ǎƻ ǿŜ 
packed up, and let me tell you, the truck was heaped up right over top of the cab, (she 
gestured with her arms) and away we went...And it turned out to be the MOST amazing 
time! We never had one bit of trouble. She never had one bit of doubt in herself. She 
was gone on that bus. I think there were only 125 students that year. And then they had 
the big stage show [performance] right there in the ball field in the campground. The 
ŦƛŘŘƭŜ ƛƴǎǘǊǳŎǘƻǊǎ ǎǘŀȅŜŘ ǊƛƎƘǘ ǘƘŜǊŜ ǿƛǘƘ ǳǎ ŀǘ ǘƘŜ ŎŀƳǇΦ ¢ƘŜȅ ǿŜǊŜƴΩǘ ƛƴ ŀƴȅ ŦŀƴŎȅ 
motels anywhere. They stayed in a tent and froze with the rest of us. We had awesome 
ƛƴǎǘǊǳŎǘƻǊǎΦ ¢ƘŀǘΩǎ ǿƘŜƴ /ŀƭǾƛƴ ±ƻƭƭǊŀǘƘ ǿŀǎ ǘƘŜǊŜΦ IŜ ǿŀǎ ƻƴŜ ƻŦ ƻǳǊ ŦƛǊǎǘ ƛƴǎǘǊǳŎǘƻǊǎΦ 
²ŜΩŘ Ǝƻ ǘƻ ōŜŘΣ ŀƴŘ ǘƘŜȅ ƘŀŘ ǘƘŜ ŎŀƳǇŦƛǊŜ ǊƛƎƘǘ ƻǳǘǎƛŘŜ ƻǳǊ ǘŜƴǘΣ ōŜŎŀǳǎŜ ǿŜ ƘŀŘ ǘƘŜ 
tarps and everything, and they fiddled ALL night, The adults and the students were 
playing, well until /ŀƳŜǊƻƴ ŎŀƳŜ ŀƴŘ ǎŀƛŘ ΨŀƭǊƛƎƘǘ ƴƻǿΣ Ǝƻ ǘƻ ōŜŘ ȅƻǳ ƎǳȅǎΦΩ 9ǾŜǊȅƻƴŜ 
ǿŀǎ ǘƘŜǊŜΣ ƎŀǘƘŜǊŜŘ ŀǊƻǳƴŘ ǘƘŜ ŎŀƳǇŦƛǊŜΦ !ƴŘ ǿŜ ŘƛŘƴΩǘ ƴŜŜŘ ǘƻ Ǝƻ ŀƴȅǿƘŜǊŜΤ ǿŜ Ƨǳǎǘ 
stayed in the tent because they were no more than 10 feet away from us. 

 
{ƘŜƭƭŜȅ ƭŀǳƎƘŜŘΣ ά¸ǳǇΣ ŀƭƭ ƴƛƎƘǘ ǘƘŜȅ ŦƛŘŘƭŜŘΦ ¢Ƙŀǘ ƧŀƳōƻǊŜŜ ǿŀǎ ƛƴ 5ǳŎƪ .ŀȅΦέ Held the long 

weekend in May, in Manitoba, the weather can still be very cool and unpredictable. Shelley 

stopped to take a drink of water and then continued her story about that first trip. 

One of the things that sticks out to me about Calvin [Vollrath] is he was playing, and it 
was so ŎƻƭŘΣ ŀƴŘ ǿŜ ǿŜǊŜ ǘƘƛƴƪƛƴƎΣ ǿƘŀǘ ǎƘƻǳƭŘ ǿŜ ŘƻΣ ƛǘΩǎ ǎƻ ŎƻƭŘΣ Ƙƻǿ ŀǊŜ ǿŜ Ǝƻƴƴŀ 
get through this night in our tent? It was the very last day of course. And while he was 
playing his song, he started singing jingle bells, and just after that the snow started 
coming down. And boy after that we packed up and we left. 
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{ƘŜƭƭŜȅΩǎ ǎǘƻǊȅ ŎƻƴƧǳǊŜŘ ǳǇ ƛƳŀƎŜǎ ƻŦ ǘƘŜ ǎƴƻǿ ŦŀƭƭƛƴƎ ƛƴ ǘƘŜ ƳƛŘŘƭŜ ƻŦ ǘƘŜ ƻǳǘŘƻƻǊ ŎƻƴŎŜǊǘ ƛƴ 

May. Sitting around EileenΩǎ ƪƛǘŎƘŜƴ ǘŀōƭŜΣ ǿŜ ŀƭƭ ƭŀǳƎƘŜŘΦ Eileen then took a turn to add to the 

story after listening to the fiddling for three days: 

And when we were heading to Dauphin, Cori-lee would have been about three years old 
at the time. She was sitting on my knee. Shelley was really low on gas, and we were 
wondering if we were gonna make it there. Cori-lee was sleeping and she woke up and 
ǎƘŜ ǎŀƛŘ ΨhƘ DǊŀƴΣ LΩƳ ǎƻ ŦƛŘŘƭŜ ǎƛŎƪΗΩ .ŜŎŀǳǎŜ ǘƘŀǘΩǎ ŀƭƭ ȅƻǳ ƘŜŀǊŘ were fiddles, [for 3 
days] from first thing in the morning to last thing at night. So Cori-lee was quite fiddle 
sick.   
 

We laughed and this brought Shelley to remember her reluctance to become involved in the 

