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Abstract

The discourse on education for Aboriginal people has long been limited to a curriculum of
cultural assimilation often resultingn an erosion of selsteem and disengagement.
Consequently, this research puts forth narratives of how fiddle programs in northern Manitoba
work as a culturally responsive curriculum that in turn address such curricular erosions. As a
research methodolgy, Metissage afforded me pedagogical opportunities to weave the various
perspectives of community members, parents, instructors, and former students into an
intricate story that attempts to represent some of their social, cultural and historical
experienes within the north. Braiding stories of the historical and present impacts of fiddle
playing reveals the generative possibilities of suhicddle programs in Canadiandigenous
communities. In addition to building intergenerational bridges, the stopas forth in this
thesis demonstrate how the fiddle has become a contemporary instrument of social change for

many communities across northern Manitoba.

Keywords: Aboriginal, Native, Metis, educatioalture, belonging, identity, fiddle, music,
culturally responsive curriculunindigenous



Introduction

The groundwas covered with a very light
dusting of snowAndthe record lveaking
temperature outsideaffirms for mehow
raw life in the north can beNorth of the
54th parallel lis a part ofour nation that
the majority of Canadians onlyearabout
through picture books and the medialp

around these parts e winter cold is

known to be so raw that vehicle tires

Figure 1Gravel road to Cormorant

freeze square, making winter driving a
challenge.Mid-December,that last week of school ere Christmas holidays, there wee
school concerts nearly every night of the weék this particulaWedneslay midafternoon,
the sun wa barely above the horizon, as the shortest and darkest day of thelyeared. My
sons and | wee headed to the nearby community of Cormorant for their school Christmas
concert. Although | had topped up the truck with diesetlfprior to leaving town, a look down
Fd GKS AyadNdHzySyd LI ySt 2y (GKS (N¥z01 Gd2fR YS
located at Clearwater Lakéware thatthere wasnowhere to buy diesel fuel in Cormorant, and
with the extremebitter cold we were experiencing knew | would have to go outside and run
the truck part way through the concert to keepwitarm, orrisk it not starting. As we dxe

across the bridganto Cormorant daylightslipped slowlyinto the inhospitable darkness of



winter. Meanwhike we found our way to the community schoolvEén though we wee early, the
already crowded parking lot foed us to find a spot up the road to park the truckwhs
remindedin that momentthat it was not that manyears ago thathere was no road access to
Cormorant. The@rimaryway to get in and out of the community was by train.

As soon as we walked in the door of the schbalassurprisedwith a warm hug fra a
former student | knowfrom Frontier CollegiateShe now works at the community school and
has children of her own. Weobk a few minutes to catch up on newswhs comforted and

warmed by the greetings that continde __

over the course ofhe eveningMany of
the young girls went to the high schog
in Cranberry Portage when Gunthar w3
just a baby. They are all shockedgee
how much he has grown up. It lookes
like nearly the entire community is
crowded into  the small SChoorFigure 2: Welcome to Cormorant community sign, Cormorant
gymnasium. There is a bustlé@ming and going throughout the concert. It is obvious that this
school is a central part of the communiimd| was movedot onlyby thewarm greetings but
also by the sense of community thatsonated through that small school that cold winter

evening.



Background
Education for Aboriginal people has long been limited to a curriculum of cultural assimilation
resulting in the historical erosion of thegelfesteem and disengagement from the colonial
public systems of schoolingToday Aboriginal children, as a groéip, I £ £ 0 H n haveda I &a SN
RAYAYA&GKSR ljdztr t AGe 2F fAFS RdzS (G2 GKS yS3alF GAcL
The historial cost is foretoldnot in lost dollars, butrather recounted in human lives
Consequently, Aboriginal youth as Albert and Fiddler (2008) remind us,
Areover-represented in all risk groups for tmostdevastating conditions of life
in Canada including: poverty, unemployment, illness, marginalization and
incarceration. The fareaching intergenerational effects of residential school
abuse and forced relocation have all played a role in the tragedyi®fttuation
in Canada for Aboriginal peoples. (p. 32)
Ly GdzNYy>X NBaSINOK KFa SadlofAakKSR GKIFIG aoOKz2f
culturally responsive curriculum demonstrate significantly better outcomesteims of
educating Aboriginal youth (Maina, 1997; Battiste, 2002)e literature reviewof this thesis
(Chapter One) aims to enhance understanding of the historical context ofghtalreducation
in Canada. This is followed By elaboration of thediscourseon the keythemes identified as
fundamental to studentvell-being (Brendtro, Brokenleg & Van Bockern, 200%e literature
reviewconcludes by tying the emergent themes botheach otherand to this project.
The research put forth in this thesis seekautalerstandwhat the impacts of the fiddle
as a culturally responsive curriculuare for Aboriginal studentsThe fiddle has a rich and
vibrant history among Aboriginal people in Canada dating back to the time of contact and the

evolution of the fur trade.The historical tones of this arexpandedon within the literature

review, (Chapter One) to better appreciate the relevance of this project.



My motivation and interest for this research stems from prior experiences of working on
GKS WINRBYG tAySaQ gA0K ' 02NRAIAYIf addzRSyda
Working within these spaces have witnessed
firsthand how public educatiors not meeting
their needs. This knowledge goes beyond
statistics and numbers and the complex
underlying reasons. Rather, it consists of real

names and storied lives that make my

- R commitment to the work | am doing that much
Figure 3 Gunthar and Quenten 2006

stronger. Additionally, | contire to experience
the daily tragic loss oK dzY'l 'y f A@Sa&a 6AGKAY GKS 2F4GSy W2dzi
Aboriginal communities locatkin different parts of Canada, asnhintain contact with friends
and family in northern Manitoba. Consequentlyarh updated on a regular basis with tragic
news d suicidal deaths or accidents.

ae TFlLYAf& RAR y20 FdzZte 06S02YS gl NBE 27F

moved to Ottawa in 2006 from a small rural community in northern Manitoba called Crgnber
Portage. Here is where | find myself in the midst of the conundrum of being sAboriginal

parent of two Aboriginal childrenfor their father isMetis’/Cree. Furthermore, my sons easily

LI aad Fa WgKloine ditkre & KISdyS dh2uNddrlyinglzb 2 A2y 2F WR2S3a

-
-

YIFGGSNRDK 52 20KSNE ySSR (2 1y28 2F GKSANI ! 02N

! Note that Métis is written without an accent over the "e." This is done to signify that the term is being used to encothpeassdalescent

people. The reasortfior this choice is that "Métis" typically implies specific historical circumstance associated with French and Catholic
influences that originated with the eastern trade routes prior to the fall of New France and the Scottish takeover of ther&tce tade. The

term "halftbreed,” also known as the "country born," has historically referred to English and Scottish-biired whocame out of the

Hudson's Bay Company trade. | use the term to be inclusive of all mixed ancestry people in the area whemeeesnof the regional
SEGSYRSR FTrLYAft& &d2aiGSY o¢al OR#&dz Grarfdfathen\Wahey ©. tundiedvasi@nyifiBes idiEdgBdy | £ DNB |



something we discussed at home in Manitoba. Rather, it is somethinlveeas a family. In
this new urban place, there was amgla separation from our former cultural comfort zones.
Additionally, there is a constant renegotiation of understanding how we might find our sense of
belonging within this urban place and its respective Aboriginal and-Atmriginal
communities. Yes,how S YA 3K Wil Be? AsyaFdsuld, this khksis project has grown
Ayia2 Y2NB GKIyYy ljdzSadAaz2yAy3a GKS o6aSyosS 2F Od
students. Now | question its absence on behalf of my two sons. Along withghiesstion what
kinds of challenges they may faoe have to negotiate in their lifetime abletis Canadians.
Through a personakflection Chapter Twaevealssome of the deeper issues that compel me
In this sense| situate myself as the researchéWhat follows is a detailed descriptiorof the
methodology that guided this thesis project.

Through our trials and tribulations of adjusting to this urban environment, the fiddle
remainscentral to our sense of what Chambers (2008) caly findingd & L yicullim o© dz
placeg¢ / KI Yo S Mikes@leaiykiS | OGAGAGASE Ay BKAOK S S
I OGAGAGASE (KSe& ySSR G2 RgStt Ay GKAa LI OS:
120). As part of this thesis project, | will refle@ds on our involvement with the Frontier
Fiddle Program as a family prior to moving to Ottawa. In turn, | will seek to understand what
cultural impacts the fiddle has had on the life of my two sons. Although no such fiddle program
exists anywhere in Ottawavithin, or outside of school programming, they continue to play the
fiddle.

Drawing on Metissage the hisbrical tones of the fiddle in northern Manitoba

communities is the starting point for théndings section of this thesisChapterThree the



stories, [findings] are a blend of narratives and pegsctives from across the nortiThese in
turn introduce the fiddle as acontemporary culturally responsive curriculuithe woven
narrativesflow into to some of the deeper impacts that are an outcometlt# aurrent school
programsas shared by the storytellerk is here that it became very apparent that this is about
much more than music lessonghe final portion of the thesifChapter Four)s a discussion
guided by the storiepresentedas they connect tany analytical frameworkihe Circle of
Courage This in turn leadsto concluding thoughtsand future directionsof how we might

consider thefiddle as a culturally responsive curriculum



CHAPTER ONEITERATURE REVIEW

Situating Historical Context of Aboriginal Education and the Fiddle

We are what we know. We are, however, also what we do not know. If what we
know about ourselvesur history, our culture, our national identity deformed

by absences, denials, and incompleteng®n our identityboth as individuals
and as Americanis fragmented.

(Pinar cited by Dion, 2004, p. 55)

Prior to discussing the fiddle in the contemporary context, it is first imperative to uratstst
the following more clearlyl) The historical impact education has had on First Nation\eiis
people in Canada posbontact; 2) The repercussions of colonization and attempts at
assmilation through education; an®) The historical and cultural significance of the fiddle to
Metis and First Nations people. These historical perspectivegpargnent for understanding
why documenting a contemporary school fiddle program may be relevant to the Aboriginal

education community from a research perspective.

Education and Colonization of First Nation and Metis People in Canada

As a society and a nation, for Canadians, there remains a great deal of unpacking to do with
respect to understanding our historical relationship with Indigenous nations who have since
time immemorial inhabited this land. In this section | briefly review the literature on how public
education and its respective colonial curriculum have had a devastating impact on Aboriginal

people and communities.



Ly 2NRSNJ (2 RA adgsbgle, welmyst first uderstand tathayekey |
here long before the time of contaeind the EuropeanéBoyko, 1998 Archaeologicagvidence
along with local storietell us that forexample Manitoba and Quebec halieen the ancestral
homeland to theCree for several thousand yedhidden, 2007, p. 30Rrior to the arrival of
Europeans, for Aboriginal peoples, education was not only a lifelong process, but necessary for
survival. Furthermore learning and knowledge was shared (Barman, Hebert & MicK&8<;
Hare 2003; Kirkness, 1992). It was at the time of contact with missionaries as early as the
McnnQa GKFd LYRAISy2dza O2YYdzyAlASa 6KSNB AyA
education (Hare, 2003). Thkterature repeatedly documentdghat the goal of both the
missionaries and colonial governments was to eliminate the Native culture (Bb9R8, Ing,
1991). Furthermore, the federal government and missionaries collectively believed they were
doing the Indians davour by eradicating theld ¢ al gF 3S¢ OdzZ G dzNBEad C2NJ S
Affairs Minister Duncan Campbell Scott declared:

The happiest future for the Indian race is absorption into the general population

YR GKA& Aa (GUKS 2062S00G 2F GKS LadkeAr e 2F 2d

until there is not a single Indian in Canada that has not been absorbed into the
body politic. (Boykol998 p. 176)

By 1951, when the government realized their goals were not being achieved, the residential
schools began to close and educatior@blicy shifted in turn toward a curriculum of
assimilation through integratioand indoctrination (Boyko, 1998are, 2003).

Reviews of Aboriginal education attest to the fact that history continues to repeat itself.

Aboriginal children continue to beneolled in educational systems that are paternalistic, racist



and do little to address their needs (Kirkness, 1992; Battiste, 2002). Moreover, as Whidden
(2007) stresses,

Unfortunately, the Native personality has been a poor fit with an institution
where performance is assessed largely by ability to meet deadlines. Our systems
are unforgiving when it comes to meeting individual needs and personal upsets:
while this may be a hurdle to the nadative, it has often been a complete block

to Native students whanay opt to quit a situation so alien to their inclination.

(p. 13)

There continue to bdongterm consequences and costs to society as a result of the colonial
SRdzOlF GA2y &deaidisSyQa NBfdzOGFyOS (2 | 002YY2RIGS
These egative repercussions of colonization can no longer be discussed nor perceived as
strictly an Aboriginal issue (Helin, 2006; Alfred, 2005; King, ZBai8tonSaul, 2008). A recent

report released by theCentre for the Study of Living Standa(8barpe, Asenault,Lapointe &

Cowan 2009) underscores the fact that education vggal to the holistic weHbeing and

economic viability of not only Aboriginal communities, but also to Canadian society as a whole.
Unquestionably, these authors argue that what is at stake for improving education is the need

to shift education toward becomingnore adaptable to the social, cultural, and economic needs

of Aboriginal learners (Sharpe, Arsenaulfpointe & Cowan, 2009). There is strong and

continued support that change is essential, but evidence of change remains slow.

Colonial Aftermath...

Theorists contend that we live in a pgsblonial world, implying that we have somehow risen

above the problematic of colonialism (Wane, 2009). When having this discussion, | reflect on



10

the questions raised by Beck, llieva, Scholefield & Waterston (2@Vhat counts as
knowledge? AndVhoRS OA RS & ¢ 06 LJ® ™ hind& TuldnazNSinikEaNidte(i2002) 4 K A &
reminds researchers to ask,

2K2 RSOARSR 0KIFG 0KS WLR&GQ &KzemaR 0S5 Ldzl

WLI2auQ 27T aidf Bdigernodsanimiri{tiésdare uncomfortable with

that term and it's partly about this idea that suddenly our history can be named.

Suddenly we have gone from colonization to a postcolonial world. (p. 169)
b2y SGKStSaaz AF 2yS tAadSya Of 2adohid discdurgeR WNEB |
O2ylGAydzSa G2 0SS O2f2yAlftd® a5AaYAaaiBBowONRGAIl
6Hnny O adGNBaasSaz aKIa I ff2¢SCnadia® Kaadi AmbiiEan)A Y Y S N.
discourses to continue to relegate Indigenous thought to some marginal space while colonial
relations proceed apace anghexamined 0 LJP mMcO®d ¢KS NBIFfAGE A& GF
domination and imposition is just as real fardigenous peoples of the world today as they
were over 100 yars ago (Wane, 2009). Educatidmstorically was a means to eradicate
l02NAIAYIFE LIS2LX SQa Odz §dzNBaxX (2 2LIIINBEa&X &dzo
the reality of life challeges and barriers to learning faced by Aboriginal youth continue to
exceed those faced by nehboriginal youth (Cappon, 2008; Pawlick, 2004; Albert & Fiddler,
2008). Additionally, there continues to remain an educational gap in Canada between
Aboriginal ad nonAboriginal students (Richards & Hove & Kemi, 2008)is narrative
continues to reverberate throughout Aboriginal communities living within the borders of
Canada.

Brokenleg identifies cultural alienation as the number one reason for Aboriginal

students to leave school earlfpersonal communication, November 2Z007, Ottawa, ON

Currently provincial and local education authorities are paying increasing attention to
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Aboriginal culture in an effort to reverse these negative trends (Nikkel, 2006)gRieoty and

moving Indigenous knowledge from the margins, as HBagyvn (2008) expresses, opens the
possibility to deepen our work in intellectually productive and practical ways. Furthermore,
including Aboriginal perspectives into curricula will be a iemst only to Aboriginal peoples,

but alsoto all Canadian peopl&All students are deniel Eabelle and Peden (2003) strees

guality education if they are not exposed to the contributions madeallypeople in the
RSOSt2LIYSyld 2F (KS O2dzy aMKSAFI 0KAOFK {iKSe Yt K@
OHnncov iGSadas aySAGKSNI 'o02NRAIAYIE LIS2LX S vy
IASYSNI GA2Y 2 Moving fdniveiog! inttodiudethe histodeal connections between

the fiddle and the Aboriginal communities who play it.

History of the Fiddle as a Communal Praxis

My people will sleep for one hundred years, but when they awake, it will be the
artists who give them their spirit back.

(Louis Riel, July 4, 1839anitoba Metis Federation

All accounts of the history of the fiddle among Aboriginal groups trace its\biegs to the

time of contact andhe emergence of thdur trade in Canada (Coyes, 2002; Chretien, 1998;
Dueck, 2007; Lederman, 1986; Paquin, Prefoai& Young, 2003; Whidden, 2Q0Dorion
Paguin, 2002). The fur trade routes ran east to west and from the south to the icy waters of the
north bringing tunes and other culturalrtifacts simultaneously in both directions (Lederman,
1986, p. 15)The music flowed ttough the waterwaysn the same \ay fish spawned along the

Canadian river routes (Coyes, 2002, p.Tée Scots employed with the Hudson's Bay Company
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as well as the rival Northwest Company French coureurs de bois employees introduced the
fiddle and their respective music to the Indigersopeople with whom they traded (Paquin,
Prefontaine, & Young, 2003, p.13). Pressures by Europeans for furs led to many increased

opportunities between the groups including exchangg

of song. Working at trading posts the Cree would ha
heard the fiddles & G KS | dzRaz2y Qa
FYR GKS FdzNJ G0N} RSNAR | v
9dzNRB LISHY FARRES Ydzai o |
(Whidden, 2007, p. 48). Historical records as early as 1rigure 4: Fiddle

document the cordial and mutually beneficiallaBonship exchanges between the British and
Aboriginals (Whidden, 2007, p. 49). Song, story, and dance were vital to thbeaedl of the

early voyageurs at a time when living comalits were very harsh (WhiddeB007, p. 48)In the

historic developmenbf Canada, the fiddle and the fur trade go together like the paddle and
canoe.

Not long after the arrival of European#boriginal people were creating their own
music, songs and styles of playing the fiddle. The Scottish from the Orkney Islands had a
particularly strong influence and the fiddle music transcended the boundaries of the spoken
language and cultureConsequeny its performed utterances of place and cultumere a
seamless fifor Aboriginal communitieand it wasin turn quickly adoptedHistory books are
marked with tales of how storytelling, music and dancing were a way of passing the time and
celebrating life when away from friends and family for extendeztiods oftime. On the

prairies or in the bush people gathered around campfirdsere songs and fiddles would be
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played late into the night (DorioAPaquin, 2002). Lussier and Sealey (1978) illustrate a lively
description of early accounts of fiddle playing in Canada:
Dancing was a favourite form of recreation. The Metis learned frogir tmothers the
dances of the Plains Indians and the reels and square dances of Scotland from their
fathers. They combined the intricate footwork of the Indians with the Scottish forms.
The fiddle, a favourite of the Scots, became the beloved instrumernthefMetis.
Lacking the finances to buy imported European fiddles, they quickly learned to make
their own from maple wood and birch bark. Some travelers sarcastically noted that
lacking other instruments with which to tune their fiddles, the Metis useddheof the
loon and the bellow of a rutting moose. (p. 18)
Whether on a cart brigade [Red River] or paddling the rivers and waterways of Canada for up to
eighteen hours a day, storytelling and song helped men keep their spirits up. For early
voyageurs sog also helped keepime while paddling or rowing. édween 1826 and 1835
William SinclairMetis ChiefFactof at York Factory, developed a new watercraft known as the
W 2N] o02FdQX | YdzOK &addz2NRASNI @SaasSt dcafok 0 OF NJ
(DorionP&aquin, 2002 p. 8). A York boat crew was generally magp of a steersman, a
bowsman Who fended off rocks with a large pole and guided the boat through fast Watet
eight rowers. Many of the journeythat these boats traversed were oftelonger than one
thousand miles and included portagihgavy loads numerous times. It was common that there
was a fiddle ortwo and lots of men who could play it. Dori®taguin (2002) depicts the
animated story of one gentleman who recalled,L y &S yAOS GKSNB 41 & |
where the fiddle was passed down from the steersman to the bowsmad every man in the
020 O2dzZA R LI lF& AGéE 6L yod ! ySOR20Sa &aAYAL | N

of the fiddle in Canada.

2The Hudson Bay lie like a big circle in the middle of Canada so during the summer months when the ice melted the cormpamjdshiing
supplies to the forts or factories (named for the HBC person or factor, trading items for furs) as they werel tefeared pickup the furs to be
taken back to Englan€anada historyhttp://www.canadahistory.com/sections/eras/clashofempires/hbc.htm
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Althoughthe fiddle was a new voice to Indigenous oral histories, it followed the same
YdzaA O (NI} RAGAZ2Yy A | & (K SThe fidgleitsdkhadgedcfiyiteLred 2 KA RR
sound ideal, with its steady rhythm phrased not by metres and silences but elydiesrded
syllable patterns. This differs from the Scots fiddling for example #natcharacterized by
regular metres such as the thrdeeat waltzes or foubeat reels. In contrast Native fiddling,
does not obey these metrical divisions, although it ddes/e a strong ondeat pulse.
Moreover:

Scots fiddle tunes are structured into regular divisions of tHiwtg bars, which are

subdivided into fowbar phrases. Cree tunes are different: they add beats, especially at

cadences (the concluding notes), theybtract beats by overlapping phrases; and they
like to elaborate the first phrase of the melody. This often results in phrases of three or
five beats instead of the Scottish four...Furthermore, ide Cree fiddlers use short
bow strokes, one note pertr®ke which gives the music a strong percussive sound.

(Whidden, 2007, p. 58)

Each fiddler hadhis own version of the tunes, which they changed between and even during
performances.The distinctCree fiddling waso innovative and unique it became knows a
new genre of music (Whidden, 2007, p. S+fdling was congruent with the Cree existing ways
of cultural learning, and the portable instrument was easily transported across thé land.

Stories resound of the life of renowned fiddle player, Fred&enthon (18571941)
K2 ¢la 02Ny G GKS wWSR WAGSNI {SGdftSYSyld Ay w
as a fur trader at Moose Lake, Manitoba for many yéarke success dfis trading post was

attributed to his exceptionalfiddle playing abilityHis fiddle music and fur trading career were

so intertwined that many trappers went out of their way to take him théiest catch

% Anne Lederman (1987) classifies @gbfiddling as syncretic music: the combination of two different musics to make a new one.

‘2 KARRSY 0S8t AS@Sa Al LR&aaAoft S-ikéikstrument lbng befole Seentgentiiuiky SoniA NEnay tplRn | FA RRE
the receptivity of theCree, and other groups such as the Inuit, to the violin (Whidden, 2007, p. 171).

® In 1940, Genthon recorded the oldest known version of the Red River Jig in order to prixseoke Metis style (Dorio#Paquin2002 p. 7;

Lederman, 1987, p. 60).



15

O[ SRSNXIYSE MpyT> LI o0d ab202Reé KIFIR |yeliKAy3.
.28 Q | life dds Sard, and peoplK R FS¢g o0St2y3aAyITash G2 L 2d
continues,dy@ 3I22 Ry Saazx e&2dz 6SNB | YAtfA2ylI ANBe o[ S
players remember using spruce gum for rosin in place of store bought rosin and snare wire to
repair damaged stnigs (DorioAPaquin, 2002, p. 14). People were resourceful, and fiddles and
fiddle players werdreasured
The song and dance promoted a sense of community and identity for arssmadic
people who cherished every opportunity to meet with family and rfde (DorionPajuin,
2002).
At Athe fur trgde posts, f[ddle plaxing was a common feature of the enEire social §
NEIAYSd | OO2dzyida o€ VYAaaAZ2ylINASaEa FyR FdzNJ
indicate that the gregarious Metis were passionate about fiddling, aenend
celebrating. In addition to this, it is said that every Metis family had a fiddle
player, who, on a mere moment's notice, could play a tune if everybody was in
the mood to celebrate. (Paquin, Prefontaine, & Young, 2003, p. 14)
Additionally, Lederma (1986), Whidden (2007) and Dueck (2007), all restbrthrratives of
Aboriginal elders in numerous prairie communities who coedethe significant presence of
fiddling acrossthe west These animated narratives recount that fiddle music may have been
the major social activitamong muchof the Aboriginal population for more than 200 years
(Lederman, 1986). When stories come out, it is evident that the fiddle roots are deep and rich
in Aboriginal communities.

These lively and vibrant exchanges are in contrast to the next chapter of Canadian

history where prohibition became a more common theme. The Honourable Justice Murray
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Sinclair Chair of the Truth and Reconciliation Commission of Caredaberateda darkside
of/ 'yl Rl Q& LJrokeifdhow| frony $88Q- uhtiL®5Kitlwas illegal to practice Indian
culture or wear Indian garb in Canada. If an Indian wanted to own land or go to university, they
were forced to give up theid C A NA& { statub(Hohdugbke Justice Murray Sinclair, personal
communication, October 15, 2010, Ottawa, OR)rthermore, former LieutenarBovernor of
Manitoba, and Governor of the Metis Natiotescribes how:

There was a time that it was against the law for the Metis to gaiheumbers of more

than 3 or 4. After the resistance in 1885, they thought that by hanging their leader, they

would destroy the spirit of the Metis. By preventing them from getting together and

sharing their music, their culture, their dance, that they Wbulestroy their spirit.”.

(quoted by Dumonin Coyes2002)
However, none of that has workedh& Metis spirit is alive and stronger than ever today
(Coyes, 2002). This to me further demonstratesresiliency and adaptability of the people.

Nineteerth century Christian missionary journals receddi K 1§ = ¢ KS&@ RAR y?2
Cree furs; they wanted Cresouls 02 KARRSY X wHnnts LI pHO® C2NJ
Evans (18046)2 son of a sea captain whose family emigrated to Canada, after he was
ONRFAYSRZ gNRGS GKIFIG KAA Y2G0AQFGA2Y gl a (2 aa
poor heathen in their wretched wigwams, and teaching young and old the way of life (Fast,
quoted byWhidden 2007,p. 54). Their intention was to convert all the Cree to Christianity.
Northern Manitoba elder Matt Sinclair describes the consequences of the arrival of the priests

in the following way

It was just shortly after that the priest first came to Pukatawagdhe priest had the
first mass out on the island in Pukatawagan Lake. After it was over, the priest made

® http://www.trc.ca/websites/trcinstitution/index.php?p=5

” Coyes (2002http://www.reelgirlsmedia.com/printfilesmedia/HowtheFiddleFlows

®1n 1840 in Norway House, Manitoba the Reverend James Evans developed the system of writing Cree syllabics. The Gresattitykand
it changed the way people communicated.
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everybody throw their drums into the wate(Brightman,quoted byWhidden 2007, p.
56)

DorionPaquin (2002) illustrates another story by Butch Wagpéd S Q& 3INI Y RFI (1 KSNJ
the Great Lakes region. Talking about how his fiddle was smashed by a priest, Waupoose says
GKFGZ AG gl ax aly |O0G GKFG OdzNIFAf SR KAa LI
FARRE S¢ o0LId wmp U ®s fiddleplagesditicuttesRhSviNbe Ireyh@nberstintithe
fiddle was not allowed to be played during lent (Dor®@aguin, 2007, p. 15). It seems
contradictory that the fiddle was introduced by the Europeans and then later banned from
being used.Stories such s these reinforce how vibrant a part of life the fiddle was for
Aboriginal people.

In the winter, people regularly spent their time socializing and dancing because the
inclement weather often prohibited economic activities. Metis dances would last fgs datil
all the food liquor and energy were gone often to the consternation of the clelggrion
Paquin, 2002, p. 16). During government prohibitions First Nation and Metis people in Canada
were banned from gathering and celebrating. Moreover, becabseparishioners danced for
days and slept in, and missed church it was common practice of the chulairidhe fiddles
of Aboriginal fiddle players (Campbell quotbd Dorion-Paquin, 2002, p. 15)Consequently,
traditional music practice ceased. The ritsg aftermath is that fiddle music throughout
Aboriginal communities in Manitoba was close to moribund (Whidden, 2007, p. 56).
Consequently, many fiddles sat idle in their cases (Whidden, 2007). This situation changed
dramatically when Frontier School ViGiion, introduced fiddle classes in sé&st northern
schools around 1995By 2004, the division employed eight instructors, reached twenty

communities, and had approximately one thousand enthusiastic young musicians learning to
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fiddle (Whidden, 2007; Dw&, 2007). Additionally, the number of instructors and resultantly,
the number of students involved in these programs continuesitrease every year. It is the
historicalnarrative jigsthat led me to northern Manitoba as a research site, where in tafdi

to the Frontier Fiddle Programs, numerous other fiddle programs have started in schools and
communities.

Thisthesisattempts to address the followingesearchquestions: What isthe impact of
the fiddle curriculumin these remote and isolated Aboriginal comnities? What are some
stories that demonstrate the contributions of the fiddle? In response to these questibas,
Metissage,l utilize narrative inquiryto braid the lived experience®f community members,
instructors and former students northern Manitoba.

The following sections of this literature review are situated within the field of curriculum
studies, but also look at other Indigenous journalkichin turn take up the broader realm of
Native education in Canada. | selected 1994 as a start point as this was around the time the
fiddle programs began in northern Manitoba. In this section of the literature review, | examine
the presence or absence of the following themes: belonging, identity arghgement of
students, as well as place, community, and culture. | also scan articles that discuss the arts and
more specifically music in education. Additionally | re@dwmumerous other sources and
books that discuss Aboriginal education. Underlyingotllhe literature | reviewed how the
themes connect to Aboriginal studentell-being | further looled at how they may contribute
to improved experiences within education. Consequently, | thjgassible linkages between
the fiddle (fiddle playing) and the themes through the narratives of those directly involved with

the fiddle.
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No specific study such as this is identified anywhere in the literature. Although research
demonstrates the benefits fothe arts and art programs (Gamwell, 2005; Smithrim & Upitis,
2005), nowhere in the literature is there a study that looks$hat various curricular dynamics in
which a specifianstrument contributesand/or connects to cultural revitalizatiowithin an
Indigenous community within the larger field of Canadian curriculum studiieseover, there
is little research that addresses the issue of school dropout or school achievement as it
specifically relates to Aboriginal peoples in Canada (Brady, 1996; R(! Let us turn to the

notion ofidentity and the implications for Aboriginal youth.

Identity

Identity is a key aspect of saletermination and mental weltbeing. Antone (2003
ddzoadlydAlrasSa GKFdG aAy 2NRSNJI ( 2If-A0RSS yAIyA G@&I€T 1OyLBD
LRSyGAGe dzf GAYIFIGSteé& IAPSa RANBOGA2YS | &aSyas
p. 54). This is imperative for student academic success. Many Aboriginal people describe how

when one's identity is defined by othersjmpacts heavily on whom you feel you are:

When you start listening to these people in society telling us we denah of
losers drunks alcoholicsor less than anybody else in societythat's when
people start to get confused. And that's when yawgnnection to the spirit
becomes damaged. (Berry, 1999, p.19)

2 SSyYAS 0 HnDgspitEcentutied & bllo@ialismdand oppression, language and cultural

knowledge remain as veritable sources of knowledge that reinforce and validate Aboriginal
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identité € 0 LJihis pegopate withthe resilience of Aboriginal peopénd their connections
to culture,

People have both selflentity and group identity. Antone (20Q3maintains there is a
strong link between Native identity and a balance betweenirtheciety and mainstream
society. Identity refers to our thoughts and feelings about ourselves, who we are, bubwiso
relationships with others.This includes information about physical, psychological, social
attributes, and identification with cultudagroups and communities. Moreover, Wils¢t998
NEBflidSas aiKS A0NBy3IldK 2F 1 02NAIAYIlE LIS2L)X S
Based on these areas of personal and cultural development, education has not promoted a
positive identity for Aoriginal students (Antone, 2003Major issues relating to identity for

Aboriginal people stem from the senselo$sof identity created through forces of colonization.

Belonging

A sense of belonging is about relating to people, places, ideasbahefs (Woodhead&

Brooker 2008). The starting point for school attachment is developing a sense ofduedpn

(Albert & Fiddler, 2008 Moreover, belonging has been demonstrated as an essential element

G2 | &0dzRSy Q& SELISNRSyKeBogd & Echols| 1094R Bdditiofally} OK A S
lf oSNNI YR CARRESNI 6unny0 AYTF2NY dza GAy 2NRSH
feel a sense of physical, emotional and cultural safety, where they are able to practice and
celebrate the uniqueness of theNJ Odzf G dzZNB 2 LISy f & gA (i K2dzi FSIF N 2

Cognitive ability and academic achievement are generally strong predictors of whether a youth
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will complete secondary school. However, recent research has shown that youth are also prone
to dropping out if they have lovgelfesteem a poor attitude toward school, or experience
feelings of alienation (Willms, 2002, p. 370). Students who have dropped out of school
frequently say they never felt they were a part of the school community. Justaortant,
students, especially adolescents are extremelyssgeve to their social context. For many of
them negative expdences havedevastating andlongterm effects on their selfesteem
(Gamwell, 2005). Without a sense of belonging, students begin tddstel

Current statistics speak volumes to how this impacts Aboriginal youth. A high proportion
of Aboriginal students, perhamen as much &0 percentcontinue to dropout of high schob
before graduation (Castellan8rant 2008). A common anecdote echoed throughout the
f A G S NI AlddeIsfterh \WHite téachers made the children feel backward...The curriculum
made no changes to recognize Native cultures and no chamgesmade to accommodate the
f SENYyAy3 atetsSa | yR (KS (Kehbetaad E2HBls, 19R4F 5 6PReF b | (0 A
following Thomas Kin(2003)questionresonates for me herex 2 K | i abdutius that you
R2y Qi f A {ItSsédifficult idfeemanspndekof belonging when you are made to feel what
you know, and where you come fromwsong.