beginning. The fiddling had just come into the school that September,  

Like myself, I am sure people were saying LΩƳ ƴƻǘ ǎŜƴŘƛƴƎ Ƴȅ ƪƛŘΦ It was just the way I 
ŦŜƭǘΣ LΩƳ ƴƻǘ ƎƻƛƴƎ ǘƻ Ǝƻ ƻǳǘ ǘƘŜǊŜΣ ŀƴŘ ǘƘŀǘΩǎ too much. But when you heard them play, 
ǘƘŀǘΩǎ ŀƭƭ ƛǘ ǘƻƻƪ ǿŀǎ ŦƻǊ ǳǎ ǘƻ ƭƛǎǘŜƴ ƻƴŎŜΣ ŀƴŘ ǘƘŜƴ ǿŜ never quit going. Following that, 
ǿŜΩǊŜ ƎƻƛƴƎ ǘƻ ŀƭƭ ǘƘŜ ŦƛŘŘƭŜ ŎŀƳǇǎΦ ²Ŝ Ǝƻ ǘƻ ƳƻǊŜ ƴƻǿΣ ƭƛƪŜ Under the Porcupine, and 
never miss out on anything now. ²Ŝ ǎǘƛƭƭ ƘŀǾŜ ŀ ƭƻǘ ƻŦ ǘƘŜ ǎŀƳŜ ƛƴǎǘǊǳŎǘƻǊǎ ŀƴŘ ǘƘŀǘΩǎ 
ǘƘŜ ōŜǎǘ ǇŀǊǘ ƻŦ ƛǘ ƛǎ ǘƘŀǘ ƛǘΩǎ ǘƘŜ ǎŀƳŜ ǇŜƻǇƭŜ who come in now. For all the camps that 
ǿŜΩǾŜ ōŜŜƴ ǘƻΣ ƛǘΩǎ ŀƭƭ ǘƘŜ ǎŀƳŜ ǇŜƻǇƭŜΦ     
   

In 2003 one hundred and seventy five students attended. Since that time, the Frontier School 

Division Music Jamboree has become an annual event.  What began as a small gathering has 

gotten bigger and bigger every year. Because the communities that host the jamboree are very 

small, the maximum number of students that they can accommodate is limited to four hundred 

ŀƴŘ ŦƛŦǘȅ ǎǘǳŘŜƴǘǎΦ ¢ƘŜ ƧŀƳōƻǊŜŜ Ƙŀǎ ŀ ǘǊǳŜ ΨŦŜǎǘƛǾŀƭΩ ŀǘƳƻǎǇƘŜǊŜΣ ǿƛǘƘ ǎǘǳŘŜƴǘǎ ƛƴǾƻƭǾŜŘ ƛƴ 

intense workshops for three days with master musicians from all over Canada. The evening 

concerts open to the public resonate through the community. 
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My very first experience at this music camp was in Norway House in 2005, a memory 

Caroline and I share together. I continue to recall how I was completely blown away by not only 

all the students with fiddles, but also how 

much they want to play their fiddle. 

Students participate in workshops from 

early morning until late afternoon. 

Between workshops fiddle tunes resonate 

through the halls and courtyard of the 

school. The 2005 jamboree brought Caroline 

to the jamboree as a chaperone with her 

grandson and his ǎŎƘƻƻƭƳŀǘŜǎΦ ²Ŝ ǿŜǊŜ ΨŎŀƳǇŜŘΩ ƛƴ ƴŜƛƎƘōƻǳǊƛƴƎ ŎƭŀǎǎǊƻƻƳǎ for the weekend. 

Following a personal reflection on my own thoughts, Caroline shared her amazement with the 

jamborees. 

I have never seen anything like it! WƘŜƴ ȅƻǳ Ǝƻ ǘƻ ǘƘƻǎŜ ŦŜǎǘƛǾŀƭǎΣ ƛǘΩǎ ŀǿŜǎƻƳe! Those kids 
ŀǊŜ ǿŀƭƪƛƴƎ ŀǊƻǳƴŘ ǿƛǘƘ ǘƘŜƛǊ ŦƛŘŘƭŜǎ ǿƘŜǊŜǾŜǊ ȅƻǳ ǎŜŜ ǘƘŜƳΣ ǘƘŜȅΩǊŜ ƛƴ ǘƘŜ ōŀǘƘǊƻƻƳΣ ƛƴ 
ǘƘŜ ŎŀŦŜǘŜǊƛŀΣ ǎƛǘǘƛƴƎ ƛƴ ǘƘŜ ƘŀƭƭǿŀȅǎΣ ŀƴŘ ǘƘŜȅ ŀǊŜ ŀƭƭ ǇƭŀȅƛƴƎ ŦƛŘŘƭŜǎΦ LǘΩǎ Ƨǳǎǘ ŀǿŜǎƻƳŜ ǘƻ 
ƘŜŀǊ ǘƘŜƳΗ !ƴŘ ƛǘΩǎ Ƨǳǎǘ ǎǘŜŀŘȅΦ ²ƘŜƴ L ǿŜƴǘΣ L ǘƘƻǳƎƘǘ Ψǘhese kids are gonna drive me 
ƴǳǘǎΩΦ .ǳǘ ƛǘ ǿŀǎ ŀǿŜǎƻƳŜΗ L ŎƻǳƭŘƴΩǘ ōŜƭƛŜǾŜ ƛǘΗ !ƴŘ ƛǘ ǿŀǎ ƭƛƪŜ ȅƻǳ ŎƻǳƭŘƴΩǘ ōŜƭƛŜǾŜ ƛǘΣ ǘƘŜǎŜ 
kids, I just thought to myself, ΨǿƘŀǘ ƛǎ ƎƻƛƴƎ ƻƴ ƘŜǊŜΩ? And some of the songs they were 
ǇƭŀȅƛƴƎ ǿŜǊŜ Ƴȅ ŘŀŘΩǎ ŀƴŘ ƛǘ ǿŀǎ ŀǿŜǎƻƳŜ to hear these kids, some of the little ones 
playing this music. 

 
Lƴ ŀƎǊŜŜƳŜƴǘ ǿƛǘƘ /ŀǊƻƭƛƴŜΣ L ŦƻǳƴŘ Ƴȅ ŦƛǊǎǘ ǘǊƛǇ ǘƻ ǘƘŜ ƧŀƳōƻǊŜŜ ΨƳƛƴŘ ōƭƻǿƛƴƎΩΦ The most 

amazing part of being there was the energy and the enthusiasm of the students toward the 

fiddle playing. This fervour seemed to increase with intensity the second year I went to the 

jamboree. I remember shaking my head when students were playing their fiddles on the school 

bus for nearly the entire five hour road trip.  

Figure 20: Frontier Fiddlers CD Jacket 
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Jigging to Grand Rapids Breakdown 

 

In 2008, the music jamboree was based out of the Pine Creek School for the first time. Students 

and workshops were spread around the three small neighbouring communities of Pine Creek, 

Camperville and Duck Bay. The deep cultural connection of the fiddle in that area of Manitoba 

was reflected by the packed house in the community arena during the evening concerts. 