Because education is the primary socializing agent in the community, one of the main
goals needs to be the development of programs that promote belongiimgugh cutural
association (Antone, 200Barman, Hebert & McCaskill, 1987). This is essential to acknowledge
when discussing the education of Aboriginal students. Without belonging, nothing happens

(Brokenleg,personal communication, Mag0, 2010 Ottawa, ON. The next section of this
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project traverses the journey towaradccentuating® LJt I Oif$ €bnnledfidRs to schooling and

Aboriginal students within a Canadian context.

Place and Community

Gt €t OS AGaSt¥z¢ég 1tdzZAZ G0 ownnyo GSftfa dzaX dao0SO02YS
2T aStFT FyR O02yySOiUAz2y G2 O2YYdzyAileééd oOLIP cowm
WOo2YYdzyAleQ IINB 2yS IyR GKS &0y Sy R RIRGAVRIAF A |
0Se2yR (KS LKeaAOlIf asSyasS 2F WL I OS®Q ! dz G oOH
experience of being grounded in character, confidant belief, and strength of identity. At the

root of belonging and identity, is having/lRSNE G yRAY 3 | yR O02yySOiGAz2y
journey that historically has gone astray for Aboriginal Canadians. There continues to be,

/| K YOSNE O6Hnny0 tFYSydaszs aF 3INBIFIG RSIEE 2F 3INA
and who itbelongsts | 62dzi ¢K2aS ad2NASa IS4G G2tR FyR ¢
124). The negative repercussions of this misunderstanding continue to resonate throughout
Aboriginal communities.

/| K YOSNBE omMdpdppd O2y Sy R& (KL e3vheredve ¢omg/ | RA |y
FNRYS 6KSNBE KSNB AadX YR 6KSUKSN aSaresutdof2y 3¢ 0
colonization, the implications of this uncertainty are even deeper and more defining, than for
non-Aboriginal CanadiansThe relationship to plae is deeply connected to identity, who
Aboriginal people areGunew (1994) alleges that discussions about identity take place

Ff2y3aARS 6ARSNI y2iA2ya 2F WYoSt2y3IAy3aQ | yR W
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RSLIAOGa LI I OS I az avSlagdsNdDS @St 2230 dgNBRIigl y R A R
experiencing meaningful relationships is enhanced by our ability to connect to place (Ellis,
2005). Correspondinglyfeeling good about and connecting @ KSNBE ¢S | NBX WL
WO 2 Y Y diaypadis@®elify good aboutvhowe are.

Now, given, that most children have no choice but to be at school, Ellis (2005) tells us
OKFGZ aAd YIreé 68 AYLRZNIIyd G2 O2yaiARSNI GKS O
again is critically significant when digscd A y 3 SRdzOF GA 2y F2NJ ! 02NAIAY |
school curriculum was a colonial curriculum in that home was either somewhere else or not
G2NI K O2yaARSNI GA2YE IndunfRuttero&SHeEox (198%) cupgestsitat Mo T 0
schools conceptudli SR | 4 Q| OMWYI & 8 S LINER\Ipfodditel séiBste@nkafid/self
efficacy by providing opportunities for students to experience success and enabling them to
develop important social and problem solving skills. Moreover, the essence of Zimmerman &

I NXzy { dzYF NR& omddn o NB &SI NJaded sSppdrtieNibsariserve oy RA y 3 &
buffer against potentially hazardous conditions in the home and other nonschool
environments.Thisis of particularimportance,i 2 NX 023y Al S HoOAbarigihal I a |
students

A sense of belonging is about validating the importance of cultural lives (Gould, 2005).
Beyond the individual connection to place, perhaps the most important form of social identity is
one that links an individual to some largelleotivity such as a nation, culture or ethnic group
(EriksBrophy & Crago, 2003). Many Aboriginal people in Canada have been denied their
WO 2 Y Y dayidiniuéh>dfAboriginal culture has been destroyed as a result of colonization.

I OSNIF A Yy B EGSYNIEIAGOISA Ay /FylFRFE YSIEya,pkABAy 3
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78). | am personally aware of, and have experienced these feelings of alienation and shame.
have been in situations where | was reluctant to divulge my children's Aboriginaitiynfoe
fear of denial or rejectionTherefore | look to bridge an understanding between the role of

culture and education for Aboriginal students.

Culture

Culture is like a blanket that protects a people. Culture must be taught,
experienced and livelly children for the nation to survive and the children to be
whole

(Albert & Fiddler, 2008, p.4)

Literature documenting the link between culture, wbking and Aboriginal student success

dates back as far as the 1960's. Culture, at the foundatfonuman growth, is about values,

beliefs, ways of living, identityand expression (Gould, 2005). Fundamental toweilhg, Gould
GHnnpoO GStf a betd&2 T OlgdzlifdaNGe AAT tidkisFegidally @dséhtialc 0 © L
G2 y2G34S 4 GKA&a GAYS OGKFG WOdzZ GdzNBZQ FNRBY (KS
experience (Doane & Varcoe, 2009he common Eurocentric perception is that Aboriginal

culture isstatic. Moreover, commonly piiected through mainstream education is the notion

that in order for Aboriginal people to practice their culture, they must live in the pdstis

scholar Carl Urion, (1999) articulates that there are those that see Indigenous knowledge as
frozenin time. Thomas King (2003) reinforces this noticeminding usthat,

nony G A@Sa NRBYIFIYGAOAT S yIFGiAGSAT L R2yUid GKA
IABSY (GKS {1AYR 2F Odzf GdzNF € YFGSNARAIE GKIFGQ
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from childhood....The idea of theative as a normal person in his or her own

right or the idea of an inclusive, fair sense of history are so blurred as to be

almost erased. (p. 22)

How then, might mainstream society come to know and understand that Aboriginal people are
alive andivingtheir culture today?

The original intent of education of Aboriginal people in Canada was to eradicate culture
(Boyko, 1998 Hare, 2003; Ing, 1991). Moreovehetre is overwhelming agreement on the
KAAZG2NAOIE t2aa 27F OdzZ BdzNgR NI K NRakBEFSLERMERE (0 A 2 v
YEAYGFAyas aia2 FFOly2¢ftSR3IAS LyYyRAISy2dza 1y26f SR
forms of education that they are. The fact that they have survived attempted assimilation and
colonialzation, attests to theirLJ2 ¢ JINE). A longstanding consensus among researchers
FFFANNYE GKFG OdzZ GdzZNB Aa i GKS O2NBzZ 2N OSy
throughout the literature is an emphasis on the value of culture needing to be integrated into
education inorder for Aboriginal students to fegjood about being in school (Werspoon&
Schissell, 1998; Boyko, 1998 | f 6 SNIIi 3 CARRf SNE wnnyT [l 06SffS
safest, mostcom 2 NI F 6 f S | YR VYtBefispoonSagdiSEhi=elB(FOSBS (22 dza X & ¢ K
GKSe OFly NBfIFIGiS (KS a0K22ft OdzNNA Odzf dzy G2 GKS)

-

OK22f & B FIFIOSR gAGK GKS OKIffSy3

o
ax
Z

l.:.l

(0p))
QX

G2 N/
Odzt GdzNF £ SELISNASYyOSa KI llowing GhilziReS 16 (miake théidowrd G 2
S2yySOGAZYAE o Lidstratedicalyods sz SaERigBiygs (2006) inforns us,
GOKFG adGddzRSyda NS Sy3aFr3aISR FyR asSSsS (K®eraSt gS:
a0K22t 02 YYdBurharihdre, this J® necessargdin order to correct historical and

social biases (Labelle & Peden, 2003).
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Groundbreakingresearch by Chandler & Lalonde (2008) demonstrates the direct link
between cultural empowerment and community success. As early 88, 1Bese researchers
unguestionably linked suicide risks among Aboriginal youth with failure of constructing a sense
of identity (Chandler & Lalonde, 2008). The most striking result of their research is the powerful
link between cultural continut and irdividual connectednessConsequently, First Nation
communities that are currently taking steps to preserve their heritage and culture, in turn are
dramatically more successful in insulating their youth against the risks of suicide (Chandler &
Lalonde, 2008 ® G ¢ KS 3J21f 2F O2nz2MBiBS ¢ a1 & hANNXABLG2Y OK
educated in a culturalkgensitive wayA greater culturalsensitivity is accomplished through the
AyOfdzaAzy 2F ! o0o2NRIAYIE Odz ( dzNIresiasesotinethiig O dzZNINA
GKAOK &aK2z2dzZ R 0SS LINBaSyiSR NBalLISOGFdzte FyR @I
G2NIK YR &ailidza¢é OhN¥YA&AG2YI HANHYE LIOMHO® /
Aboriginal communities in British Columbia that haveugide rate ofzera This is prioundly
significant, especiallwhen | reflect on suicide not in terms of statistics and numbers, but in
terms of the names and faces of students and community members.

My second term in graduate studies, | was writing artgpaper that involved
connecting the issues of culture and education and what it means for Aboriginal
students. Feeling compelled to tell a story, | reflected on whose stisrthit |
should tell? For three days, every time | sat down to begin writisgccumbed

to tears rather than writing. What came to my mind first were the faces and
memories of the people that we have lost in our community to suicide. Sadly, |
could not help but think if things were different in our society, perhaps, is it
possible their stories might have had a happier ending? The essence of the
research done by Chandler and Lalonde gives me hope. Hope for more happier
stories, than tragic endings. It was only through depersonalizing that particular
paper that | was eventdly able to begin writing.(Personal Journal Entry,
October 15, 2008).
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Suicide rates among Aboriginal youth in Canada are estimated to be between five to twenty
timeshigherthan among the nosAboriginal population (Chandler Kalonde, 2008). The notion

of Aboriginal communities with a suicide ratezgfrois powerful knowledge, particularly when |
reflect on the longerm and devastating impacts of suicide on families, friends and

communities. Culturésa powerful tool that evitalizes and helps people to cope.

Culturally Responsive Curriculum

A school's curriculum closely determines the materials students are exposed to through the
course of a school year (Castagano & Brayboy, 2008). It is well established that culture
influences and shapes all the dimensions of learning and teaching processes that go on in
schools (Gay, 1994). Furthermore,taually responsive instructiorKea & Utley (1998) suggest,
GdzaSa ailddzRSyGaQ Odz GdzNB | & A YL} Ndé lceftiie ofie dzNDO S &
culturally relevant curriculum is the culture of the learner (Stone Hanley, 1999). Moreover,
a fudents whose culturas respected &tone Hanley (1999) elaboratesre empowered to
learn because the negative séifiage that accompanies the rejection of their experiences is
SEAYAYIFGSReE 6L HUOP b2y SGKSE Saax € AGSHSitd dzZNBS
pertains to Aboriginal communities notably &#sent within the curriculunand Nativestudies
journals | reviewed.

Consequently, | turned to journals of muttiltural educaion to inform me on this

topic. | found @mmon themeswithin the literature on cultirally relevant schooling that speak
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to making sense for students who are not part of the dominant social group (Klug & Whitfield,
2003. Another important factor for teachers and administrators to consider is buildibgdge
between a child's home culture and the school &ffect improved learning and school
achievement (Pewewardy & Hammer, 2003dditionally, Klump & Madr (2005) note
GOdzf GdzNJ t £ & NBtSOlIyld SRdzOFGA2y NBO23yAl Sax
backgrounds as meaningful sources for creating optimal learningNéw YSy G aé¢ o6 LJd o
(2000) confirmghe assumption that when academic knowledge and skills are situated within
the lived experiences and frames of reference of students, they are more personally
meaningful, have higher interest appeal, and are learnedremeasily. However, this is
LINPOESYFGAO 6KSYy daaOKz22ft fSFRSNAR 2LISNIGS 2y
FYR FFOGA2ya FINB (GKS y2N¥Y¢ oODFEX mopdnI LD y 0
students do not succeed in school because irtheultural or social characteristics are
Gdzy NEO23ay Al SR YAadzyRSNBRG22RX 2NJ RSOt dzSRé¢ oY
states that when schools neglect Native cultures and present curricular materials that are
biased or not culturally e S@F yi > LYRAISy2dza aiddzRSyda I+ NBE WN
personal identities.

Castagano and Brayboy (2008) firmly establish that culturally responsive schooling has
been widely viewed as a promising strategy for improving the education amdasiog the
academic achievement of Aboriginal youth. Relevant to this project, a prominent theme in the
literature on culturally relevant schooling is the importance of community involvement and
support both by the teacher and by the community (Castagrigr&yboy, 2008). The fiddle may

be only one aspect of a durally relevant curriculum. Asve see later in this thesighe
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connection is both rich and deep, particularly when consitghow community connections

areincorporated.

Bringingitall OT CAOEAOS

Cultural alienation continues generate the sense ambivalence many Aboriginal people have for
sending their children to learn within the colonial public education system (Nikkel, 2006).
Lacking the positive experiences that contribute to a sesfdgelonging and identity formation,
Aboriginal students continue to lag far behind their s@&hboriginal counterparts in school
completion rates (Richards & Hove & Kemi 2008). Previous research has consistently
demonstrated the strong and substantial ret@iship between school engagement, culture,
belonging and identity for Aboriginal youth. Cultusat the core of beingn Aboriginal person
! AU0NRBY3 aSyasS 2F ARSyY (A T koodthibiités 2oyhelping studentg y S Q a
overcome feelings focultural alienation (Ball, 2008l).questionhere the impactsof the school
fiddle playing programs.

T KIS |y dzyRSNEROGFYRAY3a 2F aStF Aad RSLISYRS
FYR WL | OS®Q ! RRAGAZ2Y I f &3 itiskuSadSandndurniidvdo y SSR
connect withthis W LJt IH&®&Ctaibers (1999) assettsat,

the single most important task for Canadian curriculum theorists may be to

search within the physical and imaginary landscape of Canada for the tools that

S YySSR (2 4SS 2dzNJ K2YS> (2 KSt L] dz& dzy RSNE
2F LI I OSQ Ahbw wekcandinally 2ovh& home/here. (p.12)
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According to John Ralston Saul (2008), Aboriginal philosophy is key to Aboriginals being
O2yFTARSYU | o2dzi 6K2 GKS& IINB® a.dzi AG Aa 2dzadl
g K2 ¢ S RdistedsSau) 2008, p. 75)Furthermore as Canadians, it is crudiht we
acknowledge that we arbere (Chambers, 1999). Just as important we must know and grasp
the full extent of where exactligereis. But n order to know who we aret is important that we
all understand the historicaharrativesof our country.

Meaningful education opportunities are critical to strong people, and thus, strong
healthy communities. It is at this poittat | turn to the words of a colleague and friend who,
when profiled for Aboginal Awareness ¥ék, (HRSDC, M&009) made the statement:
G22NJAY3 FT2NI ' 02NAIAYIf bBISe E}oS haveyaRtroi@Aafsouzy A G A
they will feed into making a strong community. If you have a strong community the possibilities
2T &dzO00S 4 a(Mardelle G8eAuRérsdrimlacémmunicationMay 2009). While there is
clearly much more that could be igaabout Aboriginal educatiorsuchstatementsprovide a
starting point for a good discussion on the fiddle as a public school program for Aboriginal
dGdzRSytdao L ljdzSadAz2ys R2Sa GKS FARRES Ia I Oc
belongingand identity? As the fiddle is revitalized, how ded its cultural narrative strings
resonate?

In the following chapter dlescribethe methodology that guided this research project to
answer these questionst begins witha personal reflection of a &hd between the literature
and my recent journey through graduate school in order to situate myself, the researcher. This

has also been a time as a family, my sons and | were confronted I®)ttiee Or, wherewe are

the other.Regardless, | reflect on life experiences along this journey to aid in understanding
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what it means to be Aboriginal in Canada todewyturn, | realize these are questions that may
have never surfaced we did not leave the comforts adhe pedagogical pice of home in
northern Manitoba.lt is here that | became aware of hawis necessary to realize how deep
both the racism and the scars were and are. Shenemories of racismare not relegated

curricularnotions of the Canadian past.
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CHAPTER TWOMETHODOLOGY

The only thing that keeps us from floating off with the wind is our stories. They give us a
name and put us in a place, allow us to keep on touching.

(Tom Spanbauer, as cited in Clandinin & Rosiek, 2007, p. 35)

In this way, stories illuminate knowledge in such a way that it connects us to the roots of
who we are as individuals and as community.

(Benham, 2007, p. 512)

Situating the Researcher

In 2006 when | moved to Ottawa, Ontario parsueBachelor of Education my sons and | were
prepared for an adventure. We were going to try city living for 10 months. We had full
intentions of taking advantage of whatever opportunities came our way. We were in for a year
2F SELX 2 NA Y3 JyAt thaiztitde )l helrek itnglgded th® bppdktunity to continue
my education at the Masters level would ever be a possibility for me. | had no idea our journey
was one that would ultimately change my life and thedof my children. | think back to where

S 6SNB 2dza i T andNdwdokridhihas hdrgedd | 32 X
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Gravel road jig..] OO0 AAEET A OEA OAT 8

a2ziKSNRa 5Fe&3 wnnpX GKS FARRES 2 YonbNBgS 6SS]

concert at the community arena. Bag lunches were prepared and waiting at the school for the
entire group of jamboree participants before they left Norway House. Our van was already
loaded with all of our gearThere is only one gravel road leaving town andicipating the
other 500 people heading home we wanted to hit the rodle were the secondf two
vehicles to arrive at theNelson Riveferry crossing. Distances in the north are vast and gravel
roads are known to wreak havoc on vehicles. As it turoafl we were not to be spared on that

trip. As we came to the end of the gravel road, something did not feel quite right about how
the van was riding. We pulled over and sure enowgh had a flat tire. Within moments trucks,
buses and vanloads of studenand fiddles coming out of Norway House caught upgoWe

were the second broken down vehicle in line behind a bus that blew its transmissiordeal

with the flat tire everybody had to get out of the van. There were sleeping bags, duffle bags and
fiddles strewn down the shoulder of the road to get the spare fiican the bottom of the van.

The trucks that stopped to help us were from The Pas. One of them was RobertH&elds

one of the instructors during the jambore®obertwas also the current fiddle teacher in
Sherridon. Knowing that their fiddle teacher was moving away from Cranberry Portage in a few
weeks, my two sons were out behind the van with Robert whildhélped change the flat tire.
Unknown to me, they were soliciting Robert to stop in Cranberry and become their new fiddle
teacher That SeptembeéfFrontier School Division approved a fiddle program for the elementary

school in Cranberry Portagaith Robertas the instructor. | was thrilled, mostly because it

¢KS o6dza sl & a0dRSyla FTNRBY Ylyeé 2F (GKS wazdzZiKSNYyQ O2 vofdherasti Sa | a
group to get off the bus did not get home until 5 am.

i

N
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meant | was not going to have to drive to Flin Flon or The Pas in orderyfeonso continue
to play fiddle. Quenten was especially excited. That enthusiasm is something | really wanted to
hang on to But | quickly found out though that the local school decided the fiddle program
would be for grade 8 students only. Poor Quenten, only in grade 3, was devastated.
C2NIidzyl 6Sfte F2NJ dzax w20SNIX (GKS Ayad Nayr@yi2 NI 41
Robert finished teaching the elementary school program at 2:15 pm. This was recess time for
the elementary school studest Quenten, who always knew wh&wobert was coming to town,
would drapehis miniature half size fiddleover his shouldeto school. On those days tile all of
his classmates swarmed outside for their afternoon recess break, Quenten would slip up to the
YdzaAO NB2Y YR 22AYy WwW20SNI F2N) KAa 2¢y TFARRCE
getting a lesson knowing how bad he waub play fiddlg w206 SNII (2f R YS® ¢ KA
point for Quenten. For mgonsthe fiddle has been their connection not only to home, but to
who they are while weransitionedto livingwithin an alien urban environment.

In a way, the flat tire orthe van presented itself as an opportunity for my sons to
express how strong their interest was in continuing to play fiddled sometimes it is the flat
tires in life that provide fortuitous educational opportunitiebhe Gravel Road Jgto this day,
one of my favourite songs that my sons playndt onlyNS @A 3S& YSY2NASE FNRY
vanQ odzi | faz2 GKS GNRL) G2 GKS 2FY0o2NBS 6SS{USYR
three days, but a lifetime worth of memories and connections. #lse we were looking
F2NB I NR (2 vy S E.ihis ttipSdudhia sich &peliedce, N\ddsS quehing point, not soon

to be forgotten.
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A Road Less Travelled

Our arrival in Ottawa in 2006 was very much a time of transitions and adjustments. In many
ways, for me, moving from Cranberry Portage, Manitoba, [population approximately 600
people] was the most difficult thing | have done in my life. | have traveleensitely both in
Canada, including trips to Nunavut, as well as to Europe and even Morocco. We are small town
people. Despite that, we live a rich life spending a great deal of our time out on the land.
Hunting, fishing and trapping is what my sons knowivkhey speak the language of the land.
This is not an oral language, nor are they conscpmrsseof this knowledge. It is a language
that they have learned through their fathavhile growingup listening to the land under his
often silent guidance andlirection. This too many would be perceived as the road less
travelled. Bt to those in a small communityo uproot my young children from their home to
relocate to a completely different province, that @ the clichédsaying goesthe road less
travelled.

After four longstressful days of drivinglear across two provinces, to what was to
become our new home in Ottawa, | feitterly traumatized. Moving somewhere to live is much
different than going there to visit. We had to learn everything we neettedurvive Thisin
turn meant enormous steps outside of our comfort zone. Returning to a university campus after
a seventeen year absence required a learning curve of another kinat rilght sound
ridiculous, but the city seemed so large, alienating &ightening to me. | could not remember
how to live in a city. And to me it was a strange city in an even stranger province. It is ironic |
think that | could comfortably find my way home, by boat, in complete darkness, across three

lakes. Navigating twen five miles of water was done by listening to the land. Threatening reefs
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and deadhead? lurk just beneath the surface of these wate®espite the impending danger,
| have comfortably done this trip more times than | can count, aware of the dangers feeling the

al FSGe ySi |elFso lokwvperi Safridedn tBsinéw cityscape.

Our Home and NativeLand-/ T A - 1T AAAOET AO A OEI A8

| recall June 2007 when Gumatr and Quenten were invited to play fiddle fdre Wabano

Centre for Aboriginal Health. This garden party, a Strawberry Tea, was hosted at the British High
Commissioners Residence. This was their first time ever performing in a public space in front of
total strangers. Both boys were nervouait at the same timeexcited. Once we arrived, we

were welcomed by the staff of the Wabano Centre and explained when and where they would
perform. The party was an outdoor garden party. It had a somewhat formal sithave, but

was very relaxed and laid back. The Master of Ceremonies for the afternoon was my new friend
and fellow Manitoban, from Flin Flon. His wry sense of humour and wit helped the boys relax
and feel more at ease. Following their fiddle performarmany of the guestspersonally
commended the boysEven the British High Commissioner himself and his wife came over to
shake their hand and tell them how much they enjoyed thiddle playing The High

I 2YYA&aaA2ySNBRQ NB&ARSY Gfthe DttadaARivezlookiBgovekth tAeK 2 Y
KAffta 2F DIFIGAYSlIdzZ vdz$SoSO FyR t221Ay3 6Saidsz
Hill in Ottawa. This was the first opportunity to step out into the public space and share their

fiddle playing, their ctiire with the public andn analienating space.

02 L §SNI 233SR RSIR GNBSE (K telHitingzwma careresdltin pardykirg) damédé ® a boatdbrénutra & dzNJF I
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Fastforward two years to the summer of 2009. | was working part time as a student
GAOGK GKS CSRSNIt 3F20SNYYSyld Ay 2dzNJ yF A2y Qa C
me back and forth to my Gatineau office across the Ottawa River.,Dailguld catch my
breath as we crossed the majestic Ottawa River and view the grand site of the beautiful
Parliament buildings. On the way home, many days, | would also glance over to the British High
Commissioners residence, tickled by the memory of that garden party &ad avmemorable

opportunity that was for my two little boys from the northern bush. It was not until late in the

summer of 2009, lost in thought one day, |

looked over at Parliament Hill and then ove
to the British High Commissioners residencgs
where it sts high on the banks of the Ottaws

River. | realized at this moment that thi

silently state its dominance over
Parliament buiIdings, the land and the Countri:'igure 5: Victoria Island National Aboriginal Day 2010 M

Nation of Ottawa community picnic
2F /FYFREFEZ AAYLIE @ 0L wiicive v ww. 5y o0ow J8F0G0KQ
overtheb F GA2y Qa OFLAGIEf® ¢KAA (G2 YS Aa aeévyoztAaol z
the Aboriginal people in Canada as this country was settled. For those who have lived it,
colonization is not abstract; temains an ongoingxperience (LaRocque, 2018 100). In order
to know who we are, we need to know where we have come from (Chambers; 30@3air,

personal communication, October 18010 Ottawa, ON We need a connection to place. But

just what is this place we call Canada® how do we storgur connections?
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Asa family we have relocated into a new narrative setting, one in whiclr tbenadian
topographies have not yet been plottedDuring my undergraduate degres the University of
Manitoba, Professor Emma LaRoqcue instilled in me a weong sense ofhe lifelong impacts
2T 0 SAY 3 HeWexpekebdeSdesebed in h#875 bookDefeathering the Indianher
first attempt to educatethe public of damaging mainstream discoursésward Indigenous
communitiesresonatal once again as lreadl 2 Ya2y | AJKgl é&éQa OoHAmMAL ai
experience withMameek the south, the big city:

When | found myself standing, for the first time in my life, at the entrance to this
building that looked like a castleit was big Churchill High School, Winnipeg,
alyAdz2o0l ® ¢KS FNFXaINFrFyOS 2F aY21S FNBY Yé L
and spriee and willow still clinging to my clothes, my body, the whisper of wind, the
murmur of the lake, and the cries of the loons and wolves and eagles still ringing in my

ears, | marched proudly through that front entranaenew experience awaited me

beyond tlose doors and new experiences had always excited the sons of Lapstun. Only

to discover, that first week, that | was the only Indian in that school. The students, all

two thousand of them NP OKS (i Qa LIR2LJzZ I dA2y gFa | YSNS
Ol YLJQa& itsmuost ¢rawdedt the teachers, the principals, the secretaries, the

janitor: all were white, white as pillow cases fresh from the wash. | had never to that

point in my life, really beethat conscious of the colour of my skin, but now here | was,

so uncaonfortable inside its brownness that all | wanted was to disappear, to be
invisible. wasnot proud of who | was. For that first week, | walked the hallways of that

school, and the streets around it, with my head hanging, my eyes cast downward. |

R A Ry M anyoad-to see how embarrassed | was to be who | was. (p. 51)

Simultaneously read other storieshatalsospke2 T K2 ¢ WO KAGSQ aO0OK22f Ay 3
being seHconfidant and spontaneous children, to feeling shame. Jane Willis in her 1973
biographyGeniesh: An Indian Girlho®lS &8 ONA 6 S&a K2g¢ F2N) 06St dS &SI N
herself. She was made to fegful NHzA G 6 2 NI K& X AYFSNAZ2NE Ay Ol LI of !
me | was told had to be destroyed if | was to be saved (Jane Willis, 1973cpy@rdé [ F w2 lj O
elaborates how inHalfbreed,Maria Campbel(1973) recounts that it was a combination of

poverd YR LINB2dzRAOS GKFG SR KSNJ G2 FSStAy3da z
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ashamed. Campbell further explains that it was not simply poverty that drove people to shame
and despair:
It was a chk oj rjope, which comes ffom oppres§ive 'di§posse$Sipaaking toa yvhite i ]
I dZRASYyOSxX6 /I YLWOStt adluaSay &, 2dz Fa £ SFad
and | never shared any aspirations for a future, | never saw my father talk to a white
man unless he was drunk. | never saw him or any of our mék with their heads held
high before white people.
To add to the shame, was the ongoing fear of persecution if you acknowledged your Indigenous
roots (Maria Campbellpersonal communication @ur Metis Homelangresentation October
29, 2010, Ottawa, ON The impact of this knowledge, combined with my life experiences
growing up in the north, where at times, life was and is very raw, continues to burn like the
sting of a wasp. | think about what challenges my children may have to confront in their
lifetime...as a result oivho they are, their cultural identity. So few neaboriginal people have
knowledge of this, but the reality is this discourse continues to dominate western society.
a® TFlLYAfe@Qa 22daNySeé Aa 2y S UK lltiple titnesi MyNBS |j dzA N
oldest son, Gunthar in fact has hand sewn his own pair of moose hide moccasins. Under the
guidance of Elders at his high school Aboriginal Group, he, along with other studerdgs w
taught this skill that has been passed on for generationd. ¢ I Y (ithein ZnoogeShbinkidg
0KAAa @ geryNiudly tlls me, animating how he will quietly stalk thgb the bush in
search of the Risive bull moose. But he ran out of time and has only sewn one moccasin. Until
Gunthar completes his second wouasin, he will walk with an uneven step, circling perhaps in
the wrong direction. This | liken to Canada/Canadians stumbling over coming to termthevith

many different historical y I NNJ tiuths® $et td be woven into ou national collective

memories (Chambers, 2006HaigBrown, 200§. It is at these narrative crossroasl where



40

representativenorth and southintersect,| find constant tensions that disrupthat we often
call the dnormalé These tensions exist both within and between and therefore further
complicate orientation. Moreovel,am reminded thathese are conversationsur family never
would have had if we had not stepped outside of the comfort zone of our northern home.

December 2009, | returned to northern Manitoba, the place | have known as home for
most of my life.Our community welcomed my children and me warnelyen though the
temperatures outside were a record brgag -52 Celsius with the unforgiving wind chill.
Despite this, | reflect on feeling strange returning to what was once so familiar, after a three
year absence to be a student at the University of Ottas.| had to reacquaint myself with
home it wasasif lwast 22 {1 Ay 3 ol 0§ 2 ¢zi FF RBedde t¢ rfleci onkny (1 dzNY/
azya FyR GKSANI O2yySOilAz2zya G2 O2YYdzyAide |yR L
when we moved to Ottawa, Ontario in

2006 that we were put in a position

where we had to explain who we are

. ot
and where we come from. It is here th
| realize how disrupting our sense of
place also strengthened our j
understandings of our connection to t ' e - '
. i Figure 6: A cold winter day, Athapapuskow Lake, MB R
ftIrYyrR® LU Aa Fa AT KeLIKSY Q

GKFG 21 KX 0H A~ éatle Bpdce hatds onBabited by a ide ragye bf voices (p.
TNUO®E C2NJ Ye az2ya €St OAyYy3I K22spases of theWKSIK ST RPA

reinforced their connection to place. Resultantly, living in an urban setting meant creating a
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space for he boys toperform their Metis identitiesin an alien environment. It is something we
had to learn And, such learningvas not always comfortable. On a student panel speaking to a
group of Ottawa teachers dtliganikaadan, Celebrating the Spirit of Yo@bnference May
2010 Gunthar was asked talk about a negative school experience. He shared the following:
In grade 9 geography, we were discussing the fur trade and stuff along those lines and
my teacher was aware that | was a trapper and | trapped @@ so he referenced me
RANBOGted ¢KS &aldRSyda RARyQG tA1S GKFG @€
my culture, and | was kind of quiet about it since then. That is different from back home
in my community where everybody knows me and amilf. And, L R2y Qi S@SNJI K
explain who | am. My father, my grandfather and my great grandfathers were all
trappers and hunters. It is who we are and what we do. It is our way of life to be out on
the land. | have been going hunting and out on thetliae with my parents since | was
a baby.
He is proud to tell people that he is a trapper and a hunter. But sometimes he hesitates. He
realizes, urban people do not always understand how this vgag of lifefor people in the
north. It is a relationsip with the land that is reciprocal and respectful. Rather than risk hurting
someone, he is often cautious of whom he reveals his true northern identity. Epmmere
they come from, and their connection to the land is what defimd® they are. In turn] see
their connection to the land and community is reinforced on a deeper level every time my
children return totheir northernhome. The awareness of culture and place is also increased by
the coming and going/Vhen you are at home, you are just one mpeeson at home, especially
in a small community where everyone knows everydvieen you go to live somewhere else,
WK2YSQ (F1Sa 2y Iy20KSNJI RAYSYyaAz2yod [AQBGAY3A AY
time of transitions, negotiating and adjusiin® ¢ KNR dzZaK2dzi GKA&X | g NByS

and community also was strengthened and brought perhaps to a higher level of consciousness

than if we never left. For myhildren this has translated into a richer life experience as



42

everything in their fie means more to thenfhere and therg It has also brought them many
opportunities and in turn has made themmique in Ottawa because they are so connected to
their roots, where they come from, and the land. Furthermore, it has increased and
strengthenedtheir awareness and connections to their culture and the place they know as
home. Both of my sons gently share their rich knowledge and understanding of home and this is

now further nurtured by people that know them in Ottawa.

When the Other is Me?

Asa white mother withMetis children, | am their strongest advocate. But | am Kigtis, so,

how much can | say®boriginal issues can be sensitieerain to enter. Once again, in our small
Y2NIKSNY alyAdgz2ol O2YYdzyAde ¢S aStR2Y RA&Odza.
T I ( KS NXodts; ratBei ik was how we lived on a daily basis. Additionally, there was a

natural sense of being nurtured withihrK S O2 YYdzyAliéd C2NJ SEI Q) S>
person in town for the secrets of making great perogies and other traditibtkahinian

FlL @2d2NAGSad . NEBEFY oY@ & R'ngwkdge 6n aniiasNaBd thie 3andNB y 2 6
often called upon to shareGetting lost in an urban space seems to further complicate
understandingL. a2 YSGAYS& FSSf ftAYAGSR Ay Yeya@thél y3d Wg
same time, it brings opportunities that we would never otherwise have had; opportunities that

work to stengthen knowledge and understanding of home, but also what it means kbelis

in Canada. Growing up Aboriginal in Canada remains complex tdaaye an Aboriginal

person, to identify with an Indigenous heritage in these late colonial times requirds afl
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reflection, critique, persistence and struggle (McMaster and Martin 1992 quoted in LaRocque,
2010 p. 3)Because of the negative connotations that continue to exist in mainstream society,
not all families are willing to ideifly as being Aboriginallhis is emphasized in theplyin DVD:
Many Metis come from f'arpilies who felt like they had to hide thdetis i,dent,itiesAout
ofaKIYS® ! FuUSNI I FlFYAte Kla t2au UKSANI 1)/
St

YSIY 6S R2y QG élyld G2 fSFENYyo LG ¢odagét
the right information®*

A D

2
y
What may appear simple from the perspective of antsideris complex and layered. For
example, it was not until he walifty years old thatMetis author David Bouchard2010)
discovered his family heritage. His bodke Secret of Your Name: Kimooch ka shinikashpoyen
illustrates his sense of loss in not knowing thries of hisMetis Kokumt’® & al yé& 27F 2
grandparents were humiliated into denying their Native EeBavid writesdmfavour of their
more acceptable European bloodlines. They did whatever they could to agp&ak G4 S¢ 6 LIJ® ¢
Having mixed ancestry sometimes adds another layer to the complexity of the story. But
perhaps in many ways this is a common thread that runs through the stories of many Canadians
(Ralston Saul, 2008), another layer in the answer to the@ue2 y WgK2 I NB 6SKQ
2008).These storiegperhaps,are more common than ware aware, buried deep sometimes
within generationsof Canadiardamilies

| hesitate to think when the Other is Me, and then on the other hamiden the Otheris
my children? What is my role? Do | stand on the other side of the §ireeB2 G2 (KS W
restaurant;2 NJ aA 0 Ay (KS WitlyeRiotieytideatreas twasoncé SoMindn 2 y

practice in this countrfpersonal communicationCranberry Portage, Bl July 2010? If they

1 ISPAYIN DVD dwliscussion guide, 2010, p.htp://ispayin.blogspot.com/
2Cree word for Grandmother.
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wanted to become legal, fufledged Canadian citizens and obtain voting rights prior to 1960,
Aboriginal people had to surrender their speciadtas as an Indiax dt was the aim of the
FTSRSNIf 3I20SNYYSyld Ry NGRIYmytidQal yR S@PFNWNhgzOK
Europead | Y I RA | y®cakAGiA S\ige ¢#¢ ONRGA Ot Y2YSyid 2F /|yl
most part silenced. Consequently this meahd O K Apat&hNiSgya@iparents wergot able

to vote, and therefore werenot considered fullfledged Canadian citizens prior to 1960. | relay

these stories to create the context of understangipresent day identity issueés aMetis
LISNE2Y AYy /I ylFIRIFZ (2 ARS yatckss i allofithe privikedesiddtle YS | y
dominant ciety (Mosionier, 2010, p. 141In turn, this meant an easier lif€o beMetis was

to be seen as a second class citizen in many situatiodsthis was hard. For amy families, if

they could pass for beqnwhite, you did* A Metis friend of mine in Ottawa reminds me how

this is an issue not relegated to the padtodaythere remain establishments in certain

Canadian cities that continue to refuse service to Aboriginal people [based on how youtlook].
isimportant that my children feel good about who they are and are grounded in their identity.

But how complicated is this when they come from generations of parents and grandparents

who were not allowed to feel good about their own identity?

Living Culture

The importance of the revitalization of culture among Aboriginal peoples has already been

established in previous sections of this projdatiring theLibrary and Archives Canada opening

¥ Glossary. Canada in the making. (20h@p://www1.canadiana.org/citm/glossaire/glossairel _e.html#enfranchise
Revision Quest CBC Radio. (20h@://www.chc.ca/revisionquest/episodes/ July 21/24 Andrea Menard
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ceremonies for 2010 National Aboriginal Awareness Week It pportunity to meetJoe
Dragon the Metis guest speakerAt this presentation, Joshared personal narrativeabout
growing up in the northern community of Fort Smith, North West Territories. He spoke about
how he was nottaught his culture but rather, his family lived his culture. Living culte
involved wearing their culture, whether it was the muskrat fur hat, beaver skin ¢oat
handmade leather gauntlets his mothehad sewn forhim. Living his culture was never
something that was explained to him. He knew who he was through the lifestyle and values of
KAada FLYAf@ YR 20aSNPAYy3 KA& LI NBydta la KS 13
children who grew up learning the Ignage of the land as a natural part of their childhood.
LaRoqgcue (2010kminds us thafor Indigenouspeoples drelationship to the land is different
FNRY GKS OFLAGIFEAAGAO FyYyR fS3lf Stéhieltoyships2 T dzi
encompass connections between language, culture and place. But the forced assimilation of
Aboriginals in Canada often removed them fraheir land. In doing so, they lost their
connection to placeWhen you no longer have access to the land, to place, how ddiyeu
your culture?There is a kinship that is lost, when you lose your p{dMaria Campbell, personal
communication atOur Metis Homelandpresentation, October 29, 2010, Ottawa, QN
Moreover, what happens tthe memories of such lived cultures nmelation to place when you
are forced to relocate™ the words of Jeanette Armstrong (1998):
As | underst,arjd it from, my Okanagan ancestors, Iagguagg was givisnAto us bx the land
S tADBS gAUKAYXL KIS KSINR St RSNBdIaBAELX I Ay
spread over the land through time. My own father told me that is was the land that
changed the language because there is special knowledge in each different place. All my
e,IdAers say it is land that holds all knowledge of Iife' and death and is @aobns o
USFOKSNX2S adz2NUAYSR | yR UKNRMARJ®RSs language A a U Sy )

and then inventing human words to retell its stories to our succeeding generations. It is
the land that speaks. (p 175176)
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I NY¥aidN2y3IQa o2 NR das NBflac ohIméang coivgrsatioss | Wakeyh&d recently
GAGKAY GKS | 02 NA3A yiHtid whed 2 f¥eYrdagt AtipéaceAwhenh aniblack at® &
home on the land¢ &a2YS2yS (2ftR | avYlft 3AFGMREINAYID
community potluck met a lady who originates from Grand Rapids, Manitobage@hbouring
northern community. It turns out we know many of the same peoflee toldme,d LG A & 0 SA )
on the land that | mis. It is not the same overhege. { KS KIFa 0SSy fawiy3a |y
for nearly twenty years. She reminisced about a recent trip to Manitoba in March, recalling how
she was there in time to enjoy the spring ice. As winter subsides and the days become long, the
ddzy Y2NB AyidSyaSsz GKS gAy (s e iceGDfdeedoh thé A 2 Yy 7
northern lakes. This melting leaves large expanses of new negotiable space, as extensions of
the land to explore andntimately interact with. It is a very special time of year to experience
the land. One can literally waflkr miles across the still frozen lake surfaces, just as one walks
across a city parking lot. But there is an unexplainable calm within this space. | do not recall her
name, but vividly remember the look on her face as sheesigthen she old me how fulflling
it was to return to the land. This is not to say that place and connections to the land is not
important to all Canadians. Rather it is to relay how deep and fundamental the language of the
flryR Aa® [ w20ljdzS OHAMNBY RS OIREANI P& KXKEBYyAFyaw
la 2yS K2 3INBG dzZll 6AGK [/ NBS |yR Metsi K (KS
from northern Alberta, my family does not legally own the land | grew up on, but the
land, if it belongs to anyone, belongs to mjains Cred/etis ancestors and family. My
bones have known this land long before Alberta was born. My younger brother has
lovingly tended to this land since the passing of our parents. There is a blueberry patch
there that | especially love; when | go teel experience that particular land; | hear it

speaking with the luminosity of blueberries in September sun embraced in sunlit green
of gently waving poplar leaves. And | remember too why bears and panthers still prowl
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through my dreams. The land feeds, sngs to us, gives us lightt it also steals us
away from this death. The land does teach us about life and death (p. 136).

LaRogcud2010)S YLIK I &A1 S&a GKIFG GGKAA A E@PlIBE. ThaNdzS T { K A
say, LaRocque is not romaigizing the notion of landad2 KAt S 2y £ A G SNI NE
/I'YyFRAlIya OFly LXFreée gAGK GKSYSa fA1S LXIFOS:z |
GK26SOSN) LRAIYIFyldz (GKS&@ OFryy2id O2YLI NB GKSAN,
Aboriginal peoplesvhose places have been stolen, whose landscapes have been bulldozed, and
pK2aS ARSYGAGASa KI @S 0SSyhe fedliy ltdatNdese faré thr A & (i dzl
words of Aboriginal persons, of what is important to theins not the place of nomabaoriginal

people to question or judge what is said, or how they feel. Otherwise, we revert back to past
historical notions of assimilation and oppressioan oppression of what theytlie white other]

value and feel is important.

the other

When the @her is my children | am proud to talk about my sons and how involved and
connected they are to their culture. | am grateful for the exceptional opportunities that have

come to them as a result of this in our urban journey. Some of these opportunitrescedain

have manifested themselves into turning points in their adolescent development. It is not easy

G2 0SS | GSSyl 3 Bdiy Abgriginaalds anather lay2r hafthis 4 continue to feel

like | am living in an alien urban environment, letabsence off YA f A NJ WwO2 YYdzy )
kinship of the north. Nevertheless, whethe Otheris my children, | do not hesitate to share

who they are and where they come frorhadvocate,on their behalf, concerned for their well
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being.In so doing] have cone across so manyrban people wholack prior knowledgeand
understanding ¥ ¢ K2 / | yI Rl Q& .SterdiyheIdpgated by LS @ddia &d | NS
mainstream discoursesontinueto dehumanize Aboriginal peoplkend influence mainstream
opinions LaRogcue (2010) blatantly articulates that Native history and cultcwesinue to
reincribe stereotypes (p. 146). Moreover, skdls us:

The task of deconstruction and reconstruction must be shared by all Canadians, by all

intellectuals, Native andon-Native alike. Of course we will come at this from a number

of different perspectives, but the common goal must be the dislodging of racist material

and the continuing development of works that promote Native den@ation. And it

must be done ireveryfield and area of study(p. 147)
Whether the Otheris Me, or theOtheris my sonsas a mother, teacher, engaged Canadian
citizen | do not hesitate to deconstruct and to inform.reiterate the thoughts of Dr. Marie

Fddbdhansea /{{9 LISyl OBl 2YWRRINBGR axa a2 d | GAYS |

represents more amspiration a hope not yet achievédp. 1).1t is important for us to grow as

a country andall citizens to be treated with the same dignity anespect.On that note,this

projectseeks toquietly interrupt the dominant discoursef mainstream colonial education

Bowing the Strings

In many ways, for my family, the fiddle hasme to us as a representatil®idge between
urban and rural. It has gmed doors and connected us to community within this alien urban
environment.In this sensét has been a guide help define the coordinates of this unmapped
narrative spaceln turn, f the aim of curriculum is survival, Chambers (198®lainsd (i K A &

survival comes not from grand forms of theorizing and memorizing abstractions, but from
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human beings learning and living in a respectful relationship to their lived topos of here (p.
MnHWdeEG & /FyYFRAFYE YSSR 6 @IDY NlggesENSmyl 6 2 dzi
L2aAdAz2y GKFG /FyYylFTRAlLYya faz2 ySSR alF F2NyY 27
maps out the territory of who we are in relation to the topography of where we-tinee

physical topos as well as the sogolitical, historical, and institutional landscape of our lives (p.

m n n lrefiect on thisand question hereif it were not for the fiddleand their connectedness

to home,the north] s K & RANBOUGA2Y Y& aérykapatl the@ @ay havd & K| ¢
chosen.

During recent months [spring 2010] it is like a momentum has been building as the
invitations to play fiddle are becoming more and more regular. It is as if every performance
brings an opportunity for another, including the Odawa Friendship Centre Pow ®Wolv
National Aboriginal Health Organization Role Model Ceremony. The finale moment this spring
was when Gunthar entered thé&/e Got Talent contesin Victoria Island during thBlational
Aboriginal DayCelebrations. To participate in this talent competitibe had tosend in an
audition video Gunthar compiled a medley of songs especially for this performance:

This medley of songs tells a story beginning with the first song | ever leaFnadkle

Twinkle Little Stamnd ending with a song my younger, 13 year old brother learned

before me and then taught ma)izards Walkwhich is the most diicult song | have

ever played(Gunthar Lundie, personal communicatidune 20, 2010)

Gunthar was awarded the second placethe youth category at this competition. Thass a

momentof validaingg K2 KS A& YR gKSNBX KS KlFa O02YS TN
0N} @St SRQ KIFa YSIyd G Nandmidundérstayidihgs Pouztidii(200d) Sy I N
describes how much of théistory of Canada is a chronicle of the interactions between

Aboriginal andnon-Aboriginal (p. 31). Tensions, often leading to conflict are the result of
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conflicting interpretations and misunderstandings of crucial aspects of our histories (Donald,
2004,p. 31).The fiddle hageen instrumental in guiding and nurturitgpth of my sons on their
alienurban journeyln turn, this nurturing has given us strength as a fangiyen us a sense of

place kinship(Maria Campbell, personal communication@iir Metis Homelandresentation,

October 29, 2010, Ottawa, QNCo/ OS A @I 6 f @ T 2 y Say #hé B of theéifiddle G A Y S

ONRAY 3 dza Fft 2yS aidSLI Ot2aSNJ 2 GKS RIFIyOS ¥Ff 2

Constitution Breakdown

May 2010, a phoe call to the ManitobaVietis Federation told me Gunthar was not on the
membership list at the regional office. This in effect meant he was not eligible for the bursary

this regionalMetis federation office gives every year to graduating students. In addition to the
bursary, is the gift of Metisa  a K® d&. dzi KA&a ylIYS Aa yz2dad 2y 2dzN
the other end of the phone. These words echo and resonate in my mind for ddywaisto

hear a reply. A bureaucracy is going to tell my son he is not who he thinks he is? A quick
investigation explains that between staff changes their [my sons] applicatioMéts W& G | (i dza Q
glra Ay GKS WAYyO2YLX SGSQ iehuire8 documénts andreveritiing SR G K
was processed. At his high school graduation in Ottawa, Gunthar was presented a gift of a
Metis sash from The Pas Regiomdétis federation acknowledging his achievement that day

When hs Metis auntie from northern Manitba made the presentatignshe proudly tied the

gifted sash around his waist and gave him a loving iigeeof Y &  a @aflfed took the

time to comment how they were actually moved to tears by his presentatiahafternoon
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That very ame week an Ottawa friend, from northern Alberta expressed her frustration.
She was told she cannot apply MdetisWa G I ( dza BetigiNatiorkof Alderd, because she
is currently living in Ontario. Yet, tiMetis Nation of Ontario will not give heratusbecause of
her Albertahomeland How damaging is someone telling you are not who you thought you are?
CdZNIKSNXY2NB>X @2dz NBIjdzZANBE | LIASOS 2F LI LISNI G2
ARSY(GAGEZé YAYI OoHnnolRIgENE dzdX wmaipyIKE &8 OO 2 INIRRK
with the current Canadian identity legislatiomnd at the rate things are goingt Ay FAF( &
seventyf A @S &SIFNE GKSNB gAff 6S y2 Y2NB adl ddza L
a2y Q3 2FFTAMRASICERENY A G2y OF NRA | NNAGS Ay GKS YI
my Alberta friend, andhe words ofThomas Kin¢2003)

The reality of identity legislation has not simply been to erase Indians from the political

map of North America, it haalso had the unforgivable consequence of setting Native

against Native, destroying our ability and desire to associate with each other. This has

been the true tragedy, the creation of legal categories that have made us our own

enemy. (p. 149)
Once more, lj dzZSaAGA 2y /FYyFRAFY LYRAFLY ARSyGAGeE LI2f Al
continues to dominate. There is the constant tension between feeling a sense of pride

alongside the possible fear of persecution

Metissage

Donald (2004) describeMetissage as an approach to research that often begins with
autobiographical texts as a starting point for further interpretations (p.. 2l4js is where my

lived experiences as a northern resident and a participant both in northern education processes
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andthe fiddle as school curriculumasdeparture point for writing. In turn, discernthe coming
together of this project as a form dletissageZuss (1997) characterizi®grary Metissageas a
form of representation and rhetorical practice that works dbgh differences(p. 166) He

further maintains that m general contexts

there are no heuristic rules of the method
of Metissage (Zuss 1997,p. 166)
Accordingly, Metissage afforded me

pedagogical opportunitieas a writer to weave

Figure 7: Metis sash

my perspective and experiences intricately int
the social, cultural and historical experiences of others across the north. In many instances our
lived experiences are as braided as the stor&siultaneously, regardless of differencesmny

of the varial storytellers embody sense of a collective experience.

Worley Q006) establishes thatMetissageemergesfrom one specific place and time
where people come togther, take action, take riskandclaim their lives as their own (p. 521).
Mindful of the connections between Aboriginal and naboriginal | turn to Metissage as a
means to demonstrate the interrelatedness of the stories and the peaptess communities.

At the same time, Imanoeuvrefrom the perspective of a noeaborignal person to the
sersitivity of what historical tones mean for mivetis childrenand all Aboriginal childrerdn
Life Writing and LiteraryMetissage as an Ethos for Our Timétasebe udt, Chambers and
Leggo(2009)identify the spirit ofMetissage as:

Acounter narrativeto the grand narrative of our times, a site for writing and surviving in

the interval between different cultures and languages, particularly in colonial contexts;

a way of merging and blurring genres, texts, and identities; an active literary stance,
poA GAOFE AGNFXGS3IEes FyYyR LISRFI2IAOFE LINI EA&X?
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and history, ancestry and (mixed) race, language and literacy, familiar and strange, with

strands of tradition, ambiguity, becoming, (re)creation, and renewal Matissage. (p.

9)
As a site for writing,extual acts oMetissage refusecategories and conditions. Ratherista
strategy that serves the material interests of individuals aodial collectivegZuss, 1997, p.
167). In order b properly address Aborigihg@erspectives in curriculum, Canadians need to
rediscover the historical and current connections between Aboriginal andaboniginal in
Canada, even if these connections a always pleasant to discugBonald, 2004, p. 25)o
me, an important aspetof this project is to bridge a bedr understanding, so to speakf the
discrepancies that exist betweeageo-cultural andpolitical representations oforth and south.
That is to sayl makean effort to relay how nortern communities areifferent from urban
geographies in Canada and in turn enhance undterstandng of these differencesThis is not
an easy task, especiallyhen thoughts of home andhe loss of friends and community
membersresurface a constant flood of emotions during the writing proc&ancing outside
the realms ofcategoriation through collective authorship the stories in the following chapters
reveal theintertwined connections of people and communities across the distances of
northern Manitoba(Donald, 2004 201Q. In turn, these stories establish howpersonal and
family histories can be braidedithin and in relation tothe larger narratives of nation and
nationality (Donald, 2010, p. 11Jhis to me is where tle historical and presenfAboriginal
curriculum of the fiddleresonates. In that sense, this pregt is about developing an
understanding through many varied perspectives.

Worley (2006) contributes tocontemporary onceptualizations ofMetissage as

z

GSYSINBA yI aKStGSNAYy3I LI I OS GKI G Selks@endthening G S a
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and selfemancipation spedially because the diversity aind within the people there helps
establsh these empoweringonditions [J® p Rlagebhdséa pedagogy, Worley (2006), suggests
if we recognize that the notion oplace is not neutral.Through personal narratives she

SEFYAMAAEISE & | LXIFOS 2F SRdzOlF GA2y tdantsK A

Qx

return to the place oMetissage for canfort, nurturing, support [from teacher and classmates]
FYR &A0NBYy3IliKodé {KS O2yiGAydzSas AT dhéydeRiBiyold & aSy
get helpand critically reflecupon what is happening in the school, community, and breade
worlds outside theclassroom place ofetissage(Worley, 2006p. 52% ®¢ LG Aa 4G G ¢
Metissage, | incorporate the fiddle as a metaphorical bridge between school, home and
community as a place. Videtissage, the fiddle weaves the strands of pégs [schools and
communities] with placeln turn, studentsand teachers learn to refortiffhemselves for the
next step towards self andoonmunity transformation. This is accomplished withquitting
others at risk. Rather it play®ward building an internal placeof strength Worley, 2006 p.
527). Through this thesis,dpen an institutional narrative space for others to share their
stories. This site of storytelling in turn generates a sense of validating the aesthesoslof
storytelling.

As a result of the tones of this thesibe historical storief the communities in which
the fiddle playing is situated contributes to the depth of these programs and their uniqueness
Zuss (1997) describddetissage as a metaphor dluidity (p. 166) Using all of thenarratives
shared writing this thesiswas a process of weaving together the historical stories, alongside
the present day stories of the fiddle programSonsequently the result wathe braiding

together of the varied prspectivesincluding intergenerationals the researcher, | see myself,
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as the figurative strand that weavedthe stories Expressions oMetissage can become
instances of individual and collective reinscription (Zuss, 1997, p. 180). In that sense, the
introduction of fiddle playing in one small community school, as we will see, is an outcome of
the stories from the past. These narrative jigs are survival stories that give life to the fiddle as a
culturally responsive curriculum and in turn communitiesatthcontinue to flow across

generations without boundaries.

Narrative Inquiry

| turn to the broader realm of narrative inquiry as a form of qualitative research for this project.
Simply put, narrative inquiry is a process of gathg information throughstorytelling

(Clandinin 2007)Connellyand Clandinin (1990) note thdtumans are storytelling organisms

who, individually and collectively, lead storied lives. This research prdatied by the

Canadian Northern Studies Trustiiginates within my personal experiences, journals and
reflections. A form of narrative inquiryEllis (2007) explains autoethnography as moving in
between experiences of oneself and creating understandings of the context of those
experiencesWall (2006)St I 62N 0Sa (GKI G OGKSNBX A& || GRANBOU
personal and the cultural and thus, rich meaning, culturally relevant personal experience, and

Ly AyaSyasS Y20AQ0FGA2y G2 (1y2¢ | NB ogKIthis G LAT
here that personal experiences, being a parentadtis sons who play fiddleome into play.

Memories, as a participant in their fiddle playing adventures, becameint of departureand

a source of inspation for my writing (Denzin, 2003, p. 137). Brett (1997) describes
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autoethnography as writing about oneself and others through engaging in the world as both

LI NGAOALI yiG YR 20aSNBSN) §KNRdzZAK 2y SQa SELISNR
Traditional western methods of historical documentation, Mihesuah (199&sses, do

not take account of Indigenous voices ndigenous views of historAs alongtime resident of

the north, and a parent oMetis@ 2 dzi KX L o NAyYy 3 GKS LIGrMNgthes OG A @S

voiceinto future discussionsThis project in many waysasstory,abou our community and my

OKAf RNBy® ¢KAa A& RSaAaONAOSR o0& 9fto26 O6mdpycoL |

FGaGlFr OKSR (2 G WSothdryWwerdsy & 0 KJ® K &1 bJ0 GtheresispatcommnlLIA Ol a

basis for such an understanding, where tt@ncerns, interests, and agendas of the researcher

become the concerns, interests, and agendas of the researched and viceuet$8). Frontier

School Division is somewhere | received all of my educatier to leaving for university

Following gradution from university, | returned to the north and worked at Frontier Collegiate

for seventeenyears.The people interviewed for this project share similar experiences to mine.

Therefore in many ways this our sharedstory of northern experienceswithin a particular

communal settingln the sense the north is all about communityenter this project already

FNRY GKS LRAAGAZ2Y 2F Yy WAYAARSNIRI NI 0KSNJ {F

gualitative study (Wolcott, 1999).describe myself as b® in the position of aaparticipant in

the sense that have the lived experience of beingharthern community member, rather than

being a passive spectator (Rossman & Rallis, 2B@3n active participant, past and present, |

utilize Metissageasan aesthetic form of narrative inquiryhisprocess Bishop (2005) describes

as onethat facilitates the development in people of a sense of themselves as agentic and of

having an authoritative voicd KA a A& y20 | NBadz i happekd NBaS|
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GSYLRGSNAYITE LI NGAOALI YGAT AG A& GKS TFdzy OlAz2y
participants are positioned, negatie, and conduct the research (Bishop, 20051§3).That is
to say,it isthe product of having a sense oframunity.

b20 LI FYYSRY o6dzi Fy 2dzio2YS 2F (GKS vyl Gdz2NB
stories are intertwined. That is, although the participants are spread throughout the province,
many of the stories shared were from the same setting such agpad a Frontier School
Division jamboree or other fiddle festigalMy challenge, according to Jones (2005), is the
telling and showing of stories that are notly necessarybut also full of possibilities (p. 729).
could be said that this was nigternal motivation throughout this project.

The other primary method of narrative inquiry used in this projsabral historywhich
iso dzA £ G | NRB dzy R LJISyziritdtasdoit of the domryuBitfThdmpsdnil 28812000,
p. 23).A life history, Portelli (2001) stressesiis a living thing (p. 61). In many ways, this
project, thrust life into history itself (Thompson, 1988/200Moreover, oral historyopens up
narrative apertures not just to the stories dferoes and leaders, butalso from the
extra(ordinary) person in the community. Again, it brings history amid out of the community
(Thompson,1988/2000, p.2R Here Thompson (1988/20003uggestghat oral historymakes
contact andhence understandingpetween social classes, and between genesatio X f | a i f & =
with shared meaningst can give a sense of belonging to a place or in time (243And the
G ¢ K 2s3Dénaltl (2010nakes cleardO yy 2 G 6 S a SLJI NI  SRTheréé@®ey G KS
oral history enables a student of history and community to introdadter/native narrative
accountsfrom the undersideof public memoryThis is where dpenanew aea2z ¥ A Yy Ij dzA NE X |

bring recognition toa groupof people who lave been largely ignoredithin our collective
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memories as CanadiafslgA-Fook, 2007 ¢ K2 YLIA2Y X MAPYYyKHAANO0Od ¢KS f
GKS @FBGSOSNERIE fAFSE LISNF2NY R2dzofAy3aa 2F A
written into to the hybrid spaces of families and nemunities (Pinar, 1988, p. 139).
Consequently, e stories shared through this projeate potentially relevant across northern
communities with similar historical narratives.

At this juncture, wo key points about this project stand out for me. Onehiat while
research to dateegarding Aboriginal educatidiocuses on the fact thahuch haggone wrong,
this project focuses ogenerative possibilitiesSecondly, to a large exterthe literature | have
come across regarding Aboriginal education, including agency and government documents and
reports, refers specifically to First Nation education. This is somewhat understandable as a
collective force to respondo needs of Aborigingbeople, butaccording to Statistics Canada
2006 census data54 per cent of Aboriginal pple now live in urban centreS.Although the
V2OUA2RfstREAFYQ O2yiNRE 2F SRdzOF A2y A& AYLI2NID]
Aboriginal students indhada that do not live within the boundaries ofFaderalReserve. This
project brings the perspeive of fiddle programs both oRReserve schools and public school
boards

Theserecordsof the fiddle in northern Manitoba lead inta discusn of how the
issues explored further connect to current discourses around Aboriginal education and
Canadian society. | would like to stress that this is not a program evaluation. Rather it is an
opportunity to share a sample of the fiddle stories in northern Manitobthifoom ahistorical

perspective andoresent day impacts and contributions. Moreover, | do not claim to be an

'® Aboriginal Peoples in Canada in 200p://www12.statcan.ca/censusecensement/2006/asa/97-558/p3-eng.cfm
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expert, or know all perspectives. | do know howevass a mother of Aboriginal children, that

they like all childrenhere in Canadaare worthy of the same respect and opportunities to enjoy

Figure 8: Hudson Bay Railway

life, regardless of where they live or

where they come from (King, 2009).

L Ffaz2 1y2¢ aidKS Nz
Aa GKIFGga Lttt 6S | NB:
122). The purpose of this project is

to providethe opportunity to share

stories in order to preserve and

gain a deeper understanding of the

impact of fiddle playing as a school
programfor First Nation andVetis

students. This project shares

stories and personal neatives of fiddling connections andh turn how they contribute to

making a difference for studentg.ollowingthis perhaps is thgossibilityof opening doos for

other students.

A note onthe north/ the setting

As a personal reflection, | realizbat this project is all about community. Throughout this

LINE2SOG L &Lt

O2YYdzy Al ASa o0,xa8Well dsythe (G KS

ax

community at large. The setting begins with what | ca# tommunity of Frontier School
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Division'® one in whichl have lived in since | was five years Bl@his vast school division

covers a territory that spreads across approximatghoof the province of Marii 2 6 Q& f | Y F

mass (see Appendix) AGeographically, Frontier School Division is the largebtigy funded

school division in Canatfa To better understand my sense of displacement upon moving to

Ottawa in 2006, | direct your attentionto 0 KA & & O0OK22f RAGA&AAZ2Y QA YA

promotes the study ofocal culture and history based on thenderstanding that it can be

beneficial toall students;regardless otheir ethnicity (see Appendix)BStudents throughout

GKA&G a0K22f S5AQAaA2Y LI NIAOALIGS Ay Ylye OdzZ i

reflect local culture and histy andhelp students to gain a sense of identity and sedteem.

The uniqueness of this was something | became more aware of when our family moved from

our Frontier School Division community to Ottawa, Ontario. After arriving with my two sons in

the fallof 2006, | realizé K2 ¢ WY AYauNBlI YQ SRdzOF GA2Yy Ay 2 dzNJ

sociocultural backgrounds as Aboriginal youth. | underscore the importance that as Canadians

we must acknowledge that Aboriginal cultussthe local culture and hisbry of every person in

this country, whether they realize it or not.include here a note on the north to better

dzy RSNRGIFYR GKS yIFddz2NE 2F WNBY20S FyR Aaz2fl SR
July 3, 2010 | was sitting on a patio at the local Bridgehead coffee shop inaQtiaw

YIEGA2yQa OF LAGEE® L Ol Y She HOthmFirdbacledr®.8aSulykl, . 2 8 RS

'® An example of community that develops in these small northern towns: during the summer of 2010, my grade 3 teacher asiosinel; huy

high school English teacher (more recently a work colleague and MLA Flin Flon Riding) celebratel tresidit@y anniersary. Having lived in

/' N} YOSNNE t2NIF3IS aAyO0S GKS SINIeé mprnQas (KSe& KIF @S heibadnversaryt 20 2 F LI
celebration, people who had moved away from the community as far back as 1973, retor@zdrtberry Portagd-urthemore, people came

from as far as British Columbia and Ontario and everywhere in between to attend this celebration. (Some people | have footnsary

years, my grade 4 teacher, home economics teacher, history teacher,Alibraf> Ge LAYy 3 GSFOKSNXFtt FFd 2y$8
neighbourhood: 1 I Wi Sl OKSNJ a0 NBSG Qb0

My family moved up north for one year in 1970. They continue to reside there today.