Lindsay was visiting her mother in Duck Bay during the 2008 jamboree. During our interview 

Lindsay recalled her involvement in the school fiddle pǊƻƎǊŀƳ ƛƴ ǘƘŜ мффлΩǎ ǿƘŜƴ ƛǘ ǿŀǎ ŦƛǊǎǘ 

being developed. With excitement and disbelief she talked about the recent concert at the 

community arena:  

I actually went to a concert at the arena and I listened, and there was SOOOO many 
fiddle players! I was blown away! I am just so proud to see that there are so many 
students involved, so many students from all the different schools! It was so amazing! 
 

Lindsay, like many, cannot get over how many students are participating in the fiddle playing 

today. Blaine, who has been involved from the very beginning, also expresses the same awe 

about what he sees. άAƴŘ ǿƘŜƴ ȅƻǳ Ǝƻ ǘƻ ǘƘƻǎŜ ƧŀƳōƻǊŜŜǎΣέ .ƭŀƛƴŜ told me on this occasion, 

Oh my God!! What is happening now with the student level of involvement is absolutely 
incredible. Some of the best fiddle players from across Canada, such as Gordon Stobbe 
return to the jamboree every year to instruct the students. These instructors are 
amazing musicians and they know their stuff; they never see these students except 
when they return every year to the jamboree. ¢ƘŜȅ ŀǊŜ ŎƻƳǇƭŜǘŜƭȅ Ψōƭƻǿƴ ŀǿŀȅΩ by how 
much better the students are than they were the year before. They just keep on bringing 
music to these students and bringing them to a higher level. Collectively, everyone 
stands back in awe and asks, Ψ²ƘŜǊŜ ƛǎ ǘƘƛǎ ƎƻƛƴƎ ǘƻ ŜƴŘΚΩ The advanced students are so 
motivated that some of them are practicing two or more hours per day on their own. 
This is evident by the noticeable advancement of their skills every year. Encouragement 
from home for students to play is so forthcoming, like no other activity in communities 
before, or present. It is amazing that it is exposure to so much, on so many levels. 
Participating in the jamborees is also part of the motivation for some the students. They 
are about the music, they are almost like festivals. When these students get together 
and see each other play, the good ones want to get better and they all motivate each 
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other; iǘΩǎ ǘƻǘŀƭƭȅ ƳƻǘƛǾŀǘƛƴƎΣ ŀƴŘ ǘƘŜȅ love itτthey are excited to come back every year. 
It is having a profound impact on them.  

 {ƻ ǿƘŀǘΩǎ ƘŀǇǇŜƴŜŘ ƴƻǿ ƛǎ ǘƘŀǘ ǘƘŜ !ōƻǊƛƎƛƴŀƭ ŦƛŘŘƭŜ ƳǳǎƛŎ ŀǎ ǿŜ ŀǊŜ ǘŜŀŎƘƛƴƎ ƛǘ 
is pretty basic. So some of these students have gone through it all and they have 
mastered it. The next step is they go on to learn Celtic music; then, at the last two 
jamborees, these students are playing classical musicτyes, they are playing classical 
music; not only that, they are also picking up the cello and viola as well. For two years 
now, during the jamboree, this group of advanced students played a 10-minute classical 
piece; they are up on stage playing like an orchestra. And this; and it makes me cryτit 
literally brings tears to my eyes, every time this happens, the students in the crowd, the 
other 450 students on the floor watching this, they give them a standing ovation after 
the performance. And we [instructors and administrators] are asking ourselves, Ψ²Ƙŀǘ ƛǎ 
ƘŀǇǇŜƴƛƴƎ ƘŜǊŜΚ ²ƘŀǘΩǎ ƘŀǇǇŜƴƛƴƎΚΩ It has become so huge, and it has moved so far 
beyond the cultural component now.           

 
Once again, for students in small, isolated northern communities, these types of opportunities 

are unheard of. I am reminded of historical tones of how the fiddle was originally adopted from 

Europeans during the days of the fur trade. On that note, I reiterate that Aboriginal culture is 

not static. The learning of classical music by Aboriginal students may be considered as 

ΨŀŎǉǳƛǊƛƴƎ ǿƘƛǘŜ ƳŀƴΩǎ ǿŀȅǎΩ ƻǊ ŀŎŎǳƭǘǳǊŀǘƛƻƴΣ ǘƘŜ ǇǊƻŎŜǎǎ ŀƴŘ ƛƳǇƻǎƛǘƛƻƴ ƻŦ ǿƘƛǘŜ ŎǳƭǘǳǊŜ ōȅ 

outsiders. But Aboriginal children are not less Aboriginal for playing classical music on their 

fiddles. It is important to know and understand the ongoing evolution of Metis culture.  

Being Metis is not just about our history. Like all culture, Metis culture changes over 
time, so it is also important for us as youth to express what it means to be Metis in 
ǘƻŘŀȅΩǎ ǿƻǊƭŘΦ 9ǾŜƴ ǘƘƻǳƎƘ Ƴŀƴȅ ƻŦ ǳǎ ŎƘƻƻǎŜ ǘƻ ŜȄǇǊŜǎǎ ƻǳǊǎŜƭǾŜǎ ǘƘǊƻǳƎƘ ŀŎǘƛǾƛǘƛŜǎ 
like fiddling and jigging, a lot of us prefer more contemporary ways like hip hop, 
basketball or even ballet.63 
 

I stress here the importance of the notion of choice. Music is a universal language. The growth 

and the opportunities that the love and the learning of music are bringing to students in these 

                                                           
63 ISPAYIN. (2010). http://ispayin.blogspot.com/ 
 

http://ispayin.blogspot.com/
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small communities are incredible, regardless of what type of music they are learning and 

playing.   