8 Wikipedia, October 20, 2008


http://www2.macleans.ca/author/mactest/
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2010%° His story momentarily reminded me of home, my home up north, where life is so
completely different than this urban place. At the same time, | became painfully conscious of
how mainstream society haso little understanding of thelisparity that exists. Fstly, these
communities are small, not just small, but very small. | feel the need to clarify that by small, |
mean on average a population of X800 people. In a community that size, everyone one
knows everyone. 2 & R §ofy@about such a place
AWNBS g2YFLYy LQ@GS (y2e6y F2N YIye &SI Na dzLJ
Fy3adziaK F2N) Y2ydKa GKFdG L FSENI F2NJ KSNJI f .
describe her tortured suffering. She lives every day walking through what most of us
would congiler our worst nightmare. A year ago, her-y&arold son, while at a house
LI NIie FdzZt 2F FNASYRAZ 46Ff1SR FNRY (G(KS
extension cord, through the crowded living room, to the bedroom, and eventually into a
closet. Therehe wrapped the end of the cord around his neck, and, leaving a foot or
two, he tied the other around the clothes rod. This thin young man, pimples on his chin

and black hair he wore short and spiky, knelt so that his full weight took up all slack. In
thisway, he slowly strangled himself to dea{Boyden, 2010p. J)

Reading thisnstantly took me away from my coffee in Ottawa toifally reliving the memory

of my childhood friend someone | haverown since we were in grade onghose own

daughter wouldhave turned twenty this yed2010]. This reminder comes because sadly, at the

age of fourteen, she too took her own life. Boytl@ & & (i 2 NB NI & mieddbry dd@yR T 2 NJ
friend and his daughter. The thoughts took me back to her heaenching funerathat dark

day six years ago, reliving the pain and the sense of loss. All funerals have a deep element of
sadness to them. But that day, no matter how hard | tried, the tears would not stop flowing.
Friends and family from all across the north filled oughhschool gymnasium to support my

friend and his family. As the funeral service ended cars slowly took their place behind the

hearse to follow the funeral procession to the cemetery. Still grieving, people began to

®Boyden, (2010nttp:/ivww2.macleans.ca/2010/07/01/thehurting/



http://www2.macleans.ca/2010/07/01/the-hurting/
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spontaneously line up to give my friemdhug. | remember, when my turn came, not being able
to let go of him. Perhaps because letting go of lsiomcluced not only that moment, but also
finalized the life of his brilliant and beautiful young daughter. Something to this day | have still
not compktely come to terms withHe used tobring her to work with him and they would
come and visit me nearly every dahen she was eight years oldcan still se her innocent
toothless smile. Perhaps this explains why, as these memories flooded back, | terlldhe
tears uncontrollably welling up in me once again, as fresh as the day of her funeral. Sitting in
this roadside coffee shop in Ottawa, so far from my home, surrounded by strangeasplace
F 2 NJ LINA @t thé teaiisStheiNEadie regardledsthink not only for this young woman,
but for all the tragedies | have experienced throughout my life in the north, the senseless loss,
Fff 2F GKS @&2dzy3 LIS2LX S GKSANI FFYAfASAE FyR ¥
SOrrow:
My Cree friend)RA RY Qi (1y2¢ GKSY 6KI O aKS (1y26a y26°7
KdzNI Ay 33 A&y Kash TRis/Muring had fpfeadm&dRs tHe yiorthern reserves
FYR KSF@Afte& LYRAFY O2YYdzyAdASa 2F /[ FylRIF®
beenA Yy FSOGAY3a Yy2NIKSNYy O2YYdzyAdiASa F2NJ Ylye
since the smallpox and tuberculosis eras.
X h @S NImbnth ®eridtl recently, there were at least 100 suicide attempts among
teens in Moosonee, and many others in theighbouring reserve of Moose Factory. At
flraGg O2dzyix SAIKG @e2dzikKa Ay a22a2ySS KU«
themselves in closets, sometimes in trees behind the high sii#oal the reasons why
our Aboriginal youth are strangling themselves irsels, are shooting themselves in the
head, are drowning themselves in icy rivers? A few more minutes of keyboard tapping
on Google and it becomes so obvious: miserable secomomic conditions, psycho
biological tendencies, the postaumatic stress of a0 dzf (1 dzNB Q a. (BRy8eni NHzO G A
2010 p. 2
. @& WYAASNIofS SO2y2YAO O2yRAGA2YyaQ L Ofl NATFe

considered to be remote and/or isolated. What people in rural and urban areas of Canada take
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for granted, complainabout even, is almost nonrexistent in many northern locations. One
particular Metis community, for example, you cannot spend a nickel except for the local post
office to buy a stamp. There ® restaurant,no gas stationno grocery store or hotelAnd,

there is not always a lot going on in an organized fashion, outside of the local schools.
Additionally, a lot of people do not own vehicles and depend on others for transportation. Like
Boyden, | do my own Google search to confirm these communities have wirabigbly some

of the lowest per capita incomes in Canddahe Indian and Northern Affairs websitéhas
community profile data that shows the average income ioflividualsin two Northern

al yAG20 O iiv tzg dcdpg 6fan@ projeeit ranges between $12,00$16,000.
Meanwhile, the cost of living in the north can be so much greater than it is in urban Canada. It

is not uncommon in isolated communities, for example, thébwr litre container of milkcosts
anywhere from $1615.00. The services in many of these communities are basic to
nonexistent They are not close enough to a larger centre to consider it easy access for services.

L aKFNB GKA& gAGK &82dzx 06SOFdzaS L NBFEAT ST | a&
cdy Ay y2 gle& 06S O2YLINBR G2 tAGAYy3 Ay YlIAyald
story to reflect on what a culturally diverse city Ottawa is, but also, how our coussill

politically construed througha predominantly whitenarrative lens That is, Eurocentricity
remains the dominant discourg@at informs our mediated narrativem-plot-ments I have had

many conversationsin this urban placewith people who do not even have a basic

understanding ofwhoare/ | y I Rl Q& Qvetiskand Inlit pebpgle2HEE Metis scholar

L Y ALIS0dzA FiAy3d KSNBI odzi L OKIFffSyasS Lye2ySs [ yesKSNB Ay YI AyaidNE
# Income census statistics, Pine Creek. (20h@jan and Northern Affairs.
http://pse5-sd5.aincinac.gc.ca/fnp/Main/Search/FNIncome.aspx?BAND NUMBER=282&lang=eng
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5¢l&yS 52yFfR ounmn0 flYSydaz ald GKS KSI NI
nationality is a deep denial of the physical, epistemic, and ontological violence committed
against Indigenous peoples and their wayp. 29). For people who havenever lived or
experienced life in one of these small communities, it is very difficult to relay exactly how tragic
it is. In fact, there i®i0 wayfor one to truly comprehend a sense of the level of social problems
without actually experiencing itLast year the day after Halloween, communities all across the
north were reeling.On her way to schooglthe teenage daughter of miriend discovereda
young girlhanged herselfin a tree She wastill wearing her Halloween costunieom the night
before.

Boyden(2010)reflects on a recent trip to Winnipeg where he took part in the Truth and
Reconciliation Commissions June 2010 gatheling estimated, the first day alone 20,000
people hadgathered.Despite the rather festive fedd T (1 KS ¢ UNBSU aFKI-aNdBes o A (0 K
pain, the same anguish that my Cree friend feels, was palpable just below the surface. The
sunny skies turned to rain the next couple of days as if in migicnd . 2 @ R 3 fhd mysetf m n 0 @
NBf I Ay 3 UseriptionrRobaRr&unQaithe R@th, where he describes a sadness difficult
to define, lingering just below the surface of dayday livinga L 6 Qa G KS al YS al Ry
seeping from residential school survivors as | wander through this first anatr@rgng at the
Forks. Groups huddle in large tents, rain popping on the to(B®yden, 2010p. 2. Like
Joseph, | know firsthand many people who swdtésimilar tragedies. The details may differ,

but the loss is the same and the pain lingers.
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It is a harsh, but largely unknown reality that so many young people in these small
communities have likely experienced more tragedy before the age of 18 than most people in
mainstream society will see in a lifetim&K S (G N} 3SReé& Aa 2y 3dzstoy:3d L

la LQ@S YSYyUuA2ySR: GKAA / NBS 62YlFLy Ay a
the suicide of her son. Her dearold daughter did, as well. She was close to her
brother and went through most all of the stages of grief: disbelief, angetalabsg
alrRySaao .dzi akKS ¢glayQid FofS G2 YI1S Al
her brother was found hanged at the party, my Cree friend found her daughter hanged,
this time in her own closet at home, and this time actually kneeling,iteaslightly
F2NBINR Fa AT Ay RSSLI LIN)¥ @SNXI 2¢g R2Sa |

NE

22a

g2

Y 2

FNASYR>Y aKSQa FTNRY | {dAyezr Aaz2tlrGdSR WFYSa

the bush plane flies north of Moosonee. Kashechewan is like a hundred otigrern
Canadian reservefp. 1)

L d22 a1z WIl2¢ R2Sa | Lindednyréabodt2ny ffefidard hid S NJ
daughter who would have turned twenty this spring, | return to my cup of coffee in Ottawa,
221Ay3 G 0KSI| swvaEnfordgst. BOydeaherinyndsSmeEof home agaiwith
words of resilience and strength of people. Despite the seeping sadness and tragedy,
communities and people are generally hapfhis sounds perhaps contradictory, but it has
been said that the resiliamy of Aboriginal people is sustained by their ability to laugh at
themselves (Don Kellpersonal communicatior2009). Infact | attended awo-dayLaughter is
Medicine conference hosted by the Wabano Aboriginal Healtnt@ in Otawa that
emphasized thi fact. . 2 @ RSy | OOS Yy (i deketim® &e cigd¢ that forLdach gtopE G
loss there is a story of accomplishment, of perseverance@)lHe concludes witha vision of a
better tomorrow:

{2YSGAYSa L OFG0GOK YeaSt T RNd&adchilgren. It my2 dzi

RNBIY GKSeQNB adAatft FtABST yR GKS@QNB 2 dzi

ddzy 2y U(GUKSAN aK2dzZ RSNARA yR 322R LI gSNI A
K2YS (G2 a22a2ySSo® | yR I f th& thdzhfother sta@ds ¢gnQ U
the shore by town, waiting patiently for them to come into sigipt2)

Y ¢

y
as:e
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As most of the participants of this project, | have lived in the north for much of my life. | am
fully aware of the disparity, how little there is for youim these small communities, and also
the tragedy.These points were furtheemphasized throughout the stogeshared during this
project, such as the words of one instructaiwhat would these kids be dwj if it was not for

the fiddle?l know it is making difference, | can see the differercElnderstanding all of this
really reinforcesgmy conviction that the fiddling is not just about musical instruments, but is an
instrument of social change. As the fiddling tradition is revitalizedpssthese smalhorthern
communities, his is where the story of the fiddle, this story, comes in, bringing with it

curriculum of healing andope#

308 I 1 1[Rhe Partizigakd

Asl mentioned previously, this project is about community. All of the participants in the project
have some type of connection to Fronti€chool Division. More specificallya majority of the
participants | interviewed attended high school at Frontier Caleginstitute in Cranberry
Portage, one of the Divisions eleven high schools. In a sense, this school Division has created a
community across the nortH-urthermore, # of the participants have some connection to the
fiddle. The participans are communitymembers, parents, grandparents, fiddle program
instructors andstudent fiddle players that havgone through the school fiddle program. As the

writing of my proposal evolved, so too did the project. To begin this project | turned to what |

2| succumb to tears every time | reald NR dz3 K G KA & LI a&al 38T 2dzad +a L F2dAKGE G2 K2fR ol O}

CANBG bl GA2yQa OKAfRNBY 6/ KAfRNBYQad widkia O2yFSNBy @sarydhwiodd | 4 45t
Canadahttp://www.andreecazabon.ca/biographfyo me it is just wrong on so many levels that these disparities and conditions continue in
Canada today. Mainstream society, influenced by the media, continually bkmoeiginal communities for living the way they do and
governments perpetuate the dysfunction through limiting funding and services, among other barriers these communities face.
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NBEFSNI 02 YiYdzyRYi@ Q Ay yY2NIKSNY alyAidzol & L
known or had connections wittluring the numberof years | have schooled, worked and lived
in the north? What followed were suggestiorisom participants and friendt speak to thers
involved in fiddle playing. For example, | have knowd worked with Blaine Klipperah for
over fifteen years. During interviews with him, Imamed other key people involvedn the
northern fiddle community in Manitoba. This led me to othestructors such as Clint Dutiaume
and Anne Ledermaras well as the former principfiom the Duck Bay School, Dave Mayn#rd.
It is worth noting at this point thain the north people areoften connected through mutual
acquaintances. For example, Dave Mand who was the school Principle in the community of
Duck Bay when the fiddle program began there is curremidyried to someone with whonh
went to high schoaf®

Of the three instructors interviewed, all brought differing ppectives tothis project.
Blaine Klippengin is the teacher who starte€iddling in the school. Blaine continues to teach
and remains highly involved the communitiesin which he lives anglays the fiddle He led
me to others in the fiddle community such B&etis fiddle playerClint Dutiaume who now
teaches fiddleat three Reserve schools. Anne Lederman is a professional musamah
ethnomusicologistvho has performed and taught fiddle for over thirty years throughout the
country and internationally. She has recerttigcomeinvolved in the school fiddle programs as

an instructor at the annual jamboree.

2| have lived in the north since 1970. During the seventeen years | wersployee of Frontier Collegiate, | saw a lot of students pass through
the doors of the high school.

4| knew through Blaine that Dave had moved to Nova Scotia. After a Canada 411 search, the second Dave Maynard that Ispthensghtva
one. He was morthan happy to share his stories with me. We did a telephone interview.

% \We made this discovery after we did the interview.

S 13
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A community member | interviewed grew up in a small northerarffy community. She
has lived in the north most of her life. She worked in education for over thirty yearsrinenn
Manitoba. One Grandmother | interviewed has grandchild@s well as nieces and nephews
who play fiddle in the school programs. Her and her husband both went to high school at
Frontier Collegiate (wherthey became high school swéefarts). | hag known them for many
years. Tiey have both lived all of their life in the north. Another grandmother not only has
several grandchildren playirtge fiddle, shealsoattends all the jamborees, festivals and fiddle
performances as an active audience parteip In this family lwas able to learrfrom the
perspective of three generationIhe other parent andtudent | interviewed both attended
Frontier Collegiate ding the time that | was workethere ?’

Lastly, my two sons, who have been playing the fiddle for approximately six years were
a very large part of this project. While we did not conduct formal interviews, they are very
aware ofthe nature of my projectMany informal conversations happened ioradaily lives.
The perspective they bring to this project is of having been participants of a school program in
0KS y2NIKXZ o6dzi fa2 Fa @&2dzy3d FARRES LI I &SNR
individual participants are told as their storieafold through this thesis. All candidates have
unique stories and perspectives to share. Additionally, there were many similarities across all
the stories told for this project. In general, there was a common sense of enthusiasm to
participate in this prgect, as well as a sense of appreciation that this story is being told. | am

grateful to all of the participants for their willingness to share their stories.

% A northern term to refer to a community for which the primary method of travel to and from is a small bush plane.
| had contactd other student participants, but due to time restraints (theirs), unfortunately, | was not able to interview them.
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Narrative Jigs

The theoretical framework for this project is one of advocacy/participatorgs@ell (2007)
adridSa GKS IYyGAOALNF GSR 2dzi02YS 2F GKAAa FTNIYSs
GKS W@2A0SQ 06S02YSa 2yS 2F | dzyAGSR FNRBYyd F2N
results in advocating for raised awareness. Tgasticipatory framework speaks to specific
issues of the day including empowerment, oppression, suppression and alienation (Creswell,
2007).Like the medicine wheel, this participatory framewdrigins with the individual in the
centre of the circle, andhie proximal forces that affect development on the outer rings of the
circle (Berry and Arruda, 2008). Aboriginal -estieem is described as having balanced and
positive interconnections between physical, emotional/mental, intellectual and spiritual realms
6¢2dzt 2dzaS:T wnntod ! fOGAYIGStEeT olFtlyOS Ay | ff
of self (Toulouse, 2007). To be groundedaisense of self is understood to be critical to
educational attainment.

Prior to conductingny researcha proposal outlining the purpose and methodology of
this project was submitted to the University of Ottawa Research and Ethics Board. Approval
was granted by Social Sciences and Humanities Research Ethics Board on Octobéf &3, 2
conduct the study (seéppendix DResearch Grants and Ethigsrvices, University of Ottayva
The principles of Ownership, Control, Access and Possession ((®dAPNations Centre
2007), National Aboriginal Health Organizatj@bso guided this project from the initial propal
development through to the thesis writing. Although OCAP originates from a First Nations

context, many of the insights and propositions outlined are relevant and applicable to Inuit,

Metisl YR a20KSNJ LYRAISYy2dza t S2 L) pS4.Tha AssoSiatighlofi A 2 y I f
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Canadian Universities for Northern Studithical Principles for the Conduct of Research in the
North also provided guidance for this projg@CUNS, 2008) Ly (G KA a R2O0dzySyid
their commitment to the advancement ofnorthern scholarship but recognizthat such
scholarship and research takgace among people with a stake in the wdsking dones
Following Ethics approval, | began contacting possible participants by telephone and email to
arrange interview times anatations.Participants needed to be over the age of eighteen and
willing to volunteer to speak to métravelled to northern Manitoba in December 2608nuary
2010 to conduct interviews. Interviews that | wast able to conduct in personave done by
telephone upon my return to Ottawa in January.

In keeping within the guidelines of ethical research, | discussed the nature of the project
beforehand. | also informedandidatesthat their participation isan opportunity to share the
stories of the fiddle. kensuredthat all participants were aware that their participation was
entirely voluntary and their contributions would remain confidential if they requedtasl No
one requested anonymity. All participants were read the consent forms prior to participat
and explained the participatory proceddoreover, participants were offered the opportunity
to decline being recordedand | wouldthen take notes and expand as soon as th&eimiew
was finished (McMillan2000). No participants however, expresseddiscomfort with being
recorded. Fdlowing these explanationgarticipants signed the consent form declaring their
understanding of the study and their willingness to participatith the permission of each
interviewee, the interviews were digitally reawd (Nga-Fook, 2007, p. 83). Interviewees had
the opportunity to address any concerns about the interview process before it bégartered

Ayid2 GKS AYAGAFE AYGSNBASsE sAGK + &8G 2F w3
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simply asked partipants to tell me stories about the fidlel and their connections tdiddle
playing. This is where all the historical stories cdoréh. The stories of the peoplho grew

up with fiddle playing and fiddle music became a very big part of this project. | note this
because it was these very stories that Blaine heard all over the north that led to the first fiddle
program.

The interviews were used as a means to eliciSth LI NI A OA LI YA Q Ay aAa-:
examining their understandings of the programs various impacts and contributions. There were
no known or anticipated risks to participants. Participants were only asked for their experiences
and opinions of thdiddle in their community. Bcords of content of the interviews were kept
strictly confidential. As the primary researcher, | was the only person with access to the
interview material. No interview calidates requested anonymityThiswas a collaborative
project, and all information was reviewed with pga&ipants (HaigBrown, 2001). In turn
participants were provided the opportunity to review their comments used in this thesis and
edit my interpretations and provide feedback on my attempts to represent what thal sike
many of the participants the stories aees intertwined as the peopléA common thread in the
feedback from participants was how each of them was moved while reading the stories and
perspectives of others.

Historically, past research practicesreeften disrespectful, damaging and stigmatizing
to First Nations peopleHrst Nations Centre2007, p. 7).Ownership, Control, Access and
Possession(First Nations Centre2007) NB O 2 3y A | dddi reséakch Has thedpotential to
create valuable new kmaedge or substantiate what we already know. It can also foster

positive change or confirm that things are working wélirgt Nations Centre2007, p. 6).
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Researchcan bea tool for promoting changes thadl y G NJ y & F 2 NXSchhagh, L) S Q4
2004,p. 36). This project will not necessarily result in new information but many of the project
participants identifiedor acknowledged that telling this story will potentialbenefit others

(First Nations Centre2007). By regaining control of institutions androcesses that impact

them, communities hild hope for a healthy futur§Schnarch, 2004, B6). Sharing these

stories has the potential to make a difference for other communities and students.

Liberty Two -Step

In addition to personal interviews, fead newsletters and documents antbnducted an

Internetd S NOK 2F WiKS FTARRE SQ 72 NoftheindielvBhani 2 dzND S ¢
beyond the local northern Manitoba community.O2 G G o mdpdn 0 L2 aAithes G KI G
traces which have been left by the thoughts and actions of men of former times, and it is only
OKNRdzZAK GKSasS GNI}OSaz GKIFIG ¢S OFy (y2s GKS L
the sedimentations of social practices, and are able to infornalusut the aspirations and
AYyiuSyaazyas o2dzi I GAYS yR LI OS 6KSINS 6S o
documentsl reviewed were veryich sourcef information. This in turrcomplemened and
supportedthe interviews.Lastly,| revisitedpersonal journals and reflections omy experiences

andthose ofmy two children,as they were involved in fiddle playing. These stories are woven

into the fabric of this thesis, like the threads on thietis sash. Additionally, as they continue to

play fddle today, continuallyreflect on the implications this has had fiory family.
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Fiddling with Narratives

This project is gsantially a northern Manitoba community oral history this sense| find the
word data, to be a very technical term. The transcribed intervievesstories sharedisthe
WRIGFQ L NBFSNI 2 F2N) 0KA& LINRP2SOUGPThetr® | y I f &
data analysis implies a singular process of stugly@ certain body of inforation in order to
learn from it (Hanson, 2003, 167). In this study, the processing of information began early on
and continued throughout the duration of data collection. Creswell (1998) describes this
process as basically aNd@l A y 3 LINE OSRdzNB> | &SI NOK Regpmy o LI G
in mind that the intent of the project is to gain understanding (insighf)the impacts of a
culturallyresponsive curriculum, information was organized by themes and common
experiences, and also chronologically to give a sense of where and how this all staitiedly
interviews and information wre organized by participants and eventdarshall and Rossman
(1995)suggest that the analytical process of deriving meaning from dateactually be broken
down into various phases, with the first one being simply an organization of the data and the
second being the generation of categories, themes and patterns. Creswell (1998) expands on
this notion, suggesting that qualitative dataaysis takes on a spiral form, with the first stages
being ones of organizing the data and then immersing oneself in it to get an overall sense of it
before it is broken up into categories.

All of the interview transcripts were imported into NVivo 8, aalijpative software
analysis program. NVivo offers many layers and options to organize qualitative information.
This is where created nodes based on different themes as they emerged in the transdkpts.

reread the interview transcripts they were cod@ddzNIi KSNJ Ay (42 gKIFG b+xA @2 (
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sub folders according to the themes that aro3éis process organized all of the stories across
interviews into common folders. After bringing a certain degree of organization to thetkata

next phase isoy S 2F 3ISYSNIGAYy3I aOFGSI2NASaAT GKSYSa

7 A

GKSAIKUGSYSR | gl NBySaa 27F GK RI G €rring igjeas2oNR S NJ

f I y 3 dMaBsisall and Rossman, 1995, 114) Reflecting orthese approaches, storiagere
organized then reorganized KIS &a2NIiAy3 o6S3aty gAGK GKS (g2
WKAAUG2NAOIE adG2NARASaQ 2F GKS FARRES LXlFeAay3do
opportunities, esteem, community connections and everReviewng the coded folders, it
became very clear that all of the themes angricately interconnected. All of the impacts are
opportunities;and all of the opportunities have impactan youth on some level. Additionally

the numerous opportunities create the spacésr studentsto connect with community
contribute to esteem and providepace for belongingoth individually and at the community

level Moreover, this is where the depth of the fiddle programs started to lmeeapparent to

me. The strongonnections to and through communities wetcemmon across the interviews.

This idurther elaborated on in the findings and discussion sections of the thesis.

1

¢

Bishop(2005)a dz33SaGa GKS LI2aAlGAz2y ishdd adOsvdlopedd ¢ LIN.

by the researchparticipants as a process of storying and restorying, that thee cojoint

O2yaldNHzOUA2Y 2F TFdzNIKSNJ YSIYyAYy3I gAGKHAwas | &Sl

during the coding of the interviews that it becamelRW y i G KIF G GKS WLI adQ A

across the northBishop (2005) describes this as@construction of a mutual understanding
by means of sharing experiences and meanings (p. &26)sequently, the historical stories of

the fiddle, and how muciiiddle playing was once a very vibrant part of northern communities
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comprised a very large segment of the stories shaftddny of the participants provided
firsthand accounts of how the fiddle was a very vital part of their life growing up in the north.
¢KSasS ad2NASaz: adAatt OSNE WHEAQOSQ (2RFE&X | NB
set of fiddles at the Cold Lake School in 198%en | was about hafinished transcribing the
interviews, | hd a conversation with a northern communitgember. Collectivelyve realized
the connectionbetween the history of the fiddle and thegorous comeback the fiddle row
having in these communities todaja 6 NJA (@R Qignagery of stones dropping into water
createsdripplesthat reach2 dziT Ay S@SNJ Ay ONBI & A yha redooNtief S&¢ 06
fiddle through thesefiddling programsas they reverberatehroughout the provincewhile
providingunforeseenopportunities

Clandinin & Rosiek2007) communicatehow narrative inquirersi i dzRe& 'y A Y RA @)
experience in the world and, through the study, seek ways of enriching and transforming that
experience for themselves and others (p. 42). In turn, narrative inquirers recognize that the
researcher and the researched in a particidaudy are in relationship with each othen turn
both parties will learn and changiuringthe encounter Pinnegar & Daynes, 2003, 9). | am
reminded herehow intertwined my life is both with participants amdir stories.

¢ KS WCA Y R koyivaitiee starissiaked tfirough this project. Rather than focus
on individual narratives, | have attempted to createdalectivepicture of theintegratedhistory
of the fiddle n northern Manitoba (NgA-Fook, 200Y, weaving a narrative that representpast
historical perspectives anlraiding it into the fabric opresentday stories with respect to the
fiddle and fiddle playing in Manitobd. make a conscious effort not to overanalyze the life

narratives presented (Ng-Fook, 2007, 86). This is where impart, | became the Mtissager,
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sorting, organizingand braiding the stories.The strength of many of the stories speaks for
themselves.| utilize tfS  WR A & Sediiard df 2h¢g Ghesis to elaboratdurther on the

connections of the fiddle to the literature

Will the Circle be unbroken

You have
noticed that everything an
Indian does is in a circle, and that is because
the Power if the World always works in circles, and
everything tries to be round. In the old days when we were a

strong and happy peopl&l our power came to us from the sacred

hoop of the nation and so long as the hoop was unbroken the people flourished.
The flowering tree was the living centre of the hoop and the circle of the four
guarters nourished it. The East gave peace and lightStbuth gave warmth, the
West gave rain and the North, with its cold and mighty wind, gave strength and
endurance. This knowledge came to us from the outer world with our religion- Every
thing the Power of the World does is done in a circle. The skynd emd | have
heard that the earth is round like a ball and so are all the stars. The Wind, in its
greatest power, whirls. Birds makeeir nests in circles, for theirs is the same
religion as ours. The Sun comes forth and goes down again in circle. The
Moon does the same and both are round. Even the seasons form a great circle
in their changing and always come back again to where they were.
The life of a man is a circle, from childhood to childhood and so it is
in everything where power moves. Ourgipiere round
like the nests of birds and these were always set in a circle,

GKS yIFaA2yQa K22L) | ySad 2F Ylye
Great Spirit meant for us to hatch
our Children.

Black Elk Speaks

% As told hrough John G. Neihardt.

y S
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Using theCircle of Couragésee Appendix XCas aframework for analysis, | reviewed the
narratives shared during fieldwork toEeLJt 2 NB (1 KS R S Likcéniibutdrik tol KS  F 7
students and communities. Th€ircle of Couragés a type of medicine wheel created by
Brokenleg and Bockern (2003). The meagicivheel is an ancient symbol that reflectsues,

worldviews and practices fowvarious Indigenous peoplglLabelle & Peden, 2003). Weenie

(2008) explains that through time, the medicine wheel has come to be recognized as a way of
understanding and makingense of the world for many Aboriginal people. The medicine wheel

is divided into four parts, or quadrants, each represegtone of the four directions.note here

a caution raised by @nership,Control, Access andPossessior{First Nations Centre2007) that

research fameworks and scientific jargon are ngor should not beg the only game in town

(p. 24). What is more, theCircle of Courages considered a culturbased framework, as
recommended by OCAIFifst Nations Centre2007, p. 22). This pactilar medicine wheel is

0l AaSR 2y F2dzNJ 6l aA0 dzyAGSNEIFIf ySSRA RSAONRKROSK

These needs anéentified as belonging, mastery, independence, and generosity:

1. The Spirit of Belonging: The universal longing for hunt@mds is nurtured by

NBfl dA2yaKALA 2F GNMzAG a2 GKIFIG GKS OKAETR OF
H® ¢KS { LIANAGDG al AGSNEBEY ¢KS OKAfRQa AYyo2NJ
gAOK GKS g2N GKS OKAfR Oly aleéesx aL OFy a
3. The Spirit bindepe/ RSy OS 0KS OKAfRQa FNBS gAff Aa Yy
OKFG G0KS OKAfR Oly aleéesx aL KIF@S LR26SNI G2 Yl
nd® ¢KS {LANARG 2F DSySNRaAGey ¢KS OKAfRQa OKI
OKAfT R O y aNLdxa S LT 2KNdKafBeg BBJIddEs®, @03, 9..23)

27F
IR
Y

Research has demonstrated that children do well when they have these four fundamental
needs met (Brokenle@ Bockern,2003). In turn hese researchers describe thebircle of

Couragel & Gl KRINREODKO GB NBOf I A YA Jha kep thetneKthat O H 1 1O
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emerged from the interviewranscriptsconnectto one of the four categories in th€ircle of
Courage In that sense it speaks to my research. Moreoveafforded me opportunities to
demonstrate that in many ways the fiddle as a culturally responsive curriculum is filling very
basic human needs for youth across the north. Thedaboratedfurther within the discussion
section of thethesis Underlyingall of the stories, | relatdhow the impacts of the fiddle
programs correlate to th€ircle of Courageind meeting basic student needs.

TheCircle of Courag€ & 06SSy NBFSNNBR (2 Fa aidkKS 0O2YY
create strength in all youth, regardless of where the youtle,liwhat religion they practice,
gKIFG t1y3dzZ 38 GKSe& &L38Itigrecogizedl anKdudcesMilyised dsaS e |
framework to guide the discussion on improving educational experiences for Aboriginal
children. The Manitobdntegrating Aborignal Perspectives into Curricufpalelle & Peden,
2003), as well asBelong HeréAlbert & Fiddler2008) both usehe Circle of Couragét is also
utilized in the context of a frameworkor Character Development Curriculum. These are all
living, working documents intended to nurture and ultimately leadatoimproved quality of
life for Aboriginal children (Labelle and Peden, 2003; Albert and Fiddler).0Di8e principles
of the Circle ofCourageare the underpinnings upon which the markers of resilience are placed
(Brokenleg & Bockern, 2003, p. 24). Furthermore, there is a direct correlation between these
markers of resilience and the foundations for setteem. It is within these paramets that |

parallel the impacts of the fiddle as a culturally responsive curriculum within the four quadrants

# Brokenleg, (2009ttp://www.aieji2009.dk/da/Programme/Keynote%20speaker4&20Dr%20Martin%20Brokenleg.aspx
% Character Development curriculummttp:/www.mvjrc.com/program.html
Tom Mclintyrehttp://www.behavioradvisor.com/CircleOfCourage.html
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of the Circle of Couragand therefore corroborate thempactsof the school fiddle playing
programs.

Integralto the fiddle program issustaining cultureAs the fiddle is revitalizedn the
lives of Manitoba First Nation antfletis communities, these fiddle programs are recognized as
contributing significantly to this movement (Whidden, 2007; Dueck, 2007; and Lederman,

2008).In turn these programs revitalize communitiesves shall see later in this thesis

The Chicken Ree[Limitations]

The stories shared are but a brief sample of what is happewitigough just a glimpsehey

personify the deep and tremendous impactssahool fiddleprograms In turn the narratives

resonatewith limitless possibilitiesWolcott (199% SELJX | Aya GKF&G az2yS OF

NBE&SHNDODK ¢AGK2dzi LINB O?2 kel braighRome pr&levéldpeddded® no 0 ¢

and perspectives, | do not believe | brought foregone conclusions. | was personally deeply

moved (emotionally) during the process of transcribing, sorting and categorizing the interviews

for this project. In truth, | hadriited understanding of the deg and profound impacts that the

fiddling haswithin the different communities across theonthern Manitoba landscapeEven

within my own autobiographicalnarratives, it was both the looking back at where we came

from and what could hee been, to what hasincetranspired that revealed to me how much

Y& az2yaqQ Ayg2ft @S yYSy positvelyimpacted ofr 5tehyRf S LJX [ @ Ay 3 KI
In this project | createa space for these stories to be shared. In maspects | am a

messengerConsequentt, | questionedwhat persond biasl bringto this study. Having lived en
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the-ground experiencingjfe in the north, affirms my beliefs that mainstream education needs
to better accommodate Aboriginal students. My aspirations to pursue a Masters Degree in
education are an outcome of this knowledge amg experience Over my lifetime] have had

the opportunity to engage with so many wonderful students and community members across
the north. They have shown me what disparity is and that it continues to exisTanadal feel

a time for change is now and my personal history has allowed me to bring aleuniq
understanding to this studyThis context | feel created conditions for lessening the distance
between the participants, and myself as a research&rcondition highly valued, and even
deemed essential to credible and trustworthy qudita study (Lincln & Guba, 1985). feel
FfA3ySR @AGK h/ !t odmunifbaked Sras8aychiers hd(é (a gréater
understanding of their communities, and c#mus contribute much knowledge, strefig and
validity to the researchHjrst Nations Centre, 200p.13). At this same time, | am also aware of
my own positions and reactions and how they contribute to shtqgefinal text(Grbich, 2007,

p. 131).Bishop (2005) endorsesesearchers such as Narayan (1993), Griffiths (1998), and
Bridges (2001Who explain that itis no longer useful to think of reseders as insiders or
outsiders. hstead, esearchers might be positiondd terms of shifting identifications amid a
field of interpreting conmunities and power relationRather thantrying to define insider or
outsider status,my position isoonded through the ties of reciprocifNarayan, 1993)| focus

my attention onthe quality of relations with the peopleseek to representdrheyare accepted

as suljects with voices, and viewdlarayan,1993p. 672). Moreover,| perceived it KS a St F
knower and the larger self of the community of inquiry airgjmately woven into the very

fabric of that which we claim as knowledffem the verystarting poing (Bishop, 2005, p. 658)

27
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My lived experienceradiate through Jone§X2005) expresen when we place our lives and

02RAS4a Ay (KS GSEdGa GKFG ¢S ONBIFGSTE Sy3al3asSs

0SUGSNI 2NJ g2NRS (KSe& KI @S 0S @788 Thislls Niere thd |
merits of my situation outweighs the value of increased objectivity of a researcher arriving with
no prior knowledge or experieneessentially an outsider.