 Here L ǊŜǘǳǊƴ ƘŜǊŜ ǘƻ .ƭŀƛƴŜΩǎ ǎǘƻǊƛŜǎ ƻŦ Ƙƛǎ ŜŀǊƭȅ Řŀȅǎ ƛƴ ǘƘŜ ƴƻǊǘƘΦ 9ǾŜǊȅǿƘŜǊŜ ƘŜ ǿŜƴǘ, 

people shared stories about the fiddle playing. He knew the old styles of Aboriginal fiddle music 

were profoundly unique, but he had never heard them played. That is, not until the 2008 

jamboree when Anne Lederman, an ethnomusicologist was invited as an instructor.  Anne spent 

time in 1985 and 1986 in the Camperville, Pine Creek area learning and documenting traditional 

Metis ǘǳƴŜǎ ŦƻǊ ƘŜǊ aŀǎǘŜǊǎΩ ǘƘŜǎƛǎ. Today Anne is one of the few connections to many of these 

old repertoires. Lǘ ǿŀǎ !ƴƴŜΩǎ ǇŜǊŦƻǊƳŀƴŎŜ ŘǳǊƛƴƎ ŀ ŎƻƴŎŜǊǘ ŀǘ ǘƘŜ ƧŀƳōƻǊŜŜ ǘƘŀǘ ǎǘƛƳǳƭŀǘŜŘ 

.ƭŀƛƴŜ ǘƻ ǘŜƭƭ ƳŜ Ƙƻǿ άǘƘŜ ǊŜǎǇƻnse from the audience [a packed house] was absolutely 

fantastic! It was just.έ He continued, 

I thought it was amazing! Because that was the first time that LΩǾŜ ŜǾŜǊ ǎŜŜƴ ǘƘŀǘ 
connection with that old traditional Metis style. Well, first of all, the song changes every 
time you play it and it so unique and so different. You have to be a person of 
outstanding musical ability to be able to learn that style of playing. And what is really 
neat is she is a fantastic musician. She did a show where she played some of those old 
ǘǳƴŜǎ ǘƘŀǘ ǎƘŜ ƘŀŘ ƭŜŀǊƴŜŘ ŦǊƻƳ ǘƘŜ ƳŀǎǘŜǊǎΣ ƻƪŀȅΣ ǎƻƴƎǎ ǘƘŀǘ ŘƻƴΩǘ ŜǾŜƴ ƘŀǾŜ ƴŀƳŜǎ 
right? 
 

This performance that Blaine spoke of reverberated a deep affective chord throughout that 

community sitting in the arena that night. The response of the local communities took Anne by 

surprise. During her interview she shared the experience: 

I played tunes that I had learned from elders there in that community. When I got up on 
ǎǘŀƎŜΣ L ǎŀƛŘ ǘƘŀǘ L ŘƛŘƴΩǘ ƘŀǾŜ ŀƴȅ ƴŀƳŜǎ ŦƻǊ these tunes because the players I had 
ƭŜŀǊƴŜŘ ǘƘŜƳ ŦǊƻƳ ŘƛŘƴΩǘ ƘŀǾŜ ƴŀƳŜǎΦ !ƴŘ ǘƘŀǘ ǿŀǎ ǊŜŀƭƭȅ ƴŜŀǘ ōŜŎŀǳǎŜ ǇŜƻǇƭŜ ŎŀƳŜ 
up to me afterwards and they were really excited about hearing those tunes. People 
came rushing up to me and they all had different names for the songs. They all had 
ƴŀƳŜǎΧŀƴŘ ƛǘ ǿŀǎ Ƨǳǎǘ ǘƘŜ energy and the excitement, ǘƘŜȅΩŘ ǎŀȅ Ψ¸ŀƘΣ ǘƘŀǘ ǘǳƴŜ ȅƻǳ 
played, that was what my dad alǿŀȅǎ ŎŀƭƭŜŘΧƻǊ Ƴȅ ǳƴŎƭŜ ŎŀƭƭŜŘ...it was the energy! And 
the fact that they could tell it was connected to what their parents and grandparents 
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had played [Once again I feel really emotional-succumb to tears while I am transcribing 
ǘƘƛǎ ƛƴǘŜǊǾƛŜǿΦΦΦƛǘ ǊŜŀƭƭȅ ƛǎ ƳǳŎƘΣ ƳǳŎƘ ŘŜŜǇŜǊ ŀƴŘ ǎƻ ƳǳŎƘ ƳƻǊŜ ǘƘŀƴ ΨƳǳǎƛŎ ƭŜǎǎƻƴǎΩ ŦƻǊ 
these students and communities.] So that made me feel really good too. It was great!  
 

Anne reflected on her participation in this music jamboree. She repeated how fantastic the 

fiddle programs in Manitoba are. As a music instructor she also appreciates the complexity of 

establishing such programs.  

So, you know, everybody has their piece of the puzzle, right? My piece hopefully, if I can 
stay involved in some way is to make connections with the older repertoire so we can 
bring back some of that old stuff. Something that is unique, so that they realize that 
Aboriginal communities had a unique musical heritage that is theirs, something that 
they can be really proud of as being theirs... 
 

Although she is only in Manitoba for a few days during the jamboree, Anne acquired a strong 

sense of the passion for the fiddle in these communitiesΦ άThe whole community comes out to 

ǎŜŜ ŀƴŘ ǎǳǇǇƻǊǘ ǘƘƛǎΦ L ƳŜŀƴ ƛǘΩǎ ŀ ƘǳƎŜ ǘƘƛƴƎ ǘƻ ƘŀǾŜ прл studentǎ ƛƴ ȅƻǳǊ ŀǊŜƴŀ ǇƭŀȅƛƴƎ ŦƛŘŘƭŜΦέ 

¢ƘŜ ƳƻǘƛǾŀǘƛƻƴ ŀƴŘ ŜƴǘƘǳǎƛŀǎƳ ƻŦ ǘƘŜ ǎǘǳŘŜƴǘǎ ǊŜŀƭƭȅ ǎǘŀƴŘǎ ƻǳǘ ŀǘ ǘƘƛǎ ŜǾŜƴǘΦ ά¢Ƙŀǘ ƛǎ ŀƳŀzing 

that they want to play that muchέ !ƴƴŜ ǘƻƭŘ ƳŜΗ 

I wish I could get kids in the city to be that interested in playing. There is a real cultural 
connection, but there is also an emotional connection. And that is a connection you 
ŘƻƴΩǘ ǎŜŜ ǿƛǘƘ ƪƛŘǎ ƛƴ Ƴusic programs in the city, where it is just something else that 
they do.  
 

As a participant of previous jamborees with my children, along with instructors Anne and 

Blaine, I realize that the jamborees and Frontier program are about much more than fiddle 

playing. There is a sense that you can feel the emotional connection of the fiddle during this 

event. On that note, I return to finishing thoughts about this rich celebration with reflections 

from Blaine. I am mindful here that Blaine is careful not to take credit for the present day 

outcomes of the fiddling. He recognizes the contributions of communities and the schools, and 

remains involved regardless of what community he lives in. He speaks also of Frontier School 
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5ƛǾƛǎƛƻƴΣ ά9ǾŜǊy year, they do such a good job! They bring in a variety of musicians to expose 

ǎǘǳŘŜƴǘǎ ǘƻ ŀƴ ŀǊǊŀȅ ƻŦ ƛƴǎǘǊǳƳŜƴǘǎΦέ Lǘ ƛǎ ƴƻǘ Ƨǳǎǘ ŀōƻǳǘ ǘƘŜ ŦƛŘŘƭŜΣ but he continues to be 

amazed at what the fiddle playing has done in these communities, moving youth and 

communities beyond the musical component. 