Time and moneyas noted with many projectsare identified adimiting factors in this
project. Distances acros§ié north are vast. The extreme colé2 with a wind chill) while | was
in northern Manitoba to conduct my research impacted my ability to travel. Despite ki,
not feel at any time that | did not do enough interviews, or bring in enough varied petrgps.
Although thisisa sampling of what is going on, this projgenerates a very clear picture of the
magnitude of the fiddle asa culturally responsive curriculunRecognizing that not all
communities, and people are the same has brought on a movement away from the notion of
W, Said t Nwaf dhat@SPiothEing (PeacticesCase studies on promising practices in
Aboriginal education catoffer in-depth insightsinto those special features and qualities that
help to shape rich learning and social experiences, nurture imagination curiosity, support

cultural education, inspire student learning and strengthen bridges to parents and

02

02 Y Y dzy (PhillpS&Rahan2007, p. 15)Ly GKA A& ¢l &3 aNBaSlINOK Oy

choose among many possibilitee@hillips & Raham2007, p. 15)Programs and projects such
as this however,may notalwaysbe reproduciblein any community with similar outcomes.
What are néeworthy are the possibilities.

On another note this pastMarch [2010] | was invited to participate with thé/etis

Certre of the National Aboriginal ¢alth Organization in &hink Tank on Health and Wellness
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for Metis Youth During a presentationthe issue was addressdthat little research exists

specific toMetis people. | became awarat that point of the fact that my project could easily

have focused on detis community. Many participants, including my children happen to be

Metis. | remain on within this project thati KS a4 O0OK22f & | YR flOQUNY &FA (i A S
what is going on with the fiddle &y G NI € (12 (KAANABREZSOVSA&QY&ded W
the deep connectioain both First Nation andletis communitiesacross the nott. Although |

include this note in the limitation section of the project, | put this out as an invitation for future
research to look specifically into tidetis community andthe numerouscontemporary fiddle

players and fiddle playingnd the resultant otcomes

Changing Strings

yaldAddziazya 2F aOKz22fAy3d K2dzaS 'y SyaSyotsS 2-
AYAONROGS O2f 2 ey aldb pravid@spaces daftaactziFRative histories, to learn
about diferent Indigenous nations whacontinue to challenge the colonizan of their
traditional lands(Ng-A-Fook, 2007 p. 20612 K i A& Y SSRSR A ¢YAf@e dzy (i NR ¢
(1999 reminds .
...Is the kind of education that would force the general population to engage the
reallitiesAother than their,own increasir]g thf:ir capacityv to e,mpathize v@ttl otmeum,; see )
20KSNI LRAYGAa 2F OAS6 FyR (G2 dzyRSNAGFYR 20K
NgA-Fok (2007) tells us thatral history projects provide a possible institutionalasp, a
ONARIAYIS gKSNB O2YYdzyAdAaSa Oy O02yaidNHzOd €20

dominated by white, male historians who rarely ask or care what the Indians they study have to
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say about their work p. @05. HereBishop (2005alsoraises the issues in qualitative research
of representation and legitimization. Howevee takes the positiothat collaborative storing
addresses these issues by suggesting that:
rather than there being distinct stages in the research, from gaining aceslata
gathering to data processing, there is a process of continually revisiting the agenda and
the sensemaking processes of the research participants within the interview. In this
way, meanings are negotiated and-constructed between the researchagicipants
within the cultural frameworks of the discourses within which they are positioned. (p.
125)
Let us attune ourselves now to the next seatiof this thesiswhat | refer to as thdindings
Chapter three beginsiith the tones of historical stees from those that grew up with fiddle
playing. Woven throughout thihapteris a twining of storiesthat describe the beginnings and
growth of the present day fiddle program# northern Manitoba This chapterfurther
illuminates some of the numerous pportunities that are an outcome ofts culturally

responsive curriculumihat follows resonatesome of the deeper impactnd implications of

the fiddle as awalturally responsive curriculum.
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CHAPTERTHREE

A Waltz, A Jig and A Reel

ThisOKI LJASNJ 6S3Aya gA0GK | LISNE2YIf 22daNyILt Sy
playing. It is here that the story reverts back to the introduction of Blaine, the teacher that
introduced a fiddling curriculum and the very beginning of how thesd#ldiggrogramseganin

northern Manitoba.Thesehistorical stories expressthe vibrant role the fiddle playeet one

time across the north. In order to understand the full impact of the present day fiddle playing, it

is important to hear these stories from the padthis section of the thesis isveeavingof a

narrativepastwith the present.

Fiddle Fingers

It was a sunnyThursday morning, in early May 2005asheading out on the highway in the

KA3IK &OK 2 2pasengerfvandaNJarS ngloyee of Frontier Collegiate, a unique high
school located in the community of Cranberry Portage, Manitoba. Themaanloaded down

with sleeping bags, suitcases, backpacksfaiitles Five of the passengengere students from

the high school. becane their pseudeparent over the course fothe next four days. All five

were girls.Andthey all originate from the commutyi of Duck Bay, Matoba. The other two
passengers we my sons, Quenten, agé and Gunthar, age 11 who hagbkt recently started
FARRES LXlIeAay3ao G¢KS 21 YO2NBS ¢g2dz R @8 | 322

me. Our destination was the Hgl Betty Osborne Ininiw Education Resource Centre, Norway
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House, Manitoba. The approximate distanis 378 km. Ae approximate travel timaix hours,
as170 km of the trip is on a gravel road/hen you liven a small town, a road trip anywhere is
always @in. The varwas bubbling with energy and excitement in anticipation of the trip ahead.
Ninety minutes to our first stop, Ponton, a truck stop at the junction of highw&®g #
and #6 in northern Manitoba, wé& | Ol dzr f £ @ 2dzNJ 2y & ofNbut WLIA G
destination. There is no other community or service stations on route. Shortly @itiking out
of Ponton the pavement subsides to gravihe next three hours ardusty and bumpy. A black
bearexploring the ditch tempted us to stoffhe beamwas lkely foraging for something edible.
Although the snow hd recently melted,t was early springndthere wasno new growth to be
seen.We patiently watcled as curiosity gt the beg of this young cub and he canafoser to
investigate our van. As if to pose for the photograplieryonesquealedas the bear siod on

his hind legs to get a better look at.us

Our next stop wa the North Whiskey Jac
Cross Lake Ferrthe only way to getacros to
the other sde of the mighty Nelson Rive =
Everyone on boardwas talking about th =
Sasquatch that was recently reported on the natimﬂ,
news to be seen at this very river crossing. We all fotrigare 9;_;3ck bear
ourselves scrutinizing the bushes along the north sharendering if we too mightatch a

glimpse of the eveelusive Sasquatcft.d ¢ K & A& 6KSNB KS al g AlGZé &

bus beside us pointing through their open window.

31 Annie. (2005)http://blogcritics.org/scitech/article/seconebigfoot-sightingin-norway-house/
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Arriving in the community of Norway House, the gravel rbedamepavementagain

There was a collective sigh of relighroughout the van as the rnble of the gravel road
subsided A long line of yellow school baes, vans and 4X4 truckgere parked bumper to

bumper around the circle drive of the Helen Betty Osborne Ininidz€d G A 2y wS a2 dzZNOS
grand front entrance Anatmosphere of excitement and bustieas in the aias we joird the

gueue at the front dooiof the school foyer to registesur arrival. Somewhat of an organized
chaos,the jamboree had jusexploded insize from 175 students in 2004 425 students in

2005. Therewas an estimated 550 extra people in Norway House for this ewvetiding all of

the chaperoes, bus drivers and

instructors®* This was a completsy

unexpected surge in interest an@@®

and the sheer number of studémn with
fiddles everywhere we wentAnywhere
you looled, in the hallways, in theFigure 10Ariel North view HBO School, Norway House

. Source: Helen Bett®sborne Ininiw Education Resource Centr
classrooms, in the school courtyard thet

were students playing fiddles. Over the course of the hours and days to conwesih complete

awe. | askd myself several times ovérK S y SE(l FS¢ Rl &8a PAKEKQAY yRE

¥ Norway House is the only high school/community in Frontier School Division that has the capacity $adioa large number of people.
Everyone is assigned classrooms for sleeping. Regular classes have been cancelled in the school for Friday to acconanuataieethéany

of the high school students are involved in the logistics of running the jamb®teme are four meals a day served in the school. The food is all
homemade, available in generous portions and absolutely fantastic!



87

Y 2 NB 2What isJhappening here®/hy the fiddle@What | saw back then was unbelievable!
As | will discuss later, | am not the only persdro wasin avne.

Given our classroom designatione hauled in our luggage, fiddlesleeping bagsand
gym mats. Everyone claimdtd K S A NJ2W3 LIIKSS D | a4 & NP 2fof thd rie &2ME 2 dzNJ
days and nightsHungry with anticipation we jogd the long line for supper. This brand new
schoolwasbuilt with an open circular courtyard in the centre knownia &K S 9 f RSN a / 2 dz
The centre or core of the school is where all the main offices and resource rooms are located.
¢CKS NAY3I GKF G & dzNNRhery Rbieswér& st up tb ReSoMddatefdetiagt S
the large influx of people in the communityr the next four days.

The days are noticeably longer in the north this time of year and all of the outdoor
tables ini K S 9diréteSmedXiled with people embracing the warmth of thetensespring
sunshine. Our lates full of homemade
moose stew and bannockye found an

SyLiie GlroefsS ySINJ

entrance to eat our supper. Suddenly
heard a group of girls squeal wittielight
G Ddzy G KI NJTa this dap Nisddll
how puzzled | was that anyone knew w
Gunthar was, let alone strange girls. Figure 11: Elders courtyard HBO School, Norway House

) ] o ) _Source: Helen Betty Osborne Ininiw Education Resource Ce
then reminded myself his participation i

school sports took him on trips to other communities. As it turned out, the girls wete

strangers, but friends and relatives. When | looked over to see who they were, | recognized
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their chaperone as someone | went to high school MIN@Sy (1 K2dzaK ¢S KI @Sy
other for nearly 20 years, we quickly becameacquainted.Shelley, whds a couple of years
older than me, @ not look any different thanthe day she graduated from high schobler
three children, Shannon, Cdree and Eldon as well as her motlt8leenwere with her Over
the next three days we shared storie§ days gone by. Weaught upon mutual friends from
high school. We laughed at how my youngest son Quenten [eight years old at the time] took a
liking to Shannon and hardly left her side for thatire weekend After the janboree we
continued to stay irtouch. Shelley would stop in at my house for visits when she found herself
driving through Cranberry Portage.
Following supper, the jamboree began with aplay ® L KI R y2 -AAYRBI & F
consisted of, but we headed over to the gymnasium to joinCameron Baggins, the Frontier
School Division Fiddle Program Coordinator, and Joey Adamowski took turns at a microphone
calling out the name of fiddle tuneg:illed with chairs and students, the gymnasium was
bustling with activity. Many of the fiddle itrsictors are master musicians. They were set up on
adr3asS gAGK | o0lF&aS FARRESY 1S@0602FNR FyR 3dzZAdF N
Cameron announced, and the gymnasium broke out in a chorus of fiddles. Eveviiork@mew
the song played alonght the same time a handful of students were scattered around the gym,
playing their own melody, perhaps the latest song they were trying to master, somehow
oblivious to the noiseand activity around them. | hadever seen anything like this before.
Guntha and Quenten, having hado more thanthree fiddle lessonsonly krew a few tunes.
We were overwhelmed with all the activity & . 2 Af ¢ KSY / | 0606 d3rSséng/ | Y S NJ

they already knew, my sondifted their fiddles to their shoulders and ditdheir best to play
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along. he girls | was chaperoning knew all of the songs emttiusiasticalljpowed the strings

of their fiddles. Tiey were all outstanding fiddle players. Cameron Baduaasbeertheir fiddle

=]

teacher when they went to schoo e : - "h
in Duck Bay. He welcomd¢hem to
the jamboree  with  warm
embraces. The girls were equall
excited to see their previous fiddle
instructor. The jamboree brings
students and staff from schools

i

located all over the provinceA Figurel2: jamboee playiﬁ
constant swell of energgesonated Source: Helen Betty Osborne Ininiw Education Resource Centre
throughout the eveningas those travelling long distances continued to arrivet those from
isolated communities this trip provided an opportunityto reconnect with old friends and
acquaintances.

The next two days studengmarticipatedin fiddle workshops with different instructors to
enhance their fiddle playing skillEhe studentsvere divided into groupsiccording to skill level
identified when they regiered. A keyboard instructor hadlso been invited to introduce the
opportunity for students to try their hand & piano. Friday and Saturdavening, everyone
headedover to the nearby Kinasao Sipi Fikdtion Community Multiplex. A large stagat st
one end of the arena. Chaivgere lined up on the arenddor. The concerts both nights e

open to the public.A large number of people from the communigttended. Friends and

relatives from nearby Crodsake hd also driverto town for the concerts. The local community
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television statiorwad a Sié dzLd G2 NBO2NR (KS wasanyopes Biigd @ C N
Anyone who wanted to perform was welcome $@mn up to play a song. Thewasa steady
flow of student groups and solo performancesrrall the different communities. This was a

z A

OKIyOS F2NJ SIFIOK 27F (K RAFTFSNBYG AyaildNWzOG2 NE

A Trail of Fiddles z Introducing Blaine

During the Saturday evening concert at the community recreation centre, Cameron Baggins, the
Frontier Fiddle Program Coordinator paused the concert to talk about the Frontier Fiddle
program. ¢ ¢ KA & | f f adl NI SR
years ago in the small community of
Sherridon with the vision of one

teacher¢ he said through the
microphone. Cameron then introduced

Blaine Klippenstein, the teachewho

initiated fiddle playing in the classroom

Figure 13Jamboree conce®005 to the jamboree audince.

Considering himself to be a nomddiad a hard timdracking downBlaineto interview
for this research project. Heever stag in one community for very long. A few years after he
initiated the fiddle program in Sherridon, Blaine moved to Cranberry Portage to teach at
Frontier Collegiatefor a couple of gars Then he moved on to Grand Rapidasnd then

eventually to Barrowdt took several emails and phone calls to mutual acquaintances for me to
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find his current address. When | got Blaine on the phone, he was surprised to hear from me. It

had been a fewears since we talkedHe wasin the midst of teachindpis first year at a new
highschoald L 2dzad NBOSAOSR ySg FTARRESa FT2NdhaKAa &
told me during our telephone conversation explained my research projecthom. ¢ 2 St £ = F 2 N.
YSI A0Qa >BR hodesty refliédB Ndei L RSTAYyAGSE e FSStf 3I22R
During our interview heacolleced on the processes d¢fow he immersed himself intbving

within the culture of the northern communitieBlaine moved up nortlat the ageof nineteen.

During this time, he lived as a trapper, a commercial fisherman and hufikese sustainable

livelihoods on and with the landscape afforded curricular and pedagogical opportunities to
develop relationships witthe communities in which héad chosen tdive withind &L | £ g1 & .
felt> ¢ . £ I A ydiRe | &dd ImNBNBeX on the pulse of the culture of the communities

Before becoming a teacheBlaine had been livingnd learning aboupedagogy othe land in

northern communities for a long timé.ater & an educator, it was not long before he noticed a

lack of connectiorbetween the curriculumasplanned withinmainstream education and the
educatioral processstudents in northern communitiegngaged with outside the institutional

contexts of schoolin dGaé& Y20A OS¢ & fold gl dBds QIS NDbeen that

education has got to come from a cultural context. | mean, | was trying everything. | tried to
develop local sports, community ggrams, reading programs, and local wh8eNXb¢ wSO2 3y A 1
the importance forchildren in the north to haveaccess to literaturethat was culturally

relevant, Blainautilized hismoney and time to develop and publish a reading seriesddren

living in the north. Now there are thirty books ima series published by Loon Books that reflect
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local, particularlynorthern curriculum On the phone that day, Blaine explained his motive to
write these books:
LGQa GoAOS Fa KIFENR (2 ftoSilstNgtodd the chiBre iRthes KSy C
pictures and stories. thldren need stories and iIIustrat[pns that reflect their own
SOSNERI& SELISNASYOSaXC2NJ SEFYLX S az2ysS 27 i
a lot ofstudentsRA RY QU Yy 26 6 KISH, ndt on wd $ wying td teash & @
them to read, but | had to try and make them understand what the book was even
referring to.
Some book titles includa 2 Y Q& . angd Vh2 Gdnoe Race.f Ay SQa Yz2aid NBO
I Y RNB | Onéas sBoktlRted fdB the2009 McNally Robinson Book for Young People Award. It
is a story about a young girl who receives a fiddle as a special gift from her grandfather. The
fiddle comeswith a story that has been passed down through many generafions.
Blainestressed that no maer what community that he lived inthe people he met
always sharedtories about the fiddle.
Every Friday and Saturday night, people would clear out their houses, pack up all their
belongings, and put them outside. Everyone would then gather inside and there would
be square dancing inside the houses. These were not drinking parties, they were
gatherings. | was told about these storiesamerycommunity that | lived in up north.
But | neversawthis anywhere. The fiddle wakeadin the north.

Blainecouldhearthe presence of this fiddled absence. Thesaries continue to resonattheir

narrativetunesthroughout the northtoday.

How Elvis Presley Killed the Accordion

The industrial revolution is typically seen as progress by mainstream society. But has anyone

ever stopped to look at the impact it has had on culture and communities? In many ways,

33Marc Zienkiewicz2010).http:// www.thesudburystar.com/ArticleDisplay.aspx?archive=true&e=1536932
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perhaps it could be said that these impacts are silekithough Blaine heard the present
absenceof the fiddling with musi¢hroughS f R Stovi#is Chealsofelt the deeprooted passion,
excitement and connections that these communities hadth the fiddle. | too couldeel the
passion in the stories people shared with me afoiiie fiddle.

The tone of these historical stories resonated through all of the interviews for this
thesis.While | was conducting my research up nortlset up an interview witiina.She is a
Cree/Metiswho grew upin the small village of BrocheTina has lived and worked most of her
life in northern Manitoba.A former colleague and friendlina and | have shared many
experiences together over the years including moose hunting adventures and overnight trips to
I NMzA G A O 2f R -40°MinpelalGrésIVien Dvad at fomeveyenjoyed almost daily
visits over hot cups of coffee in front of a roaring fire in my wood st@ezy from the radiating
heat of the wood stove and fresh cups of coffeae day she told me:

Fiddling has always beenryeimportant in the north, especially in the fur trade areas,

like where | come fromit was always a very, very big part of the culture up there. |

remember, when | was a kid, as far as | can remember, we always had square dances.

And there were always @ple in the cormunity who knew how to fiddle.

Tina continue to reminisce how even when she was a teenager, going to high sthsioé
would go home for the summgto Brochet]and that is what they did; it was steady dances and
square dance$o the bea of fiddle music.l have known Tina since | was twelve years old. She
worked at the high school in Cranberry Portage during the time | was a student there. When |

joined the staff at Frontier Collegiate in 1989, we becam&eagues and very good friends. Her

home community oBrochet remains today what is known as a remoterflgommunity with

% The community of Brochet, as many remote communities across the north did nattidribes not have a high schot order to continue
her education, Tina made the choice to comeFontier Collegiate in Cranberry Portage that, established in 1965, still today boards students
from these remote and isolated northern communities while they attend high school.
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no road access other than a temporary winter road that goes in for a few months each winter.
Situatedon a major riverBrochet hasa strong Frenchinfluencefrom the days of the fur trade.
AlthoughTinahas not lived in Brochet since high sch@ble maintains a very strong connection
to the small community. &r mother, brother and many family membeaessidethere.

| am reminded her of our good friendCarol,g K2 | f gl &a 20SR (2 f
adventuresabout growing up in Brochet. Over the years we have spent countless hours sharing
storiesand laughter over coffee. Often Carol wowddcitedly ask Tinatell me again about
yourhomeé¢  ¢tdol dreat care and time tdescribethe smallnorthern home thather family
continues to live within Her wordswere so descriptiveWe ould visualize the tiny cabin
GKNRdzZAK ¢AYlFIQad ANl WKAQ RE& INBINDEZYyOMPdDPO KI a
f I yRaOlI LISQa O dzNiNde odd skowethai thy dgom Ndoked &Il of our food on
gl a 20SN) GKSNBZ¢ LRAYIAYI G2 |y Tikedhypwrigdi2 NI/ S NE
y20StAald |aythor>XrEmsonfHigBwayQ dlso from Brochet, elicits the same graphic
images during a television documentaAdrienne Clarkson Presents, Tomson Highway: Native
Voice.The programincludes a visit tat 2 Y & 2 y Q & BrécBeyManithbg. Standingon the
space were his family home onstod, he recountsvividly, pointing at the groundégthe wood
stove was over there, and this is where we all slept. bedbmesevident how much their
childhood memories of Brochet remain a part of who they amayo Now e ofour O 2 dzy (i NB Q&
F2NBY24a0 @2A0Sa Ay ! 02NAIAYIlIE GKSIFGNBXZ YdzOK 2

the north. He writeghe following forexample abouthe placeof his birth

*Highway, Tomson. (2010http://www.canadiantheatre.com/dict.pl?term=Highway%2C%20Tomson
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Passed through the most extraordinarily beautiful laodpe anywhere on earth; | know,

LOQ@S &aSSy AU YeaStT Ylyeé GAYSAE aAayoS ol yR
even thousands of lakes unseen by humans (except by us) with hundreds maybe even
thousands of islands, encircled all of them, by gorgeayolden sand beaches or flat

slates of granite that slide like plates into the water and of course, are covered by ice

and snow in winter. Imagine, if you will, a lake filled with pristine, perfectly drinkable,

deep blue water that is easily twihirds the size of Lake Ontario, but with five hundred

islands, most of them encircled by golden sand beaches. And a mere 1,500 people living

in and around it, 600 at one end (the north) and 800 at the other end (the south), and
maybe a hundred somewhere in betweeMy home village of Brochet stands at the
Y2NIKSNYy SEGNBYAGE 2F 2dzad adzOK + f11S8XAa
GKS S@8Sa 2F OSNIIFIAYy LIS2LX Sz S@SYy YSy | & Yd:
marbles. (Highway, 2010, p. 46)

Tina has writterthe two followingO K A f R NB y Qia tura iBugtriaté herfold: niemories of
childhood The Spring Celebraticemd JackPine Fish CampThese are stories of community
traditions that she felt compelled to share with future generatidhs.

Tinarememberedher childhood,as a place where
there were always fiddle players. The dances would go all mg
night, right into the morning. She emphasiziedw fiddle i R
playingwas a really big thing in the community. Young

and old people alike were at these dances. Tinaesigh . 'CI.TI'EI:' .
rabion

| e
after taking a sip of coffedre)membeing narratives of

S 1. = z 4 A A = x [ B YN 2 A = A S s £ .
RI )/ OA )f 3 gAUK KSNJ ¥ N‘Edg-ytﬁbQFigure 14: The Spring Celebration book cover I dzd K
Source: Metis Culture & Heritage Resource Centre

thought of this. In tod- @ Qa  geRhWd dR Bs cgh

*Umperville, Tina(1995). In Oyate. Retrieved from
http://www.oyate.org/index.php?page=shop.product_details&flypage=flypage.tpl&product id=160&category id=7&option=com_vitiiema
temid=97
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imagine teenagers hanging around with theiNaB Y (i & | y RndRvheyi (bl thidlkdaboat
itnowz ¢ aKS O2yiAydz$SR=X

XK2¢g Ylye 20KSN) GKAYy3IA d&a?Ba i2wassRrBuchgunliitk & 2 dzN
was a huge community thing. And it was a really good feelingas such a mixture of

people. And people would bring their kids, because at that time there was no such thing

as babysitting. So people would bring their kids. And there woeldkills sleeping all

over the place, like underneath chairs, and along the sides against the wall. There would

be kids passed out everywhere. And everybody would be dancing until 5 or 6 in the
morning. There would be blankets laid out on the floor and kigsild be sleeping
GKNRdzZAK GKS ¢gK2tS GKAy3Iod LIQa |Oldz BfayQd.y
until | had left home as an adult to go to work, that | went back there after | had been
working south for a while. | went back and the community wasing a dance, so |

went, and it was a stereo and people were dancing to a stereo system.

| SNBE 02YYSyida 20SNJ O2F¥SS (KIG RF& YFIRS YS (K
pointed outthat The Beatles, Elvis Presley, and recorded music werdd¢iginning of a new
SN} @ a2 KSYy NBO|l 9 NRff O YStANY & Kistkitel oSS miipio $1\0Q
gownmusigL R2y Qi GKAyYy] GKIFG 4G GKS GAVSyshgS2 LI S |
KS 02y &hisPdz8ey killed the accowd!é

Back to the warmth of the fire in my wood stqvEinashared a story about a sense of
losssheexperiencedduring her trip homeone summer.

t S2LX S HSNB RFEYyOAYy3d G2 | adSNB2 aeaidisSvyz |
disappointed! And theravas nobody there, no adults there, it was all kids, and that is

what it had become in such a short period of time. Stereos, and the tape music, that is

how we got away from the fiddling. Once the stereo systems came in and the new music

came in, the adultsvere not part of it. And you know, that wats they never came to

the dance, they never danced, and that was it. They could not relate to the new music at
Fff> 0KSé& O2dzZ Ry Qi RhaysQvien it died AThattransigior didi K |
not takelong to happen. When | went to school here, (E@yery summer when | went

home for the summers, we were still having those fiddling dances, and then by the time

| was out of high school, it was basically gone. They were done. And it happened quickly

and it happened suddenly and it was done. Like it wad, ¢ | & y (sloilygddut, RA Ry Q
AG ol a ftA1S dG2Grtfte Odzi 2FFd LG o1& NBIf &

%" Frontier Collegiate Institute
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022t G2 0SS FINRBdyR G(GKS 2fR LIS2LES IyeY2NbEo®
e 2 dzNJ 3 Addd ThatwaSity TRé dik people were completely left out.
¢CKFd RIF®d L O2dz R aSyaS GKNRdAK ¢AYyl Qa ¢g2NRa i
Much like Tina, Blaine also pointed out sim#aoriestaking placeall over the north.
During another interview with Caroline in Wabowden she also highlighted such stories of loss.
That day ve met in the restaurant Caroline and her
husband Nathan own in WabowdéhTheir business
iS a gas station, restaurant and a loungk is a
beautiful massive log buildingconstructed by

/' N2ftAYySQa ONRGKSNI wiaioOlz |

CA3dNE mpY a&Qa ttlOS restaurantis filled with pictures and memorabittzat

narrate some of their historical livegixperiences\ y 2 I 6 2 6 RSy ® -grandfaBréntsy S Qa  :

were the very first settlers in what is now know,

as the community of WabowdenThis railroad
community on the shores of Setting Laisealong
the Grass River system that was an establis
18" and 19" century fur trade route known as th

EGSYRA : a F a 2F {GF
CA3IdzNBE mMcY aéQa tfl OS

G! LILISNJ ¢ NI¥ O ¢
| dzZRa 2y Qa livedamost of thediiXeyp@the
family tragine,/ N2 f AySQa NBf I GA2y It NR20GA& MeisEIdeKS y 2 N

Maria Campbell refer® as kinship, a strong connection not only to the people, but also to the

BIINRPEAYSQE KdzAolYyR blriKFy 3INBg dzZlJ Ay 5dz01 . F&d /| NBf hageSThatigR bl G KI y
where they met and became high school sweethearts.
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place(personal communication, October 29, 201Theyhad manydifferent traplines over the
years. The one she remembers the most wasr onFive Mile Lakeleafing through old bkck
and white photographs, she told m#&/abowden is goingotbe 100 years old in two yeaiShe
is workingon a photograph bookhat will illustrate the community history fromits very
beginning While looking at some pictures, she shared the followingysto
My grandmother was born here in Wabowden. She is still aingstill lives hereShe is
92 years oldShewas such an awesome jigg€There is my grandma jigging with her
brother. That is my father playithe ¥ A RRf S® ¢KIF G0 61 & eAy &d2YS2y S
Her father was also a commercial fishermang during certain times of the yedhey lived out
in the commercial fishing camps. They would fly into town on a bush plane to go to school and
then fly back out to camp for the weekend. As they got olthey would take schoolwork to
the bush campreturning totown only for Christmas and spring exams. When winter trapping
a0FNISRE YdzOK 2F GKS (N} @St g & dRRIRERIAE (/SH NR
NB O fArid 8de ®okdis fiddle with hihghe continued,
Xeverywherehe went. My dad played fiddle a lothat is how we got into the fiddle.
5l R dzaSR G2 LXlFe IyR 3S{i dza (2 RIyOS o0S¥21
but that is how he played us out and we went to sleep. Something béséearned by
listening, there was nobody to teach him. Sometimes he would get a song from the
radio. And that is how my brothers learned as well, by listening.
Caroline went on to tell me how her brother Ritksed to sit and watch her father play fidgle
watch his fingers move. And then her father would ask Rick if he wanted to play. She described

how her father would give Rick the fiddle and say,

R2 (0KA&APQ ! YR wAO] ¢2dzZ R GNBE Add Wb
3 AYy®Q ¢KSYy RIR g2dA R LI & GKS {d

4

Whill ézx
AU

L3t | e

¥ The Métis style of dancing to fiddle tunes very similar ti€and FrenckCanadian antecedents, but seamlessly weaved in fasteed First

blGA2yQa F220662N)] YR NKeGKYa adgakenRa Ay GNFRAGAZ2YIf RNHZYYAYId t NBF:
(n.d.)http://esask.uregina.ca/entry/metis_culture _and_language.html

PPENREAYSQa ONRGKSNI waldl Ffaz ¢Syl G2 KAIK a0Kz22f 0 CNRYGASNI / 2ff &=
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to try. Dad would hum the melody for Rick. We had no record players thack so
sometimes they would listen to the radio for a song to come up, and dad would call Rick
over to listen, and then Rick would get the fiddle and he would be listening. That was
how he learned to play many songs. He would get it by listeampwathing

Caroline emphasized how th& the waytheir father taught them everything.Anything he
GFrdAKG AG 61 aT Wwe2dz ¢ 6OKT y2¢ &2dz R2 AlGodQ !
mistakes. No big deal, do itagdin. 2 KAt S ( St f Arglife recdgRizesShovatii2nypd Sa >  /
of teaching and learning has been lost to formal education (schooling).

Once they reachedrade 5,Caroline talked about howhey began to spend more time
Ay G266y RdZNAYy3a GKS a0K22f @& SstmdgandiThakkSgivindiWwey 3 L
KIgS | OKdzZNOK KI f f edwitiNdgr hangstoih2 dirgctioh thdt éhGrehYidl G A 2 v
still standsrememberingwith fondnesshow they used to gather to have a big feast.

Everyone in the town went. And then the
guyswould pull out their instruments. The
DN} YRYI Qa ¢62dzZ R YI 1S4 06SRa
chairs with their jackets. Y R 6 SQR |4t f &af S8
on the jackets underneath. Our parentstes
RIFYOSR® 1 yR (KS WRYI Q&  sadA R 22
after the babies underneath the chairs an@@s E S

make sure they Ry Q0 3ISO & ,
Nobody drank or anything. It was a big get™
together. And it was all fur{Caroline 2009 )

/' F NPt AySQa O2f 2 dzNFatinueOKA f R
Figure 17: Church Wabowden, MB
to resonatewith the homemade goodime feeling
of daysgone by.
Nathan/ | NB f A ¥y S Qai doWrdzadjoimtl i on the story tellingluring a quiet
spell at the service statiob | G Ky 3INBg dzLJ Ay GKS O2YYdzyAide 2

IKS8 dzaSR (2 R2edméaddtheKdnfitusde | S | a1
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There used to be a bunch of commercial fisherman, they would be out fishing all week.

And my dad had a big fish house theidter they finished packing all the fish, they

would clean the fish house. Then they would pile all the fish boxes around ondide in

2y UKS F622N) yR 3dz22a ¢2dzZ R L)X & 3IdzAdF NI |
middle. That is what they used to do every Saturday night. That was the end of the work

week for the fishermen. They would pull all the nets out and dry the nets on the
weekend, and then they would go back out fishing on Monday. Saturday was always a
night to celebrate.

This went on all the time Nathan was growing up in Duck Bay.

Having attended high school in Cranberry feage, Caroline knows my family.eH
brother Rick in fact travelled many weekends with us working for my dad on the farm. Caroline
lookedl G YS &l &@Ay3ar ac¢KRlI@2dzl aSNEKSIER ¥ipy getkinylL) o ay
together and jamming? ! YR aKS A& NRARIKGXEZ f A JDSacrysdtdeA O 41 &
prairies. My father a sethught musicianwas playing lead guitar in a bandatuntrydances by
the age of sixteen. | spent much of my childhood in community halls all over southern
Manitoba.L A GAfTf NBO2f ¥ &®DE OankligsydRey Bafliephdrie callskod myw
father to play at weddings or community dances suddenly ended. Every time we attended a
family wedding, my father would further reiterate his loathing recordngs and the music
man.

My home on the shores of LakAthapapuskow was my base camp for the duration of
my stay in Cranberry Portage to do my research. Monicdear friend from grad school
travelled with my sons and | from Ottawa on this northern narrative adventure. The day we
arrived the thermometer drpped to-35 C. The mercury stayed somewhere betwegh C and
-40 C the entire two weeks that Monica stayed with us. Within a day of arriving at home,

Monica and | tooko the road to the nearby community of Cormorant to do our first interview.

L &l éecaddfedhs\lihg just gone through the interview process for her own thesis, Monica
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was really like a mentor to me during these first few interviews. She was comfortable in the
homes we were invited into, and always eager to ask questions for clarityeifd&h not
understand something. She was also good company during the long drives to and from
communities across the vast distances in the noBhring our travelsdr fun we counted the
number of vehicles and wildlife sightings. One particular late nghdl trip we saw more wild
animalsthan we did vehicles.

| had phoned ahead to let Shelley know that we were coming. She gave me directions to
YSSG Id KSN) Y2YQa K2dzaSod 2KSYy 6S | NNADGSRI | f i
was toasty warm from the heat of a big wood stove in the living room. Savaimengroma of a
big pot of chicken soup simmering on the stove, Monica, Shelley and | gathered &eed a
large  kitchen table. Eileen
{KStfSeQa Y2Y o0NPRdAK
of coffee and started warming us
with stories. Her father had
originally moved to @Qrmorant
from Ontario looking for a better

life for him and his family. As a

little girl her family lived twelve

Figure 18: Hudson Bay Railway Line

miles up the river from the
community. They had animals, farmed and sold hay. Her mom used to make butter and sell it
to the store in town forten to fifteen cents a pound. She told us about how she had to stay in

G2y G KSNI AN YRY2UKSNRa G2 332 (2 aoOKz2z2ft o L
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bottles of milk. She had a little ddlyat used to pull her sleigh carrying the bottles oilknAll of
her deliveries were north of town. The easiest way to get there was to walk down the train
tracks, because the snow for the most part was always cleared away. The railroad maintenance
ONBg RARYQG fA1S KSNI gl f {dang&ouR Buf ghe dikitSanywayd O1 a
She had to be quick to get out of the way if she heard them coming. Her little dog knew all the
stops she had to make. He would run ahead to the next delivery and then stop and wait for her
to drop off each bottle of mile hy GKS RlI&a aKS RARYQl KIF @S {:
FNRBYG 2F KSNJ INIYRY2G0KSNRa ¢22R ai20S yR R2
showed us some of the embroidery work that she had done over the yé&arang the
interviewin Corn2 NI y G 2 | y2 (i KSNJ O2 Y, ¥Hitgehrdcdllecgstoriesivh W. | & f
the same rich tones as Caroline, Nathan and Tinh. NBYSYO6 SNJ I2Ay 3 HAGK
SALISOALFfEe Fd /KNARAGYlFI&AYX bSs ,SINBX yYyR &LISOA
YR Fye2yS GKI{G O2HieRrshate the folléwinggfori G tJFE & & @4 O =
remember one time, there was someone that came into town, an older man, and he could
reallyLJ @ FA RRf Svitd hedh&nfs, 3S & (G dzNB R
{2 [SatASsT ( fookeddp loddspedidza onlthye& Df the house She
continued,andhe had it all set up there. And this elderly person was playing fiddle, and
he couldreally play. And so he had us, one on mandolin, one was on the guitar, and
well, | chorded on the acedion. And there was kind of like a miaicrophone] So this
one, he came from, R2 y Q{ Saskaliewan somewhere, and he came with my
brother-in-law. My brotherin-law Orville was building the pool hall at that time. And so
he thought he was real vandé K & A G O2dzZ R 6S oNRIROIF&AGSR
WiKS YAONRLIK2Y S8 ¢KSIYSIKIS2 WSl yLE 0 S yHAH W R 2t

RARY QU 1y2¢ GKIOG AG ¢éla 2dzaid Ay [/ 2N¥2NI yic
Then we used to havihis one lady she was playing guit8ut she was never keeping

“*The Hudson Bay Railroad to Churchill and the Hudson Bay is often referred to as the Bayline. The railroadhiitdotteninunities all the
gl & dzld (2 / KdzZNOKAtf® C2NJ YIye 2F GKS&S O02YYdzyAlASa 203 aONI2FY (&KISE GINY |
was always exciting to see who and what got off the train.
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FYR AKSQR 0S aii NdzYywayahahad, dhevergdhdNalsa dza G | N
GKFG ol a LIXFeAy3ds a2 GKSYy aKSQR KIF@S (2 ai
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Sitting around the kitchetable, the heat of the wood stove warming use augled fondly at
Eileer2 éherished memories
Like many small northern communitiesr fyears, the train was one of the only ways to
get in and out of Cormoran®here was no roadccessCommon methods teravel wereboat,
LI I yS 2 NJ (NI A yno town \KaS alvimpéla biy eRentedbldNdaBlil@gather th wait
near the train tracks to see who and what was getting on or off the tfaileengiggled like a
school girl as she relatetie followingmemory.
Back then, my mothein-laws house was near the railroad tracks. And sometimes it
would get full of people waiting for the train. And the train would always be late and
people would get tired of waiting. So they would put the table and stuff oetsifithe

house to make room. Somebody would play fiddle, and they would dance until the train
came. | remember that from when | was growing up. And | remember this one that was

outside. Blzi A G o6+ ayQid NBIFffte O2YAyYy3aIT KS 2dzad al
Everyone around the tablaughed again at the recollection of simpler times ajuy in EileerQ a
memories.

Since the very early days of the fur tradieldle musichas been a very big part of these
communities Cormorant,like Brochet, Wabowden, Duck Bay, and many other small northern
communities, there really was not much else for entertainment. So peoglied on the
dancing and the jigging and theusic for entertainment There was ndormal tradition of
teaching. Fiddling survived because people picked it up, because everybody did it. It was around
all the time andif you wanted to learnyou just watched and copiedrurthermore,it was the

only musc you heard at that timeMoreover, brmal music lessons were and are virtually

unheard of in these remote and isolated communities. Music was something you did because it
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was in your family or you knew someone who was a musician. But by 1975, the mdsic h
virtually stopped. Very few musicians were still playidg a resulfor several years many
fiddles laid dormant in closets and attics across the north (Whidden, 200i&).next section

commenceghe stories of change.

Fiddling with a Culturally Responsive Curriculum

Reflecting on all his years in the north, as a teacher in the community of Sherridon, Blaine
RSOARSR 2yS RIFe& GKFG A0 YAIKEG 0SS 62NIK F  0NE
basically stumbled acépa ( KS T AcBriebs&8drBecausd | wasyeslly tryireyerything £
he continued:
| think Jerry Storie, the Superintendent at the time, likes to tell the story about how one
day he found a requisition on his desk for fourteen fiddles. This was such an unusual
request, fe could not believe it. Fiddle playing in the north was unheard of at that time.
He phoned me to find out what it was aboyBlaine had submitted the requisition].
Jerry was amuseat this, and | think he signed the requisition because it was so
farfetcheR® L gl Ay Qd | YdzZaAOAlIYXZ I yR Twnie R y2
Twinkle Little St&t G2 adF NI gAOGK® LG ol a 2dzad tA1ST
| would basicajl stay one song ahead of tiseidents.
Located on the railway line th@oes to Lynn Lake, Sherridon was ontler&ing service centre
for Sherritt Gordon nickel mines. When the mine closed in 1940, nearly the entire community
was relocated by winter tractor train to Lynn Lake, Manitoba. The present day community of
Sheridon has a population of about 113 peofifen 1989 a78 km gravel road was constructed

to service a new mine that opened at Puffy Lakderridon once again became the service

centre for the mine. Buthis time with road accesd his washboard gravel roadnds its way

2 Sherridon MB (2003) http://www.gov.mb.ca/ana/community profiles/pdf/sherridon.pdf
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through Precambrian rock cutgkes and swamps. It is a treacher@asies of tight curves and
hills. The trip on average takes about 90 minutes dave just to reach thenearest paved
highway.
During our interviewBlaine continud to recall how up in Sherridon as a school and
community they were removed from the outside wort@gSherridon is such a small towfhere
is not a lot there. The school is Kindergarten to grade 8 and has less than 40 sifddsts.
people heard abouhisfiddle playing students from Sherridon, the group began to get invited
to perform outside of the communityd { 2 (i K SBidthe tldmie,Y = ¢
Travelling around on a bus with a dozetudentsX YR G KS @Fad YIF22NRG
never been more than 100 milesom Sherridon.So here | am, traveling around with
these students, getting them out of the community, and getting them irddferent
environments and giving them accessnew experiencesAnd we are at places like
Festival du Voyageur in Winnipeg, anedk kids are on stage in front of a crowd of
about 200 people. The audience claps along in rhythm to the music, and the students
take in the appreciation of what they are doing on stage. These are people from outside
their culture, acknowledging these difien and acknowledging their culturénd you
can just imagine what that does for tletudents on stage to get that acclamation. To
me, this becomes more than just about the fiddle and fiddle music. It is about pride, it is
aboutselfesteem it is about grsonal development.
It was during one of those trips to Festival du Voyageur in Winnipeg that Blaine connected with
/' FYSNRY . F33FAya I YIFAGSN YdZAAOALIYyd . fFAYS 41t a
he thought to himselfdWow, | have to get hinnp north to work with thesestudents.€ Blaine
RAR a42YS yS32GAlGAy3 FyR 320 ( K'S$etheh daiivihngbdS (2 L.

the local superintendent to agree to have Cameron work with the students. Blaine drove the

100 km to Bakers Narray the nearest airport, and picked Cameron up. Staying in the

“The 20082009 annual report documents the student populatioirthis school at 13rontier School Division. (2009)
http://www.frontiersd.mb.ca/files/active/0/200809%20Northerner%20Annual%20Report.pdf

“ Flights up north to Flin Flon from Winnipeg run on average at about $800 for a return flight. The alternative would loeiiadtvé by road
to Sherridon from Winnipeg.
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community for a week, Cameron spemsdays in the school working with the students. In the
evenings, Camerohelped Blaine master his fiddle techniqueBlaine admits that he was no
musician ad at that time he had no idea what he was doing. Bu#was during these trips to
Sherridor ¢ K S d shibkRhatYC&nZeron recognized the potential and possibilities of the
FARRE S *IBrthedmose IBlaine recognized that @ & / | Y S NnfefitdandA y & 2
musicianship that really took the students fiddle playing to another level.
You see, the connection with the fiddle has been a part of Aboriginal communities for
over two hundred years. It is as old as the fur trade and the Hudson Bay Cangmany
when students started taking the fiddles home to play for family and friends, the
positive response was immediate. | think that had the largest impact on the success of
this program. Grandparents and parents were disconnected from educafanthey
took an immediate interest in thdiddle and encouraged studentsght from the
beginning. The affirmation and accolades kept students interested and excited to play
and learn more songs.
The response of parents and relatives was clearly a motivatione ffor students to practice
their fiddle playing. Blaineecalledhow every Monday his favourite thing to do was ask the
students who they played foSince his time in Sherridon, Blaine has introduced fiddle playing
in every school he has taught at. HeNHzf @ Kl & f SF¥a4 Wl itdoddinAdedving T FAR

behind the fiddles, he has renewed the fiddle traditions and in turn revived community

connections.

A Metis Mecca

As | mentioned earlier, ard quickly spread around the vast school division about these fiddle

playing studentsBlaine acknowledged the key role other people played in the development of

“>Blaine was able to bring Cameron up to Sherridon 3 different times while heeaelsiig there.



107

the school fiddle programs. He told me several times during our interviews that | shoulk spea

to Dave Maynard, the Principaf Duck By at that time. It is @mall community on the west

shore of Lake Winnipegosisften referredi 2 06 & . ftMetls i SOOIBKINR d2B K . f | A Y

recommendation | did a Canadd 1l search for Dave, knowitigat he hrad moved back east to

Nova Scotia. In turn, | founctontact information for three people by the name of Dave

Maynardin Nova ScotiaAnd sure enough,hie secondhumber thatl phoned was the former

Principal of the Duck Bay Schobhve agreedhat this was a fantastic storyso of course he

was happy to do gelephone interview about his involvement with the fiddle playing programs.

Like BlainePavewas doing anything he could think of to integrate local culture into the school

programming, and engage stedts within the formalized institutional spaces of a public

colonial educationsystem He had initiated an annual weeklong event that celebratéetis

culture in the local schodf The students from Sherridon were invited to Duck Bay School to

perform and carry out fiddle wéshops during the schodletis Days Blainerecalledhow they

were still pretty raw reminding meagaini K & KS g1 & Buwe lobkedYdad, &rdA | y &

people respondedlt was amazingHow peopleNB & LI2 Y RSR (12 gKI G ¢S &SNS
Blaine stressed that Dave played a big part in the fiddle programs moving outside of

Sherridona L al ¢ 6KIF G &I 3y8&S aidzhbugh? ge§ Bis would bgreat

iy 2dzNJ O2 oty S 88 o8 KS LI a & Asthg' stateg'thd | @S @x@1 92R &S0 S

Metis community has a strong fitling culture in the community. The realig that time was

there were very few fiddle players who were not getting on in yéeis SGalkédl Sbout how

“®This Metis Days celebration continues to beaanualevent to this day
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back then therewere only3 or 4 people, including his fathér-law at the time,who were
playing the fiddle.

Blaine and Dave both reministeduring their interviews howthey realized and
understood the merit of reintroducing and developinghe fiddle program in Aboriginal
communities They understood the significance of th&ddling and were both committed
toward further developingorogramsin other educational jurisdictions. They wereth aware
that the fiddle music was dyingConsequentlyDave and Blaine brainstormed on what they
could do to get a similar fiddle program started in the Duck Bay School. Blaine tdidwne
Davereally saw the potential and the possibilities. Dave emphasidedng his interviewthat
because Frontier School Divisistionglypromoted a communig ualture. It was very easy to
2 dz& (i ka¥,&v& camitbach the studesihow to read music and play fiddle at the same téne.

So that became their music program. Dave told me with a chuukte in the beginning, they
begged, borrowed and stole fiddles from wherever they could find them to get things going.
Then through contacts Blaine had previously established, they hired a fiddle instructor who was
fantastid Blaine pointedout, & ¢ K S & luaki& NiBhat they were closer to the larger world.

We got Cameron to come up to Sherridon two times a year; they got him every two weeks in
5dz01 . I & d¢

Dave and Blaine both recall, in fact, how it was incredible in terms of thewfiddle
programreallytook off with great instruction andi KS Sy d Kdza Al ay 2F (GKS ad
Blaine pondeed> whién we went down to Duck Bay, that was the moment the fiddle program
Y2OSR 2dziaARS 2F { KSNNAR2y ®¢ ¢KIFG gl doaskS 0653

the Frontier Fiddle Program.
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Metis Days z New Beginnings

One of the interview candidates for this project was Lindstyewas a student at Frontier
Collegiatewhen she was in grade ten during the tirhgvas working thereThe community of
Duck Bayoes not have a high school. All of her sisters and even her mother went to school at
CNRYGASNI /2t SAAILGSD® hye NRIFIaAa®RE 2 ESXaR[SWYIR 21T C
mom taught her how to driveShe remembers my parents from her school day€nanberry.
Anytime a school trip brings her to Cranberry Portage she always makes the time for a visit to
my LJ- NBhgriieaWhile she was going to school in Cranberry Porstgeused to babysit my
family with another friend called Florenagwe knew themasGlossyand FlossyGloriawas also
a chaperone at the jamborees in Norway House in 289%2006. | always looked forward to
an opportunity to see hell.iving and working in Winnipeg now, Lindsay and | have reconnected
through the wonders of FacebookVe arranged to do a telephone interview vianmail
communication. At that time, | only knew she had a connection to the fiddle playing. After
catching up on the latest news about her mom, her sisters and my sons, we turned the
telephone conversation to faling. She began her story as a grade six student when Blaine
travelled to Duck Bay with studentsd 2 KSy GKS FARRES LI I &@SNAR FNR°©
school duringMetis days, | remember, it was such an exciting thie were going tdhave
these fiddleworkshopsand thesestudentswho play fiddle were coming dowit was really a
0 A3 RS liindsgy2Hed diseribéd how the students from Sherridon were billeted out into
homes in Duck Bay.

My mom was asked to take a billévlichelle, Bl A y dhdpkter stayed with uswe

became friends right away. At night, | remember, | took her out, and we went and hung
out with other friends. We all went and hung out at the pool room, which was the cool
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thing to do when you are young in Duck Bay. And | renemive were like giddy little
girls. It was fun! And she became my friemfter that, we kept in touch. & wrote
letters, which was the thing to do back then. | remember she sent me this picture of her

with her fiddle, it was a school picture. I still v AG® { KS Aa | € AFSt2

next year, her younger sister Katherine came and stayed with us. And | became friends
with her as well

By billeting the students out, Blaine felt it gave them the opportunity to see how other families
lived.

In fact, during my interviews with Blaine he conveyad element of surpris&s he
reflected backon the early days of the fiddle prograndi KA & A & &2 Y S KAayfdd = €
then continued,d hiere was nothingplanned along the way. But besides the musie fiadle
playing was takingtsdents from small communities and engaging them at a different social
f S@gStv¢ . tFAYS KIFEIR y2 ARSI ¢gKSy KS o6S3ly
community of Sherridomhat kind of interest and enthusiasm there wdwbeand how it would
take off.

Many of the stories shared for this project were from different perspectives about the
same time and place. Althougiften this wasa challenge, it was also very exciting to weave
together these different narrativesstrands. While Dave and Blaine were working as instructors
and administrators, | had no idea that Lindsay was situated right in the middle of their stories as
a grade six student in the Duck Bay School. She brings not only the viewpoint of a student
participantto the school fiddle programbut today as a community member she tooalso
Woft26y | 61&Q o0& K2g oO0A3I GKS T adRHhattb&fore Eainé A y 3
brought his students to Duck Bay for tMetis Days, they did not hear much fiddle plagiin
the community. Today Lindsay has cousmsces and nephewsho are involved in the school

fiddle programs. She told me about hienagecousin Ramsey Rae that has already recorded

K
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G2 /504 oAGK *{Herypadérespriatest®ugi? heRwdideas she talks about
how good it feels to see her culture being revitalized on such an immense level through the
school fiddle programs.

Much like Blaine, Dave also credits the successes of these programs to the students and
the communites. He also began his story by telling me when the fiddle program started in Duck
Bay. Tiere was never an expectation that the outside world should or would take an interest.
But nearby communities quickly became enthus@matiout student performances.

We started with a small group of students playing and began looking for different
venues they could perform aBesides the local community, we went to Dauphin, the
nearest larger community, Swan River, and then Festival du Voyageur in Winnipeg. We
also ravelled to some of our other schools in Aréd@nd people were really interested

in what we were doing. This is when the fiddle program really took off in Area 2. It was

not long and other areas in the school division having seen or heard about theaprogr

wanted to get involved as well. So reeally mushroomed from there. We had good
support from our Superintendent at the time, which helped with the development of
the program and adding more communities and instructors. The program began to grow
quickly. The development had a real domino effect. It was fantastic, because each
community had favourite tunes and had a different twist in terms of how they played,
and who played. It certainly brought people into the schools and got them involved in

the program (Dave, 2010)

During our interview, Dave continuet talk about the different kinds of opportunities the
fiddle programprovidedfor community members to get involved with students and the school.
oStudents needing rides was @oing, as was the need tund-raise. As a school and a
communitywe hosted a number of fiddling evenésThese activities created all kinds of space

for active community involvaent. In turn, hese events gave the program even more

exposure.d ! G 2 y35¢ LS vy & Yakdkhiadovel 2D@students on stage fiddling. CBC

“"Ramsey Rae. In Sunshine Recduttp://worldwidesunshine.com/eMerchantPro/p&IDDLINBUCKARG®P326.htm
http://worldwidesunshine.com/eMerchantPro/pc/Ramsdyaebr-FiddlinBuckaroegVol2-7p895.htm

“8 Frontier School Divisids very large geographically covering nearly 75% of the province of Manitoba. It is divided into 5 geographic areas,

each area having its own Superintendent and local school committees see map Appendix A.
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came and did a documentary on tiseudents for their news program. We even cut a CD; well
was a cassette tape atlthi G AYSdé | SNBE | 3 Ag/A (5K GASYQRS yZEAAAIRSD
great! It really promoted the program. And we had to get more instructors again. Like | said, the
LINE AN Y NXBI f f & Ouiskie ihteredtTaidd pipgtzinQytoivte Happened véagpt.
Suddenly here were so many opportunitieoff students to travel and performDave then
shareda storyl 6 2 dzi G KS FTARRE S L3 I & SNE Gach yegr&incé tRh LJA
program inception. He describdww well they went.
| talk about Festival du voyager, when we had thelents we were there each year
that | was involved inthe program. In the beginning, we started with a rfgi
unprofessional groupwho looked good on stage and sounded okay with the few tunes
that they knew to begin with. But after the third or fourth year, they wewery, very
good! We also brought professional fiddlers into the community to share their stories
with the students and to share their fiddles. That was the beginning of the fiddle
jamborees. It is really incredible! With great insttors like Calvin Miath®®, the
students fiddle skills advanced rapidly. Exposing students to these types of role models
had tremendous impacts on them. It was fantastic!
looudFSSt 51 @SQa Soldinte dhis stbri Oncé a@gaink iSwasi nothing anyone
planned oranticipated along the way. The fiddle playing has taken so many young students on

some very exceptional journeys. For me, listening to all of these stories, it quickly became

evident that there is much more going on here thamiastituted school fiddle pogram.

®Yy2gy & [yl RIFQ& CA RdRddnysigian{ Megsdiddié plaef Calvin YollratiOh@chidosed over 500 songs to date.
Calvin Vollrath, (2005http://www.calvinvollrath.com/index.php?page=home/bio_detail&bio id=1
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Fiddle revival/Cultural renewal?

Thinking back to all the stories | had been toldhatvbegan in one very small isolated
community couldhow be called a fiddling revival. When the school and community of Duck Bay

got involved peopleeallyd S3AFy (2 &ad2L) I yR (dnd & ouyteadher§S ® G L
Fred Sanderson, he was a very praddtis. He would give usLJSVPLIQ Aind, Hriethitiy he
tolddzaZ¢ [ AYR&@FIRA NBOIdzt BRZSS>S GKAA A& KAAG2NRZ
reviving. You are going to get out of it, what yaddzii Ay G2 A (G ®PQ¢é hédwihg Ral & |
motivated students to practice and to feel good about their cultUfgen as a young student,

she appreciatedhe cultural connectionshe fiddle provided and the positiveesponses they

received as Elders and community members took an inteftestalizeat this point thatl am
sharingjust a glimpse of what wenon in the development of the Frontier Fiddle program and

the recent renewal of fiddle playing among youth agasany of theremote communities in
Manitoba. It is clear the fiddle music resonated with a chord as it flowed through communities.
Surrounding communities were captivated and many soon started fiddle programs of their

own.

The Devil Went Down to Georgia

During their interviewsBlaine and Dave botlalked about other fiddle programs that have

v

started up around the province as an outconfette Frontier Fiddle programt 2 KSy L gl a &

in Duck Bay, some of the Reserves were interested and &dledis communities who were sort

2F G2@8Ay3 INRdzyR 6A0GK GKS ARSI 27F | DateA RRf S
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continued to tell me that Wwen they hosted their fiddle jamborees, they would invaay
schools and communities that wemsterestedto participat, and not only the Frontier School
Division School$2eople really took notice dhe Duck Bay fiddle progranilaine also told me
that there are several other school fiddle programs currently taking place outside of Frontier
School Division. For examples asked me if knew Clint Dutiaume. Through the fiddle playing,
Blaine and Clint have become very good friends.
Among his accomplishments, Clint is nitime instrumentalist of the year at the
Manitoba Association of Country Arts Music Awards. He Matis heritage and he now
teaches fiddle at all kinds of Bafidschools that are not connected to Frontier School
Division. And there are other people teaching for Band schools as well now. It really has
gotten huge. Frontier has over 1500 students playight now, and there could easily
be another 1500students, but the logistics of fiddle instructors, and money to pay
them, especially if they have to travel into some of the remote communities keeps them
from expanding athis point™*
Blaine also stressl to me several times that Clint is a very busy person, but it would be great if
| could talk to himl remember Clint Dutiaumas an instructor at the2005 Frontier Fiddle
Jamboree that | attended in Norway Hou#¢.one concertduring the jamboreéhe awed the
entire audience with his rendition ofhe Devil Went Down to Georgiavery student in the
FNBYlF gFa Y2GAQFGSR G2 YIFAGSNI GKFG GdzyS | F4SH
day still talk about him and it remains a personal challengbeifs to learn that song.
Involvedin music for fortytwo years, Clint plays fiddle, guitar, bass, and mandolin. He is
a singer, songwriter and entertainer who is considered one of the leaders of his gendaration

country music.Clint is also one of the ost sought after record producers and session

musicians in all ofanad&?hy . f 1 AyS$SQa NBO2YYSyRIGAZ2Y L &St

* First Nation Education Authorities or Reserves are often referred to as BandndimmBand.
* This number was from a 2008 interview, recent Frontier School Division newsleftens over 2000 students currently playing.
*2 Clint Dutiaume, (2010Rttp://www.mn -s.ca/index.php?id=170
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Dutiaume.l found his contact information on his website and sent him an electronic message.
Aware of how busy he iswlas completely surprised when he replied to my note. The Christmas
concert season, extreme cold weather and long distances [he is in Winnipeg and | was in
Cranberry Portag&00 miles north] posed challenges for us to connébie waterline that runs

from the lake to my house froze solid the day before | was supposed to leave for Winnipeg.
There is a point where it becomes unsafe to travel long distances unless absolutely necessary
with the extreme cold that blanketed the entire provincé/e eventually setdd to do a
telephone interviewl wasvery honoured that Clintdok the time to talk with me. Clintbegan

his story bytelling me how hewas invited bythe Frontier School Division 2004to perform at

his first jamboree in Norway HouskEle emphasized how was his first time teaching fiddle
playing to others.

| had never thought of teaching the fiddlewas just playing music for a living, and | was
working as an educational assistant for five yearsrking with special needsudents. |

used to bringmy instruments to school.would entertain the tudentsand | had a little

bit of a music program in the school here in Winnipeg. And this is how everything led to

me teaching when | was invited to teach at the Frontier Fiddle camp in Norway House.
That was thefirst time that | had ever even thought aboteachingthe fiddle. \\hen |

gSYyd FYR alg ¢KIG gFa KFELIWSYAYy3d GKSNBZ 06SC
program before then. And so, when | went through that experience of the joy and the
enthusasmthat these young peopl& | @S  F2 NJ (0 KS | gotheoket!ad | A & NI
was sold on teaching. It was just because of the positive influence that it had on these
studentscoming from hese small communitieg\nother thing that really influenced me

was Blaine Klippenain and his story about starting his program in Sherridon. When he
A0FNISR KAa avlrff LINBB&GhN started to (imk HhaQis K2 &
amazing! That is one of the most amazing stories | have ever heard of! Somebody being

so committed to gudents and the influence that it has, the music has dodentsin

these small communities where there m®t a lot else going on. That is the reason |

started is because of that. It was because of that story of Blaine going to take lgssons

just so that he could go and spread that experience with stiedentsin his small
community. That was just an amazing, amazing story for me and it inspired me to try to

do the same. Because Blaine is not a musician, it is even a more amazing stdry. Righ
now | am teaching in three different communities in band schools. | have about 130
students.
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Clint reiterated repeatediyhow grateful he is to have the opportunity to pass on not only his
fiddle playing skills, but also his wisdom and life experisnce
You know, when you pull up to a school and get out of your car and you hear the voices,
of thirty or fortystudena al eAy3a WIA [/ TtAYUQE WIA [ TAYUQZ
you are doing something right when they are happy to see you! Thatiedeeling!
Like many othersthe trip to the Norway House jamboree was a turning point for Clint. Now in
his seventh year as an instructor, Clint shares his brand of fiddle playing with young and old
alike. Over the past few years, Clint has instrdotése to 250 students. Some of his students
have performed across Canadlae United Statesand even for the Prime Minister, showcasing

the skills they have learned. This is only one exarpl@any new fiddle programs that have

started up in Manitobachools outside of the Frontier School Division fiddle program.

Beyond the borders of Manitoba

In this project | highlighted stories about fiddle playing in Manitoba. Frontier School Division is
central to these stories because Blaine worked for them when he ordered his first set of fiddles.

I NALILIX S STFFSOU 27F (KA ais h©staepiof fidkdleProgramd fiQa T A
other provinces. During his interview, Blaine explained how the annual jamboree was started as

an opportunity to expose students to diverse artistic talents. The jambodbeeg a variety of

instructors from across Cada. Consequently, the jamboree has become a site for sharing

ideas and resources from across the country. Instructdis have come to the jamboree from

Saskatoon and Calgary, have both returned to their respective cities to start fiddle programs for
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Aboriginal youth. More recently, at the 2009 jamboree, Blaine met Anne Lederman, a fiddle
instructor from Toronto. He reflected how Anne was inspired and hopeful that the Frontier
School Division fiddle program could be used as a model to help other schtaiistssimilar

programs across the country.

'TTA80 &EAAT A 301 OU

Anne Lederman ismaaccomplishedmusician originally from Manitoba and now living in
Toronto. In 19886 Anne situated herself in the Pine Creek/Camperville area of Manitoba to
study ard record the music aAboriginalfiddlers for herMasters of Fine Arts thesiQld Native

and Metis Fiddling in Two Manitoba Communities: Camperville and Ebb and Fiseinated
with her backgroungdBlaine strongly recommended | speakAnne about herreturn trip to

Pine CreeX as afiddleinstructor.h y OS 3 Ay S F2ff26Ay 3 dzLd 2y
the World Wide Web to find Anne Ledermahwe communicated by email to set up a time to
do a telephone interview. Anne told me howhrough muual interests in fiddle playing and
teaching, she hadbeen in communication with Cameron Baggishe was als@ware of
CNRBYGASNI { OK22f 5 AvdAaapkopof S workedRdhftiat invdM@dItNg Y
students fromthe Division called~iddle StoriesThe Elder Youth Legacy Projécst2009 Anne

was invited by Frontier School Division to be an instructor at the annual jamboree.b&gae

%% pine Creek School is a new high school built by the Pine Creek First Nation and run in a jfadgessment with Frontier School Division.
The 2008 and 2009 School Division jamborees were hosted at the Pine Creek School and nearby communities of Duck Baywiled [E&npe
the only other school/community in the division other than Norway Hounse has the capacity to host the large number of students and staff
that come to the jamboree. For Anne, this was a return to the area where she did the field work for her thesis.

% http://www.anneledermancom/bio.htm

. f
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her story with amazemelt &L Q@S yYS@OSNJ 4SSy FyedKAy3d tA1S
something that exists to that extent and covering that kind of territory and that number of
studentsl & , 2 dz (Skexdninéd:

| tell people about the fiddle programs going on in Manitolddtad time. People outside

2F alyAdG2ol R2y QG 1y2¢ lo2dzi Add ¢KSeQ@S 13

communities, but there is nobody there right nqte teach or develop such a program]

We are actually hoping tget a couple of things gog, but it is ahuge undertaking.

Because there is no tradition of teaching, it really does take outside people to organize

such a program from scratch. When | was doing my research in 1985, at one point Teddy

Boy and | went into we of the schools, Ebb drFlow,| think, and we played for the kids.

When we finished playing, Teddy Bdgsked the kids how many of them would like to

play fiddle and thewll...sort of jumped up and down and put up their hands. But there

was no one to teach them. Ilwasonlyt& F2NJ I O02dzZL) S 2F Y2y (Ka

a position to teach
lyySQa LISNELISOGAGS oNARy3Ia (2 fAIKG K2g Saidlof
music had been absent from communities for so long, school boards did not always egsily bu
into supporting them financially in the beginning. The efforts and involvement of community
members supporting the students was important to the prog€adevelopment. But in truth,

F2N) a2z f2y33 FARRES Ll eAy3ad pe¥>yakSags8yal &N

were not playing fiddle anymore, why would teenagers want to play?