 

Jigging to Maple Sugar 

As Blaine mentioned several times during his interviews, there is such a festive atmosphere at 

the jamboree. Consequently, he recognizes that the potential to build capacity in these 

northern communities through the fiddle playing is far reaching.  

And then there is the whole thing of gathering the students on a large scale. When we 
gather the 500 students every ȅŜŀǊ ŀǘ ǘƘŜ ƧŀƳōƻǊŜŜΣ ȅƻǳ ƪƴƻǿ ǿƘŀǘ ǘƘŀǘΩǎ ŘƻƛƴƎΦ !ƴŘ 
ȅƻǳΩǾŜ Ǝƻǘ ƪƛŘǎ ŦǊƻƳ /ƘǳǊŎƘƛƭƭ ǘƻ CŀƭŎƻƴ [ŀƪŜΣ ǘƘŜ ǿƘƻƭŜ ŜȄǇŀƴǎŜΦ ¸ƻǳ ƪƴƻǿ ǘƘŜ 
students are connecting with other studentǎ ŦǊƻƳ ƻǘƘŜǊ ŎƻƳƳǳƴƛǘƛŜǎΧ!ƴŘ ǿŜΩǾŜ ƴŜǾŜǊ 
ƘŀŘ ŀ ǎƛƴƎƭŜ ŎƻƳǇŜǘƛǘƛƻƴΦ !ƴŘ ƛǘΩǎ ǎƻ ƴŜŀǘ ǿƘŜƴ ȅƻǳ Ǝƻ ǘƻ ǘƘŀǘ ƧŀƳōƻǊŜŜΣ ōŜŎŀǳǎŜ ƛǘΩǎ 
ƴƻǘ ŀōƻǳǘ ǿƘƻΩǎ ǘƘŜ ōŜǎǘΣ ƛǘΩǎ all ŀōƻǳǘ ǎƘŀǊƛƴƎΦ  !ƴŘ ǎƻ ȅƻǳΩǊŜ ŀǊƻǳƴŘ ǘƘŜǊŜ ŀƴŘ ȅƻǳΩǊŜ 
seeing these studentǎ ŀƴŘ ǘƘŜǊŜ ȅƻǳΩǾŜ Ǝƻǘ ǘƘŜ ƎǳƛǘŀǊ ǇƭŀȅŜǊǎ ŀƴŘ ȅƻǳΩǾŜ Ǝƻǘ ǘƘŜ ŦƛŘŘƭŜ 
players and they are teaching each other and they are jamming together and its 
community. The jamborees are like a big Ψlove inΩ really. They are something else!!   
 

Blaine and I talked about how we both know firsthand the challenges and realities of life in 

these northern communities. During our last interview, having recently returned from another 

ŀƴƴǳŀƭ ƧŀƳōƻǊŜŜΣ ƘŜ ǊŜǾŜǊōŜǊŀǘŜŘΣ ά¢ƘŜ ƧŀƳōƻǊŜŜ ǿŀǎ ŀǎ ǳǎǳŀƭ Ƨǳǎǘ ŀǿŜ ƛƴǎǇƛǊƛƴƎΗέ ¢Ƙƛǎ ŜǾŜƴǘ 

is so unique in this northern context. 

LΩǾŜ ƘŜŀǊŘ ǎƻ Ƴŀƴȅ ǇŜƻǇƭŜΣ ǘŀƭƪ ŀōƻǳǘ ƛǘΦ ²ƘŜƴ ȅƻǳ ǎŜŜ ǘƘŜ students that are there on 
ǎǘŀƎŜΣ ŀƴŘ LΩǾŜ ōŜŜƴ ƭƛǾƛƴƎ ƛƴ ǘƘŜ ƴƻǊǘƘ ŦƻǊ 30 years and have been actively involved, and 
ǘƘŜǊŜ ŀǊŜ ƻǘƘŜǊ ǘƘƛƴƎǎΧbut there are challenges...I know there are other good things 
that are happeningΦ .ǳǘ LΩǾŜ ƴŜǾŜǊ ǎŜŜƴ anything having the impact at this level as what 
the music is doing. What you see there, it blows you away! Somehow it touches you in 
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the heart! !ƴŘ ǎƻΣ L ŘƻƴΩǘ ƪƴƻǿΣ L ƳŜŀƴ ƛǘΩǎ Ƨǳǎǘ ŀ ǊŜŀƭƭȅ ǇƻǎƛǘƛǾŜ ǘƘƛƴƎΦ LǘΩǎ ŀ ƎƻƻŘ ǘƘƛƴƎ 
for these communities.  
   

Anyone I talked to about being at a jamboree has similar reactions. It is such an amazing 

experience to see the enthusiasm of the students and their fiddles. Furthermore the positive 

effects of the jamboree continue to resonate throughout the province of Manitoba for the 

remainder of the year.  

 

Jigging a 4ÒÁÖÅÌÌÅÒȭÓ *ÉÇ 

 

Alongside the storytellers, the internet provided me with additional indicators of student 

fiddling achievements. The number of recorded CDs that have been produced by students 

involved in the fiddle program is astonishing, considering the short amount of time that they 

have been playing. Furthermore, communities continue to generate eagerness to hear the 

fiddle music, especially when its showcases their youth. Since the program started numerous 

students have received nominations for Best Fiddle Album, multiple Aboriginal Achievement 

awards, Aboriginal Music awards, and Galaxie Rising Star nominations for students as young as 

13 years old.64 

The 2002/2003 annual report of Frontier School Division refers to the Frontier Fiddle 

program as: 

Providing great opportunities for personal growth and development of our 
students...The Frontier Fiddling program continues to thrive due to the talent and 
initiative of our instructors and the active support of schools, school committees, and 