Just when did the fiddle become cool?
LF ¢S NBOIffx L GFf{1SR lo2dzi GKS y2iA2y 27F K

electronic steresystemampacted howthe live music was no longer being passed ©uer the

*Lawrence 'Teddy Boy' Houle, Manitoba fiddler. If it wasn't for people like Teddy Boy Houle, entire traditions could diérmhary would
know. Concerned with the old time Métis fiddling tradition of his native Manitoba, Houle set outptoire the essence of that priceless style
by learning from the sources. It was free forrtraditional, with marks of originality and it was dying because everyone wanted to play like
Messer. Along with folklorist Anne Lederman, they spent two summersrdé and learning tunes from old time fiddlers. He has played
Carnegie Hall, Canada Day before The Queen, and is now an Elder concerned with helping reform prisoners.
http://www.worldwidesunshine.com/emerchantpro/pc/LawreneteddyBoyHoulec152.htm



http://www.worldwidesunshine.com/emerchantpro/pc/Lawrence-Teddy-Boy-Houle-c152.htm

119

yearsmany of the older fiddle players were passing awiyis in turn, contributed to what was
referred to as the death of the fiddle (Whidden, 2007)eTiddle is a fine instnment, but
without guidance, it is a difficult instrument to play. During their interviews, Blaine, Tina, Clint
and Caroline all stressed thittis aterrible da 2 dzy RAy 3 Ay aidNHzySyid AT @2
Caroline pointedo a black and white photographanging on the wall in her restaurarithere
is this old guy, there is a picture of him over thehe played the fiddle. But we called him
Squeak { KS O2@SNBR K &Ndn e ddbplay/ itywRs lik€h daadoStarx off
that fiddle!¢

Tina cane over to visit me nearly every day while | was in Cranberry Portage this past
December[2009] to do my researchDuring one of these afternoon visits Shelley phoned on
her way home from Flin Flofshe wantedo let me know they would be stopping in Cranberry
Portage.Early on my trip northl had visited with her antler mother,Eileen in Cormorantbut
now her daughterswanted to visit with Gunthar and Quenten before we returned to Ottawa.
Expectingshe migh stop in for avisit on short notice | had all of the ingredienten handto
make homemade pizz&Vhen they arrived, ShelS& Qa (62 R dzavedtswdEo | yR Y
the kitchen to make the pizzas. A strong sense of camaradbie, pizza doughand laughter
was flying all ovemy kitchenas theyreconnected with each otheDespite the fact that they
KIFRyQi aSSy SIOK 2GKSNJ Ay GKNBS 2SI NaRX GKS@& |
never left. While a hot fire roared in my wood stove, Tjr&helley and | pulled our chairs up to
the stove to warm ourselves from the bitter cold outside. Hot cups of tea and great stories to
warm our insides, we visited well into the night. Tina had been working at Frontier Collegiate

back when Shelley and | weto school there. Recalling our high school days, Shelley and |
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laughed at how fiddle playing was not cool when we were growing up. She remembered her
OKAf RK22R 6KSY KSNJ FlI 0KSNJ dza SR { 2Soindftihes helil KS T 7
would call wJ . F Ny S& wly dzyOfSe FyR GKS@QR aAd GKSN
NBYSYoSNI I Batzhére videfe ndiyEungipdaple playing at that time. Tina adthed
for years, fiddle playing was really not seen as cool, not from the perspective of the younger
generation.
ClintDutiaumeconfessed to me that although he had started playing the fiddle when he
was eleven, he did not tell people he was a fiddle playérAG/ G Qa Sy GANB Tl YAT
thirteen brothers and sisters were musical. With that many musicians he told enéry day
was like music camp for me. Andold everyone | played guitahecause guitar is cool right?
.dzizé KS O2yGAydzsSSRZ
| did not eventell anyone Iplayed the fiddle when | wayoung.l wasembarrassedat
that time. It really was not cool to play the fiddleAnd then, for me to go to Norway
House and seall of these kids playing their fiddles, and loving it, enthusiastic about it, |
mety L FStGX o0SAy3a | FARRES LXI@SNE GKIFGQ
going to get. Being up on stage and seeing all of these kids out there with their fiddles
playing along with you, that is just an amazing feeling. | said, right thahjs when |
RSOARBPRES WL F2dzy R ¢KI G L &Il ¢niextriérgelygraefult 2 NJ G K
to Frontier School Division for inviting me to that one fiddle camp so that | could
experiencel K G 0SOlFdzaSsy L R2y QU 28y 2AF ALT K Ry/Xxix
through that experience. | can remember, when | was growing up, | was probably one of
the only fiddle players in Manitoba, other than the older gentlemen.
| am close to the same age as Clint and have to agree, when you had The BdadeRresley,
YR NRO] ofteratd®did tnd thivkefiddle playingvas a cool thing to doTina
NBLISIFGSRt& OFYS o001 G2 0KS vy2i(A<pypulardsfidgdr ¢ |j dzA
music was in the old day#And then it happened so qek that it was goneAndnobody picked

dzLJ G KS TFTARRf So¢
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During her interview, Anne also recallgtie men she was hanging out with in 19886
gKAETS NBaSI NOKAY 3 TheybhgesOwadildhava BeSnNdhis @AbK BastA 4 @ &
of them were intheir 50@, 6 and the older 7Q. The oldest fellow with the biggest and ntos
AYOUSNBAGAY T NBLISNI 2ANB g he pagsedbaivay {thi $ear aftery/ste 2y
was there. A lot of the fiddle players diedthin a few yearsof her beingthere. The fiddle
music was something youngpeople were just not picking up. As a resélibne today is one of
the only links to certain older Manitoba repertoiré%l ga a very strong sese through these
stories thatl do not think people realized the fl YLJF Oda 2F GKIFG WRSIFGIKQ
change, welcomed recorded musiut reviving the stories from the past affirms there was
more than just the music that died.

G! yR y Zglintladmitdo® EQa €t A1S L Y Howlbdausel RARY QUi (
g2dZ Ry Qi Weé ioth ladghe@ & Bisicémmentubthe reality is that young people are
taking the music and really running with Tthe level of musicianship and talents of many of the
young people involved in the fiddle programs really is astongstClint followed this thought
sayingd R2y QiU (y296 AF 6S SOSNI g2dzZ R KIF GBS NBIFT A

come along, at least not in the volume that there is right riow.

.ATTUBO $OAAI

Prior to the industrial revolutiorhere in Canadavork was done by handAnd music often

played a role in making wotke easier. Much of Canada owes its development to the rhythm

* Fiddle Stories: The Elder Youth Legacy Project: Fiddle Stories is both a mentorship project and an exciting performamewfiqliely
Aboriginal forms ofiddle music. In danger of being lost forever, the purpose of Fiddle Stories is to pass on the oldest surviving traditions to
new generation of players who will in turn, pass them on.
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of song. Music kept the voyageurs digging deep with their paddles for hours and days at a time.
Moreover, t was an attribué for a voyageur to have musical abilitidsusic made life easier

and took the drudgery out of lifeor so the story we tell ourselves goe¥he onset of
industrialization changed relationshipemong music and peopleL NXB (i dzNy KSNB G 2
reflections on what an amazing story this has becontesense that his awareness of the
magnitude of what is goingn hasfurther sunk in throughhis moment ofstorytelling.

During one of many visits, warming our cups of tea, Tina and | talked about how
unbelievable the success of the school fiddle programs has become. We considered how the
fiddle was silent forwhat appears to be almost twenty yeafsr more] following the
introduction of stereo systemdN\ith that gap in mindd L sdktliirig that hapenedé Tina
told methinking out loud,

| think the timing was right. | think once all the older people, from the generatidns

grew up with the fiddle were gone, the response would not have been the same. Some

of the peoplewho grew up with the fiddling traditions are still there in the communities

today. They are old, but they are still there. And that encouragement, when people get

excited about soInething, when community pegple get ,exciteq, :that ,makes, a huge

difference. Becaus € 2dz dzadz f t € R2y QU 3ISU OUKIFUO F2NJI I
Something else we realize is that Blaine probably picked the right age grostpdgntsto play
fiddle as a group. Peer pressusetiemendous among young peoplEna reflected how Wwen
the students rebzed as a grqu that they could actually play.h& encouragementand
recognition that followedwvas a big part of why & programwas successfuEhe reminded me
howy dz R2y Qi 3ISG GKIFG 1AYR 2 JoufoiiesidteAaIVisy & T 21
both recognize that the students picked up on the fact that the community people were excited

about the fiddle playing. SNB ¢S YA3IKGO NBGdzNYy (G2 . fFAySQa TFA
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Student are so disconnected from education. And | see a big pahab being parents

and grandparents are disconnected from education. The fiddle is something families got
involved in. They took an interest and encouraggdldren right from the beginning.

YR (KS& R2y Q4 3ISG GKIFG 6KSy (séedee foil 1S K
homework. But parents, relatives and community members responded with
tremendous enthusiasm to the fiddle playing right from the beginning.

This energy further motivated students to play their fiddles and learn more s@ujkectively,
interview participants realized thahis fiddle playingskind of special
Back at home, it is so cold we caeethe north winds blowing across the lake. Tina
watched the flames through the glass door of my wood stove dance wildly as | threw a couple
of more logs on the fire to keepuswart.¢ KS 2GKSNJ 0 KAYy# BKRKlaB&§1 86R 4
there other things ke that? You know what | mean? That people wouldtgat excited over?
Because, think about &, & KS O étyodkisghrix$h&fEom the aiside to hear this. Really,

AGQa FYIFITAYy3 GKIG a2YSo02Re (GK2dzAKG 2From G | yF

z

GKA&a I NBI ( Bhepauskdégainarditool@apakhgr 3idaf her tea.

Why and how did that beome important to this personWe are so much a part of it,

like the sayinggoe® 2 dz R2y Qi aSS GKS (iNBSa FTNRY G(GKS
Al @82dz R2y QG GKAY]l 2F Al Fa FyedKAy3d GKIF
82dz 2dzald o0S0O02YS LI NI 2F GKIFG FyR @&2dz R2YQ
something different. You know, and that somebody coming in from somewhereaklse

2T || &ddzRRSYy KSIFINAR (KSasS ad2NxASaz FyR al @&as
KIS y2G6A0SR GKIFG GKS FTARRES glFayQid GKSNB:X
have felt the excitement and the passion in the stories and picked upanAmd these

people were getting older and older, and nobody asked them to play at dances
anymore.And then all of a sudden when | was working here, (FCI) all of a sudden there

was this revival of this fiddling. And the eldeveo grew up with this and tb elders in

the communities were very, very touched that this was being done. When | was at the
school committee conference in Winnipeg one time, | almost found it overwhelmed me,

you know, with a lage groupfover 200 hundredpf students playing fiddleMy dad had

just passed away, and all | could think about was how ploeould have been to see

that and to hear that! | was, | was in tears. And it wa$ ggsamazing to see so many

young peopleplaying. It was always such a huge part of the culture that had basically
disappeared. It was sad. Because that was passed on right from the fur trade days, it just

kept getting passed on over the years. And then all of a sudden it was gone. It
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overwhelmeal me to see it and to hear it again. The old people are just like amazed that
it is back.Now all of a sudden this fiddling came back in and now the old people are
back into the lives of the young people. There is definitely a connection and it connects
the old to the young peopleAnd if my dad would have heard that and seen that, he
would have cried, you know, and | knew that, he would have been really touched by that.

She then sighed, and reflectedt how peoplewho grew up with fiddle music are realtguched
to hear the music again. She paused to consider what we waking aboutand then told me,
Gl of a sudden, | think thetuden&a NB I £ AT SRE WhKXI GKA& A& LINBGI
groups ofstudents, that is a lot different than one @wo students playing. 2 S F INBSR G K/
timing of when Blaine started this was a big factor on émthusiasticreaction from parents
YR 02 YY tffleh & Wik dlassiin the schpathen everybody is doing it, then the
studena | NB A1 8§ WK (XKIKAKQ: [fyR2 GKSy Fff 2F I adzR
Suddenly, the fiddlés cool.

Lindsay, who was a young student at the beginning, shared the following about fiddle
playing:

And | guess the response that we would get is that this was kind of making hisfetiy;

like you were put up on a pedestaipt a pedestal, but people seeing you playing the

fiddle, especially thévietis community,peoplereally respected you, and theseere a

bunch of young kids right; buthe fiddle coming back; people were so happy and

smiling. It was just a joyful atmosphere whenever we played. And | know we played at

prestigious events, so to us it whise, this is a big deal. We have to play reallell. We

were not pressured, buthat pressure was put on yoyou have to perform wellyou

are perfoming for big dignitariesimportant people..so it was a very big deal and

people were just kind of awestruck sometimes | think, that we calllglay together as

a big group(Lindsay, 200)
Listening to Lindsay, reminded mekifeen who in turn brought the narrative perspective of a
grandmother, someonevho grew up with the vibrant fiddle playing as ayoung @irl. G KAy {1 A

gl a lftyz2aid SEGAYOG @&2dz 1y26x | & GKS 2EleRSNI LIS 2

told us, her voice now cracking with emotiodmy husband Leslie, he had a stroke, so he
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OzdzZ Ry Qi LI | & | yeé Yaxuidto plajgidesLiésBe/usefl © Isitythér, yand
KSQRftorRaid ONEBAY3 sKSY KSQREREIGSecaldd®dw huithidfed LIS 2 L
fiddle meant to their family and there is gentleness in her voice that further emphasizes the
f 28480 a{ KLl yy 2 yof thielkids playicGat @t yimmed®. 8afSe 2 dzQR 221 | @
when she would be playing and hé va | f Y 2 aEileerSighBdA n6t3dpe what to say next.
{KSftftSe GNASR (2 KSfLI KSNI Y2Y SELXIAY K26 Al
hesitatedbefore shespokel 3| Ay = &2 St f youféekiight nowséi {iKS @I BILISR
hand on the table, at a loss forwordt, & A& ¢ SANR® . dzliam{sKdvaicomed G KS
with emotion when | am transcribing this conversation, | find myse#farst and have to take a
break. This happens to me more than once while transcribing the interviews for this @Boject.
this time | make a note andlascompelled to ask the question, 2 K Wa$lost when the fiddle
Ydza A O RA SRK 2 KJ§ yot think Blaine 2ddlaiy Ri¢aghow profound the outcomes
or connections of fiddle playing would become when he started this. In turn, | realize at this
time that | truly had no idea how meaningful the fiddle was in these small communities.

Regainincher composure, Shelley continuedyut when our school got involved with
the fiddle program, he second year, they had it here, they said, their goal was to bring the
fiddle musicbacké Shelley raisethier hand and poiregd out the window,d hiey wanted to nake
a comeback on thisddling. And now, gu know, you could sit outside my place anytime and

you can hear fiddles &P a4 (G KS NRI R 6he déml YRS (i 2 HdiiledAER ¢ |

9Af SSyQa 3INI YRRIAAKISNE {KSffSeQa 2f RSad RIdAKGSND

%8| get goosebumps listening to this when | am transcribiiiigre really is a deep emotional connection to the fiddle that is evident by the
enthusiasm of young people playing today combined with the responses of older generations.

% She was the only orthat was old enough at that time.
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phone here, and | can heasaiali®, playing, or over the road | caredér Ronald and them

LX F @ Ay 3 dé L it brings backyhbtlodlyyti@ fidkilg, dut also briageople together

while jamming. Another parentold me how her dad haa sound system set up in his garage
and they regularly gather there to jantt 2 K S NXdad Yives the houses are close and
SOSNEO2ReQa tAadSyAy3d G2 GKS YdzaalOo Ly GKS
doorsteps listening, and it sounds so nic8he smiled and then saidhat is something we

look forward to every summejammA y 3 Ay Y& RIFRQ& 3+ NI IS dé

The deep connection of the fiddle program is further emphasize® o6& { KSf f S«

oldest daughter. When they stopped in Cranberry Portage to 8isgnnonwas so excéd to

see Gunthar and QuentenKsS RARY Qi KIFI @S GAYS G2 drt]1 6AGK O

Tina, her mom and for a few minuteswhile we were waiting for the pizza to finish cooking.
She sharedhe following:

Well | started playing fiddle when | was...seven | think and this i®lewerth year
playing. My Papa Leslie bought me my first fiddle and | continue playing in memory of
him. It was so difficult at first for me trying to learn how to play an instrumbat,soon
enough my fingers just went with the beat. My first time to a fiddle workshop was scary
0SOldzaS L RARYQU (y26 lFLyez2ySeo .dzi Al ¢l a
playing | met so many great friends that shared the love for the fitldéee me. Now

when we gear up to go to a workshop it just feels like a family reunion/get together.
Whenever | play | feel this bolt of life going through me and it makes me so happy to
pick up my fiddle and play. | get really nervous though because tHerpgnces just

keep getting bigger and better. The reason why | play is because | love music, | love the
fiddle and | love the amazing people | meet. Although every concert | play at or even
when | just pick it up to play around it is always in memoryngfPapa[Grandfather]

and whenever | play | feel as though he is right next to me ggidiy fingers to the next

note.

{KFryy2yQa ai02NE G2 YS Of SFNIeée RSY2yaiuNraGSa

energy, the excitement, the entertainmeérthe enthusiasm along with the mastering of a new

P9rf SSyQa FT2aliSNJ azyo

e

i K
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alAtt Aa |ttt ohidgiRyy & RIYYSY 2yFQsivriaiibg Hddsizkes vpl & Q

a fiddle in the last fifteen years and through this made deep connections and personal growth.
We will £e in the ensuing sections of this thesis, the impacts and opportunities created

by a fiddling curriculum are both deep and profound. Fiddle playing in the north today goes

beyond the music. The next section of this thesis tunes satmplesof some of thenumerous

opportunities forthcoming through a culturally responsive curricullret usattune ourselves

to the opportunity and the narratives of noréin Manitoba and the doors that are opening

there for youth through their fiddling connections.

Fiddling Toward Community Opportunities

Fiddle playings part of theschool curriculumwhichis a relatively recennitiative within many
Manitoba schools and communitie€onsequently, one of thaims of thisthesisis to create an
institutional narrative space teshare stories abouthis current curricular development in
northern Manitoba.

During many traditional dances, a changetime tempo of a givenfiddle songsignals
Metis jig daners to change their dance stewitchingfrom basic to more fancy stepsith the
fiddle music is referred to by the dancers ascl@ange Many favoured jigging songs, for
example the Red River Jig, have a beat which accela@tebich thedancingin turn becomes
more vigorous. Periodically, as the music changes, a group of dancers will form a circle, each
alternating in and out of the centre dancing their own fancy step. Here, while belonging to the

group, each dancer takes an opportunity to show his/her mastéryhe music and dance
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while independent of the others. Then in generosity and giving, edafcer then invites
another dancer the same chance to participate. Our view is of a harmonious whole.

Thisnext chapter of my thesiweaves stories from muliple narrative perspectives that
provide further testamento the ways in whichhe fiddle providescurricular and pedagogical
opportunities for teachers, students and the community to engageulturally responsive
curriculum. These stories, | refer to @sK Sarrative jigg LIN2 GA RS NAOK FT2RRSNJ
consideration.The result isa Metis/sageing of narratives(Ng-A-Fook, 2011)They are woven
together from all aspects of the fiddle programdrom fiddle instructors, to participants,
parents, gandparents and community members.

As with the fiddle music and dancers, these unique recollections and stories gathered as
an outcomeof my research appear to mirror the music and dance itself. Some speak from one
voice or of one experience that demonates an outcome. Others come out of events such as
Under the Porcupine Festiyaind the Frontier School Division Jamboree. Both are sites rich in
music and cultual heritage¢ which echothe narrativeem-plot-ments of many voices.Each
narrative jigsupportsthe benefit and joy of thentire northernfiddle program.

On that note, this chapter is divided into numerous subsections. Many of the subsection
G A G &ré &aken from popular fiddle tunes that resonate through the small northern
communities who hAveafiddle curriculum. Eacharrative jigdescribes experienced outcome(s)
of having the program in their schools.

Akin to the changing beat of a dance song, tlaerative jigdegin with only possibilities.
However, it is not long before the rhythm presents opportunities and the community impact

can be felt and seen. Perhaps even more vigorous and worthy of the spectators attention is the
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unheard sound of the deep human impacts that ¢ewitnessed as thelsmred experience of

0 KS aRI yeddiowing narkativeigs. K

Jigging to Dedications

Student fiddle performances at school assemblies, concerts and community events are
becoming very common. In addition to these formally organized events, parésudsshared
stories about some spontaneous moments when their children picked up their fidOles.
parent told me how her best friend recently got married. Her daughter, her niece and her
FNASYRQ& RIFIdAAKGSNI Fff LI & FanRne st&dand plafed at i K NB S
the wedding. During this particular interview sblearedthe following:

To have these little girls that are playing fiddle, it just kind of brings everything to life. So

in situations like that, it is rewarding for the girls)cathey are motivated to do it. But it

is also appreciated by everybody, especially the elders, they appreciate that these little

girls are playing fiddle and its nice cause, | know that there are some of those elders

there that probably did play at oneMiS 'y R N5 2dzad ({AYR 2FP0D]

history of why we lost the fiddle in the first place, but for it to even come about later in
Yé¢ fAFSOGAYSE AlGQa 2dzadG FYFTAy3ad ' yR L I LILIN

This story resonates with ¢éhfamilial and intergenerational connections of the fiddle.

On a different note, another parerghared a different kind of community storyhisis
one of atragic funerakhat was theoutcomeof a house fire that took théfe of a grandmother,
her fivemonth-old grangonl YR G KS Ay TlIylG ol o6eéQad FFGKSNY [ ST
glra GKS oloeQa Y20iKSNY ! f @Andhothdr dor whonathisidésS Ay Tl
was almost unbearable; it was the third adult child she buried in as many months that spring. A

group of young girls in the community who were close to the family decided to play their fiddles
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at the community memorial. Although not a happy occasion, these young girls are recognized
and respected for their contribution to the family and communityridg such a difficult time.
Furthermore, it is a part of contributing to healthy community involvement.

Instructor Clint Dutiaume emphasit¢he appreciation parents haveér ! Y R G KS NBI Oi
from parents,is amazingg KS (2f R YS R dzNJeytBe pRodeithe Sogigtd NRA | (0 A |
school just to thank me for getting thestudents playing instruments. That is pretty gratifying
to have parents come down and tell me | am doing a really good job and they are very
GKFyYy1FdzZ ®¢ 1 a &2 Y Sreawedy sidl 2omikunify ClihiNEBows howditis just
sucha positive thing for these young people have the opportunity to participate in their

communities on a optimisticnote andthen receive affirmation for it

Jigging to OH Canada

One of the fiddle instructors has a small portaléeordingstudio that he takesvith him when
KS G(GSIFIOKSad awdzaid F2N Fdzyzé¢ KS (Stfta YS:

The students make recordings. They love to hear themselves play. For instance, |
brought my little studio to one schd@nd we recordeddh CanadaEvery morning they

play their own version in school, instead of the commercial recordings. The students
were also invited to plaph Canadat the community celebration when the Olympic

torch was going through town. | try to deverything | can to bring different experiences

to thesestudentsii K § 20 KSNBAAS YIeoS GKSe ¢g2dz Ry Qi

This is exemplargf opportunities that never would have happened if the fiddle programs did
not exist. In turnsuchopportunities continue to present themselves because the students are
enthusiastic about fiddle playin§lot only are students proud to be pawt the program but so

too arethe parents and communitieskingprideA y G KSA NJ OKAf.RNByYy Q& LJ NI A
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Jigging to Spirits in the Morning

Manitoba Hydro is to the province of Manitoba what the oil industry is for Alberta. Blaine told
me a story about a big grand opening Manitoba Hydro held recently for a new building in
Winnipeg. A showcase for green eneagyd efficiency the grand opening ceremony included a
group of fiddle players fronthe Hollow Water School. Blaine heard titae students put o
really great show. Furthermore, he found it very interesting, that Manitoba Hydro would
include not only students in such a big event like that but the fiddle music as Tied.
performance also emphasizes the value this big corporation places botkboriginal youth

and fiddle playing. Additionally it raises both the student and community profile among the
general population. This is exemplary ofcarporate sponsoredoublic performance that
validates student identity. It takes a great deal of couragetand up in front of a group of
complete strangers and perform. For young people from small communities this is an even

greater challenge.

Jigging to Duck Dance

| highlight for readers at this time that the communities this project is situated irircan way

be compared to mainstream communitieBor example,during his interview Blaine talked
Fo2dzil K2g>X aLGQa 2dzad y20 GKS alryYSoe ¢l {Ay3
access to the larger world, you can just imagine the impact that Ma®: you take these kids
FYR @2dzQNB { NI{ASKYAS 30 K W dZyde gt dhers But af thesmalb = &

community, get them intadifferent environments, you could say it is like takinglald from
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haddrgl FyR GF1Ay3 GKS YeseQazNhBdagdgiral oppdstunities M&s& G K |
students might never have had if it were not for the fiddle.
| have lived and worked in the north for nearly forty years. | am reminded at this time
that students who are not involved in sports, participating in fliglle program may be the
only chance they have to take trips outside of their small communities. Thesedacational
opportunities that did not exist prior to these fiddle programs. During his interview Clint
Dutiaume related how somstudentstakethe fiddle playing and really run with it
The opportunities these fiddle programs are allowing thes&lents are just amazing! In
Sagkeeng, they have a whole music and arts program at their school, including square
dancing, guitar and fiddle. Some of riigidle students, along with the square dancing
team have been invited to Disneyld to perform during March break. | have a group of
fiddle playerswho now travel with the Asham Stompers, a wiellown square dance
group. And it is in all the communitiédeach in, the students are invited to perform at
different festivals and stuff. And when they make five, ten, twenty, thirty or forty bucks,
that is the best thing in the world, not only did they get to play their fiddle, they got paid
for it too! That s unheard of for them! It really is fun!
In the south, trips to Disneyland are commonplace. All the years | have lived in northern
Manitoba, this is the firstime | have heard of a group of students going on such a @ipring
my interview with Blaie he reminisced ot 1 K2 & S { A ‘$t8d&nts,dhk Haipinés& &d
GKS 22eXlIyR (KSy @2dz NB R2Ay3a GKS&S LISNF 2 N)Y
GAYSZ @2dz R2y Qi NBFtAT S (GKS AYLI OGO GKIFIG AGQA

will stay with these young people for a lifetime.
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In order for any and all of these activities to happen, it cannot go unmentioned the important
role fundraising plays. A common theme throughout the interviews waspttoeninence of
fundraising to the fiddle programs. This requires a tremendous coordination effortthat
note, | caution a reminder that many of these communities really have little economy.
Consequently, this is not in any way comparable to fundraising mainstream community.
These are timesvhere communities pull together to fundraise and contribute in any way that
they can.

In one community, the school principal told parents, about theeder te Porcupine
music festival. She did not want to see atydents miss out on something that could be so
322R FT2N) GKSY 2dzad 0SOldzasS GKSe& RARYQilO KI @S
30 students inthat community who indicated an interest in going to the music festival.
Registration is $275 pestudent which is a significant amount of money to fundraise in a small
town. Two parens shared thefollowing challenges of fundraising in a small community:

Thanks to our school, oustudents get these opportunities. | just know that | am

grateful for what the school has done for the fiddlers. We have an awesome principal

and she is one of the biggest fans | believe. She really sees it as important and does not
want to leave anyone one out. She gets us motivated and will do pretty much anything

foroursidzRSyda G2 3I32 2y (GKS&AS GNARLEAS® !a |
money to get the kids involved in all of these opportunities. | am so grateful for what the

school is doing for the #s. And to have all that comeoimi KS & OK2 2 f Sto A 1 Q& X &

appreciate it all. Of course we do try to do furaising and stuff like that, so our kids
can go, but where it comes from, the heart of it all is our princi{izdrent 1)

2S KI @S oAy3dz2aT aStf K24 L)X+ GSazméediydul I &l

end up digging in your own freezer to make it happen. And besides the cost of
registering for the camp, we also need money for gas to get ti{arent 2)
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Fundraising adds a dimension of cohesiveneshéaommunities. Strong healthy communities
equal more opportunities for young people and further open the doors to more possibilities. On
that note, nearly all of the interview candidates spoke about their involvement in kex
community fiddling eventsthe Under the Porcupine Music Festieadd the Frontier School

Division Jamboree

Jigging Under the Porcupine

An evening fiddle program for adults in one of the communities is what one might call a ripple
effect of the fiddle curriculum. An outcome of this evening fiddle program has had a profound
impact on not only this one tiniMetis community, but also on theatger fiddle community in
Manitoba. With a school fiddle program established in the Barrows school the adults in the
community soon took an interest. Blaine, the principal of the school, applied for furfiding
continuing education. Through the adult eweg program, this group really got involved in

fiddle playing. Some of the participants had a sense they wanted more. One summer, nine
members of the group, including the instructor Blaine, wenEimma Lakea well-established

fiddle camp in northern Saakchewan. They bring in some of the best fiddle players in North
America as instructors. The group went to this fiddle camp and Blaine toltiaweit W6 f S &
everybodyawaa 2 S £t KIFIR a2 YdzOK FdzyH , 2dz I NB & dzNNJ
goodpedJt Sd¢ | S O2yGAydzSR G2 St 062Nl 0iS K2¢ Ylye

A

2yS 2F GKS Y2&a(0d LINRBF2dzyR SELISNASYyOSas i(KSe KIR

A AL M

GKAa SEOAGSYSYyilz YR &alAR:Z w28 y8gRGEE DRIEQA
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Fo2dzi K2aGAy3 2dzNJ 26y FARRES O YLIPQE {2 GKSe
' OF YL F2NJ Rdzf Gaz . fFAYyS (2f RJIYNT &4 2IKIRI LSS NS
They started fundraising, and hoped they coultk taeople into coming. The camp follows the
format of Emma Lakeavith workshops during the day and concerts in the eveningpte here
that this is one of the communities mentioned that you cannot spend a nickel except for at the
local post office.

As a result of the school fiddle programs, fiddle playing is very high interest among
students and that is who the majority of the participants are for thader the Porcupine Music
Festival Just ending its fifth year, this festival brings out familied eammunity groups from
Fff 20SN) GKS LINRPGAYOS® L O2dxZ R KSIFNJ 6KS RSSLJ
with me how this small music festival has had a very big impact on this tiny community:

So we have this incredible array ofigicians, some of the best in western Canada. It is
ridiculous; we are paying them minimalminimal  Y2dzy §a 2F Y2y Se& o
developed a kind of a sense of a family within the musicians. It has turned into an
amazing event with amazing musicians. Duthmgevening concerts, the focus is on the
musicians getting up and playing. We wanted to do that because we know this in all
aspects of learning that seeing it, hearing is really important to the process of learning.

It is about seeing what can be doneRain 6 SAy 3 AYALIANBR® {2 GKIGQ
we feel is really important with the concerts because we are showcasing a fantastic

array of musicianship. So that has an impact ondtuglents and the audience, and they

FNE aleaya wlIBRel Lo gl yal iff 82 tA§ SGKF GoQ {2
And so | would say, the week that it is happening you drive through Barrows and there

FNE GSyida FyR OF YLISNE SOSNEBGKSNBE FyR Al f
festive feeling. | mearhere is the whole aspect of developing the music. Music has just

kind of exploded in our area and there has been a real revival of people getting together

and jamming and playing. And it is real home roots, grassroots music that was there

until the stereoand rock and roll and Elvis Presley came around. We are getting back to

that now.

The impacts are felt not only in this tiny community, but throughout the partianga

communities.
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The hills are alive with music

For many, myself included, fiddle playiqgickly became a family event. During her interview,

Shelley talked about how her family quickly became hooked on getting involved in whatever
opportunities were offerd. The first year they went tdie Underthe Porcupine Music Festival,
{KStftSe (221 2yfeé KSN) (62 RIddAKIGSNED® hyOS | 3t
SELISNASYOSs (GKS glée GKS& 02YS 2dzi 2F GKSNBZ A
support of the local school principal, some funding from the regid/etis Federation, and
GKSANI FARRES AyadNHzOG2NNRad SyO2dzN)} 3SYSyis GKSe
students from the small community of four hundred people. Remindelow much work it

was to organize the trip, Shelley was very aninftR ¢ KSy &aKS RSaONAOGSR
adventure to the music festival

2S (221 aAOKSifSQa OSKAOf ST YdzvrQa OSKAOfS:
had five vehicles, and we filled them right up. There wasoom for anything. | took my

truck and | had to build an extra bigger box on the back of my truck. Mervin took that

one. (She points to another truck parked outsid And then the vans wertotally

packed. You could barely move. The kids just sat squisheéddl$ aK2ga YS Wi A
gesturing with her armgs And every seat was full. The truck was loaded extra high cause

S KIFIR G2 aGr1sS it GdKS dSyda FyR dFNLa® | |
@2dz | y2g>amdzingRa! WBIF A6@a y20G 2dza dulltunefakdil Gt S L.
AGQa y20 2dzad 2yS GdzyS SAGKSNE GKSeé LXle& a
Fdzff RIFI@&X YR Ad0Qa FYFTAY3 gKIFIG GKSe oIt
years to learn what they do in the three days. Becausesit ismall, they get a lot more

out of it. And they have guitar, and drum and they have jigging and square dancing and

vocal and bass guitar as well. So the girls got into classical music there. Donna Turk
teaches classical and she had a group of only 6esiisd So they were really focused on

what they were doing. They do a huge performance after that one. That is where they

are starting to teach them how to read music. They have to learn how to read the notes,

a musical score. And they love it! They loid it 2 KSy &2dz tA&a0Sy (2
amazing.
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Excited by the memories, Shelley sigletlO2 Yy 1 A Y dzZSRR @GR E& HLIzy 2y > A
the meals are just awesomeyverything is homemade. We have no troubles, nothing, no
incidents at all. Thetuden&a G KIF & 6SNB GKSNB>X (KSe |ff OK2a&as
A02NEBE>YX a4KS 6Syd 20SN) G2 | Odz2Llo2F NR Ay GKS OF
RN} 6SNE €221Ay3 F2NJ GKS /5 FTNRBY flad &adzyYSNDa
corOSNIia YR SOSNEB2yS 38 4 SHeavadiedus to fisten th tieSsong5 Q& |
GKS 3FANI & NBO2NRSR |G trad eSIFNDna O2yOSNI & { K
song she was looking f6f.
({KStftSeQa af2NER GA2AYSNAIMFIESNBASGE HKSNB K

that the festivaldoes is bring the whole level of musicianship up.

So, you are getting real quality instruction, and you go home and you work on the stuff

GKFG 282dz2Q@S 0SS yur playidgaK And th&rhodleling bithhy cbécerts 2

absolutelyinspirational and you go home aratactice, practice, practice/ou are so

Y20A 0 SR |, 2dz2Q0S 06SSy SEOAGSR® [ 2dz 4SS (K
The Under the Porcupinemusic festival is a completely community based volunteer
festival/camp/celebration of music and dance. It has become an amazing event and Blaine has
found that the people in Barrows are saying that before they have never had any recognition as
a communitythat they feel good about.

The community, | am hearing from so many people has developed such a sense of pride

that they can host an event, that they can put on an event. We get SO many

compliments by people coming that the food is good, the hospitaityood, how warm

the community is andhat is impacting the community. | am hearing this from people

Fff GKS GAYS GNY@StAy3 NRBdzyR alyAdz2ol & |y

NBFffeé 3J22R |62dzi Add | NBIAnd thed yildeS the2 T LINR
festival is over the impact | would say is the ssifeem just throughout the year.

®* Everyone bought the CD at the end of each eveiifgS Y2y Seé ¢Sy G261 NRa ySEG &SI NDa FTARRES OF Yl
PeKAE A& faz2 (GKS az2y3a 0KFG KSNI RI dzaKdcmdmaity.F yR | FNASYR LI F&88SR +Fia



138

This past year they had 100 participants in the program, which is actually the population of
Barrows. 8 their little community doubles in size. In the evenings, people travel from

surrounding communities to see the concerts a

der the Forcu],
their little community hall is packedhe result is e faricle

Mndc;‘ thc F(.JFCUPIQQ

not only a tremendous impact on a tin

community; the impacts reverberate thugh

communities all over the province. In addition f{

that, this fiddle festival is something that everyo A garrow s, Manitoba

2008 P

looks forward to every year. Every time | talk
Figure 19: Under the Porcupine CD

Blainehell Sf f a4 YSI 4. 2dz aK2dzZ R 02YS®¢

5

Jigging at Frontier School Division Jamboree

The Under the Porcupine Music Festivelan example of a community driven fiddle event.
Another profound indicator of the success of the fiddle as a culturally responsive curriculum is
the annual music jamboree held by Frontier School Division. This jambegan at first as a
gathering of students from the few communities that had fiddle programs. The schools brought
in master musicians together with groups of students to do intense workshops. When the
students received instruction from advanced musiciahsjrtskills advanced vergpidly.

During our Cormorant visig 3SNJ o02¢fa 2F K2YSYFIRS OKAO]
homemade bunsShelley recalled how her family first became involved in the school fiddle

jamboree
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Shannon was just in grade four when thesfiitetter came home from the school about

the fiddle camp. At first | refused to let her go. But then the fiddle teacher convinced me

to send her. So | phoned my mom to see if she wanted to go with us. It would be
camping in a ball field, and everythingdmening in the ball field. The food will be
served there and everythingVe decided we were taking Dad with us and he was in a
wheelchair, so that meant we had to have everything accessible for him. He played
fiddle himself, so he wanted to go. He alwayaed the kids to play fiddle. But his right

FNY gl & LINFfelT SR I FGSNIKAa adGNR1S> a2 KS
fiddle.

lyedgleés 6S RSOARSR 21leé&x ¢gSQNB 3I2Ay3 G2
her, if | take you all thewaytod20] . &3 @2dzQNX 3I2Ay3 (2 3A2 2
have anything to do with it. They were going to bus the students back and forth from
0KS OF YLHANRdzyR G2 GKS &d0Kz22f FT2NJ 0KS FARR
packed up, and let me tell youhé truck was heaped up right over top of the cab, (she
gestured with her arms) and away we went...And it turned out to be the MOST amazing
time! We never had one bit of trouble. She never had one bit of doubt in herself. She
was gone on that bus. | thinkére were only 125tudentsthat year. And then they had
the big stage show [performangeight there in the ball field in the campground. The
FARRES AyaldNHzOG2NBR adle@SR NAIKG GKSNB Al
motels anywhere. They stayed a tent and froze with the rest of us. We had awesome
AYAGNHzZOG2NAR® ¢KIFGQa 6KSYy /It @AYy +2ff N GK ¢
2 SQR 32 (2 o0SRX IyR (KSe& KIFIR 0KS Ol YLIFANS
tarps and everything, anthey fiddled ALL night, The adults and tseidents were
playing, welluntil /  YSNRBY OFYS FyR alFAR Wi NRAIKI y290
gl a GKSNBXZ 3IFGKSNBR FNRdzyR KS OF YLFANS® |
stayed in the tent becausdaéy were no more than 10 feet away from us.

{KStftSe flIdzZaAKSRZ &, dAK( | 2K YyANIKS #Helkdghebng A RROIS |
weekend in May, in Manitoba, the weather can still be very cool and unpredictable. Shelley
stopped to take a drink oiater and then continued her story about that first trip
One of the things that sticks out to me about Calvin [Vollr&h)e was playing, and it
wassoO2f RX F YR 6S ¢SNB (KAY(lAy3IAI 6KI G akKzdzZ F
get through this night in our tent? It was the very last day of course. And while he was

playing his song, he started singing jingle bells, and just after that the snow started
coming down. And boy after that we packed up and we left.
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{KStftSeQa aiz2NrR O2y2dzZNBR dzLJ AYlF3ISa 2F GUKS ay?
May. Sitting aroundEileerRa {1 A 0 OKSy (I &ifethen &k a kufn to addltodkg@ K S R @
story after listening to the fiddling for three days:

And when we were heading to Dauphin, Geg would have been about three years old

at the time. She was sitting on my knee. Shelley was really low on gas, and we were
wondering if we were gonna make it tree Corilee was sleeping and she woke up and

AKS BKABNWY I LOQW AB50FdRRBf § Kawe® fddlésfldr3 @ 2 dz K
days] from first thing in the morning to last thing at night. So @&@iwas quitefiddle

sick

We laughed and thibrought Shelley to remember her reluctance to become involved in the
beginning. Théddling had just come into the school that September,

Like myself, | am sure people were sayin@ Y Yy 2 (i & S vijysBtheWay | { A R®
FStdx LQY y2{i 32AY Jtooingch. B@ wrenizidou héakd3Hed play, y R
GKIFIGQa Fff AG G221 6 & neverhit deing. Bolowihghtiati Sy 2y
gSQNB 3I2Ay3a G2 it GKS TA@ﬁdér%e@drch{pmm 2§ 32
adaAatt @S + t24 2F (GKS &
A G whb umeulrﬁ(riow For allghé camps $hata I Y'S
TQa | ff GKS alyYyS LIS2L)X So

never miss out on anything now. S

UFSS ,(:)Sé[AjA LJI N:u 27T

6 SQUJS 0SSYy U2z AU
In 2003 one hundred ansgeventyfive students attendedSince that time, the Frontier School
Division Music Jamboree has become an annual eviévitat began as a small gathering has
gotten bigger and bigger every year. Becatlse communities that bst the jamboree are very
small,the maximum number of students that they can accommodate is limited to four hundred
FYR FAFTGEe &addRRSyidtad ¢KS 21 Yo2NBS KIFa | {NHzS
intense workshops for three days with master musisidrom all over Canada.he evening

concertsopen to the public resonate through the community.
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My very first experience at this music camp was in Norway House in 2005, a memory
Caroline and | share together. | continue to recall how | eamspletelyblown away by not only

all the fsudents with fiddles, but also how

ddlers from Fronfier Sduaohocmtm;nhd
;:-n;:ﬁ recording at the 2003 Fiddle Comp
mmmﬁw“lﬂr n,

much they want to play their fidde. , B vy Hovws,

through the halls and courtyard of the
school. The 2005 jamboree brought Caro

to the Jamboree as a Chaperonﬂrth her Figure 20: Frontier Fiddlers CD Jacket

A A A

grandsonand hia OK22f Y 1Sa®d 2SS gSNB WOI Yioidhe Reekenyd y SA IK
Following a personal reflection on my own thoughts, Caroline shared her amazement with the
jamborees
| have never seen anything like it A8y & 2 dz EI 2 02 UGK2a&'ShoFe&kidsi A O f 2
FNE g+t 1Ay3 | NadzyF“a é)\ GKSAN) FTARRf Sa 6KS
GKS OF FSUSNAI arAGiAy3 )\y 0KS Klfleeaz |
KSFN) §KSYH ! yF“a Al Qa 2dza i hesdl ks aegbnnamuﬁeymeL 2}
ydziaQd . dzi AG g+ a F¢gSazyYSH L O2dzZ RyQid oSt A
kids, | just thought to myself ¢ K| G A & I2Akhd/sBmedf/the KdhdsBhay were
L F@Ay3 6SNB Yeé RI RtQBearlthgde kidslisome lofithe llitileSo&ed Y S
playing this music.
Ly F3INBSYSyld gA0GK [/ FNREtAYSS L F2dzy RheYmdst TANR G
amazing part of being there was the energy and the enthusiasm of the students toward the
fiddle playng. This fervour seemed to increase with intensity the second year | went to the

jamboree. | remember shaking my head when students were playing their fiddles on the school

bus for nearly the entire five hour road trip.
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Jigging to Grand Rapids Breakdown

In 2008, the music jamboree was based out of the Pine Creek School for the first time. Students
and workshops were spread around the three small neighbouring communities of Pine Creek,
Camperville and Duck Bay. The deep cultural connection of the fiddieai area of Manitoba
was reflected by the packed house in the community arena during the evening concerts.
Lindsay was visiting her mother in Duck Bay during the 2008 jamboree. During our interview
Lindsay recalled her involvement in the school fiddéBbaI NI Y Ay (GKS wmMddpnQa
being developed. With excitement and disbelief she talked about the recent concert at the
community arena:
| actuallywent to a concert at the arena and | listened, and there was SOO@® m
fiddle players!l was blom away!| am justso proud to see thatthere are so many
students involved, so manstudents from all the different schools! It was so amazing!
Lindsay, like many, cannot get over how many studentsparéicipatingin the fiddle playing
today. Blaine, who has been involved from the very beginmitgp expresses the same awe
aboutwhatheseesidy R g KSy @2dz 32 (2 doki#aé& thBdccdsiogs NBES & > ¢
Oh my God!What is happening now with the student level of involvement is absolutely
incredible.Some of the best fiddle players from ass Canada, suas Gordon Stobbe

return to the jamboree every year to instruct the students. These instructors are
amazing musians and they know their stuff; they never see thedadents except

when they return every year to the jamboree.K S& I NB 02 YLJ Bylh&f & Wof

much better thestudens are than they were the year befoihey just keep on bringing
music to thesestudents and bringing them to a higher level. Collectively, everyone
stands back in awe and aské2 K SNB A & ( KTha ad@fckd/sHEideitPare8y R K Q
motivated that some of them are practicing two or moreurs per day on their own.

This is evident by the noticeable advancement of their skills every year. Encouragement
from home forstudents to play is so forthcoming, like no other activity in communities
before, or presentlt is amazing that it is exposute so much, on so many levels.
Participating in the jamborees is also part of the motivation for somesthdents. They

are about the music, they are almost like festivAMhen these students get together

and see each other play, the good ones want &b lgetter and they all motivate each



143

other; il Qa G201t t & Yiavé ik heylak ¢xaitEd td cgnie backeseary year.
It is having a profound impact on them.

{2 6KIFIGQa KILIWSYSR y2¢ Aa GKIFIG GKS 162N
is pretty basic.So some of thesastudents have gone through iall and they have
mastered it. The next step is they go on to learn Celtic music; then, at the last two
jamborees, thesestudents are playing classical musiges, they are playing classical
music; not only that, they are also picking up the cello and viola as well. For two years
now, during the jamboree, this group of advanced students playedmihQte classical
piece; they are p on stage playing like an orchestra. And this; and it makesrgreit
literally brings tears to my eygsvery time this happenshe students in the crowd, the
other 450students on the floor watching this, they give them a standing ovation after
the peformance. And wdinstructors and administratorsjre asking ourselve®¥2 K & A &
KFELILISYAYy 3 KSNBK Ighdd béddre s& hugdl I8¢ ik haoQed so far
beyond the cultural component now.

Once again, for students in small, isolatedthern communities, these types of opportunities
are unhead of. | am reminded of historical tones how the fiddle was originally adopted from
Europeans during the days of the fur trade. On that note, | reiterate that Aboriginal culture is
not static. Thelearning of classical music by Aboriginal students may be considered as
W Ol dZANRAY I GKAGS YIyQa ¢l &aQ 2N | OOdzZ GdzNI (A 2y
outsiders. But Aboriginal children are nless Aboriginafor playing classical music dheir
fiddles. It is important to know and understatite ongoing evolution ofMetis culture.
BeingMetis is not just about our history. Like all culturletis culture changes over
time, so it is also important for us as youth to express what it means t¥éis in
G2RIFHeQa ¢2NI R 90Sy (K2dAK Ylye 2F dza OK2:
like fiddling and jigging, a lot of us prefer more contemporamgys like hip hop,
basketball or even balléf

| stress here the importancef the notion ofchoice Music is a universal language. The growth

and the opportunities that the love and the learning of music are bringing to students in these

3 |SPAYIN. (2010)ttp://ispayin.blogspot.com/
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small communitis are incredible, regardless of what type of music they are learning and
playing.
HereL NB G dzNYy KSNB G2 . flAySQa ai2NASa ,2F KAa
people shared stories about the fiddle playing. He knew the old styles of Atadrigidle music
were profoundly unique, bt he had never heard them played. That is, not until the 2008
jamboree when Anne Lederman, an ethnomusicologist was invited as an instréetoe spent
time in 1985 and 1986 in the Camperville, Pine Creek lagraing and documenting traditional
Metisii dzy’ S& ¥F 2 NJ K S.NaddaylAdna iS dhk @ thei féScanhektiongiany of these
old repertoiresL G ¢l & ! yySQa LISNF2NXIyOS Rdz2NAy3I | Oz2y
L EFAYS G2 (St f nsy Bom Kh2 dudiendeKS padkdsl chauge] was absolutely
fantastic! It was jusé He continued,
| thought it was amazing! Because that was the first time tha@ @S S @SNJ aSSy
connection with that old traditionalletis style.Well, first of all, the song changes every
time you play it and it so uniqgue and so different. You have to be a person of
outstanding musical ability to be able to learn that style of playing. And what is really
neatis she is a fantastic musician. She di show where she played some of those old
GdzySa GKIFIG aKS KIFER fSFNYySR FTNRY GKS YIFadsnh
right?
This performance that Blaine spoke ofvegberaed adeep affectivechord througlout that
communitysitting in thearenathat night Theresponse of the local communitiégsok Anne by
surprise. During her interview she shared the experience:
| played tunes that | had learned from eldéingre in that community. When | got up on
adrFr3Ss L alr AR GKI{ thes®RtrRy ecausKthedfayels yBad y I Y S
f SFNYSR GKSY FTNBY RARYQO KIFI@S ylLyYySaod ! yR |
up to me afterwards and they were really excited about hearing those tunes. People
came rushing up to me and they all had different manfor the songs. They all had
YIYSaXxXlyR A lenemyaad tieezéitément { KRS8 QR al & W, | K Gf

played, that was what my dad@l- @ & OF f f SR X 2 Nd wésthe elzgr@yarl O £ f S
the fact that they could tell it was connected to whiditeir parents and grandparents
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had playedOnce again | feel really emotiorsticcumb to tears while | am transcribing
GKAA AYUGSNDASGOPDPPAG NBIFIff& A& YdzOKX YdzOK R
these students and communitie§d that madeane feelreally good too. It was great!
Anne reflected on her participation in this music jamboree. She repeated how fantastic the
fiddle programs in Manitoba are. As a music instructor she also appreciates the complexity of
establishing such programs.
So, you know, everybody has their piecktbe puzzle, right? My piedsopefully, if | can
stay involved in some way is to make connections with the older repertoire so we can
bring back some of that old stuff. Something that is unique, so that they rethiate
Aboriginal communities had a unique musical heritage that is theirs, something that
they can be eally proud of as being theirs...
Although she is only in Manitoba for a few days during the jamboree, Anne acquired a strong
sense of the passion foh¢ fiddlein these communitie® Thé whole community comes out to
4SS YR &adzLJL2 NI GKA&® L swu&hey Myl 02 dzNJIKHdRERSY i KLty
¢CKS Y2UAQLI0A2Yy YR Syi(iKdzaAlay 2F GKS ZidgdzZRSy i a
that theywantto playthatmuclé ! yyS G2f R YSH
| wish| could get kids in the city to be that interested in playifbere is a real cultural
connection, but there is also an emotional connection. And that is a connection you
R2y QG &aSS wskprégrainsiiiRthe chyywhefe it is just something else that
they do.
As a participant of previous jamborees with my childralgng with instructors Anne and
Blaine | realize that the jamborees and Frontier programe about much more than fiddle
playing.There is a sense that you can feel the emotional connection of the fiddle during this
event. On that note] return to finishing thoughts about this rich celebration with reflections
from Blaine. lam mindful here that Blaine is careful not to ka credit for thepresent day

outcomes of the fiddling. He recognizes tbentributionsof communities and the schogland

remains involved regardless of what community he livedHe speaks also of Frontier School
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5A DA &A@ year, thieyodd Susld aogd job! They bring in a variety of musicians to expose
addzRSyGa G2 Fy FNNI@& 2F AyailNbehégontiuesito el A &
amazed at what the fiddle playing has done in these communitiesving youth and

communities beyond the osical component.

Jigging to Maple Sugar

As Blaine mentioned several times during his interviews, there is such aefastiosphere at
the jamboree. Consequently, he recognizes that the potential to build capacity in these
northern communities through the fiddle playing is far reaching.

And then there is the whole thing of gathering the students on a large scale. When we
gather the 500 students eve® S| NJ | § GKS 21 YoO2NBSs @&2dz 1y?2
@2dzQ@S 320 {1AR&a FTNRBY [/ KdAdzZNOKAff G2 ClIfoz2y
students are connecting with othestudent ¥ NRY 20 KSNJ O2YYdzyA(GASa,
KFR | aAy3ftsS 02 YWid MiKASYY d& 21dy R 2A (iea  Gak2l Gy 2 |
Y20 | 02dzi ¢ KAao 20dkiS 30K ENISY 3Ad Q& Yy R a2 & 2 dzQNJ
seeing thesestudentt | YR GKSNB @2dzQ@S 320 GKS 3IdzA F NJ
players and they are teaching é¢mother and they are jamming together and its
community.The jamborees are like a Bigve irtxeally. They are something else!!

Blaine and | talked about how we both know firsthand the challenges and realities of life in
these northern communitiesDuring our last interview, &ving recently returned from another
FyydzZf 2F YoO2NBSSE HKISYNBEMMENDSINE (ISR dz& dzKES 2dza i |
iS so unique in this northern context
LOPS KSFNR &2 Yl yeé LJS2L} Ssudeits thaf ard tilegedmi A G @
adF3aSs YR LQ@S 0 3Gygarsant akeybéken dcyvelhiiridvedyshdNi K F
0§KSNEBE I NB wiithe® Mie dhillgngesdlaknow there are other good things

that are happening . dzii L Q @efiythifigh&@/Bg\be dnpastyat this level as what
the music is doingWhat you see there, it blows you away! Somehow it touches you in
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theheart!! yR &2 L R2y QU (y26¢6z L YSIy AGQa 2dza
for these communities.

Anyone | talkedto about being at a jamboree has similar reactions. It is such an amazing
experience to see the enthusiasm of the students and their fiddles. Furthermore the positive
effects of the jamboree continue to resonate throughout the province of Manitoba for the

remainder of the year.

Jiggingad OAOAT 1 A0O8O *EC

Alongside the stongllers, the internet provided m with additional indicators of student
fiddling achievements. The number of recorded CDs that have been produced by students
involved in the fiddleprogram is astonishing, considering the short amount of time that they
have been playing. Furthermoreommunities continue to generateagerness to hear the
fiddle musi¢ especially when its showcases their youth. Since the program started numerous
studentshave received nomination®r Best Fiddle Albummultiple Aboriginal Achievement
awards, Aboriginal Music awards, and Galaxie Rising Star nominations for students as young as
13 years old*

The 2002/2003 annual report of Frontier School Divisieiens to the Frontier Fiddle
program as:

Providing great opportunities for personal growth andevelopment of our

students..The Frontier Fiddling program continues to thrive due to the talent and
initiative of our instructors and the active support of sdhs, school committees, and

% Canadian Aboriginal Music Awarddoriginalpeopleschoice.com;
http://www.canab.com/mainpages/events/archive files/press/2005/CAMAnom _bio.pdf
http://www.canab.com/mainpages/events/archive files/music_awards/2006finalists.html#fiddlealbum
http://www.canab.com/mainpages/events/archive files/music_awards/2007finalists.html#fiddlealbum



http://www.canab.com/mainpages/events/archive_files/press/2005/CAMAnom_bio.pdf
http://www.canab.com/mainpages/events/archive_files/music_awards/2006finalists.html#fiddlealbum
http://www.canab.com/mainpages/events/archive_files/music_awards/2007finalists.html#fiddlealbum
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parents. The public performances have brought recognition andtdreaour to our
school division.including a performance for Queen Elizabeth Il on her visit to The Forks
in Winnipeg in 2002(p. 5)
The March 2010 FrontiercBool Division home page readstontier Fiddlers Perform at 2010
Festival du Voyageur
This group of Frontier Fiddlers, coming together to practice and perform at these
various venues, in front of large crowds provided each student a sense of pride and
accomplishment that will follow them throughout their lives. Congratulations students
and well done! Frontier School Division is proud of §ou!
An additional March 201(pecial Announcemerdn the Frontier School Division website
announces that the Frontier Fiddling Program is the winner ofRhemier Award for School
Board InnovationThisaward recognizes educational innovations and improvements, advanced
or directed by boards of educatioto support and/or enhance student achievement. The
announcement continues:
Over ten years ago, the Frontier School Board of Trustees was impressed with a group of
students from a small twooom school in Sherridon (Cold Lake), who were perfiogm
at various schools in the Division. The Fiddling Program, introduced in this school,
helped revive the musical tradition in many Division communities. As a result, the Board
of Trustees adapted and expanded this program across the Division. Tod&ydthiag
Program is in 32 schools, with approximately 2000 students participating and proudly

performing at local, provincial and national ven(8s.

This recognition furtheemphasizes to mehe value of a culturally responsive curriculum.

Jigging to a Devil® Dream

As the young fiddlers become more renowned, they are regularly invited to perform.

Additionally,many ofthe impromptu opportunities to perforntontinue to present themselves

%% special announcemertttp://www.frontiersd.mb.ca/node/746
¢ Frontier School Division. (201p://www.frontiersd.mb.ca/node/746



http://www.frontiersd.mb.ca/node/746
http://www.frontiersd.mb.ca/node/746
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through the enthusiasm of biln students and communities. In additioto their local
communities, fiddle players are invited to special events, and organizasioch as Local Treaty
Councils¢ KS 1 62 NA 3 A Y I f, antl Fheé MehilobavietieFenér@tibri. One student
participant remembershe performing
We used to travel to put on shows to other places when they were having festivals and
stuff like that. One time we went to Winnipeg and played for the Manitdbetis
Federation President David Chartrand. The performing was always fun. The trips were
alwaysfun! People would come and talk to us after, even the media was involved, and
somestudentswould get interviewed by the media. It was a big thing for people to see,
such a big group dftudents playing, all different ages and all playing in synch. Itavas
really big thing for people to see. For me, the playing was an opportunity to learn

something new, to travel and to do fun things. It was also an opportunity to make your
community proud and to be involved in something importgihindsay, 2010)

As aresult of these opportunitieso travel and performcomes the potential to build capacity
among youth from small northern Manitoba communitids is also evident through st@s
shared for this project thata shift has taken place in terms of behaviouradastudent
engagement amongianyof the young people involved in fiddle playing programs.

While Iwasworking on this project, Was continually informed of new opportunities
and performances students are invited.t&or example one friend updated hé&acebook
status:ad ! YRSNJ (0 KS t 2 NXadzida ghiedd By [He irh BaiPolvs, the musithe
dancing, the food, the people, the kids, wow, | can't wait till next year. The teachers were
Awesom& hGKSNJ Cl OSo 22T YS2Y¥ad s Sfaz yKRAyyiat & whHo2 y St @
had left home on yet another fiddling trip. The most recent messagé me a group of youth
had traveled to Batoche, Saskatchewan for tBack to Batoche 201Bletis Dayscelebration.
My oldest son Guntharvasalso there as detis youth representative with thévetis Centre of

the National Aboriginal Health Organization. | pause for a moment to share some photographs.
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It is not so much the photographs here though that I refer to but the captions underribath

that strikea chord withme. One photo is Gunthar with Joel, aight year oldooy who took a

liking tohim g KAt S 4G . Fi20KSo®
wrote a notebeneath the pictured L a1 SR W2
what are the three best things about Batoche,

and he saidDdzy Gt KI NE Ddzy G KI NE D
are so happy to meet a great guy, talented

too®d &unthar wrote the lyrics to a rap song for

Figure 22: Gunthar and Joel 2010 Back to Batoche Joel while they were there. Gunthar and Joel

Source: Faceboplunthar Lundie performed the song at a stage show at Batoche.
Another photograph is from someone we met in Ottawa in 2007 at the first fiddle

performance at the Wabano Strawberry Tea, Jaime Koé&tagt. of the dance group Jan-the-

Fly we meet up with Jaime and her e children atmanyevents the boys lpy fiddleat. Over

the past three years we have become good friends. At Bataidime posted a photshe took

of Gunthart f 2y 3 g A U K HésKil& m@ littlelardtrern.. My nephew. He's totally family.

Gunthar an 5km with me the first day of the memorial run for veterans at Batoche...only, he

ran the whole way! (Jaime Kebel, personal communicationjuly 22, 2010§.This narrative

space resanded deep within me the fact that if my sons were not fiddle playing here in

Ottawa, we likely never would have crossed pathth many of these very special people, nor

had these opportunities. | reflect again on how moments such asatteéslevelopmentally

defining for youth. These relationshipsiurture their sense of belonging. Furthermore they

foster identity and encourage their mastery of playing the fiddleor exampleJaime, Pauline
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and Daryl [Jign-the-Fly] alwaygersonallyacknowledged my sons fiddle playing. Adxhally,
they publicly reterated the importance of youth involvemernih their culture and community.

Connections such as this

contribute  to  strengthening
communities across generations
It has already been suggeste
that this is about more than just
fiddle music. Thaleeper impacts
these programs are having
throughout communitiesare not Figure 21: youth with youth Batoche 2010

necessarily as obvious as the ongoing public performances. The following stories further
illustrate how deep the fiddlemusic resonates. Via Metissage from moments past into realities

present the narratives of musical interludes weategength within and between communities.

Jigging to a Short Bow Jig

| want to stress here again, the thing about small communities, ifhaue never lived in one,

they are very small. If the school you attend only has a handfstuafents,social opportunities

are very limited. The chance to go on a road trip is always exciting, even if it just to another
small town. As a result of the file programs, there are numerous occasions where students
are brought together from various communities. For example, one year | was at Rural Forum in

Brandon, Manitoba chaperoning students for a conferené@ne of the main stage
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performances Saturdaynorning was a group of one hundred and fifty Frontier Fiddlers.

. SipSSy a2y3az [/ FYSNRY .| 33IAyas (GKS S5AQ0AaAz2y
many of these students had never played together before. They had traveled from all parts of

the provine, arriving in Brandon on Wednesday in order to have time to practice and rehearse
together prior to that stage show. This performance attracted one of the largest audiences
during this four day event. It is what goes on behind the scenes that | raise@eecof these is

the chance for students to meet others from different communities and parts of the province.

Besides fiddle playing, this is a trip to the city, and a very social occasion for students.
The students are staying in hotels and are togetfar the duration of the four days. This
provides the space for new friendships and relations to develop. One student interviewed
ddz33SadSR 4 GAYSa ftA1S GKAaZ WEAGGES 02@8FNRS
into long term relationshipseven couples that become inseparable. Many lifelong friendships
were started and established through the fiddle playing events and actistied as this
Another example is one student told me st@amembers beingiervous to go to the different
events kecause she did not know anyone. Now, she tells me, it is like a big family reunion every
time, because they have become so close.

Another student spke about how fifteen years later she has remained a lifelong friend
with someone she met at a fiddle plag event. Additionally are the opportunities for adults to
connect ad build new friendshipsl know for myself, besides the fiddle playing, the best part
about going to the jamboree each year weaaching up withthe peoplewe were going to see
againwhenwe got there. Going on trips such as this, and spending time together day and night

always takes personal relationships to another level.
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Jigging to Rubber Dolly

Anyone who is at all familiar with the fiddle knows how fragile the instrument is. Highly prized
in the days of the voyageurs, fiddles were often found wrapped in moose hides or blankets and
sat in a prime location near the front of the boat for protectid®articularly in the north, there

is a common conception of young people being disrespectful. If one conjures up the image of
four hundred and fifty teenagers in one setting, the natural association would be disorderly or
unmanageable. Add fragile fiddlesthe scenario, one would think that there would be a lot of
damaged fiddles for example at the annual fiddle jamboree. But, on the contrary, youth are
very respectful when they are with their fiddles. Instructors, parents, grandparents and
community menters all mention this behavioural transformatio@ne grandmotherdld me,

2 KSYy L FANBO KSINR 02dzi G0KS FARRES LINR3
GKFEGO A& F2Ay3 (2 32 sohady SOKSNERZY @i diaSa
RARY QU GKAYy1l AO0 gl a 3A2Ay3 G2 3F2 YyesgKSNBD
G2 GSFOK Fff GKSasS 1ARa K2g¢g (2 LI}l & TFARRE
YR 1 ARa& 0KNR g A what kidsknGve Kebpach rievatiagsr [Veryl f&v kids
KIS NBAaLISOO F2N) yedozReé y2gl RlIédad . dzi 6K
order to play like that, theyadto respect those fiddles. When | first went to the fiddle

OF YLI AY b2N¥I|l & Holgad2af &5H Q. CIKKA2AdzIAKEA] ST RRldes L & |
are so fragile, and | neveaw one broken fiddle that whole campAnd it was like you

O2dzZ RYyQli o0StAS@PS AlGzX MKIXKS (] MRA 3 Rike yi@dzRly KKS
are these kids...and thdistensowell,i KS& | NBF a2 ¢Stf 0SKIQJSR®
lydo2Reé (NBAyYy3 (G2 oOoONBIFI]l] az2vYSoz2Ré& SfasSqa T
1AR&a YR (KS@QNBF (1A01Ay3a GKS t201SNARZ 2NJ
swearing at each other or whever. But at these festivals, Noway!K S& I NB WgKI {
R2 @2dz 1y26K 126 YIYyRIDNAPBIIARDICRASEFYBHY 2

<
5
&
=
QX

This is the perspective of someone who has lived her entire life in the ndhd.behaviour
truly is a transformation for some studentsloreover, when the students are asked to go out
and perform, they a& always happy to participate [playKiS & S@Sy LIK2yS | yR | a

6SINJ 2dz2NJ 6KAGS &KA NI a K sually,ahelaldppier they ard dreRsed, thek S & S
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better they think they look, one grandmotheoltt me. She shareldow nice it is so nice to see
kids dressed up when they go out to perforin.turn, this creates another space for positive
acknowledgements for ydh at the community level.

A 2001 Winnipeg Free Press article includes interviews with Frontier Fiddle instructors,
administrators and studentssA RRt S Ay A G NHzOG2NJ /I YSNRY 5A01 ai
pride to the whole communityeven those w8 R 2 Yy Q (Herify&oRtiRuied ® ¢

Many students who caught the fiddling

fever,have also changed their lives sthool

and with their families.A transformation

comes over Traw Seymour when he picks

up the fiddle. His attitude is toned down,

replaced by a certain earnestness, his eyes

trained on the music, his fingers instinctively

finding the notes,his foot tapping out the

beat..Before the fiddling program, handfuls

of students like Seymour were kicked out for

OSKI @A2dz2NI f LINRPof SYa 2N 0oSOldzasS (GKS& RARYQ
aK2¢ dzLd F2N) Oémt dunsh WLG (1SSLA 0

0 NP dzo f S = .(Thearusichhas 5abt® for

l 02 NAIAYI € LIS2L) S WwhyOS GKSe 3ISi Ayaz
FTARREA )/ 3z e ? dzQ R | )/ S Q(F{izzjul\rle123: E)u‘erntgn ﬁRSDé ArtgoFi‘giﬁal sz;re(n‘eshsl‘B 0KS
samekKRA X Q al A(Renf 2% , week

Echoedthroughout the north, such storieslearly resonate the positive and significant impact

the fiddlinghashad on students andommunities on a deeper level.

*EGCGGCET C O A 1T CCAOB8O0 " OAAEAIT xI

In many small, remotecommunities, as a result of a lack of oppmities for youth

participation vandalism and other undesirable behaviours are often rampant. | know this from











































































































































