                                                           
64 Canadian Aboriginal Music Awards. Aboriginalpeopleschoice.com; 
http://www.canab.com/mainpages/events/archive_files/press/2005/CAMAnom_bio.pdf 
http://www.canab.com/mainpages/events/archive_files/music_awards/2006finalists.html#fiddlealbum  
http://www.canab.com/mainpages/events/archive_files/music_awards/2007finalists.html#fiddlealbum 

http://www.canab.com/mainpages/events/archive_files/press/2005/CAMAnom_bio.pdf
http://www.canab.com/mainpages/events/archive_files/music_awards/2006finalists.html#fiddlealbum
http://www.canab.com/mainpages/events/archive_files/music_awards/2007finalists.html#fiddlealbum
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parents. The public performances have brought recognition and great honour to our 
school division...including a performance for Queen Elizabeth II on her visit to The Forks 
in Winnipeg in 2002. (p. 5) 
 

The March 2010 Frontier School Division home page reads: Frontier Fiddlers Perform at 2010 

Festival du Voyageur:  

This group of Frontier Fiddlers, coming together to practice and perform at these 
various venues, in front of large crowds provided each student a sense of pride and 
accomplishment that will follow them throughout their lives. Congratulations students 
and well done! Frontier School Division is proud of you!65 
 

An additional March 2010 Special Announcement on the Frontier School Division website 

announces that the Frontier Fiddling Program is the winner of the Premier Award for School 

Board Innovation. This award recognizes educational innovations and improvements, advanced 

or directed by boards of education to support and/or enhance student achievement. The 

announcement continues:            

Over ten years ago, the Frontier School Board of Trustees was impressed with a group of 
students from a small two-room school in Sherridon (Cold Lake), who were performing 
at various schools in the Division. The Fiddling Program, introduced in this school, 
helped revive the musical tradition in many Division communities. As a result, the Board 
of Trustees adapted and expanded this program across the Division. Today, the Fiddling 
Program is in 32 schools, with approximately 2000 students participating and proudly 
performing at local, provincial and national venues.66 
 

This recognition further emphasizes to me the value of a culturally responsive curriculum.  

 

Jigging to a Devilȭs Dream 

As the young fiddlers become more renowned, they are regularly invited to perform. 

Additionally, many of the impromptu opportunities to perform continue to present themselves 

                                                           
65 special announcement http://www.frontiersd.mb.ca/node/746 
66 Frontier School Division. (2010).http://www.frontiersd.mb.ca/node/746 

http://www.frontiersd.mb.ca/node/746
http://www.frontiersd.mb.ca/node/746
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through the enthusiasm of both students and communities. In addition to their local 

communities, fiddle players are invited to special events, and organizations such as Local Treaty 

Councils, ¢ƘŜ !ōƻǊƛƎƛƴŀƭ ²ƻƳŜƴΩǎ /ƻǳƴŎƛƭ, and The Manitoba Metis Federation. One student 

participant remembers the performing:     

We used to travel to put on shows to other places when they were having festivals and 
stuff like that. One time we went to Winnipeg and played for the Manitoba Metis 
Federation President David Chartrand. The performing was always fun. The trips were 
always fun! People would come and talk to us after, even the media was involved, and 
some students would get interviewed by the media. It was a big thing for people to see, 
such a big group of students playing, all different ages and all playing in synch. It was a 
really big thing for people to see. For me, the playing was an opportunity to learn 
something new, to travel and to do fun things. It was also an opportunity to make your 
community proud and to be involved in something important. (Lindsay, 2010)   

As a result of these opportunities to travel and perform comes the potential to build capacity 

among youth from small northern Manitoba communities. It is also evident through stories 

shared for this project that a shift has taken place in terms of behaviours and student 

engagement among many of the young people involved in fiddle playing programs.  

While I was working on this project, I was continually informed of new opportunities 

and performances students are invited to. For example one friend updated her Facebook 

status: ά¦ƴŘŜǊ ǘƘŜ tƻǊŎǳǇƛƴŜΗΗΗΗ haDΣ I had the time of my life in Barrows, the music, the 

dancing, the food, the people, the kids, wow, I can't wait till next year. The teachers were 

Awesome.έ hǘƘŜǊ CŀŎŜōƻƻƪ ƳŜǎǎŀƎŜǎ Ƙƛƴǘed ƻŦ ƳƻƳΩǎ ƭƻƴƎƛƴƎƭȅ ƭƻƴŜƭȅ ŦƻǊ ǘƘŜƛǊ ŎƘƛƭŘǊŜƴ who 

had left home on yet another fiddling trip. The most recent message told me a group of youth 

had traveled to Batoche, Saskatchewan for the Back to Batoche 2010 Metis Days celebration.  

My oldest son Gunthar was also there as a Metis youth representative with the Metis Centre of 

the National Aboriginal Health Organization. I pause for a moment to share some photographs. 



150 
 

It is not so much the photographs here though that I refer to but the captions underneath them 

that strike a chord with me. One photo is Gunthar with Joel, an eight year old boy who took a 

liking to him ǿƘƛƭŜ ŀǘ .ŀǘƻŎƘŜΦ WƻŜƭΩǎ ƳƻƳ 

wrote a note beneath the picture: άL ŀǎƪŜŘ WƻŜƭ 

what are the three best things about Batoche, 

and he said DǳƴǘƘŀǊΣ DǳƴǘƘŀǊΣ DǳƴǘƘŀǊΧǿŜ 

are so happy to meet a great guy, talented 

tooΦέ Gunthar wrote the lyrics to a rap song for 

Joel while they were there. Gunthar and Joel 

performed the song at a stage show at Batoche.   

Another photograph is from someone we met in Ottawa in 2007 at the first fiddle 

performance at the Wabano Strawberry Tea, Jaime Koebel. Part of the dance group Jig-on-the-

Fly we meet up with Jaime and her three children at many events the boys play fiddle at. Over 

the past three years we have become good friends. At Batoche, Jaime posted a photo she took 

of Gunthar ŀƭƻƴƎ ǿƛǘƘ ǘƘŜ ŎŀǇǘƛƻƴΥ άHe's like my little brother...my nephew. He's totally family. 

Gunthar ran 5km with me the first day of the memorial run for veterans at Batoche...only, he 

ran the whole way!  (Jaime Koebel, personal communication, July 22, 2010).έ This narrative 

space resounded deep within me the fact that if my sons were not fiddle playing here in 

Ottawa, we likely never would have crossed paths with many of these very special people, nor 

had these opportunities. I reflect again on how moments such as this are developmentally 

defining for youth. These relationships nurture their sense of belonging. Furthermore they 

foster identity and encourage their mastery of playing the fiddle.  For example Jaime, Pauline 

  Figure 22: Gunthar and Joel 2010 Back to Batoche 

  Source: Facebook, Gunthar Lundie 
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and Daryl [Jig-on-the-Fly] always personally acknowledged my sons fiddle playing. Additionally, 

they publicly reiterated the importance of youth involvement in their culture and community. 

Connections such as this 

contribute to strengthening 

communities across generations. 

It has already been suggested 

that this is about more than just 

fiddle music. The deeper impacts 

these programs are having 

throughout communities are not 

necessarily as obvious as the ongoing public performances. The following stories further 

illustrate how deep the fiddle music resonates. Via Metissage from moments past into realities 

present the narratives of musical interludes weave strength within and between communities. 

 

Jigging to a Short Bow Jig 

I want to stress here again, the thing about small communities, if you have never lived in one, 

they are very small. If the school you attend only has a handful of students, social opportunities 

are very limited.  The chance to go on a road trip is always exciting, even if it just to another 

small town. As a result of the fiddle programs, there are numerous occasions where students 

are brought together from various communities. For example, one year I was at Rural Forum in 

Brandon, Manitoba chaperoning students for a conference. One of the main stage 

   Figure 21: youth with youth Batoche 2010 
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performances Saturday morning was a group of one hundred and fifty Frontier Fiddlers. 

.ŜǘǿŜŜƴ ǎƻƴƎǎΣ /ŀƳŜǊƻƴ .ŀƎƎƛƴǎΣ ǘƘŜ 5ƛǾƛǎƛƻƴΩǎ CƛŘŘƭŜ tǊƻƎǊŀƳ /ƻƻǊŘƛƴŀǘƻǊ ŘŜǎŎǊƛōŜŘ Ƙƻǿ 

many of these students had never played together before. They had traveled from all parts of 

the province, arriving in Brandon on Wednesday in order to have time to practice and rehearse 

together prior to that stage show. This performance attracted one of the largest audiences 

during this four day event. It is what goes on behind the scenes that I raise here. One of these is 

the chance for students to meet others from different communities and parts of the province. 

Besides fiddle playing, this is a trip to the city, and a very social occasion for students. 

The students are staying in hotels and are together for the duration of the four days. This 

provides the space for new friendships and relations to develop. One student interviewed 

ǎǳƎƎŜǎǘŜŘ ŀǘ ǘƛƳŜǎ ƭƛƪŜ ǘƘƛǎΣ ΨƭƛǘǘƭŜ ōƻȅŦǊƛŜƴŘǎ ŀƴŘ ƎƛǊƭŦǊƛŜƴŘǎΩ ŀǊŜ ŦƻǳƴŘΦ {ƻƳŜ ƻŦ ǘƘŜǎŜ ŘŜǾŜƭƻǇ 

into long term relationships, even couples that become inseparable. Many lifelong friendships 

were started and established through the fiddle playing events and activities such as this. 

Another example is one student told me she remembers being nervous to go to the different 

events because she did not know anyone. Now, she tells me, it is like a big family reunion every 

time, because they have become so close.  

Another student spoke about how fifteen years later she has remained a lifelong friend 

with someone she met at a fiddle playing event. Additionally are the opportunities for adults to 

connect and build new friendships. I know for myself, besides the fiddle playing, the best part 

about going to the jamboree each year was catching up with the people we were going to see 

again when we got there. Going on trips such as this, and spending time together day and night 

always takes personal relationships to another level.   
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Jigging to Rubber Dolly 

 

Anyone who is at all familiar with the fiddle knows how fragile the instrument is. Highly prized 

in the days of the voyageurs, fiddles were often found wrapped in moose hides or blankets and 

sat in a prime location near the front of the boat for protection. Particularly in the north, there 

is a common conception of young people being disrespectful. If one conjures up the image of 

four hundred and fifty teenagers in one setting, the natural association would be disorderly or 

unmanageable. Add fragile fiddles to the scenario, one would think that there would be a lot of 

damaged fiddles for example at the annual fiddle jamboree. But, on the contrary, youth are 

very respectful when they are with their fiddles. Instructors, parents, grandparents and 

community members all mention this behavioural transformation.  One grandmother told me, 

²ƘŜƴ L ŦƛǊǎǘ ƘŜŀǊŘ ŀōƻǳǘ ǘƘŜ ŦƛŘŘƭŜ ǇǊƻƎǊŀƳ ƛƴ ǘƘŜ ǎŎƘƻƻƭΣ L ǘƘƻǳƎƘǘ ǘƻ ƳȅǎŜƭŦΣ ΨƻƘ ȅŜŀƘΣ 
ǘƘŀǘ ƛǎ ƎƻƛƴƎ ǘƻ Ǝƻ ǎƻƳŜǿƘŜǊŜΩΣ ŎŀǳǎŜ ƪƛŘǎ ŀǊŜ so badΣ ǘƘŜȅ ŘƻƴΩǘ ƭƛǎǘŜƴ ŀƴȅƳƻǊŜΦ L ǊŜŀƭƭȅ 
ŘƛŘƴΩǘ ǘƘƛƴƪ ƛǘ ǿŀǎ ƎƻƛƴƎ ǘƻ Ǝƻ ŀƴȅǿƘŜǊŜΦ L ǘƘƻǳƎƘǘΣ ¸ŀƘΣ ǊƛƎƘǘΗ L Ŏŀƴ Ƨǳǎǘ ǎŜŜ ȅƻǳ ǘǊȅƛƴƎ 
ǘƻ ǘŜŀŎƘ ŀƭƭ ǘƘŜǎŜ ƪƛŘǎ Ƙƻǿ ǘƻ Ǉƭŀȅ ŦƛŘŘƭŜΣ ƭƛƪŜ ƘƻƭŘ ȅƻǳǊ ŦƛŘŘƭŜΣ ŘƻƴΩǘ ŘǊƻǇ ȅƻǳǊ ŦƛŘŘƭŜΣ 
ŀƴŘ ƪƛŘǎ ǘƘǊƻǿƛƴƎ ǘƘŜƛǊ ŦƛŘŘƭŜΧ[ƛƪŜ what kids have respect nowadays? Very few kids 
ƘŀǾŜ ǊŜǎǇŜŎǘ ŦƻǊ ŀƴȅōƻŘȅ ƴƻǿŀŘŀȅǎΦ .ǳǘ ǿƘŜƴ ȅƻǳ ǎŜŜ ǘƘŜƳ ǿƛǘƘ ǘƘƻǎŜ ŦƛŘŘƭŜǎΧLƴ 
order to play like that, they had to respect those fiddles. When I first went to the fiddle 
ŎŀƳǇ ƛƴ bƻǊǿŀȅ IƻǳǎŜΣ L ǘƘƻǳƎƘǘΣ ΨHoly aƻƭȅΗΩ ¢Ƙƛǎ ƛǎ ƎƻƻŘΗ L ǿŀǎ ōƭƻǿƴ ŀǿŀȅΗΩ Fiddles 
are so fragile, and I never saw one broken fiddle that whole camp! And it was like you 
ŎƻǳƭŘƴΩǘ ōŜƭƛŜǾŜ ƛǘΣ ǘƘŜǎŜ ƪƛŘǎΣ L Ƨǳǎǘ ǘƘƻǳƎƘǘ ǘƻ ƳȅǎŜƭŦΣ ΨǿƘŀǘ ƛǎ ƎƻƛƴƎ ƻƴ ƘŜǊŜΩΚ Like how 
are these kids...and they listen so well, ǘƘŜȅ ŀǊŜ ǎƻ ǿŜƭƭ ōŜƘŀǾŜŘΦ ¸ƻǳ ƪƴƻǿ ǘƘŜǊŜ ǿŀǎƴΩǘ 
ŀƴȅōƻŘȅ ǘǊȅƛƴƎ ǘƻ ōǊŜŀƪ ǎƻƳŜōƻŘȅ ŜƭǎŜΩǎ ŦƛŘŘƭŜΦ ¸ƻǳ Ǝƻ ǘƻ ŀ ǎŎƘƻƻƭ ƴƻǿΣ ŀƴŘ ȅƻǳ ǎŜŜ 
ƪƛŘǎ ŀƴŘ ǘƘŜȅΩǊŜ ƪƛŎƪƛƴƎ ǘƘŜ ƭƻŎƪŜǊǎΣ ƻǊ ǊƛǇǇƛƴƎ ǎƻƳŜōƻŘȅΩǎ ōƻƻƪ ǳǇ ƻǊ ȅƻǳ ƪƴƻǿ 
swearing at each other or whatever. But at these festivals, No way! ¢ƘŜȅ ŀǊŜ ΨǿƘŀǘ ǎƻƴƎ 
Řƻ ȅƻǳ ƪƴƻǿΚ Iƻǿ Ƴŀƴȅ ǎƻƴƎǎ Řƻ ȅƻǳ ƪƴƻǿ ƴƻǿΚΩ IǘΩǎ ƧǳǎǘΦΦΦLǘΩǎ ŀǿŜǎƻƳŜΗ 
 

This is the perspective of someone who has lived her entire life in the north. The behaviour 

truly is a transformation for some students. Moreover, when the students are asked to go out 

and perform, they are always happy to participate [play]. TƘŜȅ ŜǾŜƴ ǇƘƻƴŜ ŀƴŘ ŀǎƪΣ ά{ƘƻǳƭŘ ǿŜ 

ǿŜŀǊ ƻǳǊ ǿƘƛǘŜ ǎƘƛǊǘǎΚέ ¢ȅǇƛŎŀƭƭȅ ƪƛŘǎ ǘƘŜǎŜ Řŀȅǎ ŀǊŜ ǳsually, the sloppier they are dressed, the 
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better they think they look, one grandmother told me. She shared how nice it is so nice to see 

kids dressed up when they go out to perform. In turn, this creates another space for positive 

acknowledgements for youth at the community level.   

A 2001 Winnipeg Free Press article includes interviews with Frontier Fiddle instructors, 

administrators and students. FƛŘŘƭŜ ƛƴǎǘǊǳŎǘƻǊ /ŀƳŜǊƻƴ 5ƛŎƪ ǎǘŀǘŜǎΣ άLǘΩǎ ǊŜǘǳǊƴŜŘ ŀ ǎŜƴǎŜ ƻŦ 

pride to the whole community, even those whƻ ŘƻƴΩǘ ŦƛŘŘƭŜΦέ Henry continued,  

Many students who caught the fiddling 
fever, have also changed their lives at school 
and with their families...A transformation 
comes over Trevor Seymour when he picks 
up the fiddle. His attitude is toned down, 
replaced by a certain earnestness, his eyes 
trained on the music, his fingers instinctively 
finding the notes, his foot tapping out the 
beat...Before the fiddling program, handfuls 
of students like Seymour were kicked out for 
ōŜƘŀǾƛƻǳǊŀƭ ǇǊƻōƭŜƳǎ ƻǊ ōŜŎŀǳǎŜ ǘƘŜȅ ŘƛŘƴΩǘ 
ǎƘƻǿ ǳǇ ŦƻǊ ŎƭŀǎǎΦ ΨLǘ ƪŜŜǇǎ ǘhem out of 
ǘǊƻǳōƭŜΣΩ ǎŀƛŘ 5ƛŎƪ...The music has roots for 
!ōƻǊƛƎƛƴŀƭ ǇŜƻǇƭŜΦ ΨhƴŎŜ ǘƘŜȅ ƎŜǘ ƛƴǘƻ 

ŦƛŘŘƭƛƴƎΣ ȅƻǳΩŘ ƴŜǾŜǊ ƪƴƻǿ ǘƘŜȅ ǿŜǊŜ ǘƘŜ 
same kiŘǎΣΩ ǎŀƛŘ 5ŀǾŜ ¸Ŝƻ. (Henry, 2001) 
 

Echoed throughout the north, such stories clearly resonate the positive and significant impact 

the fiddling has had on students and communities on a deeper level. 

 

*ÉÇÇÉÎÇ ÔÏ Á ,ÏÇÇÅÒȭÓ "ÒÅÁËÄÏ×Î 

 

In many small, remote communities, as a result of a lack of opportunities for youth 

participation, vandalism and other undesirable behaviours are often rampant. I know this from 

 Figure 23: Quenten HRSDC Aboriginal Awareness 
Week 

 Source: Fred Catroll  


















































































































